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ABSTRACT

UNIVERSALITY OF ARCHITECTURAL EDUCATION AND PARTICULARITY
OF EDUCATIONAL INSTITUTIONS OF ARCHITECTURE:
A CRITICAL AND COMPARATIVE LOOK AT FOUR EDUCATIONAL
INSTITUTIONS OF ARCHITECTURE IN TURKEY

Ozelgil, Elif
M. Arch. Department of Architecture
Supervisor: Assoc. Prof. Dr. Ali Cengizkan

Co Supervisor: Assoc. Prof. Dr. Selahattin Oniir

May 2009, 213 pages

This thesis focuses on the effects of globalisation on educational field of architecture,
in Turkey, in recent decades. The aim of the study is to develop a method of analysis in
order to read the four early established educational institutions of architecture in a
critical and comparative manner’. This reading is very crucial in order to comprehend
their attitudes and methods of constructing their particularities while being a part of

the globalised world of education.

Globalisation; rapid developments in communication technology, instantaneous

mobility of knowledge and student-staff exchanges lead to a common worldwide

* These institutions are Istanbul Technical University, Mimar Sinan Fine Arts University, Middle
East Technical University and Gazi University.
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architectural education area, where educational institutions of architecture do co-exist
with awareness of other institutions operating in the field. However, the
interdisciplinary character of architecture, and the regional, cultural, institutional
distinctiveness of schools leads to a certain diversity of educational models in the

educational field of architecture.

In this context, this thesis proposes a method of analysis in order to read the four
schools in a comparative and critical manner. Through the reading of the institutons
with their structures and educational components, in the tension between universality
and particularity, the purpose of the thesis is to find out several clues for the
institutions that may be applied while constructing their particularity in the globalised
wortld of education. The accidental, evolutionary and inentional actions of schools in
the tension between universality and particularity are the findings of the research. At
the end, the positive as well as the negative dimensions of the methodology are

criticised with reference to the findings of the research.

Keywords: Globalisation, architectural education, universality, particularity.



oz

MIMARLIK EGITIMINDE EVRENSELLIK VE EGITIM KURUMLARININ
OZGUNLUKLERTI:
DORT MIMARLIK EGITIM KURUMUNA ELESTIREL VE KARSILASTIRMALI
BIR BAKIS

Ozelgil, Elif
Yiiksek Lisans, Mimarlik Bolumu
Tez Yoneticisi: Dog. Dr. Ali Cengizkan

Ortak Tez Yoneticisi: Doc. Dr. Selahattin Oniir

May1s 2009, 213 sayfa

Bu tez globallesmenin son yillarda Turkiye’de mimarlik egitim alaninda olusturdugu
etkileri konu almaktadir. S6z konusu etkileri ise Tirkiye’de kurulmus kokli dort
mimarlik okulunun® global agin bir pargast olurken bir yandan da kendi 6z kimliklerini

kurma stiregleri baglaminda okumaktadir.

Globallesme iletisim teknolojilerinin  hizla gelismesi, bilgi tretimi, kullanimi ve
transferinde gerceklesen degisimler, 6grenci ve 6gretim tyesi hareketliligi gibi etmenler
kiiresel bir mimarlik egitim alant olusturmaktadir. Bu ortak agda mimarlik egitim

kurumlari birbirlerinin farkinda olarak ve tiim bu hareketliligi saglamak adina belirli bir

* Bu kurumlar Istanbul Teknik Universitesi, Mimar Sinan Giizel Sanatlar Universitesi, Orta Dogu
Teknik Universitesi ve Gazi Universitesi.
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standard: tutturmak durumunda islev gostermektedir. Ancak mimarligin disiplinler arasi

karakteri, bolgesel, kiilttrel ve kurumsal farkliliklar okullara 6zgiinlik katmaktadir.

Bu baglamda, bu calisma Turkiye’de faaliyet gésteren dért mimarlik egitim kurumunu
clestitel ve karsilasirmali  bir bicimde okumak icin bir metod gelistirmeyi
amaclamaktadir. Mimarlik egitimi alaninda son yillarda 6nemle tzerinde durulan
evrensellik ve 6zgiinliik kavramlart arasindaki gerilimi s6z konusu dért kurum tzerinden
okuyarak, okullarin gelecek strecte kendi zgiin kimlikleriyle varolabilmesi icin gerekli
olan ipuglarini yakalamayr ama¢ edinmistir. Soz konusu okullarin evrensellik 6zgiinlik
gerilimi igerisinde distan gelen, bilingli ve gelisime dair fiilleri bu arastirmanin
trinleridir. Sonugta da gelistirilmeye ¢alisilan metodun olumlu ve olumsuz taraflart bu

calismanin Grtinleri g6z dntine alinarak degerlendirilecektir.

Anahtar Kelimeler: Kiiresellesme, mimarlik egitimi, genellik, 6zgiinlik.
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CHAPTER 1

INTRODUCTION

1.1 Statement of the Problem:

“Let him be educated, skilful with the pencil, instructed in geometry, know much history,
have followed the philosophers with attention, understand music, have some knowledge
of medicine, know the opinions of the jurist, and be acquainted with astronomy and the
theory of the heavens.”!

As described by Vitruvius, architect is thought to have several competences in order to
petform his/her profession in ancient Rome. These competences ate still valid for
architects of our age. From Vitruvius onwards, there is no so many diversifications as
such related to the competences that students of architecture have to gain through
their education, however; architectural education witness a variety of approaches in
order to achieve these competences described by Vitruvius. Renaissance with its strong
emphasis on geometry, Academia Royale with its separate design education in ateliers
and theory education in classtoom, Bauhaus with its emphasis on basic design, Tomas
Taveira’s “University of Architecture” approach with its emphasis on the interaction
between architecture and other disciplines® are some of the approaches in order to
achieve these competences described in ancient Rome by Vitruvius as well as the

competences those are also required by today’s needs.

1 Vitruvius Pollio, “The Education of the Architect”, VVitruvius: the Ten Books on Architecture,
Translated by Morris Hicky Morgan, New York: Dover Publications Inc., 1960, pp. 5-6.
2 Geoffrey Broadbent, “Architectural Education”, Educating Architects, edited by Martin Pearce,

Maggie Toy, Great Britain: Academy Editions, 1995, pp.10-23.



Diversity of approaches towards architectural education takes place from different
periods in the history of architectural education, however with the advent of new age
of technology and globalisation, issues and problems in educational field of
architecture as well as architecture as a profession have converted into a totally

different character.

Globalisation and its effects on educational field of architecture in recent decades that
is characterised by our age of technology, is the most crucial topic of discussion for the
scope of the study, due to the fact that contemporary epoch of information technology
and expansion on the internet provide students and educators instantaneous
information; therefore it leads to a completely different way of thinking too’.
Furthermore; student and staff exchanges, several collaborations and interactive
programmes between educational institutions of architecture from all over the world
creates a kind of global market for educational institutions of architecture, therefore it
becomes necessary for educators to rethink; reconstruct or deconstruct the content
and the structure of their education models as well. Furthermore, in this global market,
schools have to well define themselves among the others to take place as a part of the

market and also to construct its future as well.

This thesis focuses on two challenging processes observed in the educational field of
architecture as a result of globalisation in recent decades. The first one is universality
of architectural education and the second one is particularity of educational
institutions of architecture in the globalised world of education. The concept
“universality”’, shows differences from “harmonisation” of educational models applied
by different institutions to “minimum standards” in terms of content and structure of
education models. Particularity of educational institutions of architecture may lead to
the discussions of “institutional identity”. The concept of institutional identity,
independent from globalisation, is another subject of discussion under the topic of
institutionalism. Certainly, each institution naturally has its own characteristic features

and its own know-how while performing its operations on a specific field, in this case

3 Martin Pearce, Maggie Toy, “Introduction”, Educating Architects, Great Britain: Academy
Editions, 1995, pg. 8.



architectural education; however this thesis states that the increasing emphasis given by
educational institutions of architecture to the issue of “particularity” can be regarded as

one of the major effects of globalisation in recent decades.

The diversity of the approaches towards architectural education originated from
specific historical, regional, institutional characteristics of the institutions and from the
way how schools perceive architecture in general. Some of the approaches can be
exemplified as, architecture as one of the arts; architecture as what architects do, as an
academic discipline within the humanities; architecture as limited to buildings and
environments of a specific quality’. In addition to the variety of approaches to
architecture, there are other forces leading us in the opposite direction of universality

of architectural education.

“Matket forces working in the educational field of architecture; hybridization of
architecture to landscape or arts; digital media introduced to the field and increasing
number of private schools; the unclear future role of architect as a practitioner; different
economic systems for funding of schools.”>

These are some of the forces making the particularity of educational institutions of
architecture as one of the most crucial issues in educational field of architecture, in

contemporary petiod.

These two challenging sides occurred as a result of globalisation create a kind of
tension in a way. This study discusses this tension, through a critical look at four early
established educational institutions of architecture’ in Turkey. These four institutions
are discussed with respect to their accidental, evolutionary and intentional changes
constituting their particularities, in order to clarify the action patterns dominating the

educational environments of each one of the cases.

4 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies” Present Positions (in)forming Future Challenges , edited by Constantin
Spiridonidis and Maria Voyatzaki, Thessaloniki, Greece: Charis Ltd, 2005, pg. 50.

5 Ibid.

6 The schools are Istanbul Technical University-Faculty of Architecture/Depattment of
Architecture, Mimar Sinan Fine Arts University-Faculty of Architecture/Depattment of Architecture,
Middle East Technical University-Faculty of Architecture/Department of Architecture, Gazi University-
Faculty of Engineering and Architecture/Department of Architecture



1.2. Aim of the Thesis:

The aim of this study is to develop a methodology for drawing a picture of the action
patterns of four schools of architecture in the tension between having their own
characteristics while still being a part of the global educational environment. In this
way, the myth related to the schools in most people’s minds is aimed to be exposed

through this study.

Motivated by the two challenging sides of the tension between universality and
particularity; the aim of this analysis is also to find out and propose several clues
related to each case those may be applied by the institutions while reconsidering the
existing situations as well as constructing their future profile. Furthermore; the action
patterns that foster or form the contemporary operations of the four educational
institutions of architecture will help to construct a useful and necessary point of view
for the institutions to apply for their future developments, considerations and

operations related to architectural education in Turkey.

Keeping in mind that higher education in Turkey is in a critical period in which a
reconstruction regarding structure and content of architectural education takes place; it
is clear that the indirect objective of the study is also to increase the awareness about
the Bologna process in which Higher Education in Turkey is reconsidered in relation

to the parallel discussions going on in European Union platforms.

1.3 Limitations of the Thesis:

Regarding the lack of consideration and documentation on the issue, this thesis is
considered as an introductory study for the future analysis those are supposed to be
carried out on the issue. Therefore, intending to cover four educational institutions of
architecture and reading the institutional capacity and educational components of the
four cases, constituting a research field that is very broad in scope, is an intentional

decision of the study. The number of schools to be analysed can be increased; however



regarding the practical reasons related to the limited time for the study, this thesis

limits itself with the four schools.

The four educational institutions of architecture show differences in terms of the
establishments, historical backgrounds as well as the transformations they have,
through the decades, from their beginning until now. The establishment and
transformations of the institutions draw a foundation for another research field;
however the study limits itself with the investigation of these four cases generally in
terms of institutional capacity and educational components in existing situation and
tries to comprehend how they construct their similarities and particularities of their

educational models from other institutions operating in the field.

Furthermore this thesis limits itself with the schools which are located in metropolis
cities of Turkey, they are all governmental universities, and their establishments are
originated before 1980". These are important in case of Turkey because there are such
diversifications as “metropolis-periphery university” private-state university and the
universities originated before and after 1980. This study regards itself independent
from such diversifications related to educational institutions of architecture in Turkey.
Because of the fact that all of the cases have been chosen from the educational
institutions of architecture in Turkey, the important figures acting in the educational
field of architecture, specific to Turkey, have been covered through the scope of this

thesis, as the role of YOK.

The first case is department of architecture in Istanbul Technical University originated
from “Miihendishane-i Bahri-i Hiimayun” established in 1773 to train engineers for the
Ottoman Empire, giving reference to the German technicshe schule. The second one
is Gazi University, which originated from the combination and transformation of two
private higher educational institutions established in 1960s. Department of architecture
of the Gazi University is assumed to be reflecting its vocational focus in architecture.

The third one is Middle East Technical University founded late in the Republican

7 Regarding the role of YOK in the tension between universality and particularity in educational

field of architecture, 1980 is a critical shift in the history of architectural education in Turkey.



period, in 1956 and regarded as an example of “American extension of the Bauhaus
legacy”. The school was established as an alternative to the two existing schools in
Istanbul, ITU and MSFAU. Finally the last one is Mimar Sinan Fine Arts University
having its roots from “Sanayi-i Nefise Mektebi” established to educate architects for

Ottoman Empire in 1882 and influenced by French Ecole des Beaux-Arts. ®

The rationale for this selection is the fact that all of the four institutions are established
in different periods of Ottoman Empire and Republican period, under different
circumstances of the country and influenced by different echols in the period they
were established which is mostly associated with accidental arise and change of the
institutions. Moreover, via evolutionary and intentional changes they witness through
the decades from their establishment onwards, they have constructed their own know-
how related to the way they educate architects in the country. Educating architects in
the country also means having a considerable impact on the architectural practice of
the country as well. In this way this study gives a considerable emphasis on educational

institutions as a reference for the future of the architectural practice of the country.

1.4 Methodology of the Thesis

As stated above, intending to develop a methodology for the critical and comparative
reading of the four educational institutions of architecture is the primary aim of the
study. This methodology, apart from its open situation for interpretations and
discussions, is defined in the following paragraphs. There are positive as well as
negative dimensions of this methodology to be discussed in the conclusion part related

with the findings of the research process.

As the methodology for the analysis of the cases, firstly a preliminary reading is carried
out regarding historical background, public self-representation, links to global network,

location and physical environment of the institutions in order to construct several pre-

8 N. Turkun Dostoglu, Cana Birsel “Dosya: Mimarlik Egitimi 2003, Architectural Education in
Turkey in 2003: An Evaluation of the Current Situation through Numerical Data (2003 Yilinda
Tiirkiye’de Mimarlik Egitimi: Sayisal Veriler Uzerinden Bir Durum Saptamast)” Mimarkk, Vol. 314 ,

retrieved from http://old.mo.org.tr/mimarlikdergisi , in 01.06.2007.
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assumptions for each case to be taken into consideration in the following stages of the

research.

In light of these pre-assumptions, the five constituents defined by William j. Siffin in
“The Elements of the Institution Building Perspective” are applied in the analysis of
department of architecture in ITU, GU, METU and MSFAU. These constituents are

leadership, doctrine, program, resources and internal structure.

William j. Siffin conceptualized leadership as a particular group constructing the
doctrine and program of institutions. The rational for application of this term as a
topic of analysis on educational institutions of architecture is that leadership is
considered as a leading factor fostering educational institutions in the direction of its
own freedom as well as limitation. Regardless of its accidental, evolutionary and
intentional character, the formation of the academic staff is regarded as a sign giving

clues about the profile of school.

The second term giving its feature to any organisation is doctrine that is conceptualized
as “specification of values, objectives, and operational methods undetlying social
action”. Regarding educational institutions of architecture, doctrine is applied as a topic
of analysis in order to search for the diversity and/or similarity of mission statements
of the four institutions. The diversity and similarity of the mission statements atre
expected to give several clues to understand position of the four institutions between

the two opposing sides of the tension.

Program is conceptualized by William j. Siffin as “services constituting the output of
institution”. For the scope of this study program is applied to read the educational
phases of the four cases as services provided by these institutions. In this way the
objective is to read the differentiations and similarities in terms of educational phases
of these institutions. The structure and content of bachelor, master and PhD phases

are also expected to give several clues about vocational or academic focus of the cases.



The fourth term is resources of institution, conceptualized as financial, physical,
human, technological, and informational resources. In this study, this term is important
in that the educational institutions show diversity as a result of differentiations of
financial resources as state-private schools. Furthermore student staff ratio, physical
resources are several topics giving clues about quality of education provided by the

four cases.

The last term applied in the analysis of the cases is the internal structure that is
conceptualized as “the structure and process established for operation of the
institution and for its maintenance”. Administrative organizations of the four cases are
aimed to be explored parallel to the term internal structure. Internal structure is crucial
for the scope of this thesis because the relation patterns of architecture with
engineering, arts, city planning, industrial design, interior design and landscape design

becomes discussable subjects by the help of the term “internal structure”.

After the institutional explorations of the cases, educational content and structure of
the schools are analysed with respect to the pre-assumptions defined in the preliminary
analysis. Content and structure of the curriculum are the major issues to be explored in
this study. In this respect, must courses, content and role of electives in the curriculum,
several special applications regarding architectural education of each institution have to

be analysed in a detailed manner.

Table 1 Method of reading the cases

Universality of architectural
education

CONSTRUCTS OF THE
TENSION

Particularity of educational
institutions of architecture

Constructs in institutional

Constructs in educational

structure Preliminary analysis structure
Content and structure of
Leadership Historical background curriculum
Doctrine | Public self-representation | Must courses
Program Links to global network Elective courses
Location and physical
Resources environment Special applications

Internal structure




Through the institutional and educational explorations of the cases; the objective is to
mention several accidental, evolutionary and intentional changes of the institutions
through their operations in the field with the application of the terms conceptualized
by R.E. Goodin.

Accidental changes of institutions are defined as the changes happening without any
forces of natural-social necessity or any larger casual mechanisms at work.
Evolutionary changes occurs by the help of some selection of mechanisms to chose
several variants for survival of institutions, these variants are to be better fitted in the
context and environment in which educational institutions of architecture operates.
Especially the most important of the three is the intentional change some of which are
regarded as constructs of the tension between universality and particularity in

educational field of architecture.

Through this methodology, this study intent to develop a critical look towards each of
the four cases with reference to several constructs of the institutions occurred as a
result of the tension between universality of architectural education and particularities
of educational institutions of architecture. Obviously, these constructs are open to be
broadened in future studies those are supposed to be carried out about contemporary

discussions related to architectural education in Turkey.

The data which will be in use along the research process will be gathered through a
variety of methods. The first method is the literature review on institution,
globalisation and architectural education in order to construct an analytical framework
for the thesis. Several constructs, regarding the development and evolution of
transformation in this field will be delineated and searched for. Moreover the current
discussions, statements on the issue published on different media will constitute the
other sources to be applied throughout the research process, especially in discussing
the current situation. Analysis on several EU and UIA documents and proceedings of
the ENHSA meetings on the issue constitutes a valuable resource for the study. The

database belonging to MOBBIG is very crucial in order to have a general idea on



educational institutions of architecture in a quantitative way.” In addition to MOBBIG
database, another valuable resource is the statements of the deans of some of the
faculties in Turkey. In addition to these, specific interviews with particular people as
subjects will be held, to reveal about the crucial development and change of positions

regarding the discussed topics.

Regarding the mentioned numerical and verbal data, gathered from a variety of
sources, constituting the quantitative values of the cases used as sources for the
research process; it is necessary to undetrline the qualitative values of the institutions
having a great impact on the educational environment of the cases. The latter is very
difficult to be explored than the former; however through this methodology,
interviews are seen as very crucial sources for the exploration of the qualitative values

of the cases.

1.5 Structure of the Thesis:

This thesis is composed of five chapters. In the following chapter, how architectural
education is influenced under the impact of globalisation is aimed to be searched for.
Universality and particularity as the two opposing sides of the tension are aimed to be

discussed in the second chapter.

In the third chapter, the tension between universality of architectural education and
particularities of educational institutions of architecture is discussed in case of Turkey.
The factors leading universality of architectural education and increasing emphasis
given to particularities of educational institutions of architecture in Turkey are covered

in the third chapter.

In the fourth chapter, the cases are explored first with respect to their historical
background, public self-representation, location and physical environment and the way

they become a part of the global network; secondly the institutional capacities will be

9 This data is, apart from being open to update, very meaningful to have a general idea on the
current situation of the institutions of architectural education in Turkey.
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explored, thirdly educational components of the schools is investigated and curriculum
analysis will be carried out using the pre-assumptions specified through a preliminary
reading on the cases. By the help of this analysis several accidental, evolutionary and
intentional changes are aimed to be searched for as a result of tension between
universality of architectural education and particularities of educational institutions of

architecture.

Finally in the conclusion part, fifth chapter, analysis on theoretical documents and
proceedings of several meetings related to architectural education, analysis on
curricular issues, the interpenetrations related to the interviews done with the people

from educational field all have been discussed in context of the four case institutions.

The chapters begin with an analysis on theoretical documents on institution,
architectural education and globalisation to draw a theoretical framework for the thesis;
then continue with peculiarities of Turkey; exploration on four case institutions
through the constructs of the tension between universality of architectural education
and particularities of educational institutions of architecture, constituting the main
chapter for the study. Finally in last chapter, the study is concluded with all the

discussions held through the study.
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CHAPTER 2

EFFECTS OF GLOBALISATION ON ARCHITECTURAL EDUCATION

The origin and evaluation of architectural education is a topic of discussion whose
scope is so broad that can not be covered in the scope of this study. Discussing the
tension between universality of architectural education and particularities of
educational institutions of architecture, requires a brief preliminary reading on the
diversity of approaches in the history architectural education in a worldwide context;
however it can not be traced in this thesis. In most general terms history of
architectural education consists of a variety of theoretical and pedagogic approaches in
different periods. The reconstruction that is required by global age, the major topic of

discussion of this thesis, is a part of this broad history of architectural education.

@ 2
=3 o
[oa=1 = —
SO = 53
= O [53 172 o
8 = 1z @ =
=26 ks 2 8
=~ = S
[ @ =5 =
S o k] S
w O IS S @
S o S @ =
S s S =
273 2 8 = &
S i c = = 2
2w £ % g = 3
e L > L o 3 =
= = @ £ L e ©
2 i [} 723 T o
S = B = k7] =
S o S & N 3 =)
— << = = e =%
s mmm mmes s E L8 - B ———
: 5 LeL 33 55 = B -
education on site EES &3 88 S8 mobility
= © =S — & ot
_ 529 g-:g“ = =2 diversity
egyptian 2 &5 = a9 = BEE flexibility
< 5 £ bl £ o o
greek R s 82 k]
roman = ° 2 = =
: : =] S £ g S
medieval design g 2 £ T g
reneissance o = '
=] o
© —
o =
= @

Figure 2.1 Shifts regarding architectural education, drawn by the author.
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It is certain that globalisation is a topic of discussion whose scope is so broad
however; for the purpose of study “mobility of knowledge” and “the expansion on
internet” are of the most crucial subjects to be undetlined in this thesis. There are
positive approaches towards globalisation as “an agent to improve the mentality of

. .. : 10
individual as well as society”

very parallel with what Spariosu points out for the
future role of local-global university concept for the task of improving the

humankind."

With the advent of new age of technology and creation of knowledge networks, it is
obvious that knowledge transcends national boundaries such that the number of
internationally co-authored articles doubled between 1990 and 2000." It is regarded as
“highly inefficient for every country to recreate the entire infrastructure needed for a
robust knowledge economy”", in this way, in order to develop knowledge networks
between individuals and institutions from all over the world; there are centres
established in educational institutions like Belfer Centre for Science and International
Affairs in Harvard University. Another centre is established in Yale University whose

mission is as follows;

“The Centre’s purpose is to support the creation and dissemination of ideas for seizing the
opportunities and overcoming the challenges. It shall be particularly focused on practical
policies to enable the world’s poorest and weakest citizens to share in the benefits brought
by globalization.”!*
These are several examples explaining how globalisation affects the improvements in
all fields of knowledge production and acquisition. Moreover, the developments on

communication technology let the students and institutions are aware of the practices,

operations of each other in Turkey as well as in the world. One can be aware of any

10 Nur Esin Altag “Awareness of being humankind: The Reflection of the Changes in Society and
Technology on Atrchitectural Education”, Mimarist'ten Segmeler Mimarlk Egitimi Yagular: (2001-2003),
Istanbul: TMMOB Mimarlar Odast Istanbul Biiyiikkent Subesi, pg.63, translation by the author.

1 Mihai I. Spariosu, “A Paradigmatic History of the University: Past, Present and the Future”
Global Intelligence and Human Development Toward an Ecology of Global 1earning, London: The MIT Press,
2004, pg.165

12 Caroline S. Wagner, Calestous Juma, “The Case Against Scientific Protectionism”, retrieved
from http://besia.ksg.harvard.edu in 01.06.2007.

13 Ibid

14 The mission  of  the  centre at  Yale  University, retrieved  from

http://www.vcsg.vale.edu/center/mission.html in 01.06.2007.
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information in any field of knowledge or an institution can be aware of the practices of

each other just by connecting to internet.

The effects of globalisation on architectural education constitutes the major issue
related to educational field of architecture for the objective of this thesis because of the
fact that with the advent of new age of technology knowledge production and
application has witnessed crucial changes as well as the several other changes and

emergence of new and old concepts on architectural education.

Mihai I. Spariosu, in his book Global Intelligence and Human Development, employs
“a number of heuristic models to comment of the general direction of the university in
the past and at present, as well as on its prospects for a paradigmatic shift in the
future.”” Although the history of university is not directly related to the objective of
this thesis and evolution of concept of university in Turkey is another subject of
discussion, future role of university and global intelligence are relevant subjects to be
underlined. Therefore, in this part of the study I want to make a brief overview on the
discussion of Spariosu related to the history past and future role of university; the
following statements are not specific to architectural education rather they are on

university and education in general.

“Since scientists receive their basic training in academic institutions, reforms of the ways
in which we conduct scientific enterprises should begin with reforms of these institutions.
Therefore, the project of ecology of science would necessarily become part of a larger
project to develop ecology of education, equally based on an emergent ethics of global
intelligence.”1¢

According to Spariosu, the construction of these models will help one to improve
learning much more appropriate to the global age. The understanding of these models
will also help us to better understand the reform period of the educational institutions

of architecture in Turkey as well. He expresses the models as;

15 Mihai I. Spariosu, “A Paradigmatic History of the University: Past, Present and the Future”
Global Intelligence and Human Development Toward an Ecology of Global 1earning, London: The MIT Press,
2004, pp.165-166

16 Ibid pg.165
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“The first model is a binary one and will attempt, at the most general level, to sketch the
principles that I believe have informed the development of higher education since the
creation of the university almost a thousands years ago. The second model will derive
from the first one and will attempt to sketch, again very broadly, the disciplinary
development of the university in the past century. The third and forth models will briefly

outline the general principles of a local-global intercultural university of the future.”’

Having several conflicting forces leading university towards different paradigms as
“citadel of knowledge” notion of university mostly associated with aristocratic- elitist
approach and “factory of knowledge” notion of university associated with democratic-
popular approach in earlier times; university has a broad history where the
contemporary reorientations in order to fulfil the necessities of a globalized world of
education as well as human being takes place. Furthermore, with diversity of relations
of university with the society in which it operates that of Foucault’s description of
“disciplinary society” or “society of control”, university as a disciplinary institution has
to construct necessary framework for the future interdisciplinary and intercultural
relationships. That is because information age leads to a different context and requires
interdisciplinary and intercultural relations as a crucial feature for university to have.
Therefore it is clear that, the contemporary improvements requires a reconsideration,
reorientation for universities to fulfil its changing role in the society and with the

notion given to it by the circumstances of the society in which university operate.”

Globalisation and rapid developments on communication technology leads to a totally
different context for knowledge production and knowledge application as stated
before, the medium through which a university operates is another issue to be
underlined in this part of the study parallel with what Spariosu discussed in the third
model of the “local-global intercultural university of the future”. Operating
whether in a physical space with “brick and mortar” or virtually in “electronic
information age”, university should be aware of the potentials to be benefited by
means of technological improvements. In this respect the brick and mortar university

in traditional means gain a role of a “service industry” having a more strict character

17 Ihid
18 Ibid pp. 165-197
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than the role of university as an institution providing continuing education that is
cross-disciplinary having flexible schedules, serving for a wider range of so called

students from differing ages and parts of the society.

For the future purpose, function and role of university, he constructs several
suggestions as a conclusion of the models for educational institutions to be applied
while reconsidering their future profiles; having academic focus not just training
professionals; not being bureaucratic enhancement of power or financial bottom line
or gilded sweatshops; not pursuing knowledge for its own sake but for human self-
development. Understanding these models and discussing these suggestions will also
help us to better understand the reform period of the educational institutions of

architecture in Turkey as well.

Furthermore, it is important to have a brief look at the changes in production and
application of knowledge in contemporary world of education. According to Gritfiths,
there are crucial changes occurred in the process of creation and application of
knowledge. Firstly, production of knowledge is no longer thought to be under the
control of university. The second change occurred is in the relation between
knowledge producers and users; the distinction between the two is stated to be

disappearing.”’

The changes in the creation and application of knowledge have been conceptualized as
model and mode 2.* Model is explained as segregated, university based, discipline

based, pure, hypothesis led, deductive and concerned with truth and predictability.

19 Ron Griffiths, “Planning education for a knowledge-based society: strengthening the links

between teaching and research”, Paper presented at the XVI AESOP Congtess, Volos, Greece, 10-15
July 2002, pg. 3. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in
Architecture How to Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Common
Eunropean Higher Architectural Education Area, edited by Constantin Spiridonidis, Maria Voyatzaki,
Thessaloniki: Art of Text S.A., 2002, pg.61

20 Gibbons, M., Limoges, C., Nowotny, H., Schwartzman, S., Scott, P. and Trow, M., “The New
Production of Knowledge”, London: Sage, 1994. Cited by Kees Doevendans, Johan Verbeke, Jelena
Petric, “A European Curriculum in Architecture How to Organise and Manage the Knowledge of a
Dynamic Subject”, Towards a Common European Higher Architectural Education Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.61
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Mode 2 is explained as integrated cross disciplinary and transdisciplinary, sensitive to

context of application, social robustness and messinax.

In addition to these changes in the patterns of creation and application of knowledge,
it is stated that there is a shift of emphasis from knowledge acquision to knowledge

<

management.”’ Furthermore, Griffiths distinguishes “an externalised product driven
notion of research and a teacher focused information-transmission notion of teaching
from an internalised process driven notion of research and a student centred

»2 Brew and Boud states that, in mode 1

conceptual change notion of teaching.
research and teaching are “two separate types of enterprise” while in mode 2, both
teaching and research are “revealed as expressions of a common, more basic category:
learning”.” According to Richards N. Sweet, in mode2, there is an emphasis on general

skills concerning research: critical thinking, problem solving, arguing, the finding and

interpretation of information, statistics, leadership? -

2.1. Universality of Architectural Education

One of the effects of globalisation is universality of architectural education. It is also
one side of the tension motivating this study to analyse the institutional and
educational structure of the four cases. As stated in the previous session, the concept

“universality”’, shows differences from “harmonisation” of educational models applied

21 Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in Architecture
How to Organise and Manage the Knowledge of a Dynamic Subject” Towards a Common European Higher
Abrchitectural Education Area, Art of Text S.A. Thessaloniki, 2002, pg.62.

22 Ron Griffiths, “Planning education for a knowledge-based society: strengthening the links
between teaching and research”, Paper presented at the XVI AESOP Congtess, Volos, Greece, 10-15
July 2002, pg. 3. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in
Architecture How to Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Common
Eunropean Higher Architectural Education Area, edited by Constantin Spiridonidis, Maria Voyatzaki,
Thessaloniki: Art of Text S.A., 2002, pg.62

23 A. Brew and D. Boud, Technology and Research: establishing the vital link with learning. In:
Higher Education, 29, 1995, pp. 261 — 273. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric,
“A European Curriculum in Architecture How to Organise and Manage the Knowledge of a Dynamic
Subject”, Towards a Common European Higher Architectural Education Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.62

24 Richard N. Sweet, “Architect and Top-politician”, interview with Richard N. Sweet in: News
Sheet EAAE, June 2001, pp. 28 — 32. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric, “A
European Curriculum in Architecture How to Organise and Manage the Knowledge of a Dynamic
Subject”, Towards a Common European Higher Architectural Education Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.63
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by different institutions to “minimum standards” in terms of content and structure of
education models. Nevertheless, it is regarded as a factor leading opposed to the
particularity of educational institutions of architecture. In addition to this, universality
cause to arise particularity as a key issue. There are several points related with
universality to be mentioned here as contemporary epoch of information technology;
networks, exchange programs, interdisciplinary collaborations; instructions and
agreements towards comparability and alighment of the content, the teaching time and

the degrees awarded by the Schools.

Contemporary epoch of information technology leads to universality of architectural
education. An example of this is virtual architectural design studio. This system has
become widespread in contemporary period. According to that, students from
different regions can come together and share the same design course by using the
possibilities provided by the new communication technology.” Istanbul Technical
University has an experience like that with the Sidney University in 2000. There are
other examples of that system between MIT, British, Colombia, Singapore National

University, ETH Zurich, and Sidney University.

Networks, exchange programs, interdisciplinary collaborations are the other factors
fostering universality in architectural education. Related with the reflection of
globalisation on architectural education student exchange programs, mutual
agreements between schools are examples of that sort. Erasmus and Socrates are some
of the programs accommodating the exchange of the students from different
countries. Another example of mutual agreements can be the Brancapica agreement of
METU with England, Poland, Germany, Belgium, according to it there is a workshop

for 2-weeks every year in a different country.”

In order to achieve mobility of individuals between different institutions, there have to

be instructions and agreements towards comparability and alignment of the content,

25 Giilen Cagdas, Ahsen Ozsoy, Nur Esin Atlas, Hakan Tong, Manolya Kavakli Thorne, “After
the Experience of Virtual Design Studio: Communication and Changes in Design Studio”, Mimarist'ten
Segmeler Mimarbk Egitim Yazalar: (2001-2003) , Istanbul: TMMOB Mimarlar Odast Tstanbul Biiyiikkent
Subesi, pg.48, translation by the author.

% Appendix E
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the teaching time and the degrees awarded by the Schools™" This is another factor

leading us to universality of architectural education.

The last issue to be underlined here is the fact that architectural education has a
description and objective in a globally recognized manner. Operations and declarations
of UIA are one of the tools for that. This is also a crucial factor for the universality of

architectural education.

2.2 Particularity of Educational Institutions of Architecture

As a challenging and/or opposing side; particularity of educational institutions of
architecture is the other side of the tension which is the most important problematic of
this study. In the article Present Positions (in)forming Future Challenges, Karl Otto
ELLEFSEN mentions a number of factors fostering educational institutions in the
direction of particularity, that is one side of the tension. His point of view is taken as a

parallel reading for this part of the study.

Involvement of schools in the exchange programs and intercultural activities has
become widespread in the recent years, as in the four cases those will be analysed in
the following sessions. Taking the mobility as a key issue, the first factor leading us to
particularity of educational institutions is the competition between schools to be
attractive among the other equivalent institutions operating in the global arena. ** In
order to be attractive, educational institutions need to be clearly profiled in the global
arena. Therefore schools need to reconsider their specific historical, regional and
institutional characteristics in order to be cleatly profiled in globalised educational

environment.

2 Constantin Spiridonidis, “Preface”, Towards a Common European Higher Architectural Education
Area, Thessaloniki: Art of Text S.A., 2002, pg.11.

28 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies”, Present Positions (in)forming Future Challenges , edited by Constantin
Spiridonidis and Matia Voyatzaki, Thessaloniki, Greece: Charis Ltd, 2005, pg. 50.
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Originated from interdisciplinary character of architecture as a discipline including
different design fields of “the hybridization of education” 2 is another factor leading
schools in the direction of particularity. Fine arts, landscape design, interior design,
industrial design, regional planning, and the relations between them give particularity to
educational institutions of architecture. Therefore it operates as an agent giving

importance to particularity of the schools.

Improvements in digital technology open a new way of doing things in a different
manner in every aspect of the architectural design and education. Therefore, it is also

one of the factors fostering schools in the direction of particularity. >’

Because of the uncertainty of future role of architect in design and production of
buildings as well as of future role in society, the standards for architectural education
can not be set up in a definite way. Therefore, “a very open situation as to the role of
the architect in future production of the environment” ' is stated as one of the leading

factors for particularity of architectural education.

Resource is one of the factors giving identity to institution as will be discussed in the
fourth session of this thesis. Apart from human resources that are very determinative
characteristics of schools of architecture, financial resources are very important. The
number of private schools increases in a much accelerated manner in recent years.
Private schools generally are established as to operate in a different way from the

existing schools focusing on the particularity of them.

Regarding particularity of educational institutions of architecture, concept of style
attributed to each school of architecture has to be discussed in this part of the study.
One of the definitions of style of schools of architecture is that “style means attitude
(scientific and or artistic), drive configuration of preferences, set of values, and the

culture of organisation, also a specific and professional culture of a specific

2 Ibid
30 Ibid
3 Ibid
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discipline.”” According to this definition of style, it is stated that some schools achieve
their own style with a group of people and gain an identity of place time and scholatly
community. However, each school can not create its own culture that gives it to its

identity.

Regarding particularities of educational institutions of architecture, in addition to style
of a school, the question of “the style of architecture” has to be clarified. It is stated
that architects have different style from engineers. Geoffrey Broadbent, in Educating

Architects, explains the difference between architects and engineers as;

“but architects have their ways of thinking too, which involve a firm rooting in culture and
history; the obvious skills of drawing and designing; profound understanding of human
values, namely spiritual, physiological, psychological, social; and the ability to ‘juggle many
balls at once’ in the resolution of complex problems, fraught with ambiguities. They need
knowledge of many crafts, technologies, and the ability to communicate with specialists in
many fields and so on.”3?

Regarding particularity as a key issue, for the scope of this study, another point to be
underlined is the factors giving particularity to a university. These factors are; identity
of place, identity of time, identity of scholatly community, identity of student
community some of which are also applied in the case studies in following parts of this

thesis.

“The identity of place (universities have become large institutions scattered over different
sites, sometimes even a region and are promoting Distance Education);

The identity of time (the idea of a tightly contained academic year of intense interaction
broken by long periods of separation, has been changed by demands of part-time
evening courses, short courses, day seminars in weekends and summer schools etc.);

The identity of the scholatly community (this identity has become extremely difficult
because of the growth of institutions, their spread to multiple buildings and sites and
more and more part time and short time staff contracts).

The identity of the student community (as students have more and more different
educational programmes, study at different times of the day and the year, combine
learning and working (dual systems), represent a wider span of ages and cultural
backgrounds etc.” 3

32 Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in Architecture
How to Organise and Manage the Knowledge of a Dynamic Subject” Towards a Common European Higher
Architectural Edncation Area, Art of Text S.A. Thessaloniki, 2002, pg.56

3 Geoffrey Broadbent, “Architectural Education”, Educating Architects, edited by Martin Pearce,
Maggie Toy, Great Britain: Academy Editions, 1995, pg. 22
34 David Bridges, “Back to the Future: the higher education curriculum in the 20th Century”.

Cambridge Journal of Education, Vol. 30, No. 1, 2000, pp 37 — 55. Cited by Kees Doevendans, Johan
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2.3. Re-consideration of Architectural Education by the Actors of Educational

Field of Architecture in Globalised Age

In order to read re-consideration of architectural education; construction of “a
Common FEuropean Higher Architectural Education Area” is chosen as an exemplary
case in progress. Considering the European integration/admission process of Turkey
in which a reconstruction in architectural education is included, this study gives

importance to a brief look towards this exemplary case as a result of globalisation.

“The relationship between European Integration and globalisation might remain a
“chicken and egg-problem” for many scholars in the proceeding years. Ambiguities and
disparities are bound to continue, particularly with regard to the political economy of
Europe and its exposure to further trends of globalisation.”

2.3.1. Construction of “a Common European Higher Architectural Education

Area” as an Exemplary Case in Progress

In order to well understand the effects of globalisation on architectural education,
before the detailed analysis of the four educational institutions of architecture in
Turkey, it is necessary to look at the discussions going on EU platforms as a real
process of reconsideration of architectural education. In this way, the proceedings of
EAAE/ENHSA Meeting of Heads of European Schools of Architecture in 2002-
2003-2004-2005-2006 are used as the sources to be applied through this part of the
research process, in order to comprehend how European schools approach the current
discussions of architectural education, more specifically; how they approach the
universality of architectural education and particularity of educational institutions of

architecture.

Hania meetings carried out with the support of the European Community and in the

framework of the Socrates Programme are the common platforms for the schools of

Verbeke, Jelena Petric, “A European Curriculum in Architecture How to Organise and Manage the
Knowledge of a Dynamic Subject”, Towards a Common Eurgpean Higher Architectural Edncation Area, edited
by Constantine Spiridonidis, Matia Voyatzaki, Thessaloniki : Art of Text S.A., 2002, pg.53

35 Ludger Kihnhardt, Constituting Europe: Identity, Institution-building and the Search for a Global Role,
Nomos Varlagsgesellschaft, Baden Baden, 2003, pg.144.
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architecture in Furope to come together and discuss the issues and problems of
architecture and architectural education in Europe. Major topic of discussions
discussed in Hania meetings are exchange-mobility, relation between education /
professional bodies, academic assessment and curricular issues. The parts related to
curricular issues are the most important parts to be analyzed in a more detailed way,

for the objective of this thesis.

5" Hania meeting took place in 2002 and the proceeding of the meeting is “Towards a
European Higher Architectural Education Area”. The main concepts related to
architectural education have been discussed under four different topics and through
these four groups of discussions, certain concepts related to architecture and
architectural education tried to be clarified. These topics are exchange and
collaboration between schools of architecture in Europe, professional and institutional

contexts of architecture, quality assurance and curricular issues.

In 2003, 6" meeting has been organized. The title of the proceeding is “Shaping the
European Higher Architectural Education Area”. Before the 6" meeting took place,
there is a preparatory working group. The aim of this work is to prepare a database
revealing some realities and numeric data belonging to the schools of architecture in
Europe. The resultant reports of the preparatory work set the framework for the
discussions going on the 2003 Hania meeting. Some of the subject areas of the
preparatory work are student/staff ratio, permanent/total staff ratio, mobility/non
mobility ratio, modularisation/non modularisation of the curriculum, bachelor-master-

PhD structure, duration of the study programme of each of the schools and so on.

“Shaping Architectural Curricula for the European Higher Education Area” is the title
of the proceeding of the 2004 Hania meeting. The structure of the 7" meeting is the
same therefore; the four topics which will be included in 2002 and 2003 Hania
meetings have continued to be discussed. In 2004 Hania meeting, a great deal has been
given to the self representation of the schools participating the 7" meeting of heads of
schools of architecture in Europe. There are three main questions asked to schools in

order to comprehend the profile of the schools and their graduates. The first question
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asks schools to define the profile of their architect graduate, second question seeks for
five competences ensured by school curricula, and the third is related to the definition
of learning modules for these five main competences. There are two type of
competences defined in the meeting. These two types of competences are genetic
competences and subject specific competences. Subject specific competences include
two parallel axes the first one is competences related to profession and the second one
is the one related to research. In order to achieve generic and subject specific
competences it is thought to be necessary to have specific learning modules for each
competence. In 2004 Hania meeting competences are defined as a point of reference
for the design of a curriculum for architectural education and the learning modules as

the elements to constitute the structure of a curriculum for architectural education.

The proceeding of 8" meeting of heads of schools of architecture, in 2005, is called
“Present Positions (in) forming Future Challenges” which is an overview of the three
consecutive meetings in 2002, 2003, 2004. In 2005 Hania meeting there are two general

perspectives drawn as a conclusion, by Karl Otto ELLEFSEN as;

“l. The inevitable further development of differences in the field of education in
architecture, which we should accept and even acclaim.

2. And the entire discussion of the fundamental values inherent to the traditions of
architectural education.””3¢

2.3.1.1. Cutrricular Issues

“A curriculum means the organisation, management, and the transmission of knowledge

and skills on a specific subject, in our case: architecture”.’

Definition of curriculum is tried to be clarified or continued to be discussed in the
proceeding of the meetings. In 2005 Hania meeting, ELLEFSEN asks some questions

related to what curriculum means for architecture. He asks whether the word cutricula

36 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies” Present Positions (in)forming Future Challenges , edited by Constantin
Spiridonidis and Maria Voyatzaki, Thessaloniki, Greece: Charis Ltd, 2005, pg. 50.

37 Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Cutriculum in Architecture
How to Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Conmon Enropean Higher
Abrchitectural Education Area, edited by Constantine Spiridonidis, Matia Voyatzaki, Thessaloniki: Art of
Text S.A., 2002, pg. 50.
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is “a minimum standard or a common part of the curricula or (which is probably of the

greatest current interest at the bachelor level) common standards?”*

The reactions of European schools to these contemporary changes show differences
from each other, some schools have positive approach to reconstruction and
deconstruction of their curriculums. Some of the schools have a critical approach to
these changes, because they have opposed objectives to the idea of a common
European curriculum.” These schools give much more importance to the identity of
each school and regard this deconstruction of the curriculums as a part of the
harmonization process of architecture which is an idea they simply do not want to

agree with.

In that sense; the common European curriculum is not considered as one unique
curriculum, rather it is assumed to be in a modular and a flexible character that gives the
schools possibility to protect their own characters. European schools seem to give a
considerable emphasis on the identity of education that is unique to each school.

Different traditions, styles, histories, paradigms of European schools originated in pre-
modern times are thought to be included in the common European curriculum for

architectural education.

38 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies” Present Positions (in)forming Future Challenges , edited by Constantin
Spiridonidis and Maria Voyatzaki, Thessaloniki: Charis L.td, 2005, pg. 49.

¥ Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Cutriculum in Architecture
How to Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Conmon Enropean Higher
Abrchitectural Education Area, edited by Constantin Spiridonidis and Matia Voyatzaki, Thessaloniki: Art of
Text S.A., 2002, pp 49-73.
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CHAPTER 3

THE TENSION BETWEEN UNIVERSALITY OF ARCHITECTURAL
EDUCATION AND PARTICULARITY OF EDUCATIONAL
INSTITUTIONS OF ARCHITECTURE IN TURKEY

3.1. General Remarks on Architectural Education in Turkey

Beginning with Nizamiye Madrasa established by Seljuk Turks in Baghdad in
11"century going on with Madrasa of Ottoman Empire; Turkish higher education
confronts first shift from traditional context of madrasa to a different kind of
educational institution of higher education. This shift is the establishment of
Mithendishane-i Bahri Hiimayun and Mihendishane-i Berri Himayun (later Istanbul
Technical University). Afterwards, under French influence, six higher educational
institutions have been established, one of which is Mekzeb-i Sanayi-i Nefise-i Sahane, 1882
(later Mimar Sinan Fine Arts University) In addition to the institutions, mentioned
above, the first institution has been established providing Anglo-American type of

education in Istanbul (later Bogazici University)

The second shift regarding Turkish higher education takes place with university reform
in 1933; Ataturk required a report from professor Albert Malche related to Turkish
Higher Education. Until 1950’s, there are several schools established in the new capital,
Ankara. These institutions are regarded as “Continental European Models” in Turkish
Higher Education. In 1950’s another crucial change takes place with Democrat Party
Government, market-oriented approach towards higher education emerged in this

period in order to meet the manpower requirements for the country. In this respect,
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four educational institutions have been established in East, West, North and Middle of

the country each of them having own mission related to specific placements.

For the scope of this study, the most important shift regarding Turkish Higher
Education is the establishment of Turkish Council of Higher Education in 1981 due to
the fact that the Council introduces an elimination of all the institutional and
functional fragmentations existing in the educational institutions. Therefore higher
education is said to be unified in that way, providing a standard for higher education.
The role of the council is still being discussed on several national platforms as a factor

leading universality for architectural education. *

This thesis discusses higher educational institutions of architecture in Turkey with
respect to the tension between universality and particularity. Because of the fact that
our case studies are all from Turkey, there are several topics of discussions to be
mentioned through the scope of this thesis which are peculiar to Turkey. The topics of
discussions are disadvantages of centrally administered examination system (student
selection examination); role of Turkish Council of Higher Education on educational
structure of the higher educational institutions; metropolis-periphery dilemma as a
topic of discussion effecting the educational quality of architecture in a way; state-
private university dilemma as a problematic issue originated from the resources of the
institutions, diversification of the patterns on institutional structures that is defining

the identity of institutions related to the interdisciplinary character of architecture.

3.1.1. Student Selection Examination (OSS)

A centrally administered examination system is being applied for the admission of
student to higher education in Turkey. The rational for this kind of a system in
admission process, as seen in the following table, is that the number of applicants
exceeds the places available for the students who want to receive higher education. In
this manner the two objectives of this system are defined as; first to balance the

demand for higher education and the available places for the applicants, second to

40 Retrieved from Turkish Council of Higher Education, www.yok.gov.tr in 12.12.2008
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select the applicants with highest probability of success in the future studies of their

41
careet.
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Figure 3.1 Number of applicants Figure 3.2 Admission to higher
and placed students retrieved from education in Turkey retrieved from

www.osym.gov.tr, in 19.10.2008 www.osym.gov.tr, in 19.10.2008

Taking the conditions of the country into account these objectives seems reasonable;
however there are critical approaches to the centralized nation-wide single-stage
examination system, especially in the case of admission to the higher educational
institutions of architecture which requires several abilities apart from the criteria
examined in student selection examination. This admission type is an important factor
for the tension between universality and particularity in Turkey. That is because there
are statements claiming that the students are also universalised because of the central
admission system of higher education of architecture. Furthermore; interdisciplinary
programs can not be organised because of the centrally administered examination

system in case of MSFAU.

4 Retrieved from www.osym.gov.tr, in 19.10.2008
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3.1.2. Metropolis - Periphery University Dilemma

Ankara, Istanbul and Izmir which are largest metropolitan cities of Turkey have %46
of students of higher education in Turkey" while %54 percent of total number of
students are being educated in universities located in other cities of Turkey. As seen in
the following table the 29 of 41 the schools located periphery cities have been
established after 1980's and they can be considered as the institutions established to

develop the nearby environment.

Table 3.1: Matrix indicating metropolitan-periphery university established before and after 1980

Retrieved from Turkish Council of Higher Education, www.yok.gov.tr in 12.12.2008

Number of universities | before 1980 after 1980
Metropolitan cities 7 28
Periphery cities 12 29

Identity of place * is an important factor giving identity to an educational institution as
stated by David Bridges. Therefore location of institutions is to be underlined here as a
factor having a role in the tension between universality and particularity. The four
schools which have been chosen as case institutions to study in a detailed way are
located in Istanbul and Ankara that means the differentiations of the schools caused by
metropolis-periphery dilemma is not an issue which can be taken into consideration

through the scope of this thesis.

42 Retrieved from http://www.yok.gov.tr/english /partl.doc in 12.12.2008

3 David Bridges, “Back to the Future: the higher education curriculum in the 20th Century”.
Cambridge Journal of Education, Vol. 30, No. 1, 2000, pp 37 — 55. Cited by Kees Doevendans, Johan
Verbeke, Jelena Petric, “A European Curriculum in Architecture How to Organise and Manage the
Knowledge of a Dynamic Subject”, Towards a Common Enropean Higher Architectural Education Area, edited
by Constantine Spiridonidis, Matia Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.53
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3.1.3. State - Private University Dilemma

Resource is one of the factors giving identity to institution as will be discussed in the
fourth session of this thesis. The number of private schools increases in a much
accelerated manner in recent years, in Turkey, as in other parts of the world. Private
schools generally are established as to operate in a different way from the existing
schools focusing on the particularity of them. According to the statistics prepared by
MOBBIG, 2005, %32 percent of the universities in Turkey are private while %68
percent is state university. Private universities and their effects in the tension between
universality and particularity set a foundation for another research area. However, the
scope of this thesis does not cover the probable differentiations in education models
of departments caused by private-state university dilemma, because all the three case

universities have been chosen as state univetrsities.

Table 3.2: Matrix indicating governmental-private universities established before and after 1980

Retrieved from Turkish Council of Higher Education, www.yok.gov.tr in 12.12.2008

Number of universities | before 1980 after 1980
Governmental 19 34
Private - 23

3.1.4. Diversity in Institutional Structure

The diversity in institutional structure will be discussed in the following session of the
study, which is a crucial factor determining the educational environment provided by
the schools. Therefore it is directly related to the tension between universality and
particularity. In relation to institutional structure of schools of architecture in Turkey,
mainly there are four different patterns which can be observed through the database
belonging to MOBBIG. These are department of architecture in faculty of architecture,
in faculty of engineering and architecture, in faculty of fine arts, in faculty of

engineering.
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Even though, it is impossible to make such assumptions like autonomy of architecture
is emphasised in faculty of architecture and in other patterns the interdisciplinary
relations of architecture with engineering and art is much more emphasised, one might
expect diversifications of educational structures originated from these different
patterns of institutional organizations. In three of the four case schools the
departments of architecture is in faculty of architecture like %43 percent of
departments of architecture in Turkey, only Department of Architecture in Gazi

University is operating within the faculty engineering and architecture.

Table 3.3 Institutional structure of educational institutions of architecture in Turkey, according to

MOBBIG database, translated by author

Ofaculty of engeneering and architecture

9% 3%

45% W faculty of architecture

[Ofaculty of fine arts and design

[Ofaculty of engeneering

3.1.5. Structure of Higher Education

The four cases provide architectural education in three phases which is consisted of 4
years becholor-2 years master-3 years PhD phase. In ITU bachelor phase started
education in 1944, master phase in 1974, PhD phase in 1974. MSFAU start bachelor
phase of architectural education from the year 1883, master phase from 1984 and PhD
phase from 1984. In METU bachelor education has been given from the year 1956,
master phase from 1960, PhD phase from1976." Leading us to universality of

44 According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-
veritabani.xls in 23.01.2008
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architectural education within national boundary, Selahattin Oniir expresses the

structure of higher architectural education in Turkey as;

“Higher education in Turkey is already two-cycle (bachelor’s and master’s) plus the PhD
level. The difference from EHEA (European Higher Education Area), in this respect, is
that the first cycle is four years ... At present, architectural schools in Turkey, after four
years of the undergraduate study, give a professional bachelor’s degree which authorizes
the graduate as an architect with all the rights issued thereunto. There is also no required
internship petiod upon graduation.” 45

3.1.6. Quality of Higher Education

Taking the conditions of the country into account, it is certain that there are positive as
well as negative dimensions regarding the quality of architectural education provided
by the schools of architecture in Turkey. The number of the institutions and the
number of architects in Turkey is not regarded as too much in comparison to the
construction sector in Turkey; * however the sector does not provide an available field
for the architects to work in construction sector efficiently. Furthermore, ability of
architects (having an education limited to the 4 year period) to petform his/her
profession have been discussing on several platforms especially the lack of internship
period mentioned by Selahattin Oniir is a crucial issue to be discussed for a better
quality of architectural practice. Moreover, the numbers of academicians in proportion
to the number of students, the unconscious establishments of the new schools of
architecture exemplify some of the problematic in quality of architectural education.”
However in any international confrontation, it is always evident that theoretically and
in terms of comprehension, our institutions of architectural education produce high
quality graduates. On the other hand, taking the rapid increase in the number of
schools of architecture in mind®, it is unavoidable to discuss the quality of education

provided by these institutions.

45 Selahattin Oniir, “Reseatch in Architecture Curriculum at Ankara School of Architecture”,
Shaping Architectural Curricnla for the Enropean Higher Edncation Area, edited by Constantin Spiridonidis,
Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2004, pg 139.

46 Appendix E

47 N. Turktin Dostoglu, Cana Birsel “Architectural Education in Turkey in 2003: An Evaluation
of the Current Situation through Numerical Data” Mimarlik, Vol. 314, Retrieved from

http://old.mo.org.tr/mimarlikdergisi in 01.06.2007.
48 Ibid.
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3.2. Universality of Architectural Education in Turkey

From the viewpoint of this thesis, one of the effects of globalisation is universality of
architectural education as stated in the previous session. That is also relevant for
Turkey. The points related with universality is parallel in Turkey with the international
counterparts as contemporary epoch of information technology; networks, exchange
programs, interdisciplinary collaborations; instructions and agreements towards
comparability and alignment of the content, the teaching time and the degrees awarded

by the Schools.

In addition to the contemporary epoch of information technology providing
institutions instantaneous information related with the operations of national and
international  counterparts; networks, exchange programs, interdisciplinary
collaborations are the other factors fostering universality in architectural education in
Turkey. Exchange programs, mutual agreements between schools are examples of

international relationships of schools like Erasmus and Socrates programmes.

Furthermore, declarations of UIA, regulations of EU, role of Turkish Council of
Higher Education (YOK) are the major figures acting in the tension between

universality and particularity in Turkey.

3.2.1. Declarations of UIA

Another leading factor for universality of architectural education in Turkey is the fact
that architectural education has a description and objective in a globally recognized
manner. Operations and declarations of UIA are one of the tools for that. This is also

a crucial factor for the universality of architectural education in Turkey.

Being established in 1948 and having a partnership with UNESCO in 1970,
International Union of Architects works for internationally accepted and recognized
standards in the field of architectural practice as well as architectural education. These

standards are of competences for practice of architecture and inter-recognition of
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qualifications; and for encourage of protection of the each countries own rights and
status of architect and architect’s functions in society; and to improve architectural

education, international exchanges of researchers, architects and students.

It is clear that UIA and its operations have a great impact on the tension between
universality of architectural education and particularities of educational institutions of
institutions. All the works those are carried out by International Union of Architects
plays an important role for the future of architectural practice and education; however
for the scope of this thesis, the points underlined in the educational field of

architecture are important issues to be mention in this part of the study.

In this respect the contexts and objective, content of curricular structure, methods and
media, management and structure of architectural education” is regarded as
determinative factors in construction of the educational environment provided by

institution in Turkey.

3.2.2. Regulations of EU

The relationship of Turkey with European Union is one of the most popular
discussions in Turkey not only in the field of architecture but also in other fields.
Mehmet Bozkurt explains the relations of Turkey with European Union regarding the

architectural education as fallows;

“The transformation of the architectural education system is currently on the agenda of
Turkey in the framework of “free circulation” necessitated by the EU harmonization. The
inter-recognition of professional qualifications gains importance in this process and, as a
matter of fact, rearrangement of architectural education system and its duration becomes
an issue of high priority.”"

49 “UIA and Architectural Education Reflections and Recommendations”, the document is
prepared by the UIA Architectural Education Commission, in Berlin 2002, Retrieved from
www.mimarlarodasi.org.tr in 13.05.2009.

50 Mehmet Bozkurt, “Transformation Due in Architectural Education: Viewpoints of the
Chamber and Turkish Schools of Architecture?” Mimarkk, Volume 318. Retrieved from

http://old.mo.org.tr/mimarlikdergisi, in 01.06.2007.
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Turkey is in the integration/admission process to European Union therefore the issues
being discussed on the European Union platforms are directly related to architectural
education as well as the schools of architecture in Turkey. EAAE (European
Association for Architectural Education), ENHSA (European Network of Heads of
Schools of Architecture), Centre for Mediterranean Architecture, European
Commission Socrates-Erasmus Thematic Network are important platforms as such.

The latest developments that are very crucial in this process, Nur Esin points out in

2007 24™ MOBBIG meeting regarding the regulations declared by UTA and EU.

The first development is; “The directive, 7 September 2005, regarding the validation of
the professional qualifications of architecture in EBurope, is being published in
2005/36/EC European Union official gazette. The directive aims the free mobility of

the people and the profession of architecture between the member states of EU.

“... Architectural education is a period, at least four or three years of full time education
and in total 6 years education, in a university or in an equivalent educational institution.
The education ends by passing a university level exam.”>!

The second development is; “UNESCO-UIA Charter for architectural education,
revised in 2004, is announced worldwide in 24 January 2007. According to the decision
agreed by UNESCO-UIA Council for Validation of architectural education, in UIA
Istanbul General Assembly, July 2005, the duration and phases of architectural

education is put forward.

«

..., i1s an education mainly dedicating to architecture, not less than five years, in an
accredited / approved / cettificated architectural education programme, in an accredited /
approved / certificated university or an equivalent educational institution?”>?

According to the norms of BEuropean Union, regulations concerning the field of
architecture in Turkey have been started to be re-discussed. In order to modify
regulations in line claimed by EU, YOK assigned some of the Universities to work on
that issue and to prepare resultant reports of the discussions. In that context, the

deanships of the faculties and the chairmen of the departments of architecture have

51 The data is retrieved from the presentation of Nur Esin in 24 MOBBIG Meeting, translated
by the author.
52 Ibid
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started to work on the issues and problems of architecture, as a profession and
architectural education in Turkey. MOBBIG and MIDEKON are the platforms for
the schools of architecture to discuss the topics related to standardisation process of

architectural education in Turkey.

3.2.3. Role of Turkish Council of Higher Education (YOK)

In the tension between universality and particularity, in the case of Turkey, another
crucial issue is the role of YOK (Council of Higher Education in Turkey). Turkish
Council of Higher Education is founded in 1981 and defined as “22-member corporate
public body responsible for the planning, coordination and supervision of higher

education within the provisions set forth in the Higher Education Law”".

The rational for pointing out Turkish Council of Higher Education and its role on the
educational structure of higher educational institutions of architecture in Turkey is that
with the regulations of YOK, after 1981, its establishment and effects on universities
have been discussed in several platforms and continuing to be discussed as well. YOK
is generally taken as a leading factor to universality of architectural educational. The
mission of YOK is to eliminate the “fragmentations of the higher educational
institutions”* of architecture; however the direct effects of YOK on educational
institutions of architecture is not specified as will be mention in the conclusion part.
Moreover, the challenges of institutions to overcome the pressure of YOK is not
analysed in this study. Therefore, before criticize the role of YOK, the mentioned

analysis have to be carried out in a future analysis.
3.3. Particularity as a Key Issue in Turkey
The evolution of architecture as a profession in Turkey becomes significant for the

purpose of the study because it shows parallels with the evolution of architectural

education as well; as a counterpart of the definitive evolutions with future expectations

53 Retrieved from http://www.vok.gov.tr/english /partl.doc in 12.12.2008
54 Ibid
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from the educational field. Ugur Tanyeli, in his paper “The Ethical Responsibilities of
Turkish Architect: a Historical Evaluation” > reads this “local” history of evolution of
architecture as a profession. I believe that his critical look to this evolution is relevant
and stands at a very crucial point for the evolution of architectural education and the
educational institutions of architecture in Turkey. The increase in the concern about
‘the local character to be taken as lacking’ in the recent literature, both lays the
foundations for a research field, but also acts as the evidence for the increase in the

concern and inquiry about the specific identity.”

According to Tanyeli, until the 18th century, architects possessed their ethic
responsibilities parallel with the ethical concerns of the bureaucrats of the Empire.
However, in the 18th century, the ethical responsibility of architects has been changed
from the “bureaucrat identity” to the “technocrat” one. That means the architects of
that century began to fulfil the requirements of a technical profession. As a result of
this, in the second half of the 19th century, architects did not have any spiritual
framework for him/her selves to perform their profession. Again in the second half of
the 19th century, architecture as a profession did not feel and define any responsibility
rather than using the techniques learnt or experienced from the Western colleagues.”

The second half of thel9™ century is an important period; due to the fact that the
educational institutions of architecture in Mimar Sinan University, established in 1882
having its roots from the French Academy of Beaux-Arts and Istanbul Technical
University established in 1847 having the system of German Technical University have
been established in that period. Furthermore METU is also established in a similar

way, by the help of UN, with American extension of Bauhaus Legacy.

55 Ugur Tanyeli, “The Ethical Responsibilities of Turkish Architect: a Historical Evaluation”,
Tiirkiye Mimarisgr Sempozynmn—2 Kimlik Mesruiyet Etik, Ankara: TMMOB Mimarlar Odast, 1996, pp. 108—
112, translation by the author.

56 According to Statements of Ilhan Tekeli, Mimarkk vol. 333; interview done by Ali Cengizkan,
Abdi Giizer, Turkoloji Congress 2005; Statements of Ilhan Tekeli, Abdi Giizer, Ugur Tanyeli in the
panel discussion 2004 in the Chamber of Architects Ankara.

57 Ugur Tanyeli, “The Ethical Responsibilities of Turkish Architect: a Historical Evaluation”,
Tiirkiye Mimarhgr Sempozyumn—2 Kimlik Megruiyet Etik, Ankara: TMMOB Mimarlar Odasi, 1996, pp. 108—
112, translation by the author.
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In addition to the discussions on the identity of institutions whose pedagogical roots
are taken from European or American counterparts, as mentioned above; competition
between schools of architecture, hybridization of architectural education, new ways of
educating architects, open situation of future role of architect, changing economic
system for funding schools, interdisciplinary character of architecture, concept of style

attributed to architecture are also applicable for the higher architectural education.

In existing situation, discussions are going on the reforms related to higher
architectural education in Turkey. Communicating on a common platform, discussing
several issues on architecture as a profession and architectural education means that
the institutions express their own ideas and positioned themselves in the general
petspective. Definitely, the ideas of the institutions and positions they defined are

derived from the institutional characteristics of the schools.
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CHAPTER 4

READING FOUR EDUCATIONAL INSTITUTIONS OF ARCHITECTURE
IN TURKEY

4.1. Istanbul Technical University

Faculty of Architecture, Department of Architecture

4.1.1. Disciplinary Multiplicity
4.1.1.1. Historical Background

Established in 1773, with its original name of “Muhendishane-i Bahr-i Humayun", The
Royal School of Naval Engineering, the responsibility of the institution was to educate

chart masters and ship builders.

Figure 4.1: Taskisla retrieved from http://160.75.51.35/en/about/history/ in 07.01.2009
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From 1847 onwards the institution has been operate in educational field of architecture
which then became an autonomous university in 1946 including the Faculty of
Architecture, Civil Engineering, Mechanical Engineering, and Electrical and Electronic

Engineering. The history and role of institution is introduced on the website as;

“With a history stretching back 227 years, providing technical education within a modern
educational environment and strong academic staff, ITU is strongly identified with
architectural and engineering education in Turkey. Since its inception and foundation
under Ottoman rule, ITU has constantly leaded the way in reform movements, and in the
latter era of the Republic of Turkey, ITU has assumed pivotal roles in the reconstruction,
modernization, and administration of the country.”>8

4.1.1.2. Public Self-Representation

Public self-representation of educational institutions of architecture is used as a tool
for this thesis in order to read of the attitudes and methods of schools while
constructing and/or publicizing their patticularities. The attitude of the institutions
related to the marketing side of the globalised world of architectural education can be
observed in his way. As seen in the following statement; ITU Department of
Architecture is indicated as an agent having a crucial role on physical development of
the country as well as an international institution operating in the global arena. The two
keywords constituting the bilateral vision of the department is also seen in statement of
Nur Esin in the interview of ARKITERA. She states that the department has a policy

towards international arena while operating as an agent in local perspective.”’

“The efforts and expertise of ITU graduates have been major contributors in the planning
and construction of Turkey's roads, bridges, dams, factories, buildings, energy plants,
communication networks, villages and cities. I'TU is a state university which defines and
continues to update methods of engineering and architecture in Turkey. It provides its
students with modern educational facilities while retaining traditional values, as well as
using its strong international contacts to mould young, talented individuals who can
compete in the global arena.”®®

As a medium of representation, apart from other mediums of representation probably
the most important tool is website of the department as a source of information

provided by the institution.

58 Retrieved from www.itu.edu.tr in 10.01.2009
59 Appendix H
60 Retrieved from www.itu.edu.tr in 10.01.2009
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Figure 4.2 First image of the website of I'TU Department of Architecture,
Retrieved from www.itu.edu.tr in 10.01.2009

4.1.1.3. Links to Global Network

Evolution of international relations of ITU Department of Architecture is to be
discussed parallel with the developments in communication technology like in MSFAU
and GU. Public self-representation of ITU is constructed on two main bases; one of
which is to provide a high quality learning environment on international level. In this
respect, ITU Department of Architecture becomes a part of the global network as an
active member of EAAE, ENHSA, and ACSA. Furthermore as seen other three cases,
the institution is promoting student-staff exchange programs. Taking the self-
representative statements of the institution into account, international relations

constitute one of the most important objectives of I'TU Department of Architecture.
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4.1.1.4. Location and Physical Environment of the Institution

Figure 4.3 and 4.4 Location of the institution in Istanbul, Google Earth images

Being located at the biggest historical metropolitan city of Turkey the students from
ITU like MSFAU experience the scientific, cultural, and intellectual activities taking
place in Istanbul. Considering the historical background, modern and post modern
structure of the city together with the geographical advantages, Istanbul is an inviting
place for both students and staff. In terms of mobility, the potential of Istanbul is also
emphasised by Nur Esin to be benefitted from in the future existence of institution on

global arena.”

ot Appendix F
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Figure 4.5 Taskssla retrieved from www.itu.edu.tr in 21.12.2008

In terms of physical environment of the institution, unlike METU whose building is
constructed for educational purposes, I'TU is operating in Tagskisla which is a re-

functioned building in Istanbul.

Figure 4.6 Taskssla retrieved from www.itu.edu.tr in 21.12.2008
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4.1.2. Institutional Capacity

Taking the context specific to each case into account, institutional capacity of each
educational institution of architecture with respect to the tension between universality
and particularity is necessary in order to explore this tension. Therefore, this part of
the thesis intents to construct a framework for the study to analyse the institutional

structure of Istanbul Technical University.

4.1.2.1. Leadership (Academic Staff Profile)

“Leadership, defined as “the group of persons... actively engaged in the formulation of the
doctrine and program of the institution, and who direct its operations and relationships
with the environment.”””’62

Through the limited scope of this study the academician profile of the institution is
analysed in relation to the distribution of academicians among the divisions as seen in
the following table. Distribution of academicians is very much parallel with GU and
MSFAU except from physical environment control division in GU and a more liberal
representation of status of the academic staff in METU. Therefore, in case of ITU
Department of Architecture as in other three cases, the academician profile might be
considered as closer to the universality of architectural education; however several
particularity of ITU Department of Architecture in terms of academic staff of the
institution will be founded out with a more detailed analysis on academic staff of the
institution. According to the statements of Nur Esin, the most important particularity
of the institution is the variety of approaches belonging to the academicians. ITU
Department of Architecture, as opposed to METU as an institutional body, is stated as
open to academicians from different approaches; also there is a critical approach of
academicians from differing approaches®. This kind of an institutional approach leads

to a more productive academic environment.

62 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.115.
03 Appendix F
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Table 4.1: Subject areas of academic staff, drawn by the author according to data
Retrieved from Istanbul Technical University, www.itu.edu.tr in 08.01.2009

NUMBER OF | Architectural Building Architectural Restoration TOTAL
ACADEMICIAN Theory & | Science & | History

Design Technology
prof 13 10 2 3 28 (%020)
assoc prof 8 11 1 3 23 (%16)
assist prof 13 8 2 2 25 (%018)
Instruct.-specialist 8 4 1 - 13 (% 9)
research assist 23 18 5 5 51 (%37)
sub total 65 (%046) 51 (%30) 11 (%8) 13 (%10)
TOTAL 140

4.1.2.2. Doctrine (Mission Statement)

“Doctrine, defined as “the specification of values, objectives, operational methods,
underlying social action.””’6*

In case of Istanbul Technical University as in other cases, first of all, I prefer to look at
the mission statement of the institution, in MOBBIG Database, in order to have an

idea on the approach of the school towards architecture and architectural education.
According to the database belonging to MOBBIG, 2005, the mission of the

department of architecture in Istanbul Technical University is expressed as follows;

“to educate civilized, self confident and creative architect graduates, with the ability to
perform professional practice in international market, the architect graduates from ITU is
aimed to have ability to react scientific, technological, experiential developments going
on, the architect graduates are also thought to be aware of historical and cultural heritage,
surroundings, aesthetic and ethical values, social and individual health. In addition to that,
the mission of the department is to produce knowledge by theoretically and
experimentally pioneer studies and to train academicians to produce this knowledge and
share it with the society. Furthermore, the mission is to take part in construction sector as
a practitioner and as a consultant to other designers, practitioners and users in the
market.”6>

The mission statement of I'TU Department of Architecture is in a descriptive character

content of which is parallel with the definition and objective of architectural education

o4 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
05 According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-

veritabani.xls in 23.01.2008
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in globally recognized terms. The similarity of the statements of the different
educational institutions gives reference to acceptance and integrity of universality of

architectural education among the schools.

4.1.2.3. Program (Educational Phases)

“Program, defined as “those actions which are related to performance of functions and
services constituting the output of the institution.”” 6

Educational program offered by Department of Architecture at Istanbul Technical
University is consisting of three phases like in the other three cases. The first phase is
four years full-time education leading to a diploma, afterwards a two years master
phase and going on with three years PhD phase.” The emphasis of schools on
bachelor, master or PhD phases is thought to give several clues related to the focus of
institution in vocational or academic fields. The involvement of students in these

phases is similar in four cases in that the number of students decreases from bachelor

phase to PhD.

Table 4.2: Number of students involved in different programs and phases in ITU Department of
Architecture, according to MOBBIG database

NUMBER OF
BECHOLOR PHASE | MASTER PHASE | PHD PHASE
STUDENTS
-- (Istyear) -~ (arch. design) -~ (arch. design)
-~ (2nd year) -~ (build. science) -~ (build. science)
-~ (3rd year) -~ (arch. history) -~ (arch. history)
-~ (4th year) -~ (restoration) -- (restoration)
TOTAL 788 (%55) 457 (%32) 196 (%13)

66

67

William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
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Among the 1441 students, 788 (%55) student of the total number is receiving
education in bachelor phase, while 457 (%32) students in master and 196 (%14) in
PhD phase. Department of Architecture in Istanbul Technical University is similar to
Middle East Technical University regarding the percentages indicating student
involvement in the bachelor, master and PhD phases. Student involvement in bachelor
phase %55 percentage in ITU, %57 in METU while %82 in GU, %88 in MSFAU. The
focus of institution in master and PhD phases in METU and ITU is higher than those
of MSFAU and GU, the reasons for this distinction can be explored with a more
detailed way of analysis including an exploration of the multiplicity of master and PhD
programs offered by the institutions. However at this stage of the study, if the number
of students involved in different phases is regarded as a criterion; ITU and METU
seem closer to have academic focus while GU and MSFAU is closer to reflect

vocational focus.

Related to the focus of institution on these three phases; Nur Esin states that ITU
Department of Architecture is first giving emphasis to bachelor phase; however master
and PhD is also important as bachelor phase. From the historical background of the
institution, mission of ITU is to contribute to the academic development of
architectural education in Turkey. In this way; as a future expectation of the institution,
the department aims to construct different master and PhD programmes in addition to

. . 68
the existing ones.”

4.1.2.4. Resources

“Resources, defined as “the financial, physical, human, technological, and informational
inputs of the institution.”” ¢

In this part of the study, analysis on ITU Department of Architecture is focusing on
the resources of the institution. Being a state university, financial or technological
incomes are assumed to be similar with the other three cases and these are not the

resources to be analysed in this part of the study. Although the methods of the

o8 Appendix F and Appendix H
69 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
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department in order to create additional financial incomes in case of ITU may draw
another research field for future studies, human resources is tried to be read here in a

comparative manner with the other three cases.

Total number of students in the Department of Architecture in ITU is 1441 as
mentioned before. Regarding the number of students, ITU is the largest educational
institution of architecture among the four cases. According to the categorization drawn
6" meeting ENHSA in 2003, the size of the school is “M”" as approximately 10

4483371

percent of the schools in Europe, while other three cases is in size. Larger size of

ITU Department of Architecture is an important factor let it “carry sufficient critical

5572 573

mass for a fruitful educational climate”” and “run a coherent research program’
finally leads to “a multidisciplinary approach”™ in case of ITU different than the other
three cases. The most important particularity of the department is the larger size of the
institution, the diversity of academicians with their ecatlier and contemporary

approaches towards the discipline, their self criticism among themselves is an

important potential for the future development of the institution.

Another important point to be mentioned here is the student/staff ratio of the
department which is regarded as one of the most important indicators of the quality of
architectural education. With 1441 student (bachelor—master-PhD) and 140
academicians (design-technology-history-conservation) the student/staff ratio of
Istanbul Technical University is the highest one among the four cases with ratio of
10.3, which means 10 students per staff, while in METU the ratio is 5.2, in MSFAU
8.4,in GU 7.5.

0 M means school is medium in size; number of students is in the range 1000-1500. Kees
DOEVENDANS, Johanna E.M.H. van BRONSWIJK, “Ready to Start a 21st Century of Architectural
Higher Education 20037, Shaping the European Higher Architectural Edncation Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2003, pg.55.

7 S means school is small in size; number of students is in the range 500-1000. Kees
DOEVENDANS, Johanna E.M.H. van BRONSWIJK, Kees DOEVENDANS, Johanna E.M.H. van
BRONSWIJK, “Ready to Start a 21st Century of Architectural Higher Education 20037, Shaping the
Eunropean Higher Architectural Education Area, edited by Constantin Spiridonidis, Maria Voyatzaki,
Thessaloniki: Art of Text S.A., 2003, pg.55.

2 Kees DOEVENDANS, Johanna E.M.H. van BRONSWIJK, “Ready to Start a 21st Century
of Architectural Higher Education 20037, Shaping the Enropean Higher Architectural Education Area, edited
by Constantin Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2003, pg.55.

& Ibid

4 Ibid
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4.1.2.5. Internal Structure (Administrative Organization)

“Internal Structure, defined as “the structure and process established for operation of the
institution, and for its maintenance.””” 7

Evaluation on faculty level, ITU Department of Architecture is operating under
Faculty of Architecture, unlike GU Department of Architecture operating under
Faculty of Engineering-Architecture; similar to METU, MSFAU and %43 of schools
of architecture in Turkey. Taking the close disciplinary relation of architecture with
engineering in earlier periods of the institution into account, administrative
organisation of the institution in existing situation can be considered in a more
autonomous existence of architecture than earlier periods. ITU Department of
Architecture is operating together with Department of City and Regional Planning,
Industrial Design, Iandscape Design, and Interior Design under Faculty of
Architecture. This kind of an articulation of the faculty is stated to be a reflection of
decomposition of educational field of architecture parallel to Western counterparts by

Nur Esin (I.T.U.), Fiisun Alioglu (Y. T.U.)".

The advantages and disadvantages of this decomposition in educational field of
architecture are bound to be continued; however in case of ITU double major
programs between these departments are constructed in addition to the common
basic design education for the students involved in different departments in order to
eliminate the disadvantages of this separation of different fields of architecture.”
There is a point to be underlined here in case of ITU that the size of the school is an
important factor giving opportunity to carry out these interdisciplinary relationships

between different fields.

Regarding the administrative articulation of the department, there are four divisions as

architectural design, building technology, architectural history, and restoration as seen

75 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.

76 Nur Esin, Fisun Alioglu, “Mimarhk Egitiminde Lisans ve Lisansusti: 21. MOBBIG
Toplantisindan Notlar”, Retrieved from

http://www.mo.org.tr/mek/belge/TLisanslisansustuBelgeler/nuresin degerlendirme.doc in 21.12.2008
7 Ibid
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in the following image, from the website of the institution.” Related to the internal
structure of the institution, the way this chart is drawn is interesting in only showing
the articulation of the building technology division. It might be considered as a
continuation of the focus of department on technical side of education in earlier
periods, however in order to make such a statement a broader analysis have to be

carried out including interviews to be held with the academicians of the department.

Dean
Faculty Council
Academic Units
1 I I I 1
Chairmanship of Department
of Architecture
1
I 1 I 1
Chairmanship of Chairmanship of Chairmanship of ‘Chairmanship of
Architectural Design Division Building Technology Division Architectural History Division Restoration Division

Physical Environment Control
Subdivision

Project and Construction
Management Subdivision
Building Compaonents
Subdivision

Building Materials

Subdivision

Building Structure
Subdivision

Figure 4.7 Organization chart of ITU Faculty of Architecture

Retrieved from http://mimarlik.itu.edu.tr in 20.12.2008
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4.1.3. Educational Components
4.1.3.1. Analysis on Curriculum
4.1.3.1.1. Must Courses

Table 4.3: Distribution of credits in ITU Department of Architecture”, Drawn by the author according
to the data retrieved from Istanbul Technical University, www.itu.edu.tr , in 08.01.2009

[IBASIC BACKGROUND SUBJECT

EPROJECT PREPARATION and DESIGN

[JHISTORY CULTURE and ARTS

CJENVRONMENT and CITY

BUILDING SCIENCE and TECHNOLOGY

CIPROFESSIONAL PRACTICE MANAGEMENTS and
ECONOMICS

’ There are six main areas constituting learning modules for the competences that students of
architecture are expected to gain through architectural education. These areas, accepted by
UIA/UNESCO/EU and USA/NAAB also by MIAK ate basic background subjects, project
preparation and design, history culture and atts, environment and city, building science and technology,
professional practice. According to MIAK these subject areas include following competences;

— Basic background subjects in bachelor phase include speaking and writing skills, critical
thinking, research and team working abilities.

— Project preparation and design in bachelor phase includes graphic communication skills,
formal composition systems, design skills, benefiting from examples, team working, accessibility,
designing programs, site conditions, designing broad in scope.

— History culture and arts in bachelor phase includes western architecture, non-western
architecture, national and regional architecture, conservation of historic sites and restoration.

— Environment and city in bachelor phase includes human behaviours, cultural diversity,
sustainable design, legal duties, ethical and professional responsibility.

— Building science and technology in bachelor phase includes structural systems,
environmental systems, life safety, cladding systems, building service systems, superposition of building
systems, construction materials and their applications.

— Professional practice management and economics in bachelor phase includes building cost
control, technical documentation, client’s role in architecture, architect’s managerial role, architectural
application, professional development, and leadership.
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Considering historical background of the institution having close relation of
educational field of architecture and engineering, the articulated building technology
division in organization chart of the faculty; one might expect from the institution to
provide higher ratio of credits and academic staff in building technology division.
However ITU Department of Architecture, regarding must courses, does not show a
stronger emphasis on building technology division among the three cases. Therefore,
regarding the historical background of the institution, I'TU Department of Architecture
might be thought as closer to lower row of the following matrix; however reading
credits dedicated to building science and technology, it does not show a differentiation
from other three cases. Furthermore, in terms of student involvement, the emphases
of school on master and PhD phase, like METU Department of Architecture, leads
one suggest that I'TU Department of Architecture has academic focus of architectural
education. However, these factors lined up are not strong enough and this thesis does

not include a deeper analysis of the education models.

Table 4.4: Orbasli and Worthington’s division, drawn by the author

ACADEMIC VOCATIONAL
APPROACH APPROACH
Design Projects

Artistic Generalist Design

Architectural Theory

Design Projects
Technical Specialist Practical Understanding

Engineering

According to statements of Prof. Nur Esin, the focus of education in I'TU Department
of Architecture is % 15 vocational, % 25 arts oriented, %35 academically oriented,
%25 technique oriented; while according to Prof. Orhan Hacthasanoglu the
department is academically and technique oriented”. In fact the point of this thesis is
not to place the schools into the above matrix or to any other specific position, rather
reading several constructs of the tension between universality and particularity in order

to see the challenges of the institutions to show, publicize, share, hold, and protect

7 Appendix F and Appendix G
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their particularities among the other institutions operating in the field; or towards the
opposite direction as giving emphasis to universality of architectural education.
Reading these constructs leads to several clues those might be used by schools as
potentials for future developments of these institutions. For this purpose, must courses
forming the subject areas offered by the institution are analysed with respect to their

proportions among the total credits of the courses.

Results of this analysis is that, regarding the must courses, content of the curriculum of
the department has similar distribution of credits as seen in the above chart. This result
is giving reference to universality of architectural education in terms of must courses
offered by ITU Department of Architecture. It is also stated by Nur Esin that the
diversity of institutions was sharp in the past and it has been dissolved through the

decades and even the accents of institutions are changing from time to time."

4.1.3.1.2. Elective courses

Elective courses are of the most important opportunities for students of architecture
to broaden knowledge and abilities related to their fields of interests. The stronger
power of elective courses provides more flexible curricula for students. Furthermore,
elective courses can also provide flexibility for institutions to define particularity of
them in their future existence with the “necessary to be cleatly profiled is the way

market forces work in this field”®.

In this respect, analysis on elective courses has to be carried out including the content,
structure and method of the courses and the power of electives in the curriculum of
the institution with a deeper analysis. However, this thesis is not broad in scope
enough to cover all of this analysis. Elective courses are analysed only with respect to
the percentage of electives among total credits and the number of electives in relation

to the number of students involved in the department.

80 Appendix F

81 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies”, Present Positions (in)forming Future Challenges , edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Charis Ltd, 2005, pg. 50.
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Table 4.5 Percentage of electives among total credits, drawn by the author

ITU GU METU MSFAU

Percentage of electives among total credits 9620 %10 %16 %16

As seen the above table, with %20 percentage of electives among the total credits, ITU
Department of Architecture has the highest ratio of electives than the other three

cases.

The higher number of students involved in the department is regarded as a factor
leading more elective courses provided by the institutions in this thesis. Therefore, as
an expectation from ITU Department of Architecture to include more elective courses
than other cases because of its highest number of students to receive the electives;
however in case of I'TU with 1441 students and 139 different elective courses , the
lowest ratio of electives exists in relation to students involved in educational
environment of the institution. The ratio of students with number of elective courses

in ITU is 10.4, while 4.4 in GU, 9.5 in MSFAU, 3.4 in METU.

Multidisciplinary Relation Patterns as a Special Application of the Institution

In case of ITU Faculty of Architecture, related to “hybridization of architecture to

82
landscape or arts”

the administrative organisation of the institution is formed by
separation of design fields of architecture.” In order to construct links between these
different fields of architectural education, constituting the departments, the basic
design education is common to the students of the department of city and regional

planning, industrial design, architecture, landscape design, and interior design. This is

a result of a similar approach of GU Department of Architecture in the vertical studio

82 Ibid
83 Nur Esin, Fisun Alioglu, “Mimatlk Egitiminde Lisans ve Lisanststt: 21. MOBBIG
Toplantisindan Notlar”, Retrieved from

http://www.mo.org.tr/mek/belge/TLisanslisansustuBelgeler/nuresin degerlendirme.doc in 21.12.2008
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application in order to improve relations of different students from different stages

and programs of the bachelor phase.

Furthermore, double major programs in Faculty of Architecture is providing
opportunity for students to improve themselves according to their fields of interests,
through these programs students from Department of Architecture can be involved in
Department of Urban and Regional Planning, Interior Architecture, Landscape
Architecture, and Civil Engineering. Application of students to these programs has to
be searched for in order to comprehend the scope of the relation between different

departments those are aimed to be broadened by ITU Department of Architecture.

Relation of Architectural Education with Profession

In order to read the diversity of relation patterns of schools with architectural practice,
a deeper analysis has to be carried out related to I'TU Department of Architecture as
well as for other three cases. In case of ITU Department of Architecture the relation of
education with profession can be searched for with a critical look towards the period
Gilstin Saglamer, as an architect, is the rector of the University. The period is
important in that the academicians of the department have been worked in the design
and construction process of the buildings of the university. This kind of a relation of
educational field of architecture with practice via academicians is better to be read in a
comparative manner with the one in GU. In case of GU Department of Architecture,
the relation of educational field of architecture with profession is developed with the
strong power of professional milieu involved in studio works, as will be mentioned in

the following session.

Role of Research in Architectural Education

“Who carries out the research?”® “Types of research” “At what level in the

286

curriculum is research carried out?”™ and several other discussions about the role of

84 Kees DOEVENDANS, “Schools’ Engagement in Research”

Shaping Architectural Curricnla for the European Higher Education Area, edited by Constantin Spiridonidis,
Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2004, pp.120-126.

85 Ibid
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research in architectural education is a topic of discussion broad in scope. In this part
of the study, research is mostly associated with the master and PhD phases of
architectural education provided by ITU Department of Architecture. Department of
architecture in ITU like in METU includes the highest student involvement in master
and PhD programs offered by the two institutions. In addition to the higher rate of
student involvement in master and PhD phases in ITU, the number of graduate
programs is another important issue to be underlined in case of ITU. There are 9
different master and 4 PhD programs offered by the department while 5 master and 4

PhD programs offered by METU Department of Architecture.

86 Ibid
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4.2 Gazi University

Faculty of Engineering and Architecture, Department of Architecture

4.2.1. Disciplinary Multiplicity
4.2.1.1. Historical Background

Gazi University was established in 1982 after Higher Education in Turkey have been
reorganized with the establishment of YOK; however origin of the institution dates
back to Zafer Private College of Engineering and Architecture established in 1966 and
Yiikselis College, Private School of Architecture established in 1967. These two private
colleges were combined in 1971 and converted into Ankara State Academy of

Engineering and Architecture in 1973.”

Figure 4.8 GU Department of Architecture, Retrieved from http://forum.arkitera.com in 25.12.2008

87 Retrieved from www.gazi.edu.tr. in 19.12.2008
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Both of the private schools had vocational focus of architectural education whose
students also work in the offices in daytime and goes to school at night.*® With the
establishment of Turkish Council of Higher Education (1981) an elimination of all the
institutional and functional fragmentations existing in the higher educational
institutions was held including the fragmentations of educational institutions of
architecture. Therefore Ankara State Academy of Engineering and Architecture have

been converted into Gazi University Faculty of Engineering and Architecture in 1982.

4.2.1.2. Public Self-Representation

In this part of the study a research project is chosen to be discussed as a part of the
self-representation of GU Department of Architecture. As result of the tension
between universality of architectural education and particularities of educational
institutions of architecture, there is an initiative of Department of Architecture in Gazi
University, in order to specify a different tradition of the institution originated from
academy period. The name of the project is “Competitors of Architecture, Architects
of Gazi at Turkish Architectural Competitions” (Mimarliga Yarisanlar Tirk Mimarlik
Yarismalarinda Gazi’li Mimarlar) As the first research project developed towards
historical background of Department of Architecture at Gazi University in 2008; this
project is a challenge of the institution in order to reconsider, publicize, share a

different tradition of the institution.

As stated through the scope of this research project and also as Caglar and Ding point
out; architectural competitions are part of learning process and they are used as a tool
in this process at eatlier periods of the institution. In this way some of the architects
involved in academy tradition are asked to give brief seminars to express their
experiences in architectural competitions. Furthermore; the high ratio of involvement
of architects and students of Academy in competitions is undetlined in the seminars.
Moreover; through these seminars the purpose is to create an environment to be
experienced by the students of GU Department of Architecture and architects from

Academy in order to create awareness about this tradition.

88 Appendix A
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This project is very crucial for the scope of this study because as Caglar points out the
shift of the school from Ankara State Academy of Engineering and Architecture to
Faculty of Architecture, the educational methods and tradition of school has been
changed to a totally different character. Considering the dynamics of contemporary
period in which universality of architectural education becomes a reality day by day and
taking “institutionalism” and “global marketing forces” as key issues; reconsideration
of historical backgrounds, traditions and specific characteristics and environments of

schools are regarded as constructs of the tension between universality and particularity.
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Denilebilir ki, yarismaci olmak Gazi mezunu bir mimar igin
geleneksel ve kolektif bir egitim kiltirinin sonucudur. Gegmiste
ve bugiinde, Gazi'li Mimarlar 6zgiin tasarimlarin
olusturulabilmesinin en énemli yollarindan birinin yarigmalar
platformunda yer almak oldugu yoniinde egitiimektedirler. Bu tip
bir egitimin Gazi'li Mimarlar igin geri donuistl, gokga katilinan
yarigmalar, gokga 6dul alinan yarigmalar ve yarigma yoluyla elde
edilmis ve uygulanmis olan ¢ok sayidaki yapilardir.

Gazi Mimarlik ortamina ait bu 6zgiin kiltirel yapi, tim bir mimarlik
camiasi tarafindan oldukga iyi bilinmesine kargin belgelenmemis
ve degerlendiriimemistir. Bu eksikligi gidermek ve gelecek
arastirmacilar igin bir baglangi¢ noktasi olugturmak amaciyla

Gazi Universitesi Bilimsel Aragtirmalar Proje Birimi'nin onayi ve
destegiyle bir galisma baslatmis bulunmaktayiz.

Figure 4.9 Poster of the seminars, retrieved from www.gazi.edu.tr in 25.12.2008
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As a medium of representation, website of the department is one of most important
sources of information provided by the institution about its operations in the field. The
language of website however is mainly Turkish which is contrary with the international

objectives of the department.

Google| 8 - [+] search {»M o é‘ 8- % Bookmavks" [@ Find ~ “% Check ~ ] AutoFill + € Signin -

¥ < | @ GAZIUNIVERSITY DEPARTMENT OF ARCHITECT... | | M- o B B v @ v [hSayfa v G Aaglar v

architecture
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Figure 4.10 First image of the website of GU Department of Architecture,
Retrieved from www.gazi.edu.tr in 25.12.2008

4.2.1.3. Links to Global Network

Regarding the establishment of GU Department of Architecture, there is not an
international support or intensive international relations like in the establishment of
METU observed through this thesis. Therefore, in case of Gazi University Department
of Architecture, development of international relations can be regarded as a parallel
process with the developments on communication technology and exchange programs
allowing mobility of students and staff from different parts of the wozld like Erasmus-

Socrates Programs.

In addition to the exchange programs for student staff mobility in which GU

Department of Architecture is actively involved, the most emphasised type of
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international relationship is accommodating students and staff from different parts of
Europe within short-term organizations. European Winter school of Architecture and
International Design Workshop in Tourism and Architecture are the two intensive
programs in which the institution is currently involved. These are Socrates / Erasmus
— IP (Intensive Program) Projects providing students and staff a good opportunity to
be a part of an international platform and produce knowledge and ideas on

architectural design also in linguistic skills, team work etc.”
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Figure 4.11 - 4.12 - 4.13 - 4.14 Posters of IP Projects retrieved from www.gazi.edu.tr in 25.12.2008

4.2.1.4. Location and Physical Environment of the Institution

As in the other three cases Gazi University is located in metropolitan, Ankara. One of
the advantages of being located in metropolitan is that students are close to the cultural
activities and intellectual world different than the periphery universities located other
cities in Turkey. Regarding the emphasis of the department on education-profession
relation of architecture, the location of the department in the city is stated to be a
complementary feature of the department by Caglar and Ding, for whom working in
architectural offices while still being a student is a culture of the school especially in

1960’s Gazi and Academy period.

8 Appendix B
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Figure 4.15 — 4.16 Location of the institution in Ankara, Google Earth Images

Physical environment of the institution is also to be mentioned in this part of the study
because of the co-existence of engineering and architecture in the same building like
the co-existence of fine and architecture in case of MSFAU.” The point to be
emphasised related to physical environment of the institution is that operating together
provides opportunity for students from different departments of engineering and
architecture to know from each other as stated by Ziya Utkutug. However, this relation
is stated to be improved by Caglar with the help of educational program as seen in

double major programs in I'TU Department of Architecture.

Figure 4.17 — 4.18 Physical environment of the department
Retrieved from http://forum.arkitera.com in 25.12.2008

%0 Ibid
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4.2.2. Institutional Capacity
4.2.2.1. Leadership (Academic Staff Profile)

“Leadership, defined as “the group of persons... actively engaged in the formulation of the
doctrine and program of the institution, and who direct its operations and relationships
with the environment.”””!

Division of academic staff according to subject areas, consisting of professors, assoc.
professors, assist professors, instructors (here called as core group) involved in the
department is analysed in this part of the study in order to search for the emphasis of
the institution towards any one of the subject areas. As seen in the table, regarding the
vocational origin of the institution, the worth noting point to be underlined here is
related to the high ratio of academicians specialised on architectural theory and design
division in assistant professor staff. According to Nur Caglar there is an intentional
decision of the department to give up focusing on building technology education.
Moreover, according to Pinar Ding there is a decrease in number of staff in building
technology division. Accidental, evolutionary or intentional character of the emphasis
of institution on architectural theory and design division and decrease in building
technology, leading one to universality of architectural education, is better to be
searched for with a more detailed analysis. Furthermore, according to Nur Caglar, the
academicians who are involved in criticism in GU are said as in a low percentage

compared with METU.

Table 4.6 Subject areas of academic staff,
Retrieved from Gazi University, www.gazi.edu.tr in 01.01.2009

NUMBER  OF | Architectural | Building Physical Architectural | Restoration TOTAL
ACADEMICIAN | Theory & | Science & | Environment | History
Design Technology | Control

prof 2 4 2 - 3 11 (%33)
assoc prof 2 - - 1 - 3 (%9)
assist prof 6 1 1 1 - 9 (%28)
instructor 3 5 1 1 - 10 (%30)
sub total 13 (%40) 10 (%30) 4 (%12) 3 (%9) 3 (%9)
TOTAL 33

N William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”,

Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.115.
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Professional Milieu involved in Studio Works of GU Department of Architecture

“As architectural education prepares students for professional career, opportunities
should be available for the teaching establishments and the local architectural bodies to
interact, and to ensure that teachers, practitioners, graduates, students and other players
who shape the built environment, are given the opportunity to meet, discuss, connect.” 2

Related to interaction between practice and teaching of architecture, professional
milieu involved in Studio Works in GU Department of Architecture that is stated to be
encouraged and protected by UIA, have to be underlined in this part of the study

because this involvement is in a higher ratio compared with the other cases.

In case of GU Department of Architecture the support of architects from professional
field to studio works is the most important point mentioned in the interviews;
therefore this involvement is to be underlined at this part of the study. There are 16
architects (%23 of the total 71 academicians in the department regardless of their
permanent or part-time status) involved in second third and fourth year architectural
design studios. Even in second studio 3 academicians™ and 4 architects’ constitutes
the structure, comparing with the ratio of architects from professional field in case of
METU (%7 of 109 academicians which means 8 architects from professional field),

Gazi University is closer to the involvement of architects from professional field.

Table 4.7: Number of academic staff in relation to their status, drawn by the author, according to data
Retrieved from Gazi University, www.gazi.edu.tr in 01.01.2009

NUMBER OF | Professor | Assoc. Assist. Instructor | Res. Assist | Part-time
ACADEMICIAN Prof Prof

1 3 9 10 17 21
TOTAL 50 21
92 “UIA and Architectural Education Reflections and Recommendation”, the document is

prepared by the UIA architectural education commission, in Berlin 2002 and retrieved from

www.mimarlarodasi.org.tr in 13.05.2009.
93 The academicians are Esin Boyacioglu, Gonil Tavman, Pinar Ding.

o4 The architects are Hasan Ozbay, Cem Agikkol, Mursit Giinday, Hayri Anamurluoglu.
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4.2.2.2. Doctrine (Mission Statement)

“Doctrine, defined as “the specification of values, objectives, operational methods,
undetlying social action.”” 9

The mission statement of Gazi University as in ITU, METU and MSFAU is in a
descriptive character defining the objective and scope of architectural education
recognized in national and international platforms as parallel to universality of
architectural education. According to the data including the mission statement of the

department of architecture in Gazi University is expressed on web page as follows;

“the aim is to improve consideration and design abilities rooted on innovative and critical
approaches; to provide opportunity for students of the ability to interpret the theoretical
knowledge of the discipline; to be aware of the environmental and global issues and
integrating this awareness in developing building science and technology in this way to
give emphasis on learning modules on building science and environmental issues; to
produce and share knowledge on local and cultural issues; to provide learning modules on
architectural theory via must or elective courses differentiated in terms of their
contents.”%

4.2.2.3. Program (Educational Phases)

“Program, defined as “those actions which are related to performance of functions, and
services constituting the output of the institution.”” 7

Gazi University Department of Architecture offers undergraduate, graduate and PhD
programs in Architecture. The undergraduate program is based on a four-year study
leading to the Bachelor's degree with emphasis on architectural design studios. The
graduate program, leading to the master's degree, is offered in the following areas:
Master of Architecture in Design, Master of Science in Building Science, Master of
Arts in History of Architecture and Master of Science in Restoration and Preservation
of Historical Monuments. Graduate studies leading to the Ph.D. degree are offered in

Architectural Design, Building Science, Restoration and History of Architecture.

95 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
9% The informative text of the undergraduate program of GU Department of Architecture,
Retrieved from www.gazi.edu.tr in 15.12.2008, Translated by the author.

o7 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”

Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
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Table 4.8: Number of students involved in different programs and phases in GU Department of
Architecture, drawn by the author, according to data retrieved from the department

NUMBER OF STUDENTS
BECHOLOR PHASE MASTER PHASE PHD PHASE
(2006-2007)
-- (Istyear) == (arch. design) == (arch. design)
-- (2nd year) -~ (build. science) -~ (build. science)
-~ (3td year) -~ (arch. history) -~ (arch. history)
-~ (4th year) -~ (restoration) -~ (restoration)
TOTAL 436 (%082 of total) 66 (%012 of total) 31 (%6 of total)

Regarding student involvement in bachelor phase as a point of reference for vocational
and/or academic focus of school, GU Department of Architecture together with
MSFAU Department of Architecture seems to be near to vocational focus of
architectural education. One might suggest that the focus on bachelor is a continuation

of academy tradition however it needs to be studied in a more detailed manner.

4.2.2.4. Resources

“Resources, defined as “the financial, physical, human, technological, and informational
inputs of the institution.””” 98

GU Department of Architecture is small in size with 533 students involved in all of the
programs and phases; it is also the smallest case of the four schools of architecture
after METU. Educational institutions of architecture small and x-small in size are
regarded problematic of carrying a critical mass, a coherent research program and

multidisciplinary relations in their educational bodies.

Furthermore, it is a state university with 50 permanent and 21 part-time academicians;
therefore GU Department of Architecture has a student staff ratio of 7.5 which

constitutes a good ratio regarding the other three cases and the European comparisons.

% Ibid

67



4.2.2.5. Internal Structure (Administrative Organisation)

“Internal Structure, defined as “the structure and process established for operation of the

institution, and for its maintenance.””” %
Distinctive from the other three cases; GU Department of Architecture is operating
under the Faculty of Engineering and Architecture from 1970’s, from the period of
Ankara State Academy of Engineering and Architecture, which means institutional co-
existence of engineering and architecture in case of GU is to be discussed in this part
of the study. The interviews done with particular people'” on the institutional structure
of the faculty related with its advantages, disadvantages, and potentials are the sources
of information in this part of the study. Reading the interviews, co-existence of
engineering and architecture under the same institutional structure is mostly stated to
construct a relationship providing students and staff from both sides to know about
the educational processes methods of each other by Cogun, Utkutug, Urak and Hersek
as involvement of engineers in architectural juries. This kind of a relation is aimed to

be improved in the future.

According to Caglar, the potentials originated from institutional structure are not
benefited in practice. She argues that the interdisciplinary programmes have to be
developed between departments of engineering and architecture; for example, a
student in master phase who is specialized on materials can carry his/her study
together with Department of Chemical Engineering. Another different idea about the
co-existence of engineering and architecture is belonging to Ding focusing mostly on
an independent faculty of architecture because of financial and practical reasons in

operations of the institution.

As probably an accidentally gained feature of the institution, co-existence of
engineering and architecture is still being carried on by the institution intentionally and
as a future expectation most of the leadership seems to like to continue this co-
existence with a more improved and articulated manner regarding of interdisciplinary

relationships.

9 Ibid
100 Appendix C
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4.2.3. Educational Components
4.2.3.1. Analysis on Curriculum
4.2.3.1.1. Must Courses

Table 4.9: Distribution of credits in GU Department of Architecture” drawn by the author according to
data retrieved from Gazi University, www.gazi.edu.tr in 01.01.2009

DO BASIC BACKGROUND SUBJECT

B PROJECT PREPARATION and DESIGN

OHISTORY CULTURE and ARTS

O ENVIRONMENT and CITY

B BUILDING SCIENCE and TECHNOLOGY

O PROFESSIONAL PRACTICE MANAGEMENTS and
ECONOMICS

’ There are six main areas constituting learning modules for the competences that students of
architecture are expected to gain through architectural education. These areas, accepted by
UIA/UNESCO/EU and USA/NAAB also by MIAK ate basic background subjects, project
preparation and design, history culture and atts, environment and city, building science and technology,
professional practice. According to MIAK these subject areas include following competences;

— Basic background subjects in bachelor phase include speaking and writing skills, critical
thinking, research and team working abilities.

— Project preparation and design in bachelor phase includes graphic communication skills,
formal composition systems, design skills, benefiting from examples, team working, accessibility,
designing programs, site conditions, designing broad in scope.

— History culture and arts in bachelor phase includes western architecture, non-western
architecture, national and regional architecture, conservation of historic sites and restoration.

— Environment and city in bachelor phase includes human behaviours, cultural diversity,
sustainable design, legal duties, ethical and professional responsibility.

— Building science and technology in bachelor phase includes structural systems,
environmental systems, life safety, cladding systems, building service systems, superposition of building
systems, construction materials and their applications.

— Professional practice management and economics in bachelor phase includes building cost
control, technical documentation, client’s role in architecture, architect’s managerial role, architectural
application, professional development, and leadership.
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Regarding the above chart, indicating the distribution of credits; there are similarities
between the four institutions reflecting the universality of architectural education

which is one side of the tension motivating this thesis.

According to Nur Caglar, the method and emphasis of department regarding building
science education, has witnessed an intentional change."”' She stats that the strong
emphasis on building science education in earlier periods of the institution is collapsed
because of the changes in techniques, details, materials in a very accelerated way and
teaching certain details, materials and systems is not reasonable in the context of new

age of technology.

The intentional change of the institution that Prof. Caglar mentions, reminds of
Griffith’s distinguish from “an externalised product driven notion of research and a
teacher focused information-transmission notion of teaching to an internalised process
driven notion of research and a student centred conceptual change notion of
teaching.”'"” These two different notion of research and teaching are also interpreted
by Brew and Boud (1995) stating that, in the former research and teaching are “two
separate types of enterprise” while in latter, both teaching and research are “revealed as

. . . 103
expressions of a common, more basic category: learning”.

101 Appendix A

102 Ron Griffiths, “Planning education for a knowledge-based society: strengthening the links
between teaching and research”, Paper presented at the XVI AESOP Congtess, Volos, Greece, 10-15
July 2002, pg. 3. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in
Architecture How to Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Common
Eunropean Higher Architectural Education Area, edited by Constantin Spiridonidis, Maria Voyatzaki,
Thessaloniki: Art of Text S.A., 2002, pg.62

103 A. Brew and D. Boud, Technology and Research: establishing the vital link with learning. In:
Higher Education, 29, 1995, pp. 261 — 273. Cited by Kees Doevendans, Johan Verbeke, Jelena Petric,
“A European Curriculum in Architecture How to Organise and Manage the Knowledge of a Dynamic
Subject”, Towards a Common European Higher Architectural Education Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.62
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Table 4.10: Orbasli and Worthington’s division, drawn by the author

ACADEMIC VOCATIONAL
APPROACH APPROACH
Design Projects

Artistic Generalist Design
Architectural Theory
Design Projects Practical

Technical Specialist
Engineering Understanding

Comparing with ITU and METU, student involvement in master and PhD phase of
GU Department of Architecture is lower together with MSFAU. Therefore, one might
suggest that GU Department of Architecture is closer to vocational focus of
architectural education. Furthermore, the strong emphasis of building technology
education of the department together with the vocational origin of the department
make one think that the institution has vocational focus. However, the statements of
Nur Caglar are on the opposite direction. Therefore, it is difficult even not possible to
make concrete statements at this stage of the study like locating the model to a certain
position in the matrix above, the imaginary picture of the department in probably most
of the people’s mind'"also stated by Assist Prof Ding because of the impact of the

institutional dynamics on the educational content and structure of the institutions.

4.2.3.1.2. Elective courses

One of the future potentials of educational institutions of architecture while
positioning themselves in the tension between universality of architectural education
and particularity of educational institutions of architecture is quantity, content and
structure of education provided by the departments via elective courses. Quantity of
elective courses can be associated with number of students; while content and
structure of the courses is much more related to the accent of educational institutions
towards their particularities or universality of architectural education. Because of the

limited scope of this thesis, only quantity of elective courses in relation to the number

104 Appendix B
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of students and percentage of credits of electives in total credits are analysed through

this thesis.

In this respect, GU Department of Architecture with 523 students and 119 electives,
offers the highest number of electives after METU comparing with the other two
cases; the ratio of students with number of elective courses in GU is 4.4, while 10.4 in
ITU, 9.5 in MSFAU, 34 in METU. Regarding percentage of credits dedicated to
elective courses, as seen above table, GU Department of Architecture offers the lowest

ratio of electives among the other three cases.

Table 4.11 Percentage of electives among total credits, drawn by the author

ITU GU METU MSFAU

Percentage of electives | 0/,2() %10 %16 %16

among total credits

Special Applications Regarding Studio Work

In case of GU Department of Architecture, “vertical studio” model in bachelor phase
is a particular application of the department regarding studio work. In vertical studio
model after the first semester of the second year, the studios are all available for all
students regardless of educational stages. There are five studios which are all available
for students in second, third and fourth year. Each one of these studios has a theme as
a design problem like environmental control or urban regeneration.'”” Furthermore,
instructors of the environmental control lectures are also the instructors of the studio
having environmental control theme. In this way, the knowledge gained from lectures
in classroom and the knowledge produced and applied in studio work is constructed in

is related to each other in an easier way. This kind of a system has advantages in terms

of providing students to improve themselves in the direction of their interests. In

105 Appendix B
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addition to that, it provides educational institutions chance to focus on the themes that

they want to stress on.

Another distinct characteristic of the studio work in GU Department of Architecture is
in the way the diploma project is held. In GU Department of Architecture, diploma
project is considered as a period in which students are working alone and developing
the project mainly in their own way. There is a few opportunity for students to work
with instructor. This kind of an application is stated to be a continuation of

architectural competition led culture of the academy tradition.'”

Relation of Architectural Education with Profession

Relation of educational institutions of architecture with architectural practice is very
important and has to be analysed also by these institutions before reconsidering the
strategies related to their future profiles in globalised world of architectural education.
Especially in case of GU Department of Architecture, probably the most important
particularity of the institution is related to its relation patterns constructed between
educational and professional fields of architecture. This relation is mainly constructed
with the instructors having a considerable impact on studio works. '’ The involvement
of the architects from professional milieu is analysed in this study. Among the total
number of academicians, %38 of total academicians involved in studio works is

architects from professional milieu.'”

Role of Research in Architectural Education

As stated in other three cases; research is to be analysed with respect to student and
academician involvement in research process, types of research and role of research in
different phases of architectural education. However the limited scope of this study is

mostly dealing with student involvement in research process and focusing on the

106 Appendix A

107 Appendix B
108 According to the document provided by Gediz Urak related to the second semester of 2008-
2009.
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master and PhD phase. Regarding the student involvement in research process,
students of GU Department of Architecture in bachelor is %82, in master %12, and in
PhD %06. Comparing with the other three cases most of the students in GU and
MSFAU are in bachelor phase while in ITU and METU graduate programs also

constitute an important part of the educational environment.
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4.3. Middle East Technical University

Faculty of Architecture, Department of Architecture

4.3.1. Disciplinary Multiplicity
4.3.1.1. Historical Background

Middle East Technical University has been established in the name of Middle East
Technological Institution in 1956 in Ankara, the capital of the Turkish Republic. In the
same vyear, faculty of architecture started education. The institution has been
established with the support of USA, UN and Pennsylvania University in terms of
technical as well as financial dimensions of the establishment.'” The aim of the school
is to train architects planners and engineers for Middle East countries. That means the
school has an international character and therefore the language of the education is
English. The education model applied by the institution is influenced by “American

extension of Bauhaus legacy”.

Figure 4.19 — 4.20 Images indicating beginning of the institution,
Retrieved from Fifth Year Catalogue of the Institution

109 Ersoy, U. Bogkrr Yegertenler-ODTU Kunlus Yillar: Anslars 1959-1963, Istanbul: Evrim Yayinevi,
2002, pg.3
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4.3.1.2. Public Self-Representation

In case of METU Department of Architecture, content of representation gives
reference to the mission statement of the institution. In this respect, public self-
representation of Middle East Technical University is focused on two aspects; first to
be an international university and second to be a research university. The context
through which METU was established; the specific location of the institution, the
financial, academic, educational support of UN through UNESCO in establishment;
the objective of school as to serve for students from Middle Eastern countries; the
high ratio of foreign staff in establishment and following periods; selection of
educational medium as English are features of the institution providing a
complementary background for the content of self representation of the institution at

earlier periods.

Considering the self representation of the institution in existing situation the intention
of the institution to be an international research university is obviously seen in the

informative document of the department on its website;

“Conceived as an international university to be in pace with the changing and growing
wotld of knowledge, the language of instruction is English ever since. Learning to reach
sources wotldwide, to evaluate critically what has been reached and to be creative and
innovative have been permanent motives.”!10

The department is also represented on an international platform in 2004; in the speech
of Assoc. Prof. Selahattin Oniir who also the chairman of the department then, he

gives a brief definitive information on the Department of Architecture at METU as;

“METU on the whole claims to reinforce its status as an international research
university.”!!!

He continues with how department creates its own methods and/or strategies in order
to achieve this claim but it will be discussed in following parts related to the

educational methods and/or strategies of the institution.

110 Retrieved from www.archweb.metu.edu.tr in 24.12.2008

i Selahattin Oniir, “Research in Architecture Curriculum at Ankara School of Architecture”,
Shaping Architectural Curricnla for the European Higher Education Area, edited by Spitidonidis, C., Voyatzaki,
M., Thessaloniki: Art of Text S.A., 2004, pg 139.
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In addition to informative catalogues, the web site of the institution is one of the most
important tools in terms of structure of the information. Bilingual character of website
for representation process of the institution is also crucial in this case. The meetings
held with students of high schools as well as alumni, using the national and
international platforms as a tool for representation process are other mediums of self

representation.

22 METU Department of Architecture - Windows Intemet Explorer
[CERR ¢ v //archuies metu.ecutr/
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Korumali Mod: Kapals # %00 -
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Figure 4.21 First image of the website of METU Department of Architecture,
Retrieved from www.metu.edu.tr in 24.12.2008

4.3.1.3. Links to Global Network

For the scope of this thesis, in case of METU one of the most important parts of this
analysis is links of METU Department of Architecture to global network. That is
because as mentioned in previous sessions the two keywords; “international”
“research” constituting the mission statement and public self-representation of the

department.
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Unlike other three cases, from the establishment of the institution onwards mobility is
a key issue for METU Department of Architecture as obviously seen in the analysis of
the number of academicians involved in the institution. In this respect, the increasing
demand of the institutions as well as individuals to be a part of mobility in the

educational field of architecture can be regarded as a part of the culture of the school.

According to the statements of students from eatlier periods of the institution who are
also educators of the department; student’s mobility provides opportunities for the
students of architecture to experience the real spaces that students learn through their
education and there is a great impact of the foreign instructors on the students

approach to architecture and architectural design.

iNCi ASLANOGLU (12 Aralik 2003 tarihinde yapilan 1.
: % L U Tarih” toplantisi kayitiarindan alinti)
ERKUT SAHINBAS ( 9 Nisan 2004 tarihinde yapilan 4. ... bizim mimarhk egitii izde gok Gnemli bir yeri olan Marvin

"Soézla Tarih” toplantis: kaylelqundan ahnti) Sevely tam bir mode tti, Giedion hocas: olmus ... bize de
..bazan dusuniyorum da ODT’deki mimarlik egitiminin farki bunu asiladi, egitimimiz boyunca ‘form follows function’
nedir diye ... hani bayik usta Leonardo da Vinci’nin bir lafi sloganim gbir zaman unutmadik ve hala unutmuyoruz,
vardir ‘' bilerek gé&rmekle gérerek bilmek arasindaki fark’, ‘faydali olmayan seyin geregi yok’ seklindeki bir anlayis hala
zannediyorum bize onu égrettiler, biz énce bildik sonra da I asichet wheha Watsarnr, Mk 3 ate SaetoTRN

kbt g1 5 Sevely’nin yerellikle, yéresellikle ilgili bir tarafi da vardi, belki
:“"‘7 digina giktik gérdak .. Tarkiye'deki diger okullarda ise Misir'dan gelmis olmasindan dolayi, nitekim sonradan New

York’taki Pratt Institude’da bir Ortadogu Bslima agti ...
. bizim farkimiz aydu, bi ..burada agilan programin amac: Ortadogu ulkelerine hizmet,
, anlatiyorlard;, sonra da hepimiz gidip T isminden de anlasildig: ve Ortadogulu égrenciler gelsin
lar ..bizim sinifta 50 kisi basladiysak 15 i dive bekleniyor, ancak bizim s i 5 i
ir, ondan sonra o sinifin belki cogu yurt d itti yoktu, iki tane Kibrish arkadas:
. ben ikinci sinifta Finlandiya’ya gitmed .AFER."" B°"rafla" K'h”s"fs el .
oldugunu hala hig bilmiyordum ... oraya giti ikinci sene Labnan, Surive ve ellikle de Irak’tan epeyce
gok erken saatte Alvar Aalto’nun
gonderdiler, gérmem igin ... N
vs., ‘hayir, bu baska bir sey, biz baska bir yerdeyiz’ diye
disindim ... nceden bildigim bir yeri sonra gidip gériance,
orada benim kafama dank etti, mimarhgn ne kadar ciddi, cok
énemli ve hos bir meslek oldugunu orada anladim, bende
béyle husu uyandiran bir binayr ben kendi dlkemde
gérmemigtim ... belki Sdleymaniye’ye gitmis olsam, yva da
Selimiye’'ye ayni sey olurdu, baska da bir yerde gérmemistim
«. Kizilay’da dolasarak hig almaz ..

6grenci geldi ... dginci yil gelen Pakistanhlar ise eli iyi kalem
tutan, guzel cizimler yapan égrencilerdi...

Figure 4.22 — 4.23 Statements of academicians and students of the department related to the
international relations of the department in the earlier decades,
Retrieved from Fifth Year Catalogue of the Institution

In the current situation with the advent of new age of technology the mobility gets
importance day by day, METU Department of Architecture is an active part of these
developments. In addition to EAAE, MOBBIG and International Council for

Research and Innovation in Building and Construction and several joint ventures of
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the school with Columbia University, Rensellaer Polytechnic, University of Quebec in
the past of the department, I choose to stress on the Joint M. Sc program in
computational design and fabrication technologies between Delft University of
Technology and Middle East Technical University because the program is beyond any

other mobility methods as student-staff exchanges, several IP programs so on.

The distinction of the joint program from other methods of international relations is
related to selection Delft University of Technology from the view of METU. As stated
by Arzu Goénen Sorgug one of the most important reasons for the selection of Delft
University of Technology is that architectural education offered by both institutions
show similarities in terms of content and structure. That means this joint program is an
intention of school to be involved in a certain league consisted by schools having

similar approaches towards architectural education.

) ) The International Joint Master of
Science Program of Computational Design and Fabrication Technologies
p in Architecture

middle east technical university delft university of technology
department of architecture faculty of architecture
arkara, wrkey @ METU delft, the netherlands i perrt

Figure 4.24 Poster of the international joint master program of METU and TU DELFT,
Retrieved from www.metu.edu.tr in 24.12.2008

4.3.1.4. Location and Physical Environment of the Institution

Identity of place'” is one of the boundaries giving definition to university, states David

Bridges, therefore METU Department of Architecture is analysed with respect to

12 David Bridges, “Back to the Future: the higher education curriculum in the 20th Century”.
Cambridge Journal of Education, Vol. 30, No. 1, 2000, pp 37 — 55. Cited by Kees Doevendans, Johan
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specific characteristics originated from location and physical environment of the

institution.

Figure 4.25 — 4.26 Location of the department in Ankara, Google Earth Images

The location of the institution does not lead to a discussion of its relation with urban
context of the city as in case of GU Department of Architecture; however department
of architecture in METU is operating in a campus university in Ankara, the capital of
Turkey. Located in a metropolis, the students and staff have the advantage of the close
relation to the cultural and intellectual activities in Ankara. Furthermore, in a campus

university students and staff have the chance to know others from different fields."”

Verbeke, Jelena Petric, “A European Curriculum in Architecture How to Organise and Manage the
Knowledge of a Dynamic Subject”, Towards a Common European Higher Architectural Education Area, edited
by Constantine Spiridonidis, Maria Voyatzaki, Thessaloniki : Art of Text S.A., 2002, pg.53

13 Enis Kortan, “Designing University”, Ankara: METU Faculty of Architecture Information and
Documentation Centre, 1978.
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Figure 4.27 — 4.28 Physical environment of the department,
Retrieved from www.metu.edu.tr in 24.12.2008

Physical environment of the institution, the building of Faculty of Architecture, has to
be discussed for the scope of this study because the building also gives reference to the
mission of the institution as well. The first building constructed on a vast land, the
building gives no reference to any other building, no reference to the site, or the
direction of sun, and there are no historic or cultural references in the building as the
reformist character of the institution offering a new idea, method, style of education
and research in the establishment of METU. The building of the institution is a new
style with its autonomous presence on a vast land can be regarded as a complementary

situation for the mission of the institution with its modernist and reformist approach.

Figure 4.29 — 4.30 Physical environment of the department.

Retrieved from www.metu.edu.tr in 24.12.2008
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Unlike the other three cases, to be read parallel to Building and Power readings of
Thomas Markus. The building of department of architecture is designed as a physical
environment for educational facilities of architecture therefore its architectural
characteristics gains importance. It reflects the three principles of International style as;
volume rather than mass, regularity rather than axial symmetry, proscription of

arbitrary decoration. '

The last issue to be underlined here is the co-existence of Department of Architecture
with Department of City and Regional Planning and Industrial Design in the same
building and involving in the same institutional structure similar to I'TU Department of

Architecture.

4.3.2. Institutional Capacity
4.3.2.1. Leadership (Academic Staff Profile)

“Leadership, defined as “the group of persons... actively engaged in the formulation of the

octrine and program of the institution, and who direct its operations and relationships
doct d prog f th tituti d who direct its operat d relationship
with the environment.””’11>

In case of Department of Architecture at METU, for the scope of this thesis, academic
staff is signifying the intention of the school towards international relations, observed
especially in the establishment period of the institution. Therefore academic staff is
analysed with respect to the percentage of foreign staff among the total staff of the
faculty because the public self representation and intention of school is to be an

international research university.

In the 50 year catalogue, prepared by Faculty of Architecture, including the
information from the establishment through following ten years (1956-1966); the

percentage of foreign academic staff is %28 as a result of the help of foreign power in

114 Henry Russell Hitchcock, Philip Johnson, International Style: Architecture since 1922, New York:
Norton, 1t Ed, 1932. Cited by Henry Russell Hitchcock, “The International Style Twenty Years After”,
Architectural Record, August 1952. pg.91

s William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.115.
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establishment. Furthermore, according to the catalogue between 1967 and 1982 the

foreign staff percentage of the institution has decreased from %28 to %10.

Figure 4.31 — 4.32 Images listing the academic staff of 1956-66 and 1967-82 correspondingly,
Retrieved from Fifth Year Catalogue of the Institution

Considering the educational support of UN in establishment of the institution, the
high percentage of the foreign staff is not an unusual fact as well as the decrease in the
number of foreign staff involved in the institution through the decades. In spite of the
decrease in the percentage, the familiarity of the student-staff mobility of the
institution is easily readable according to the statements of academicians as well as
through a critical look at the educational background of the existing professors,
associate professors, assistant professors and instructors involved in the institutional
body. The percentage of internationally experienced academicians through their
bachelor, master, PhD education in abroad is %51 while %49 of the academicians
involved in educational programs offered in METU or equivalent institutions from
Turkey. Comparing with MSFAU in which %5 of the academicians with international

experience METU seem to be closer to international relations as a culture of school.

From the establishment period of the institution with the highest percentage of the

foreign staff through the decades; the percentage of the foreign staff decreases and
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currently only %2 of the academicians are from abroad. However the close relation of
the mobility of staff in institution is still continue as seen in %51 of the academics staff

defined above having international experience through their education.

The accidental, evolutionary or intentional character for the decrease in the percentage
of foreign staff is open to interpretations however international relations is important
in case of METU and this issue is very crucial to be taken into consideration by the
institution as well regarding its mission statement and self representation of being an

international research university.

Furthermore representation of academic staff on web site of the institution is in a
different character than other three cases; there is no division of the academician
parallel with the division of the learning modules. For that reason, it is difficult to draw
a table representing the division of academic staff as drawn in other three cases.
Permanent/Part-time Staff Ratio of academic staff is 2.6 which means %71 of the

academicians is permanent while %29 is in part-time status.

Table 4.12: Number of academic staff in relation to their status, drawn by the author, according to data
Retrieved from METU Department of Architecture, www.archweb.metu.edu.tr , in 11.04.2009

NUMBER OF

Professor Assoc. Prof Assist. Prof Instructor Res. Assist Part-time
ACADEMICIAN

6 18 9 10 34 30
TOTAL 77 (%71) 30 (%029)

4.3.2.2. Doctrine (Mission Statement)

“Doctrine, defined as “the specification of values, objectives, operational methods,
underlying social action.””’116

With 1950’s market-oriented approach towards higher education in order to meet the

manpower requirements for the country, in Democrat Party Government, four

116 Ibid
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educational institutions have been established in East, West, North and Middle of the

country each of them has its own mission related each specific location.'"”

“Supported by UN through UNESCO its primary mission had been the training of
professionals required for urbanism, housing, construction and planning in developing
countries”118

Middle East Technical University is established in this context as “an international
research university” for the Middle FEast countries. For the scope of this thesis, two
keywords are very crucial in case of METU. The first one is the intent of the institution
to be an international university and second one is to be a research university.
International relations, mobility of knowledge, student and staff becoming a natural
part of the new age with the advent of age of technology however considering the
period in which METU was established, this claim is very strong to be an international
research university. Furthermore the educational medium of the school is preferred to

be English at that time.

Regarding the objective of the institution, the existing mission statement of the
institution is to be read in a comparative way. According to the database prepared by

MOBBIG the mission statement of the institution is as follows;

“Within relationship to technical and human sciences, with an understanding of
architecture that is giving emphasis on interdisciplinary relations and take these relations as
a cultural fact, carrying on autonomous character of architecture by renewing it
continuously, producing knowledge supported by architectural research; including the
subjects of regional, national, international fields, to be determinist in these fields, while
preparing academic and intellectual environment in order to develop institutional,
technical, ethical and aesthetic knowledge of architecture with a creative, critical, historical
understandings; while giving the ability of architectural practice, encouraging the
researches in order to create awareness in the direction towards contemporary social,
cultural, economic, technological improvements. To have architect graduate who have
principles, awareness, critical thinking, creativity, self-confidence, entrepreneur and having
the ability leadership in the field of architecture.”!1?

The above statement belonging to Department of Architecture at METU like in the

other cases and as a result of the universality of architectural education has a content

117 Retrieved from http://www.vok.gov.tr/english /partl.doc in 12.12.2008

118 Retrieved from www.metu.edu.tr in 25.12.2008

1o According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-

veritabani.xls in 23.01.2008
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explaining the objective and contents of architectural education in globally recognized
terms. However, an important point has to be mentioned here regarding the awareness
of the institution of its objectives and programs. The statement of Selahattin Oniir in
2004, in ENHSA meeting, as an introductory presentation, he gives brief information
on the department of architecture at METU and uses the two key words as used in the
very eatly periods of the school to be an international research.'” This statement is
underlined above with its representative character and repeated here as a mission
statement because it is very crucial for the purpose of this thesis that the department
self represent itself in its own words on an international platform and mentioning the

two keywords as claimed at the very beginning of the institution.

4.3.2.3. Program (Educational Phases)

“Program, defined as “those actions which are related to performance of functions, and
setvices constituting the output of the institution.”” 121

METU Department of Architecture offers undergraduate, graduate and PhD programs
in Architecture. The undergraduate program is based on a four-year study leading to
the bachelot's degree with emphasis on architectural design studios. The graduate
program, leading to the master's degree is offered in the following areas: Master of
Architecture in Design, Master of Science in Building Science, Master of Arts in
History of Architecture and Master of Science in Restoration and Preservation of
Historical Monuments. Graduate studies leading to the Ph.D. degree are offered in

Architectural Design, Building Science, Restoration and History of Architecture.

120 Selahattin Oniir, “Research in Architecture Curriculum at Ankara School of Architecture”,
Shaping Architectural Curricula for the European Higher Education Area, edited by Constantine Spiridonidis,
Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2004, pg 139.

121 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
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Table 4.13 Number of students involved in different programs and phases in METU Department of
Architecture, drawn by the author, according to data retrieved from, www.archweb.metu.edu.tr , in

11.04.2009
NUMBER OF
i, BECHOLOR PHASE MASTER PHASE PHD PHASE
69 (st year) 74  (arch. design) 29  (arch. design)
86 (2nd year) 18 (build. science) 17  (build. science)
67 (3rd year) 21 (arch. history) 18 (arch. history)
96  (4th year) 35 (restoration) 25 (restoration)
Sub Total 318 (%57 of total) 148 (%27 of total) 89 (%16 of total)
TOTAL 555

As stated by Selahattin Oniir in 2004, METU is established as an international research
university. Taking research as a key word, it is mostly associated with the graduate and
post graduate phases therefore high ratio of student involvement in these phases are
complementary feature of the department. According to another statement of Oniir
there is an intentional decision of the university to give a stronger emphasis on
graduate and post graduate phases than bachelor phase; however the department does

not give a stronger emphasis any one of the phases.

Another interesting point to mention is that among all master programs offered by the
department the highest student involvement is in the number of student in M Arch.
The content of education is in this program is defined as; “The M Arch program
endows the graduate student with the knowledge of the social, political, economic,
geographic and professional contexts of architecture and an awareness of the social
and environmental consequences of design decisions”'* this definition is also a
complementary feature of the mission statement of the institution as to train architects

and planners for development of Middle Eastern countries.

122 Retrieved from www.metu.edu.tr. in 21.01.2009
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4.3.2.4. Resources

“Resources, defined as “the financial, physical, human, technological, and informational
inputs of the institution.””” 123

According to research criteria of ENHSA 2003 for European schools, with 555
students, size of the school is S, which means the range of the students is between 500
and 1000. As in case of GU and MSFAU, the disadvantages of small size of METU in
carrying a critical mass, a coherent research program and a multidisciplinary system in

educational body is also valid in case of METU.

As a state university, student/staff ratio of Department of Architecture in Middle East
Technical University is 5.2 with 555 student in all phases and 107 academicians
regardless of their status whether permanent or part-time. The ratio is good

considering 15 students per staff member as a benchmark.

4.3.2.5. Internal Structure (Administrative Organisation)

“Internal Structure, defined as “the structure and process established for operation of the

institution, and for its maintenance.”” 124
In terms of administrative organisation on faculty level, METU Department of
Architecture is operating under the Faculty of Architecture like %43 of educational
institutions of architecture in Turkey and like MSFAU and ITU." Regarding the
attitude of the institution towards interdisciplinary relations of architecture with
engineering, social sciences or fine arts, the organisation scheme does not show a
differentiation from the eatlier periods of the institution. It is still focusing on the
autonomous existence of architecture and do not attempt to construct direct links to

other disciplines in terms of administrative organisation.

123 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
124 Ibid

125 According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-
veritabani.xls in 23.01.2008
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In departmental concerns, METU Department of Architecture is operating together
with City and Regional Planning established in 1961 and Department of Industrial
Design established in 1979. Therefore, regarding the institutional structure, there is a
similarity of METU and ITU; however interdisciplinary relationships of different
departments seem more emphasised in ITU than METU. This can be thought as
originated from larger size of ITU; however at this stage of the study it is not possible

to make such a concrete assumption.

Regarding administrative articulation of the Department of Architecture, the divisions
as architectural design, building technology, architectural history, and restoration
observed in other three cases are represented in a more imperceptible manner in the
website comparing with the other three cases. For example, the academicians are not

introduced on web site in a separated manner according to the divisions mentioned

above in case of METU.

4.3.3. Educational Components

4.3.3.1. Analysis on Curriculum

As an alternative to the existing educational institutions of architecture in Turkey;
METU offers a different scheme of things, a totally different type of approach towards
content, structure and method of architectural education; including sociology,
psychology and other human sciences in general as well as a new method for education
with its jury system, basic design course and summer practice, as mentioned by Kadriye
Seyithanoglu and also underlined in the informative text of the department on its
website as;
“As distinct from other schools for higher education in Turkey fashioned after European

models, METU established in 1956 as the Middle East Institute of Technology, has an
academic system akin to those of the Anglo-American universities in United States.””126

126 Retrieved from http://www.archweb.metu.edu.tr/info/abouthtml in 27.12.2008
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Figure 4.33 The first curriculum of the department,
Retrieved from Fifth Year Catalogue of the Institution

It is crucial to keep in mind that an institution is “a change inducing and change

95127

protecting formal organization” " which is symbolizing, promoting, sustaining and

protecting innovations and to regard the “evolution”*

model of change with Goodin’s
terms. In that sense, comparing the earliest curriculum of the department with the
current curriculum which is a more articulated one reflecting the experience gained
through the decades; roughly speaking, there is not an overall change or shift from the
content and structure of architectural education in the department as seen in MSFAU.
There are differentiations as architectural thesis required by the last semester of the
earliest curriculum and focus on the courses on information technology and

restoration in contemporary one. According to Assoc. Prof. Selahattin Oniir, METU

Department of Architecture has had smooth adaptation to respond the necessities of

127 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”

Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
128 Robert E. Goodin, “Institutions and Their Design”, The Theory of Institutional Design, New York:
Cambridge University Press, 1996, pg. 24.
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the new requirements of different periods because of the flexible and progressive

educational system offered by the institution.

iLK ODTU KATALOGUNDA MIMARLIK FAKULTESI’NDE

UYGULANAN / UYGULANACAK DERS PROGRAMI

KONUSUNDA SU AGIKLAMALAR YER ALMAKTADIR:

"MIMARLIK BOLUMU: iLK YIL, MIMARLIGA GiRis,

TASARIM VE FEN DERSLERININ TEMEL TEKNIKLERINI

VE KONULARINI ICERMEKTEDIR. INGILIZCE ZORUNLU

EGITIM DILIDIR. KENT PLANLAMA VE PLASTIK SANAT-

LAR IKINCI YILDA, METOT VE MALZEME DERSLERI ILE

BASLAMAKTADIR. UGUNCU YILDA BU iKi YiLl KADRIYE SEYITHANOGLU t 16 Ocak 2004 tarihinde
BIRLESTIRECEK PEYZAJ MALZEMES|I VE TASARIMI, vapilan 2. “Sézla Tarih” toplantisi katitlarindan alinti)
STATIK, MEKANIK VE YAPI DONANIMI METODU GIiRIS ..0DTU Mimarhk Fakiltesinin 50 yilik editim deneyiminde
DERSLERI VERILMEKTEDIR. MIMARLIKTA ‘LISANS’ vurgulanmas: gereken en dnemli nokta sistemi’, i
DERECESINE YONELEN DARDUNCU YIL, DAHA ONCE design’ dersi, ‘yaz stajlari’ gibi ILKLER'dir.

VERILEN DERSLERIN DEVAMINI iCERMEKTEDIR. HER
YIL PRATIK UYGULAMAYA BiR SURE AYRILMISTIR. BU
UYGULAMALAR PEYZAJ ALT YAPISININ YAPILMASIN-
DAN, BIiR MIMARI VEYA PLANLAMA OFISINDE
CALISMAYA KADAR DEGISIR. BESINCI YIL, LISANS
USTU EGITIM MIMARLIKTA ‘MASTER OF ARCHITEC-
TURE' DERECESINE GATURUR VE BiR TEZ CALISMASI
GEREKTIRIR.”

Figure 4.34 — 4.35 Images expressing the content and structure of education,
Retrieved from Fifth Year Catalogue of the Institution

In addition to the content and structure of the architectural education offered by
METU Department of Architecture; the methodology of architectural education is one
of the most important keywords that is the jury system. Furthermore the focus on
basic design is another characteristics of architectural education at the very beginning
of the department occurred as an “accidentally gained” activity that is intentionally”
protected through the decades by the institution and are still applied in contemporary

educational operations.
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4.3.3.1.1. Must Courses

Table 4.14: Distribution of credits in METU Department of Architecture” drawn by the author
according to data retrieved from Middle East Technical University, www.metu.edu.tr in 11.04.2009

OBASIC BACKGROUND SUBJECT

B PROJECT PREPARATION and DESIGN

OHISTORY CULTURE and ARTS

OENVIRONMENT and CITY

B BUILDING SCIENCE and TECHNOLOGY

OPROFESSIONAL PRACTICE MANAGEMENTS
and ECONOMICS

* There are six main areas constituting learning modules for the competences that students of
architecture are expected to gain through architectural education. These areas, accepted by
UIA/UNESCO/EU and USA/NAAB also by MIAK ate basic background subjects, project
preparation and design, history culture and atts, environment and city, building science and technology,
professional practice. According to MIAK these subject areas include following competences;

— Basic background subjects in bachelor phase include speaking and writing skills, critical
thinking, research and team working abilities.

— Project preparation and design in bachelor phase includes graphic communication skills,
formal composition systems, design skills, benefiting from examples, team working, accessibility,
designing programs, site conditions, designing broad in scope.

— History culture and arts in bachelor phase includes western architecture, non-western
architecture, national and regional architecture, conservation of historic sites and restoration.

— Environment and city in bachelor phase includes human behaviours, cultural diversity,
sustainable design, legal duties, ethical and professional responsibility.

— Building science and technology in bachelor phase includes structural systems,
environmental systems, life safety, cladding systems, building service systems, superposition of building
systems, construction materials and their applications.

— Professional practice in bachelor phase includes building cost control, technical
documentation, client’s role in architecture, architect’s managerial role, architectural application,
professional development, and leadership.

92



Regarding the content and structure of the curriculum of METU Department of
Architecture from numerical databases prepared according to the distribution of
credits dedicated to each one of the subjects listed above; there are strong similarities
of different cases. It means there are certain points, decisions or approaches common
which means recognized by general scholarly community. However this does not mean
that architectural education offered by these four educational institutions or between
any other institutions is standardized in a broad sense; because there are other forces
having impact on educational environment. For example the leadership is one of the
most important factors affecting the identity of the school as also stated by David
Bridges'” as one of the boundaries giving definition to a university. In case of METU
Department of Architecture, as an intentional decision, the department includes a
mechanical engineer Arzu Goneng, an artist Jale Erzen and a civil engineer Halis Giinel
in its scholarly community as academicians with specific position and role in

constructing the education offered by the institution.

Table 4.15: Orbasli and Worthington’s division, drawn by the author

ACADEMIC VOCATIONAL
APPROACH APPROACH
Design Projects Desi
Artistic Generalist S J &
Architectural Theory
Design Projects Practical
Technical Specialist
Engineering Understanding

The major issue for the scope of this study is discussing four different cases in the
context of the tension between universality-particularity regarding educational field of
architecture therefore the point here is not to place any institution to a specific

position because of the fact that this kind of an approach is so complicated in terms of

129 David Bridges, “Back to the Future: the higher education curriculum in the 20th Century”.
Cambridge Journal of Education, Vol. 30, No. 1, 2000, pp 37 — 55. Cited by Kees Doevendans, Johan
Verbeke, Jelena Petric, “A European Curriculum in Architecture How to Organise and Manage the
Knowledge of a Dynamic Subject”, Towards a Common European Higher Architectural Education Area, edited
by Constantine Spiridonidis, Matia Voyatzaki, Thessaloniki: Art of Text S.A., 2002, pg.53.
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methodology to be applied as well as lack of certainty at the end. This uncertainty is
originated from the nature of institution in fact. In this way, we can not conclude with
any certain statements related to the education offered by METU Department of
Architecture at this stage for example to say that architectural education offered by

130
7% as on the

METU Department of Architecture is like “academic art generalist
imaginary picture of the department in probably most of the people’s mind because the
impact of the institutional dynamics on the educational content and structure of the

institutions.

4.3.3.1.2. Elective courses

As far as flexibility is concerned with a more or less “standard” curricula imposed by
the Ministry of Education, schools have difficulty to develop the appropriate
conditions for flexible learning environments. In this respect elective courses are very
important tools for the institutions to construct more flexible curricula for students of
architecture. Keeping in mind that this study has a limited scope, the analysis is carried
out regarding the number of electives with regard to number of students and weight of

electives in curriculum.

METU Department of Architecture offers the highest number of electives comparing
with the other three cases; the ratio of students with number of elective courses is 3.4
in METU, while 10.4 in ITU, 4.4 in GU, 9.5 in MSFAU. Furthermore related to
elective course categories of METU the existence of “Theory / Criticism /
Methodology in Urban and Architectural Design” is to be mentioned including 29

(%18) elective courses among 165 total electives offered by the department.”

Reading
the following table the percentage of electives on the total credits in METU is %16 like

MSFAU.

130 One of the specifications of the matrix drawn by Orbasli and Worthington in “Architecture
and Town Planning Education in the Netherlands: a European Comparison”, 2005. Cited by Cited by
Kees Doevendans, Johan Verbeke, Jelena Petric, “A European Curriculum in Architecture How to
Organise and Manage the Knowledge of a Dynamic Subject”, Towards a Common Eurgpean Higher
Architectural Edncation Area, edited by Constantin Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text
S.A., 2002.

131 The data is retrieved from www.metu.edu.tr in 22.04.2009

94



Table 4.16 Percentage of electives among total credits, drawn by the author

ITU GU METU MSFAU

Percentage of electives | 0/,2() %10 %16 %16

among total credits

Summer Practice on Construction Site as a Special Application of the

Department

From the establishment of the institution onwards, one side of which can be associated
with social responsibility mission of the institution, summer practice on construction
site has been carried out by METU Department of Architecture as a learning module

entailing construction of a small-scale structure in a rural settlement.

“...Between 1958-1974 this program was carried out as a requirement of “Arch 209 Summer
Practice Construction”, during which nearly 20 such buildings were constructed in various parts
of Anatolia by the second year students under the supervision of professors from the
department. After a long period in 1999, the tradition of constructing small-scale buildings in
rural regions was resumed.”!32

965 / Hayriyekay - Muhtarin evinde aglen yemegi
evgi Alpsoy (Aktiire) ve kayliler

Figure 4.36 — 4.37 Summer practices carried out at very early periods,
Retrieved from Fifth Year Catalogue of the Institution

In most general terms, there are two competences aimed to achieve via summer

practice. The first is “introduction of building materials and their simple use and

132 2006 Faculty Catalogue of METU, General Information, “Yaz Stajlar1”, pg. 77
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application techniques (4 weeks)”'”

and second is “introduction to use of surveying
equipment topographic readings, measurement techniques, and their applications (4
weeks)”"* Furthermore, summer practice in construction site can be regarded as a
relation pattern of the department with architectural practice which will be mentioned

in the proceeding part of the study.

Figure 4.38 — 4.39 Summer practices carried out recent periods,
Retrieved from Fifth Year Catalogue of the Institution

Relation of Architectural Education with Profession

In case of METU Department of Architecture, in order to read the intent of the
department to improve the relations of architectural education with architectural
practice, a critical look has to be created to the idea behind the establishment of
MATPUM (Faculty of Architecture Research Design Planning and Practice Centre).
As an initiative of the institution, MATPUM is important for the scope of this study
because of the fact that it has been established in order “to realize the continuity
between architectural research environment and architectural practice via which

education medium will benefit from its reflections in a multidimensional way”'>

Current operation of the centre in order to improve positive and multidimensional
relations of architectural research and profession via education is an important topic of

discussion which has to be analysed in a critical look also by the department itself.

133 Ibid
134 Ibid
135 Catalogue of METU Faculty of Architecture, 2000, pg. 67.
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Role of Research in Architectural Education

As stated in previous sessions, mission statement of the institution is being “an
international research university” and self-representation of institution on several
national and international platforms is parallel with this statement. Therefore, in case
of METU Department of Architecture, role of research in architectural education is

one of the most important parts of this analysis.

According to questionnaire results of the 2004 meeting of ENHSA; considering “the
Bologna-system of undergraduate (bachelor) and graduate (master—doctoral): 90 % of

the research in the curriculum is carried out in the (Post)-Graduate stage” ™.

In this way, research is mostly associated with the master and PhD phases of
architectural education provided by METU. Department of architecture in METU
together with ITU includes the highest student involvement in master and PhD
programs. There are 5 different master and 4 doctorate programs offered by the
department while 9 master 4 PhD programs offered by ITU Department of
Architecture. Comparing with the GU and MSFAU, METU has a higher ratio of
student involvement; however it is impossible to state that it has a greater deal with

role of research in educational environment at this stage of the study.

136 Kees DOEVENDANS, “Schools’ Engagement in Research”
Shaping Architectural Curricnla for the Eurgpean Higher Education Area, edited by edited by Constantin
Spiridonidis and Matia Voyatzaki, Thessaloniki: Art of Text S.A., 2004, pp.120-126.
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4.4 Mimar Sinan Fine Arts University

Faculty of Architecture, Department of Architecture

4.4.1. Disciplinary Multiplicity
4.4.1.1. Historical Background

Starting education in 1883, Royal School of Fine Arts (Sanay-i Nefise Mektebi) has
been established in 1882, the name and structure of the institution has been changed
several times and turned into Academy of Fine Arts in 1928, Istanbul State Academy
of Fine Arts in 1964.

Figure 4.40: The building of MSFAU Department of Architecture,

Retrieved from www.msgsu.edu.tr in 16.12.2008

The changes occurred in these dates will not be traced here; however there is another

change happened in 1981 Department of Higher Architecture was converted into
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Faculty of Architecture including Departments of Architecture, City and Regional
Planning, Industrial Products Design and Interior Architecture”’ to be underlined in
this part of the study. The influence of Beaux Arts Echol in the establishment of
school is important as well as the focus of institution on relation of art and architecture

which will be discussed in following parts.

4.4.1.2. Public Self-Representation

Public self-representation of the Faculty of Architecture of Mimar Sinan Fine Arts
University is better to be read by an overview of the “info-pack” published on the web
page of the institution because of the fact that institution gives the relevant
information about itself through this document with its own words. According to the
informative document, the institution is represented itself first as being the oldest
university with 125 years of experience in architectural and fine arts education.
Furthermore, in this document, one of the signs displaying institution’s success is
stated as the act that alumni of Mimar Sinan Fine Arts University constitutes the

faculty members of other educational institutions of architecture in the country.

In spite of the fact that the emphasis of curriculum on interdisciplinary relations of art
and architecture does not seem to provide a satisfactory background, the most
important claim of the institution states that, “The distinctive and prominent
characteristics of the department making difference between it and the other equal
institutions is the balance of art-technique and the programs followed to make this
composition.”* Except for the ones focusing on the interdisciplinary relations of
architecture and arts like ARCH 669 (The Comparison of Architecture with Arts
Painting Sculpture Music), ARCH 564 (The Relationship between Art and
Architecture) in optional courses, the reflection of this claim is hardly seen in content
of must courses those are constituting the learning modules. According to the
statements of Kemal Corapgioglu, within the last two years, department gives more

credits to elective courses compared with must courses. He continues with claiming

137 Retrieved from http://www.msgsu.edu.tr/data/infopack/info_yeni/katalog.htm, in 16.12.2008
138 Ibid

99



that elective courses are considered as a tool to construct the relations of art and

architecture.

Another self-representative statement of the institution, parallel to the previous one is
related to the institutional as well as environmental structure of Mimar Sinan Fine Arts
University of its housing both architecture and fine arts together from its establishment
onwards. This co-existence of architecture and fine arts “under the same roof”'” is
regarded as the most powerful potential of the institution when academy was changed
into the university with the law of Higher Education in 1981. As a medium of
representation, website of the department is one of most important sources of

information provided by the institution about its operations in the field.

/2 MSGSU - Mimarlik - Windows Internet Explorer

G- B
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Figure 4.41 First image of the website of MSFAU Department of Architecture,
Retrieved from www.msgsu.edu.tr in 16.12.2008

139 Ibid
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4.4.1.3. Links to Global Network

Unlike ITU and METU, in case of MSFAU international relations can not be regarded
as a main objective from public self-representation of the institution. In the web page
of Mimar Sinan Fine Arts University there is a part dedicated to show school’s
international relations with other institutions operating in the educational field of
architecture around the world and the international programmes in which Mimar Sinan
Fine Arts University take place. According to the text prepared in order to express

these relations and programs;

“Mimar Sinan Fine Arts University is involved in the EU Exchange Programs in the frame
of the Bologna Process since 2004 after getting the Erasmus University Charter (EUC). By
the year of 2007, our Faculty has over 30 partner schools in the EU countries for student
and staff exchange and this number is increasing. Our educational plans are prepared in
accordance with the ECTS (European Credit Transfer System). The EU Educational
Programs will provide additional support to the progress of academically thinking.”140

4.4.1.4. Location and Physical Environment of the Institution

The school was established in period of Ottoman Empire at the capital city of the
country, Istanbul. In addition to the potential of Istanbul as an inviting place for
student and staff mobility, one of the most important advantages of institution is said

to be originated from the physical environment of the institution.

& % 4 Ne o

Figure 4.42 — 4.43 Location of the department in Istanbul, Google Earth images

140 Ibid
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The co-existence of fine arts and architecture in the same physical structure is

emphasised in the informative document of the institution on web page as;

“Behind the exceptional educational environment in Mimar Sinan, one can find the co-
existence of architecture and fine arts departments under the same roof since its
foundation.”1#

|

|
LA

Figure 4.44 — 4.45 Physical environment of the department,
Retrieved from www.msgsu.edu.tr in 16.12.2008

The co-existence of fine arts and architecture is also emphasised in the interview of
again ARKITERA with Prof. Nursel Onat as “Our students receive architectural
education in such an environment housing other art fields as painting, sculpture,
photograph, and graphic.” As well as with Prof. Dr. Ilgi Yiice Askun as: “For example,
one of the factors behind our success is the co-existence of art and architecture under
the same roof. When you go to the hall downstairs you see painting, sculpture and
textile exhibitions. Architecture is a totally different field, not like any other technique

oriented field.”

141 Ibid
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Figure 4.46 — 4.47 Physical environment of the department,
Retrieved from www.msgsu.edu.tr in 16.12.2008

4.4.2. Institutional Capacity
4.4.2.1. Leadership (Academic Staff Profile)

“Leadership, defined as “the group of persons... actively engaged in the formulation of the
doctrine and program of the institution, and who direct its operations and relationships
with the environment.””” 142

Unlike the high percentage of internationally experienced academicians in METU, %77
of total full time academicians in MSFAU has received education in bachelor, master
and PhD phases in MSFAU. From 43 permanent staff of the department 3 of the
academicians have received education from abroad which means %7 of the permanent
staff have international experience during their education which means a strong
difference from METU Department of Architecture. Furthermore 10 of the 43
permanent staff have received education in a different educational institution from in
Turkey like ITU, METU, YTU, and HU. Regarding the academician profile,
introverted character of MSFAU can be mentioned compared with METU. However,
according to the statements of Kemal Corapcioglu, again during the last two years, this
approach of school has started to change from a more introverted character to be open

to the incoming academicians from other institutions.

142 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.115.
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Table 4.17: Academician profile in terms of their educational backgrounds, drawn by the author
according to data retrieved from Mimar Sinan Fine Arts University, www.msgsu.edu.tr , in 01.04.2009

NUMBER OF Out of the Institution Inside the Institution

ACADEMICIAN (professor, assoc professor, assist | (professor, assoc  professor, assist
professor, Instructor) professor, Instructor)

Building Design Division 2 16

Building Tech. Division 6 7

Restoration Division 1 7

Architectural History 1 3

TOTAL 10 (%23) 33 (%77)

Table 4.18: Subject areas of academic staff drawn by the author according to data retrieved from Mimar
Sinan Fine Arts University, www.msgsu.edu.tr , in 01.04.2009

NUMBER OF Building Design | Building Restoration Architectural TOTAL
ACADEMICIAN | Division Technology Division History

(full time) Division

professor 2 2 3 - 7 (%l1)
assoc professor 1 1 - 1 3 (%5)
assist professor 13 9 4 3 29 (%o44)
instructor, specialist | 2 1 1 - 4 (%6)
Reseatch assistant 11 7 3 1 22 (% 34)
sub total 29 (%44) 20 (%31) 11 (%17) 5 (%8)

TOTAL 65

Furthermore, the distribution of the academicians according to the division of the
Department of Architecture is parallel with the distribution of the credits. In case of
MSFAU, regarding profile of academicians, art oriented staff is to be searched because
of emphasis on co-existence of art and architecture in public self-representation of the
institution. However there is a lack of information provided by the website on this
issue. Having 105 academicians in the Department of Architecture at Mimar Sinan
Fine Arts University, 65 academicians are permanent while 40 academicians are in part

time status.
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Table 4.19: Number of academic staff in relation to their status, drawn by the author according to data
retrieved from www.msgsu.edu.tr in 01.04.2009

NUMBER OF Professor Assoc. Prof Assist. Prof Instructor Res. Assist Part-time
ACADEMICIAN

7 3 29 4 22 40
TOTAL 65 40

4.4.2.2. Doctrine (Mission Statement)

“Doctrine, defined as “the specification of values, objectives, operational methods,
underlying social action.””’143

In one of the interviews of ARKITERA'™ Prof. Nursel Onat who is the Head of the
Building Design Division in Department of Architecture at Mimar Sinan Fine Arts
University, states that architectural education offered at Mimar Sinan Fine Arts
University has a different identity and the department of architecture at Mimar Sinan
Fine Arts University claims that the diversity of educational institutions of architecture
have to be protected; because a uniformed architectural education is not possible and
this diversity is regarded as a dynamic feature for future development of the
profession.'” According to MOBBIG database, the department is expressing its

mission as;

“Our education is, training individuals having the ability to perform architectural practice,
in addition to giving a certain architectural culture to candidates of future architects.
Vision of the department is first to give an accurate and perfect education to the students
of architecture.”146

The mission statement of the institution on the web page is giving emphasis on

cultural and conventional values and relation of art and architecture.

“-to train architects having the knowledge and ability of building technology to perform
architectural design and application; being aware of the fact that architecture is also a field
of art; being respectful for cultural and conventional values and identity; to train architects
making society protect cultural and natural values.

143 Ibid

144 ARKITERA is an independent architecture centre that has been dedicated to sustain a better
architectural practice, enhance the architectural culture and to raise the architectural quality in Turkey.

145 Appendix J

146 According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-

veritabani.xls in 23.01.2008
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-to produce creative and original scientific and technological knowledge of architecture to
contribute the field of education, science, technology, art and environment.

-to develop an understanding of architecture benefiting from architectural heritage and
culture appreciating conventional values; taking the reality of the country as a primary
consideration while producing solutions for social problems.”47

According to Kemal Corapgioglu the primary aim of the institution is to educate
architects with the necessary knowledge and methodology to understand regional
characteristics of the country; also the architect graduates are aimed to be educated
with the necessary knowledge on building sciences to be able to design architectural

projects in professional field.'**

4.4.2.3. Program (Educational Phases)

“Program, defined as “those actions which are related to performance of functions, and
services constituting the output of the institution.”” 149

As the other three cases, educational program of MSFAU Department of Architecture
is composed of three phases. The first phase is bachelor of architecture having four
years of full time education, the second one is master phase of two years and the last
one is PhD phase of three years in the Department of Architecture. The structure of
architectural education is the same in all of the three cases; however the emphasis on
bachelor and post bachelor phases shows differences among four cases. Total number
of students in the Department of Architecture at Mimar Sinan Fine Arts University is
878" Bachelor phase includes 775 students (%88 of the total); master phase includes

69 (%8 of the total); PhD phase includes 34 (%4 of the total).

147 Retrieved from www.msgsu.edu.tr, in 01.04.2009
148 Appendix I
149 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”

Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.

150 According to MOBBIG database, Retrieved from www.mo.org.tr/mek/belge/mobbig-
veritabani.xls in 23.01.2008
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Table 4.20 Number of students involved in different programs and phases in MSFAU Department of
Architecture, drawn by the author, according to data retrieved from www.msgsu.edu.tr, in 01.04.2009

NUMBER  OF
BECHOLOR PHASE MASTER PHASE PHD PHASE
STUDENTS
-- (Ist year) -- (arch. design) -~ (arch. design)
-- (2nd year) == (build. science) -~ (build. science)
-~ (3td year) -- (arch. history) -~ (atch. history)
-~ (4th year) -- (restoration) -- (restoration)
TOTAL 775 (%088 of total) 69 (%8 of total) 34 (%4 of total)

Regarding the number of students in the Department of Architecture at Mimar Sinan
Fine Arts University in each phase and comparing it with the other three cases, it is
clear that there is a strong emphasis of school on the bachelor phase rather than the
other two phases and other three cases. According to Kemal Corapgioglu, the number
academician is to be increased in the department in order to be able to contribute the
academic development of the discipline. Therefore, he states that the reason behind
the higher student involvement in post bachelor phase in ITU and METU is their,

larger capacity in terms of academic staff.”

Taking this diversity of emphasis given any of these three phases in each case into
account; one might expect a different educational strategy from MSFAU as from other
cases. In the interview done by ARKITERA with Prof. Nursel Onat, she states that the
Department of Architecture at Mimar Sinan Fine Arts University gives equal emphasis
on each one of these three phases; however the institution’s primary aim is to offer
architectural education complete in every respect in bachelor phase. She continues with
stating that master and PhD phases have to be constructed as a complementary phase

> However, Kemal

on the strong background developed in bachelor phase.”
Corapeloglu states that the emphasis on post bachelor phase is not depending on the
intention of the institution; it is much more related to the academic staff capacity of

the institution.

151 Appendix I
152 Appendix |
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4.4.2.4. Resources

“Resources, defined as “the financial, physical, human, technological, and informational
inputs of the institution.”” 153

Department of Architecture at Mimar Sinan Fine Arts University is a state university

. . 154
whose size is “S”

with 878 students like approximately 20 percent of the schools in
Europe.'” The student/staff ratio of the department is 8.4 regardless of academician’s
being whether permanent or part-time in status. Regarding student/staff ratio as a key
indicator for the quality of architectural education, it is clear that this ratio implies a
high quality education; comparing with the student/staff ratio that we learn from the
study of Orbasli and Worthington claiming that “15 student per staff member is a
benchmark”. When compared it with the student/staff ratio in other European schools
of architecture, according o the database prepared by EAAE/ENHSA in 2003,

approximately 63% of European Schools of Architecture are in the class interval of 5

to 10 students per staff member.

4.4.2.5. Internal Structure (Administrative Organisation)

“Internal structure, defined as “the structure and process established for operation of the
institution, and for its maintenance.””’ 150

Regarding administrative organisation of the institution, co-existence of Faculty of
Fine Arts and Faculty of Architecture in the same institutional structure is the most
important particularity of MSFAU. This particularity is also emphasised on the web
page of the school as a self representative statement. It is stated that the institution is
benefiting from the potentials of this particularity; however relations art and
architecture is stated to be improved in future as a continuation of the historical

background of the institution. There is a difficulty of institution to construct several

153 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
154 S means school is small in size; number of students is in the range 500-1000. Kees

DOEVENDANS, Johanna E.M.H. van Bronswijk, “Ready to Start a 21st Century of Architectural
Higher Education 20037, Shaping the European Higher Architectural Edncation Area, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki: Art of Text S.A., 2003, pg.55.

155 Ibid, pg. 56

156 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.
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special applications, like double major programs within the two fields. Department of
architecture is accepting students from OSS, while art fields are receiving students
from special examinations. The difficulty is stated as related to the fragmentations in
admission process of the department of art fields and architecture.'”’

Having crucial changes in terms of institutional structure of Mimar Sinan Fine Arts
University, in its broad history, in existing situation, Department of Architecture is
operating together with Department of City or Regional Planning, Department of
Industrial Products Design and Department of Interior Architecture under the
institutional structure of Faculty of Architecture like %43 of other department of

architecture in Turkey.

157 Appendix I
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MIMAR SiINAN FINE ARTS UNIVERSITY

| | | 1 1 | 1
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ARCHITECT LETTERS TECHHOIOGY
DEPARTMENT of ARCHITECTURE
1 | | |
BUILDING DESIGN DIVISION BUILDING TECHNOLOGY | RESTORATION HISTORY OF
«BUILDING DESIGN, THEORY AND | DIVISION DIVISION ARCHITECTURE
METHODOLOGY SUBDIVISION *BUIDINGTECHNOLOGY | sRESTORATION DIVISION
+ARCHTECTURAL DESIGN ISSUES | SUBDMSION SUBDIVISION * HISTORY AND
SUBDIVISION *CONSTRUCTIONAL «HISTORICAL THEORY OF
«SPACE ORGAMNIZATION AND PHYSICS AND MATERIAL EMYIROMNMENT ARCHITECTURE
EQUIPMENT SUBDIVISION SUBDMSICN PRESERVATION SUBDIVISION
<ENVIROMMENTAL ANALYSIS AND | +STRUCTURALENGINEERNG | SUBDIVISION
COMNTROL SUBDIMISION SUBDMSION

DEPARTMENT of CITY AND REGIONAL PLANNING

URBANIZATION DIVISION

=CITY PLANNING SUBDIVISION

*URBAM DESIGN SUBDIVISION

*UURBAM PRESERVATIOMN AMD REMOVATION
SUBDIVISION

REGIONAL
PLANNING DIVISION

DEPARTMENT of INDUSTRIAL PRODUCTS DESIGN

INDUSTRIAL PRODUCTS DESIGN DIVISION

* DESIGN ADMINISTRATION SUBDIVISION
*CONSUMPTIONAL PRODUCTS DESIGN SUBDIVISION
*INVESTMENTAL PRODUCTS DESIGN SUBDIVISION
*DESIGN THEORY AND METHODS SUBDMWISION

DEPARTMENT of INTERIOR ARCHITECTURE

INTERIOR ARCHITECTURE DIVISION
*INTERIOR DESIGN SUBDIVISION
*FURNITURE DESIGN SUBDIVISION

Figure 4.48: Organization chart of MSFAU,

Retrieved from www.msgsu.edu.tr in 16.12.2008
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4.4.3. Educational Components
4.4.3.1. Analysis on Curriculum
4.4.3.1.1. Must Courses

Table 4.21: Distribution of credits in MSFAU Department of Architecture™ drawn by the author
according to data retrieved from Mimar Sinan Fine Arts University, www.msgsu.edu.tr in 01.04.2009

O BASIC BACKGROUND SUBJECT

B PROJECT PREPARATION and DESIGN

DOHISTORY CULTURE and ARTS

CJENVIRONMENT and CITY

B BUILDING SCIENCE and TECHNOLOGY

O PROFESSIONAL PRACTICE MANAGEMENTS and
ECONOMICS

’ There are six main areas constituting learning modules for the competences that students of
architecture are expected to gain through architectural education. These areas, accepted by
UIA/UNESCO/EU and USA/NAAB also by MIAK ate basic background subjects, project
preparation and design, history culture and atts, environment and city, building science and technology,
professional practice. According to MIAK these subject areas include following competences;

— Basic background subjects in bachelor phase include speaking and writing skills, critical
thinking, research and team working abilities.

— Project preparation and design in bachelor phase includes graphic communication skills,
formal composition systems, design skills, benefiting from examples, team working, accessibility,
designing programs, site conditions, designing broad in scope.

— History culture and arts in bachelor phase includes western architecture, non-western
architecture, national and regional architecture, conservation of historic sites and restoration.

— Environment and city in bachelor phase includes human behaviours, cultural diversity,
sustainable design, legal duties, ethical and professional responsibility.

— Building science and technology in bachelor phase includes structural systems,
environmental systems, life safety, cladding systems, building service systems, superposition of building
systems, construction materials and their applications.

— Professional practice management and economics in bachelor phase includes building cost
control, technical documentation, client’s role in architecture, architect’s managerial role, architectural
application, professional development, and leadership.
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The competences that educational institutions of architecture are expected to give to
their students draws the boundaries of the learning modules through which these
competences are given to the students. In order to discuss the parallels and differences
in accents of educational institutions of architecture while constructing their education
models, the content and structure of their curriculum have to be analysed in a
comparative manner. As claimed in the public self-representation of the institution, the
physical environment of the institution is housing fine arts and architecture “under the
same roof” and in the same institutional structure, the educational program is aimed to
be complementary of this “co-existence”. The analysis on curriculum of the
Department of Architecture at Mimar Sinan Fine Arts University is carried out in this

way.

Table 4.22: Orbasli and Worthington’s division, drawn by the author
ACADEMIC VOCATIONAL
APPROACH APPROACH

Design Projects
Artistic Generalist Design
Architectural Theory

Design Projects Practical
Technical Specialist
Engineering Understanding

Taking the “co-existence” of fine arts and architecture statement of the institution into
account, further analysis of this study might point to the fact that the department is
art-oriented or not; however at this stage of the study it is impossible to draw such
concrete conclusions related to the focus of educational model of the Department of
Architecture at Mimar Sinan Fine Arts University. Furthermore, Kemal Corapcioglu
states that, students in bachelor phase have to receive learning modules of architectural
design, building technology, environmental issues, history and restoration. This
statement is reflecting parallels with the output of the analysis carried out within this

research.

112



Furthermore, comparing with ITU and METU, student involvement in master and
PhD phase of MSFAU Department of Architecture is lower together with GU.
Therefore, one might suggest that MSFAU Department of Architecture is closer to
vocational focus of architectural education. However, taking the statements of
Corapgloglu the lower ratio of student involvement in post bachelor phase is related to
the problems of the number of academicians to deal with academic goal of the

institution.”™®

4.4.3.1.2. Elective courses

One of the future potentials of educational institutions of architecture while
positioning themselves in the tension between universality of architectural education
and particularity of educational institutions of architecture is quantity, content and
structure of education provided by the departments via elective courses. In case of
MSFAU, elective courses are of the crucial parts of the analysis. That is because
institution uses elective courses as a tool to construct relation between art and
architecture. In order to do that the credit of electives in curricula is increased to give
students opportunity to take art lectures from departments of art fields. Another point
related with the co-existence of art-architecture in optional courses is that except for
the ones focusing on the interdisciplinary relations of architecture and arts like ARCH
669 (The Comparison of Architecture with Arts Painting Sculpture Music), ARCH 564
(The Relationship between Art and Architecture), the students are expected to take
electives from the other art fields. This intentional change of institution is very
important for the purpose of this study; because the institution is reconsidering its
particularity originated from the specific historical background and attempts to make

use of it for the future profile of itself in global arena.

Table 4.23 Percentage of electives among total credits, drawn by the author

ITU GU METU MSFAU

Percentage of electives | 0/,2() %10 %16 %16

among total credits

158 Appendix I
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As seen the above table, MSFAU Department of Architecture has %16 percentage of

electives among the total credits as METU.

Quantity of elective courses can be associated with number of students; while content
and structure of the courses is much more related to the accent of educational
institutions towards their particularities or universality of architectural education.
Because of the limited scope of this thesis, only quantity of elective courses in relation
to the number of students and percentage of credits of electives in total credits are
analysed through this thesis. The ratio of students with number of elective courses 9.5
in MSFAU; while 10.4 in ITU, 4.4 in GU, 3.4 in METU. Furthermore, according to the
descriptive information on the web page of Department of Architecture, Mimar Sinan
Fine Arts University there are 92 different elective courses distributed among the six

categories used as a tool for the analyses on must courses.
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4.5 Comparative Reading of the Four Cases

4.5.1. Disciplinary Multiplicity

In order to define several keywords to be applied in institutional and educational
analysis of the cases; a preliminary study is carried out related to historical background,
public self-representation, links to global network, location and physical environment

of the institutions.

Table 4.24 Disciplinary multiplicity of the cases”, drawn by the author

Disciplinary Multiplicity
Historical gul?hc Links to Location and
Background = . Global Network | Physical Environ.
Representation
ISTANBUL TECHNICAL ional AAB Urban context
UNIVERSITY | regional- NAAB
. school of engineering international Substantial .
Faculty of Architecture role Fauivalency coexistence:
Department of Architecture quiv y crp, id, arch, 1d, ind
GAZI UNIVERSITY Urban context

academy of

Faculty of Engineering and encincering and profession- -EWSAD

Architecture ar ghite mfé education -IWTA coexistence:

Department of Architecture chttec engineering-arch

MIDDLE EAST TECHNICAL research -JOINT Campus University

UNIVERSTY hool of architect P GRADUATE

Faculty of Architecture schootobarchitecture | education PROGRAM coexistence:
epartment of Architecture 0\ -DEL crp,id,arc

Dep: f Archii METU-DEI rp,id,arch

MIMAR SINAN FINE ARTS Utrban context

UNIVERSITY academy of fine atts-

Faculty of Architecture fine arts architecture coexistence:

Department of Architecture fine arts-arch

Reading the table, the diversities of the four cases are;

— in terms of historical background; academy tradition of GU and MSFAU,

* ctp: department of city and regional planning, id: department of industrial design, arch: department of
architecture, Id: department of landscape design, ind: department of intetior design
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— in terms of public self-representation; the relation of art-architecture in MSFAU,
research-education in METU, profession-education in GU,

— in terms of links to global network the short term accommodation of student and
staff with IP projects in GU; joint master programmes in METU with DELFT one
side of which gives reference to be a part of a certain league in international platform,
NAAB substantial equivalency of ITU,

— in terms of location and physical environment I'TU, MSFAU and GU has urban

context while METU in a campus university.

4.5.2. Institutional Capacity

In the direction of the key issues defined in preliminary analysis as intentional or

unintentional constructs of the tension between universality and particularity, a survey

on each case has been carried out.

Table 4.25 Five constituents of the institutions, drawn by the author

Institutional Capacity
il e chtgne Prograrr} Resources Intem'al' Strqcture
(Mission (Educational (Administrative
Staff Profile) .
Statement) [ Phase) Organisation)
ISTANBUL Faculty of
TECHNICAL o Bachelor | %55 | student/ | 1441/ Aiciiz o e
UNIVERSITY Build. tech./ [, ¢ eccringve | Master | %32 | staff 128 chitee
Faculty of Architecture | total o0 Scripty PhD %13 .
manner coexistence:
D 103 | Cip.idarch,ld,ind
Architecture T
I(—T;Afll UI;I::V]?RSLTY Instructors . Bachelor | %82 | student/ [ 523/ Eacultonf h
a; A'EY Eit r;ﬁnee 98 | from 38 31 oty Master %12 | staff 71 g - Arch.
and Arcitecture professional o CSCIPAVE | php %06 .
Department of . . manner coexistence:

. field in studio 7,5 ; ;
Architecture engincering-arch
MIDDLE EAST Faculty of
TECHNICAL | ol . Bachelor | %57 | student/ | 555/ | 270F O
UNIVERSITY ot st ceringive | Master | %27 | staff 109 rehitecture
Faculty of Architecture | <*PSM7C ° CSCHPEVE | pppy %16 )

staff manner coexistence:
Department of 5.2 d
Architecture crpid.arch
MIMAR SINAN
FINE ARTS o Bachelor | %88 | student/ | 878/ ZCEE iﬁre
UNIVERSITY Artotiented/ [, eccringive | Master [ %8 | staff 105 chitec
Faculty of Architecture | total ! CSCpve | pppy %4 .

manner coexistence:

Department of 8,4 q b
Architecture fne arts-arc

116



The four institutions are explored with the application of the constraints of institution
as leadership, doctrine, program, resources, and internal structure. These five
constraints are discussed for each case with respect to each institution’s own keywords

defined in the previous session.

4.5.2.1. Leadership (Academic Staff Profile)

As in post modern university concept of David Bridges, identity of scholarly
community'” is a boundary giving identity to a university. Furthermore, as one of the
elements constituting the profile of an institution, leadership is considered as a leading
factor fostering the institutions in the direction of its own freedom as well as
limitation. The formation of the academic staff is a sign giving clues about the profile
of school and it is a construct of the institution as well. Regardless of its accidental,
evolutionary and intentional character, through the scope of this thesis, leadership is
questioned in ITU with respect to the academicians involved in building technology
division among the total in order to explore the emphasis of the department on
technical issues as a continuation of the origin of the department; in GU with respect
to the number of academicians from professional field involved in studio work among
the total in order to trace a continuation of academy tradition related to focus of
profession-education relation; in METU the formation of the academicians with
respect to their international experience because of the mission statement of the
institution to be an international institution; in MSFAU the ratio of art oriented

academicians to the total number of academic staff is analysed in a rough manner.

The analysis of the profile of the leadership of the four cases is not broad in scope
therefore it is difficult and unsuitable to make certain statements on each one of the
institutions; however the average percentage of academicians involved in building
technology division in ITU; stronger relation of academicians from professional field

in studio works of GU; high percentage of academicians with international experience

159 David Bridges, “Back to the Future: the higher education curriculum in the 20th Century”.
Cambridge Journal of Education, Vol. 30, No. 1, 2000, pp 37 — 55. Cited by Kees Doevendans, Johan
Verbeke, Jelena Petric, “A European Curriculum in Architecture How to Organise and Manage the
Knowledge of a Dynamic Subject”, Towards a Common European Higher Architectural Education Area, edited
by Constantine Spiridonidis, Matia Voyatzaki, Thessaloniki : Art of Text S.A., 2002, pg.53
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in METU; and low percentage of art oriented staff in MSFAU are the several results of
the numerical analysis carried out about the profile of the academic staff of the

institutions through the limited scope of this thesis.

4.5.2.2. Doctrine (Mission Statement)

After the analysis on the profile of the academic staff of the four cases, doctrine of the
each institution is discussed as a construct of the tension between universality and
particularity. The context and the idea through which the institutions are established
and contemporary public self-representation of the each case on several platforms
using different mediums are the two sources of information for this part of the study
to discuss the similarities and diversifications of the mission statements belonging to

each case.

As a brief text explaining the mission statement of the institutions in the MOBBIG
database and web pages of the institutions are more or less in a descriptive character
underlining the definition and objective of architectural education in globally
recognized terms. The similarity of the texts prepared by the four educational
institutions can be regarded as a reflection of the universality of architectural
education; however the mission and context through which institutions are established
is different from each other. On behalf of the institutions, this situation is referring a
change from particular position of each case towards a more uniformed character in
terms of mission statement of the institutions. However, the accidental, evolutionary,

and intentional type of this change is another topic of discussion.

4.5.2.3. Program (Educational Phases)

Regarding program as one of the constituents of the institution; reflecting the accent of
the institutions towards vocational or academic focus, the analysis goes on with
discussing the fragmentations of the institutions in terms of their emphasis on certain
phases. In all of the cases the educational program is consist of three phases as

bachelor, master, PhD. For the scope of this thesis student involvement is chosen as a
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sign indicating the emphasis of the department on certain phases. In terms of student
involvement, percentage of the students involved in bachelor phase in GU (%82) and

MSFAU (%88) is higher than those of METU (%57) and ITU (%55).

Regarding the vision of the academy tradition in GU and MSFAU, this situation might
be thought as a continuation of this tradition originated from the vocational character
of the two cases and the stronger emphasis on academic side of the discipline in
METU and ITU; however in order to do such statements about the accent of
institutions towards academic or vocational side of the discipline a broader analysis
have to be carried out related to content of bachelor, master and PhD programs

offered by the four cases.

Furthermore, the student staff ratio is another factor determining the number of
students involved in master and PhD phases. Because, as stated by Kemal Corapg¢ioglu,
in order to be assertive on academic side of the discipline, educational institutions need
a more capacity in terms of academic staff to hold a large group of students involved
post-bachelor phase. Therefore, he states that the reason behind the higher student
involvement in post bachelor phase in ITU and METU is their, larger capacity in terms

of academic staff.

4.5.2.4. Resources

All of the educational institutions are operating in state universities therefore resources
they have more or less parallel with each other and most probably better than the rest
of the state universities; however it is not the issue to be discussed through the scope
of this thesis. The student/staff ratio which is considered as a sign indicating quality of
education provided by these institutions are aimed to be analysed in a comparative
manner in this part of the study. The ratios are indicating a good quality of education
regarding the “15 students per staff as a benchmark” and comparing the results of the
preliminary analysis carried out by ENHSA among the European schools of

architecture in 2005.
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4.5.2.5. Internal Structure (Administrative Organisation)

The internal structure of the institutions is regarded as a sign indicating attitude of
institutions towards interdisciplinary character and hybridization of architecture. It
shows fragmentations among cases. In GU, whether intentional or not, the existing
institutional structure is parallel with the academy period in terms of the co-existence
of engineering and architecture; however the relations are stated as inadequate and to
be improved with the help of educational programmes by Nur Caglar. In MSFAU
Faculty of Fine Arts and Faculty of Architecture is in the same institutional structure,
which is much more emphasised than the co-existence of department of architecture,
city and regional planning, industrial product design, and interior architecture in the
Faculty of Architecture. The number of optional courses is increased and used as a tool
in order to construct the links between art-architecture, in the last two years. In
METU, Departments of City and Regional Planning, Industrial Design and
Architecture are in the Faculty of Architecture like MSFAU and ITU.

The accidental evolutionary and intentional development of administrative
organisations of the cases have to be searched for in a deeper analysis in future studies
those are supposed to be carried out about the action patterns of institutions related to

interdisciplinary character and hybridization of architecture.

4.5.3. Educational Components

After discussing the tension through institutional constituents of the four cases, in
order to read the diversity of accents of educational institutions of architecture while
constructing their education models, the content and structure of their curriculum have
to be analysed in a comparative manner. The competences that educational institutions
of architecture are expected to give to their students draws the boundaries of the
learning modules through which these competences are given to the students.
Educational components analysed in following table as must courses, elective courses

and special applications of the four cases.
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Table 4.26: Comparative analysis of educational components

Educational Components
Analysis on Curriculum
Must Courses Elective Courses Special applications
ISTANBUL ZnZl Bas%c backgrour{d subjects ) double major
TECHNICAL %40 Project prepatation and design # students/ 1441/ programmes
A | UNIVERSITY %11 History culture and arts # elective courses | 139
. % 7 Environment and city
]l;aculgnc:f érc?lgi(:thl;:e ur %18 Building science and technology 104 common basic
cpartment Of ArCAIECHILE o/ 3 b/, fosional practice design educ.
% 7 Basic background subjects
GAZI UNIVERSTY %45 Project preparation and design # students/ 523/

B Faculty of Engineeringand | %11 History culture and arts # clective courses | 119 thematic vertical
Architecture % 8 Environment and city studio
Department of Architecture | %27 Building science and technology 44

% 2 Professional practice
o . .
MIDDLE EAST 0/014 Bas{c backgrouqd subjects ) i
TECHNICAL %49 Project prepatation and design # students/ 555/
N . , - -
C | UNIVERSTY ’ "12 ]I;I;tl(zign(r:rliiltri sgcii'grts # elective courses | 165 summer practice
. 0 V] Y y
ga:u:z;):—n?é?hgreshti t:cture %16 Building science and technology 34
P % 3 Professional practice
% 4 Basic background subjects
MIMAR SINAN FINE %52 Project preparation and design # students/ 878/

D ARTS UNIVERSITY %11 Histoty culture and arts # clective courses | 92 emphasis on
Faculty of Architecture % 6 Environment and city elective courses
Department of Architecture | %23 Building science and technology 9.5

% 4 Professional practice

4.5.3.1. Analysis on Curriculum

4.5.3.1.1. Must Coutses

The major issue for the scope of this study is discussing four different cases in the
context of the tension between universality-particularity regarding educational field of
architecture. Therefore the point here is not to place any institution to a specific
position, because of the fact that this kind of an approach is so complicated in terms of
methodology to be applied and as well as lack of certainty at the end. This uncertainty
is originated from the complexity of elements constituting the educational

environments.

Each of the four cases is unique in itself as a result of specific historical and regional
characteristics they have. The cases are distributed in following table, in terms of

content of education offered in existing situation. Reading the table; it is obviously

121



seen that the subject areas as well as the distribution of credits show similarities. These

similarities can be regarded as a reference for universality of architectural education.

Furthermore, roughly speaking, this situation leads us to mention several changes of
institutions from a specific position to a uniformed character as in the similarity of
mission statements of the cases. The accidental, evolutionary and intentional
characteristics of these changes have to be discussed with a more detailed analysis of
the history of these institutions. However it seems that in contemporary period
intentional changes are more relevant for educational institutions of architecture
because of the increasing awareness of the definition and objective of architectural

education on globally recognized terms.

Table 4.27 Distribution of the credits among six main areas in the four cases

ITU GU METU |MSFAU
1. Basic Background Subjects %21 %7 %14 %4
2. Project Preparation and Design %40 %45 %49 %52
3. History Culture and Atts %11 %11 %38 %11
4. Environment and City Y%7 %8 %10 %06
5. Building Science and Technology %18 %27 %16 %23
6. Professional Practice Managements and Economics | %03 %02 %3 %4

It is necessary to draw this table in an earlier period before 1980 and compare it with
this one to see the differences between earlier periods and current situation. However;
this analysis, being not broad in scope, does not aim to achieve the entire historical
reading of the cases. It only aims at reading some of the changes from the echols
through which institutions have been established to the period in which it operates in a

rough manner.

122



4.5.3.1.2. Elective courses

Regarding flexibility as a key issue, one of the most important opportunities for
students of architecture to broaden their knowledge and abilities related to their fields
of interests and for educators to define particularity of them in their future existence
5160

with the “necessary to be clearly profiled is the way market forces work in this field’

is regarded as elective courses in this study.

Content of elective courses can be considered in relation to the accent of institution
towards one of the subject areas in the table. Number of elective courses and its power
on the curriculum is another side of the issue. Keeping in mind that this study has a
limited scope, the analysis is carried out about elective courses offered by the four
institutions regarding the number of electives in relation to number of students. The
ratio of number of students regarding the number of electives is 10.4(1441/139) in
ITU, 4.4(523/119) in GU, 3.4(555/165) in METU, 9.5(878/92) in MSFAU

In MSFAU,  departments of Faculty of Fine Arts are accepting students through a
special examination while Department of Architecture is accepting students from OSS.
Because of the fragmentation among the two different type of admission process,
double major programs between art and architecture are not applicable in this case.
Therefore, as stated by Kemal Corapecioglu, the number of elective courses is increased
compared with the must courses, in the last two years, in order to give students of
architecture opportunity to take courses on art fields. In this way, the aim is to
construct links between art fields and architecture, as in the historical background of

the institution.

In terms of role of electives in the curriculum, reading the following table, there is a
stronger power of electives in the educational structure of ITU while in GU the

percentage of electives is %10.

160 Karl Otto Ellefsen, “A Critical Reading of the ENHSA Thematic Network Debates on the
Content of Architectural Studies”, Present Positions (in)forming Future Challenges, edited by Constantin
Spiridonidis, Maria Voyatzaki, Thessaloniki, Greece: Chatis Ltd, 2005, pg. 50.
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Table 4.28 Percentage of electives among total credits

ITU GU METU MSFAU

Percentage of electives | 0/,2() %10 %16 %16

among total credits

Special applications

In case of ITU related to “hybridization of architecture to landscape or arts™'®'; the
administrative organisation of the institution is formed by separation of the design

fields of architecture'®?

and in order to construct links between these different design
fields of architecture constituting the departments; basic design education is common
to the students of all the departments of city and regional planning, industrial design,
architecture, landscape design, and interior design. Furthermore double major
programs are providing opportunity for students to improve themselves according to
their fields of interests. Through these programs students from department of

architecture can be involved in department of Urban and Regional Planning, Interior

Architecture, Landscape Architecture, and also Civil Engineering.

Regarding the atypical administrative organisation of the institution, GU is expected to
construct several educational links between engineering departments and architecture;
however this relation patterns does not observed through this thesis. However; in case
of Gazi University “thematic vertical studio” model in bachelor phase is a very

advantageous particular application of the department regarding studio work.

From the establishment of the institution onwards, one side of which can be associated

with social responsibility mission of the institution, summer practice in construction

161 Ibid
162 Nur Esin, Fisun Alioglu, “Mimatlk Egitiminde Lisans ve Lisanstistt: 21. MOBBIG
Toplantisindan Notlar”, Retrieved from

http://www.mo.org.tr/mek/belge/TLisanslisansustuBelgeler/nuresin degerlendirme.doc in 21.12.2008
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site has been carried out by METU Department of Architecture as a learning module

1. . . 163
entailing construction of a small-scale structure in a rural settlement.

In Mimar Sinan Fine Arts University, regional focus of institution is emphasised by the
head of the department. The primary aim of the institution is stated as to educate
architects with the required knowledge on regional issues. As parallel with this aim, the
location of diploma project is up to the choice of students. They can design the project
wherever they like. Furthermore, also parallel to that statement, there are several
studios, having plot regions from Anatolia, giving regional knowledge and
methodology of analysis of the parts of Anatolia. Different from the other institutions,

in MSFAU, the regional emphasis is observed through the interviews.

163 2006 Faculty Catalogue of METU, General Information, “Yaz Stajlar1”, pg. 77
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CHAPTER 5

CONCLUSION

As stated throughout this thesis, globalisation has a great impact on production and
application of knowledge in any field of study in recent decades. The impact of
globalisation on educational field of architecture and therefore on architectural practice
is one of the most crucial topics being discussed on several national and international
platforms throughout the world. This thesis mainly dealt with the mentioned impacts
of globalisation in the context of architectural education and educational institutions of

architecture.

“An institution is a change inducing and change protecting formal organisation; symbolize,
promote, sustain and protect innovations, and it is these organizations, as well as the new
normative telationships and action patterns they foster, which must become
“institutionalized”, meaningful, and valued in the societies they function.”164

On behalf of the institution, existing as part of a unity while still protecting its own
values and knowhow, related to its operations on educational field of architecture, has
been the tension that motivated this study. This tension has a great impact on
educational institutions of architecture in the last decades; because of the fact that
globalisation leads to a certain universality of architectural education while

institutionalism is operating in the direction of particularity.

Therefore, it is obvious that like all equivalent educational institutions of architecture,
schools of architecture in Turkey felt the necessity to reconsider their educational

models in order to draw a strong profile in the globalised world of architectural

164 William J. Sifin, “The Institution Building Perspective: Properties, Problems, and Promise”
Institutions and Their Design, Cambridge Massachusetts: Schenkman Publishing Company, 1972, pg.116.

126



education. HEspecially with the directive of European Union Department of Prime

Ministry of Turkish Republic, from 2007 onwards this process has been accelerated.

Particularity is already of a crucial inclination and necessity of institutionalism; however
with the recent developments on the tension between universality and particularity it
gains importance. That is why this thesis covers very recent information regarding the
four cases. For the scope of this thesis, as seen in previous statements, the major
impact of globalisation on architectural education is the tension between “universality
of architectural education” and “particularity of educational institutions of

architecture” in very recent period.

“There are roughly speaking three ways social institutions might arise and change over
time...
Accidental, evolutionaty, intentionally arises and changes”16>

Because of the increasing awareness related to the definition and objective of
architectural education, recent decades seem to witness intentional changes of
educational institutions of architecture originated from the tension between
universality and particularity of architectural education rather than the accidental and

evolutionary changes.

As expected from the members of these institutions as well as from the other
individuals of the educational field of architecture in Turkey, the four cases show
differences among each other. This diversity originated from different historical
backgrounds, specific regional and institutional characteristics of these institutions. For
all that, regarding the comparative reading of the cases in terms of distributions of
credits, it is obvious that there are strong similarities as opposed to the myth of
peculiarity of the cases. Therefore the point here is related with the degree of the

diversity among educational institutions of architecture.

In addition to the methodology developed in this thesis, the similarity of the cases is

also easily readable from a critical look at the student projects in architectural

165 Robert E. Goodin, “Institutions and Their Design”, The Theory of Institutional Design, New York:
Cambridge University Press, 1996, pg. 24.
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competitions as MIMED and ARCHIPRIX. The projects do not show any
differentiations among themselves reflecting the particular pedagogical accent of
schools. In other words, one can not distinguish the school of the student as the owner
of the project. This can be regarded as a result of the level of universality achieved in

architectural education not very specific to educational institutions in Turkey.

Regardless of the positive or negative attitude of the institutions towards any of the
two challenging and/or opposing sides of the tension, this study intends to develop a
methodology in order to read the institutional and educational diversity of the four
early established schools of architecture in Turkey, in the existing situation. By the help
of this reading, the aim is to define several accidental, evolutionary and intentional
actions of these institutions. Therefore it aims to define action patterns of institutions

in the tension between universality and particularity.

The methodology aimed to be developed through this study has positive and
explanatory contributions in including the structural and educational diversities of the
case institutions, because their peculiar educational environments can not be read
without any one of the two components. Furthermore, the preliminary analysis held as
the first stage for the cases is very crucial in that these items give the identity to

educational institutions of architecture.

The methodology of the thesis is open to discussion and apparent that not all the
aspects and topics regarding the scope of the thesis have been covered and that the
ones have been highly scrutinized with in-depth analysis. Therefore the thesis has to be
considered as an introductory work for the future analysis regarding the field of study.

Therefore the mentioned action patterns are limited with the scope of this thesis.
In this framework, there are incidentally gained and intentionally carried activities of

the cases through which institutions can carry on their particular operations in an

intentional manner. Some of these are;
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— Summer practice, basic design, jury system, emphasis on international relations
and research in METU,
— Support of architects from professional field to studio works in GU as a

continuation of the vocational tradition of ADMMA,

— The tendency of MSFAU to focus on the relation of fine arts and architecture
in self-representation through the statements, name of the institution, and images on

website.

Another action pattern of the institutions observed through this thesis is incidentally
gained and left activities. Some of which is intentionally left activities as in the case of

GU in the third one of following items.

— The decrease in the involvement fine arts in architectural education at MSFAU

as a result of universality of architectural education also with direct effect of YOK,

— The change of strong emphasis and method of building science education GU.

There are intentionally gained activities of the cases that constitute one of the action
patterns forming the educational environment of the institutions. As seen in the

following two items;

— Double major programs and common basic design education in ITU
Department of Architecture to construct links between different design fields of
architecture also with engineering.

— Thematic vertical design studio work in GU to improve the relations between
lectures in classroom and studio work; also to improve the relations between students
from different stages of the bachelor phase.

— The flexibility of students in choosing the location of the studio project as a
result of the regional focus of mission statement of MSFAU.

— The stronger emphasis of MSFAU in elective courses in the last two years as a

tool to improve the relation of art and architecture; for students of architecture to take
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more electives from art fields. That is also a challenge of institution to maintain the

particularity of itself in its future existence on the global arena.

The contemporary period is regarded as very critical in that the curricula of the
institutions show a dynamic character in order to achieve flexibility, mobility and
quality assurance required as key features for educational institutions of architecture in
recent decades. Schools are reconsidering their historical backgrounds and particular
current operations in the period in which the mission statements are also
“universalised”. This is a result of institutionalism as well as globalisation and market
forces working in the field. This kind of a picture is not different than any other

European school of Architecture; even it can be read as a parallel process.

Established in 1773 to train engineers for the Ottoman Empire, ITU Department of
Architecture was giving reference to the German technicshe schule. However, the
recent curriculum of the institution is not much different than the other three cases. In
addition to the potential of institution originated from its specific location in Istanbul,
the larger size of the institution is one of the most important potentials of the
department. This is a crucial factor for institutions to develop interdisciplinary relations
and a coherent research program. Furthermore, larger size of schools leads to an
educational environment whose graduates may constitute a majority group in power
with a great impact on national and international platforms. ITU Department of
Architecture seems to be aware of its potential on the diversity of students and staff
with differing approaches. The institution also develops the interdisciplinary
relationships between different design fields of architecture as well as between

engineering and architecture.

Originated from the combination and transformation of two private higher educational
institutions established 1960’s, GU Department of Architecture is assumed to be
reflecting its vocational focus in architectural education as a continuation of academy
tradition of ADMMA. In this respect the particularity of the department is the
involvement and strong power of the academicians from professional milieu in studio

work. Moreover, related to studio work, thematic vertical studio model is also a
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particular application of the department in constructing the links between knowledge
gained from lectures and architectural design process experienced in the studio.
Furthermore, intentional decision of the institution to change the content and method
of building technology education is to be underlined here that is leading one to

universality of architectural education.

Established in late in the republican period, in 1956 METU Department of
Architecture is regarded as an example of “American extension of the Bauhaus legacy”.
The school was established as an alternative to the two existing schools in Istanbul,
with the objective to be an international research university. In addition to the summer
practices, basic design course, educational medium as English and jury system from its
establishment onwards; the %51 internationally experienced staff; high ratio of student
involvement in MArch master program (whose objective is also parallel with the
mission statement of the institution) is considered as several particular constructs of

the department compared with the other three cases.

Having its roots from “Sanay-i Nefise Mektebi” established to educate architects for
Ottoman Empire in 1882 and influenced by French Ecole des Beaux-Arts; MSFAU
self-represents itself with the co-existence of fine arts and architecture under the same
physical environment and institutional structure as a continuation of historical
background of the institution. Motreover, the program is claimed to support this co-
existence; however art oriented learning modules and academic staff seem to be

improved in case of MSFAU.

There are several further topics belonging to the scope of inquiry of this thesis to be
searched for in the future studies about the educational field of architecture in Turkey.
The mentioned deficiencies in the comparative reading of the cases are in relation to
architectural education with respect to architectural profession, the role of research in
architectural education, the graduate profile of the case institutions, and the role of the
Turkish Council of Higher Education YOK, in the tension between universality and

particularity.
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Relation patterns of educational institutions of architecture with architectural practice
are very important and have to be analysed also by these institutions before
reconsidering the strategies related to their future profiles in globalised world of
architectural education. Especially in case of GU Department of Architecture,
probably the most important particularity of the institution is related to its relation

patterns constructed between educational and professional fields of architecture.

Research is mostly associated with the master and PhD phases of architectural
education provided by institutions. As a future expectation, a study on the role of
research in educational structure has to be carried out. “Who carries out the
research?”'®  “Types of research”™®”  “At what level in the curriculum is research
carried out?”'” and several other discussions about the role of research in architectural
education is a topic of discussion broad in scope to be searched for. Especially, in case
of METU Department of Architecture, one of the most important particularities of the

institution is very much related to the role of research in architectural education.

Moreover, graduate profile of the institutions can be taken as a tool in order to read
the diversifications and parallels of educational institutions of architecture. Therefore,
an entire research on graduate profile of every institution has to be cartied out in order
to get feedback from the output of architectural educational environments. Apart from
several initiatives, there is a lack of consideration of the institutions to develop a
sharing place for all the individuals involved in these institutions. These sharing places
are very crucial in that the relations of current students and staff of the departments
with older ones can be improved by the help of these platforms. These relations
maintain specific traditions of these institutions and it is a requirement of

institutionalism for the future existence of any institution with its own values.

In the case of Turkey, another crucial issue is the role of YOK (Council of Higher

Education in Turkey) in the tension between universality and particularity. YOK is

166 Kees DOEVENDANS, “Schools” Engagement in Research”, Shaping Architectural Curricula for
the Eurgpean Higher Education Area, edited by Constantin Spiridonidis, Maria Voyatzaki, Thessaloniki: Art
of Text S.A., 2004, pp.120-126.

167 Ibid

168 Ibid
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generally thought as an agent leading to universality of architectural educational. The
mission of YOK is to eliminate the “fragmentations of the higher educational

institutions”'®’

of architecture; however it is necessary to investigate what are the direct
effects of YOK on educational institutions of architecture. Furthermore what are the
challenges of institutions to overcome the pressure of YOK? These are very crucial
questions to be answered because they are directly related to the tension between

universality and particularity in Turkey. Furthermore, these questions have to be

discussed to understand the action patterns of institutions to protect their own values.

Furthermore, there is a necessity of numerical analysis on educational field of
architecture and educational institutions of architecture in Turkey before discussing the
key issues parallel with the counterparts on international platforms. Especially, there is
a need of a certain system operating for updated numerical database belonging to
schools of architecture in Turkey. This is also very crucial to read the institutions in a
comparative manner to discuss the particularity and universality concepts in

educational field of architecture.

To conclude, the near future of educational field of architecture in Turkey as well as in
international arena seems to witness highly intensive communicative relationships of
individuals and institutions as well as much more intentional decisions of schools to be
a part of the globalised educational environment. Thereof, as in international
counterparts, educational field of architecture in Turkey has to be well prepared for the

near future of architectural education under the impact of globalism.

169 Retrieved from http://www.vok.gov.tr/english /partl.doc in 12.12.2008
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APPENDIX 1

INTERVIEW QUESTIONS

1. Globalization and its effects on educational field of atrchitecture in recent decades that is characterized
by our age of technology, is the most crucial topic of discussion for the scope of the study. Furthermore;
student and staff exchanges, several collaborations and interactive programs between educational
institutions of architecture from all over the world creates a kind of global market for educational
institutions of architecture, therefore it becomes necessary for educators to rethink; reconstruct or
deconstruct the content and the structure of their education models as well. Furthermore, in this global
matrket, schools have to well define themselves among the others to take place as a part of the market and
also to construct its future as well.

How does your school takes a position in this context?
(universality and particularity are the keywords )

2. How do you define the mission statement of your school, different than other institutions operating in
the field?

3. How do you define the focus of education model in your case?
vocational, art oriented, academically oriented, technique oriented,

4.Considering the student staff mobility as a key issue what are the potentials of your school to make
itself an attractive institutions both for educators and students?

5.Regarding the tension between universality and particularity as a key issue, can you make a future
proposal for higher architectural education in Turkey?

6. Is there any method of school to evaluate its graduate profile in professional field?

Is it possible to get a curriculum that is in use before 1980? In order to read the changes happened from
this date?
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APPENDIX 2-A

INTERVIEW WITH NUR CAGLAR
GAZI UNIVERSITY
FACULTY OF ENGINEERING AND ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

( done by the author on 04.11.2008 )

Elif Ozelgiil: Mimarhk egitiminde globallesmenin getirdigi standartlagma ve okullarin global agda
kendi kimligiyle var olma gerekliligi arasinda yaganan gerilimi nasil degerlendiriyorsunuz?

Nur Caglar: Kis okullari sirasinda yaptigim konusmalardan yeniden bir derleme yaptim bu sefer gittigim zaman
orada bir sunus yapmam gerekiyordu. Hani 6grencilere béyle digardan gelen birinin ders anlatmasi ¢ok aptalca
dersin bir bolimii eger ¢cok organize olarak sunulmamigsa, dolduracaginiz bir 6zel yer ve context belli degilse ne
soyleyeceksin ben de herkes bundan kendine dersini ¢tkarsin anlaminda bir iki hikaye anlattim ama hani neler

6nemli diye.

Simdi bu beklentiler 6nemli mesela 6grenciden ve mimatlik egitiminden ne bekliyoruz. Bakmigsinizdir mutlaka
bu ULA/ Unesco Charter'inin beklentlerini gérdintz mu? Inanilir gibi degil, herseyi bilecek; ama 3+2, 5+819 yani
fark etmez hangi standart egitim bunun timini karsilayabilecek? Mumkiin degil, ben oradan geri dontp seye
baktim, siz de bakin, Vitruvius mesela hemen birinci paragrafta mimarin egitimi diyor, ne bilecek yani hersey;
astronomi de dahil. Fizik geometriye falan raziy1z ama astronomi de bilecek, iste birazcik hastaliktan da anlayacak
falan ne bileyim Leonardo’ya bakin mesela; nasil yapi islerini nelerle 6zdeslestiriyor hani Calatrava gibi beden
bilmem ne sey, Alberti’ye bak iste centilmen olacak séyle olacak hani ahlakina dair 6zel sanat¢t mimar bu, 6zel bir
insan entellekte olmali falan diyor e ozaman gelen 6grenci de standart hani aynt smnavdan gecip geliyor belli bir
altyapiyla geleni alma sansi olsa o da yok sizin ikileminizi bir tek sizin teziniz yasamazki yeryliziindeki biitiin

seyler okullar tabi yastyordur ama mimarlik okullari iyice yagtyorlar.

Gazi Universitesinin diger mimarlik okullarindan kendini nasil ayrigtirabliyor ya da bdyle bir gabasi var
mi1?

Aslinda mesela su andaki gabaya gelmeden énce mesela mevcutta Gazi Universitesi Devlet Mimarlik Miihendislik
Akademisi’nin déniisiimii biliyorsunuz. Akademinin misyonu hep iyi mimar yetistirmekti o iyi mimar ne demekti
yarismaya girer, iyi projeler yapar, iyi 6duller alir genelde 6diller sonucunda igler alir, yarismayla alir onun igin de

béyle bir gelenek olusmustu zaten. Ankara’daki biitiin mimarhk pratiginin piyasasini elinde bulunduran insanlar o
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doénem icin zaten burada part-time olarakta 6gretim gorevliligi yapiyorlard: ve hi¢ kimsenin stkintist ve kugkusu
yoktu bu durumdan. Yani bu boyle birseydir; mimarlik egitimi bizim beklentimiz budur ve verecegimiz budur.

Diger yandan da ¢ok sey boyle giicli bir yapt bilgisi egitimi vardi. Tek tek detay o6gretmecesine fakat bir stre
sonra bu bir siirli nedenlerle bence ¢oktii. $6yle ¢oktii bir kere bu kadar tek yon uniform bir bilgiye dayanamaz
bu yap1 ¢iinkii mimarlik dinyast artik 6yle degil ¢ok gesitli hale geldi. Buitiin diyelimki construction’la ilgili butin
yontemler degisti malzemeler gelisti hani ¢ok¢a bu nanoteknolojiler falan diyoruz ya onlarla ilgili onlarin
sistemleri degisti, detaylart degisti, yapilma, tiretilme, insaa edilme siirecleri ve siireleri degisti, kisadi uzadi neyse
birseyler oldu 6biir taraftan érnek ¢ok cesitlendi. Bizim zamanimizda iki dergi surada okudugumuz hani giren ii¢
bes kitap. Ben béyle yurt digina falan gidince agzimin suyu akardi. Benim annem mimar degildir, 1smarlamaya
calisirdim ama kadincagiz ne getirecegini de bilemezdi, ne gelecek oradan ¢linkii adit falanda bilmiyorum ve
burada yok. Simdi bu internet denilen sey dogru-yanls, bazen yalan yanlis ama su anda olan herseyi bicimsel ve
imgesel etkisiyle aliyor. Biitin bunlari egitim igerisinde sogurmak da miimkiin degil; yogurmak da mimkan degil
yani onu 6yle sindirip 6grenciye geri vereceksiniz. Zaten sizin vermenize gerek yok; boyle bir yorumdan zaten
buna acik bu ister istemez. Butin diinyadaki egitimleri, egitim sistemlerini su anda ben eminim Dessau bile
Bauhaus egitimine tutunamiyor. Miimkiin degil tutunabilmesi; biz de aynt siiregten gegtik. Oyle birseye

tutunamaz hale geldik fakat ozaman kimligini korumak ¢ok gii¢; yani yeniden olusturabilmek de ¢ok giic...

Soyle standardiz; yillar belli, saatler belli, asagt yukari verilmesi gereken bilgiler belli, belki birinden birine agirlik
kazandirarak yapabilirsiniz ama ozamanda su anda elimizdeki malzeme birine agirlik kazandirmaya miisait degil
¢linkii malzeme derken egitim kadrosu olarak sGylemiyorum neye ihtiya¢ varsa oradan kendin bir pay almak icin
birine agirlik kazandirsin ama herseye ayni sekilde ihtiyag var.

Bu sey gibi ayni, 6grencileri de ¢agiriyotlar boyle cover letter, cv iste 6nceki deneyimler, nerede experience yaptin sen?
Falan; field of interesfletin ne senin falan diye veya soyle sey soruyotlar, cok hosuma, gitti motivation letter falan diye
birsey yani nelere hevesleniyorsun. Benim oglum simdi tGniversiteyi bitirdi, o buna benzer seyler yapiyor. Ben
bazen boyle oturuyorum bitisi bana wmotivation letter dese ben herhalde yiz sayfa yazarim asla bitmez o
motivasyonum i¢imdeki. Ne istedigimi bir tek sunu diyebilemem, bunca bolluk. Béyle elimde kaleydoskop var da
bir parcasint alip ¢ekileyim diyebilir misin? Miimkiin degil. Biitin o degisen goriintiilerden birseyler koparmak
ister insanin cani, onunda ondan olsun ister. Oyle olunca béyle ¢ok belirgin gesitlemeler gelistirme sanst bence

yok.

Biz ama ne yaptik onu soyliyim. Mevcutta boyle giicli olan iste; yapt giicli, restorasyonda da cok fazla tez yapilir;
clinkii orada diger dallarda olmadigt kadar ¢ok profesér 6gretim Gyesi falan var. Ama bu lisans egitimine iliskin
bir durum degil, uzmanlk egitimine iliskin. Bizim mesela bitin seyimiz en 6nemli sikintimiz bence, bu
uluslararasi iligkiler gibi diye disiinditk ozaman ve ona mesela yogunluk verdik, o bir miktar ¢cocuklarin ufkunu
farklt alanlarda acabilir diye digtinditk. Onun disinda da dersenki I'TU’de bizden ¢ok ne var? bilmiyorum, ders
olarak bence yok. ODTU’de ne var? bence yok. Biz ODTU’den farklt ne yapiyoruz? yok canim hig farklt birgey
yaptigimiz falan da yok. Onu da soyle biliyorum; genelde iste mesela Aydan Balamir Kadri Atabas atSlyesini

distintin biz onlarla boyle bir ti¢ sene falan, dort sene belki, karsilikli béyle bir altt yedi dénem yani iste onlar
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buraya geldi biz oraya gittik. Boyle bir degisim; her jirimizi degistirerek hatta arada ayni konuyu verdigimiz oldu.
Hickimsenin performansi farkli olamadi. Aynit diizeylerde kétiler, ayni diizeylerde iyiler gibi oldu. Bakislarda ¢ok
fazla fark yoktu. Ogrenci zaten hani boyle bir okulu okuyan genglik Gi¢ asagt bes yukart yani. Ben hep sey derim;
bir kaymak tabaka var ve onlarin icerisinden 6grenciler geliyor hani bence belkide biz ¢ok layik olamiyoruz
Sgranciye diye diginiyorum ¢unki birsey 6grenemiyor olmalari falan mimkin degil yani. Bunca badire atlatipta
tniversiteye girebilmis; fen bolimlerinden mezun olmus; o koca sinavlart gegmis; onda su kadar puan almug; iste
nereden bakarsan bak yiizde onluk dilimin istiinde kalmus; illede zaten o onluk dilim girebiliyor iniversiteye
onun igerisinden bir ¢ocugu alipta “ay grenemedi bir tiirli ya” diyemezsin, béyle birsey yani mimkiin degil.
Onun igin herhalde farkl seyler kazandirmak gerek; heyecanlar kazandirmak gerek diye de diistindik ¢linkii ¢ok
buyiik farklar géremeyince heyecanint 6grencinin arttirmak gerek diye diistindiik. Mesela birstri sey yaptik. Yaz
okulu, kis okulu diye boyle bir iligkiler kurup farkli okullarla, Avrupa okullari arasinda, onlarla bir etkilesim
saglayalim diye dustunduk.

Eger orada mesela ne gérdin derseniz ben ¢ok belirgin olarak dogu blogu tlkelerinde mesela Romanya
okullarinda, Biikres’te mesela ¢ok giizel, bir fakiilte degil orast mimarlik niversitesi diye geciyor. Bagindaki de
rektor; mimarligin rektorii diye gegiyor boyle bir okul var. Bunu biytik ihtimal Selahattin hoca da biliyor. O
okuldaki ¢ocuklarin acayip bir sanat egitimi var ama bu nasil bir sanat biliyor musun? Mesela mevcut bir siyah

beyaz resmi bir mimati ifadeye ti¢ bes flomaster ¢izgisiyle donustiirebilme yetenegine sahip bu ¢ocuklar.

Boyle bir egitimi bizim suanki seyimizde Turkiye’de ben 40 okulun 40’11 da tabi bilmem ama 40’in1 da diger 4-5-
6 okulla es de tutmam. O bildigim 4-5-6 okulun higbirisinde, buna Mimar Sinan dahil, ki olmasi gerekir. Béyle bir
yetenek kazandirilmiyor, ben yetenegin boyle dogustan giffed falan oldugunu disinmiyorum. Cocuklarin bu bir
alistirma isi, o alisirmayla yapabilitler. Mesela onlarda biz karsilikl iste bir hafta burada bir hafta orada ¢aligma
yaptik. Gruplardan c¢ikan calismalar hep ¢ok basariliydi ama bu artistik ifadeyi hazitlayanlar gruplardaki
Romanyali 6grencilerdi. Ayni seyi Polonya’da gérdiim Polonya’daki 6grenci boyle halbuki bakist sey degil asla
dogru degil. Cok standart baktigi icin ashinda kendi tlkesinin ve kentinin dinamiklerini de pekala kagiriyor. O
standart bakis ne su anda hepimizin bildigi iste Zaha gibi bakmak istiyor Eisenman gibi bakmak istiyor hani
starchitecfler gibi bakmak istiyor duruma. Okudugu, bildigi, gérdiigii anlamda. Halbuki sdyle bir tartisma gectigi
icin onuda 6zellikle séyleyeyim; cok yakin bir zamanda Polonya’daydim ben orada bir jiriye katildim diplomanin
kiiclik projesi jiirisine, diploma diizeyinin, béyle ellerinde bir ¢izim bile yok ve yaptiklart yer bir semt 6lceginde
bir okul ve onu boyle guarter dedigimiz eski konut alant ici courtyardt ona uzanan bir ilkokul bu kadar bir yerde
calisiyorlar. Yesil alan yapmaktan bahsediyorlard: birseyleri; ben déndiim dedim ki bu kentin yesil alana m
ihtiyact var? Her kentin yesil alana ihtiyact vardir ama Stettin’in yok, gdziiniziin Oniine getirin Yedigollere
kurulmus bir kent; okadar yesil ki ve okadar yogun. Bence biraz yesili agmaya daha sert bir peyzajla daha kentsel
yapilar kazandirmaya cinkd kir kentin icinde zaten orada. Boyle dehset icinde baktlar, arkasindan trafik
yogunlugu dedi burada yagunluk yok congestion diyor tig tane araba kirmuzi 1s1tkta arka arkaya gelipte hani on dakika
beklenirse bir sekilde congestion oldu diyor. Yok béyle birsey yani 400.000 niifuslu congestion falan yok

gbrmemissiniz siz mesela bir metropol dinamigi hi¢ deneyimlenmemis onlar tarafindan.
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Onun icin bakislar heryerde ayni, dinyada aslinda ghbal/ dediginiz igin Ozellikle soyliyorum ama nasil
kazanacaklar farkliligi su anda MOBBIG ler bunu tartistyor. Siirekli bunu tartigiyorlar nasil? bunu bilmiyoruz. O

nasil da tabi seyde yapmak ¢ok 6nemli hani potansiyelini kullanmak ¢ok 6nemli.

Bizim su anda diger okullardan bir farkimiz oldugunu ben distinmilyorum. Hani tabi iste bagkentte bir okul, ¢ok
puanla girilen bir okul, ne olursa olsun belirli bir gegmisi olan bir okul oldugu i¢in béyle bir egitim kendine gore
niteligi ve stirekliligi var, onu kullanan bir okul ama mesela ODTU igin nasil bir egitim derse birileri ben onu da
bilmiyorum. Ozel bir fark gérmiiyorum, bildigim kadariyla gérmiiyorum nereye koyacagimt.... Artik hani bizim
bolumumuzun de o eski cok giicli oldugu yapilarin ayni sekilde giiclii olamadigini distiniyorum, olma

imkanininda olmadigini ve olmasinin dogru da olmadigini diistiniyorum.

Devlet Miihendislik Mimarlik Akademisi oldugu dénemdeki giicii mii?

Evet. Bitin bu mevcut ¢esitlilik icerisinde; surekli endistriyle isbitligi, farkli ayni isi yapan kurumlarla isbitligi,
belediyelerle isbirligi tamam, butin bunlar egitime iliskin birseyler. Ben galiba diye dustintiyorim butun bu
stajlart arttirmak gerek; daha ¢ok staj, daha ¢ok ¢alisma ve herhalde biitiin bu yapilanma da endustriyle cok iliskili
olarak ortaya cikmali diye dusunuyorum. Sabanct ve Kog¢ Universiteleri’nin yaptigi gibi mesela. Bence o agidan
bir kimligi var, farkli bir kimligi digerlerine gére, ¢iinki kendi biinyelerine gerekli olan neyse, o beyin takimi, onu
yetistiriyorlar. Beyin takimini yetistiren Universiteler clinkii zaten bu isi burs vererek yapmaya ¢alistyorlard: baska
tniversitelerde, en sonunda kendi tniversitelerini kurarak yaptilar. Bunlardan Amerika’da Avrupa’da da ¢ok var
boyle siki ¢alisan okullar. Bizim de galiba boyle birseyler yapmamiz gerekiyor. O farkhiliklari ancak boyle

koruyabiliriz diye distiniiyorum.

Kendi kisisel is deneyimimde hep Gazi mezunlariyla galigtim farkli farkli ofisler de ve Gazi
mezunlarinin profesyonel hayata cok kolay adapte olduklarini gézlemledim. Bu konuda neler
soyleyebilirsiniz education-profession iligkisi baglaminda Gazi Universitesi nasil bir yapiya sahip?

Onu belki de suna baglayabilir misiniz? Cok bilerek degil hissederek soyliyorum, simdi ¢ok part-time
instructor’imiz var. Tabi ODTUde de var part-time’lar ama bu part-time hocalarla da séyle iliskiler var; kampiis
tniversitesi olunca bu daha zordur, kent icinde olunca daha kolaydir, bizim 6grencimiz ¢ok caligarak okur.
Biirolar da calisarak okur mesela; bu fark. Ama bu okulun ve egitimin farki olarak glindeme getiremem bunu,
ama boéyle bir fark var bunu biliyorum. Tabi bu 6grenciler agisindan ¢ok iyi olur ¢linki, o ¢alistig insan1 mimar

olarak erkenden tanir, yapilan isi erkenden tanir, hatta giderek sorunlarina falan da hakim olmaya da baslar.

Biitiin o siireci tiim realitesiyle gériiyor,

Tabi... Egitim siireci devam ederken bir yandan pratikteki siireci de deneyimleme sansini bulur. Ben bunu hep
konumla iligkilendiririm. Biz kent i¢erisindeyiz ve biirolarla okulun arast yakin ¢ok kolay gidip gelinir, hatta bazt
zamanlarda buraya yaninda ¢alistigt hocaya gelirken hani “beni de ativer” anlaminda btirodan birlikte ¢ikip geldigi
olabilir. Boyle bir yetisme ama zaten benim endustriyle isbirligi yapmakta kastetmeye ¢alistigim sey de zaten buna

benzer birsey; bir yandan egitimini sitirdiiriirken biryandan da buna iligkin pratigin icinde olmak. Tabi ustalikli
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olarak olamaz ama cirak olarak olmak en azindan. O belli bir farks, belli uzmanlik alanlarini, belli okullarda
yogunlasan belli uzmanlik alanlarini getirebilir bundan sonra diye diisiiniiyorum ¢iinkii o biitiin farklt gérisler ve
farkli mezuniyet durumlari 6grencilerin egitimden kaynaklanan farklari vardiysa bile, kalmad: diye distintyorum.
Herkes de aslinda egitim programiyla biraz fazla oynamaya bagladi. Béyle bir oturmadt heniiz, o oturmamuslik
igerisinde bocalamalarda da su anda mezun olan 6grencileri aragtirmaya esas belki de alamayiz clinki etkileri
gbrilmis bir sistemin temsilcisi olamiyorlar. Boyle bir gecis donemi yagsaniyor diye distiniyorum. Endistri bana

iyi geliyor kulagima.

Devlet Mithendislik Mimarlik Akademisi oldugu dénemdeki giiciinden bahsettik Gazi Universitesinin,
peki bahsettiginiz ve olmasi gerektigi diigiiniilen bu endistri ile iliskinin eskiden kurulan ve artik
iglerligi kalmayan sistemden farki olacak mi1?

Tabi olacak, sGyle olacak; her okul igin bu boyle mesela bir kismi1 malzeme ve onun arastirmalart ve uygulamalari
yoniinde ¢ok geliserek de mezun olabilir. Bizde bu simdi hi¢ yok. Su anda okullarda 6grencinin malzemeyle ilgili

gelisme durumu hi¢ yok ama boyle bir isbitligi yapildiginda olabilir.

Buna yonelik arastirmalar mesela Mithendislik Fakltesi igerisinde olmasindan kaynaklanan, iyi de bunun
potansiyeli su anda kullandmiyor ki. Benim hi¢bir mastir 6grencim yok ki malzeme tzerine galisip, kimya
mithendisligiyle de bu konuda isbirligi yapiyor olsun vaya burada mekanikle ilgili 6zel ¢alismalar var, direng
konusunda, makina boliimiyle isbirligi yapiyorsun, yok béyle bir aragtirma siireci burada ve onun igerisinde
yeralan 6grenci yok. Master programlart da boyle 6rglilenmis degil. Ben kendi basima bunlart séyliyorum hep
ben bunu birka¢ kere birka¢ yerde goriistim ve konustum acaba bdyle birsey yapabilir miyiz diye ama bazt
kosullarda boyle yasalar, mezuniyetler, oda kabulleri falanda bunu desteklemiyor. Bakin ¢ift anadal diyorsunuz, siz
¢ift dal ile mezun oluyorsunuz birinden biri odaya almiyor. Yani onun i¢in ben yapt oturmadi diyorum. Onun
iginde ¢ocuk basina ne geleceginden ¢ok emin segimler yapamiyor, halbuki artik 6grenci daha bilingli, daha ne
istedigini bilerek tniversiteye gidiyor, diye diiginiyorum ama o bilinglilik icerisinde ona ¢ok da sunulan cesitlilik

yok o ¢esitliligi de aslinda su anda el yordamaiyla buluyor.

Mesela Hollanda tiniversitelerinde ¢ok fazla hocanin zaten gotiirdiigii arastirma var o arastirma igerisinde bir
sekilde o 6grenci de payini alarak gidiyor hele bu ytiksek lisans 6grencisi ise hepten o arastirmanin pargast oluyor
arttk uzmanlik alani da o hangi konuyu kapsiyorsa onun igerisinde kalarak yeterlik, yetkinlik, meslege giris hani
bir stirti de boyle simdi durum belirten sézclikler var. Onlari 6yle kazanarak giriyor, her mimar dedigimiz orada
arttk mekan tasarimi yapan mimar durumunda degil. Bu herhangi bir malzeme tasarimi da yapabiliyor ama o da
buna ¢ok biiyiik katkist olan birsey. Bunun yapilabilmesi icin de dedigim gibi ¢ok o multi-discipliner bir grupla

birlikte calisma yuritiyor.
Bu imkanlar mesela saglanabilirse okullarda o zaman biraz ayrismalar olabilir hani benim alanim surada var. Bu

konuda Gazi iste ferracotta isleme konusunda Gazi uzmanlik verebiliyor; ben oraya gidecegim ¢iinki iste attyorum

Ereglide oturuyorum; geri memleketime ddnecegim; 1siklarla galisacagim. Bu bu kadar spesifik olarak yerine
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karar verebiliyor ve olabir ama su anda boyle birsey yok.

Okulda bir hamle var m1 bizim? hayir su anda sadece master ve doktora programlariyla ilgili yenileme hamleleri
var ¢inki sey heryerde oldugu gibi bu 4+1 olarak belitlenmis ya; art1 biri nasil donatacagim derdinde biitiin
okullar su anda. Bu arti biri donatma bi¢imi aslinda béyle bir bi¢im olabilir ve farkliliklart ortaya koyacak bir yil
haline gelebilir. Hatta ben mobilite konusunda da olabilecegini diisiiniiyorum, dért yilint ODTU’de tamamlamus
birisi bir yil su nedenle, o ézel nedenle, Gazi’yi Erciyes’i, Mimar Sinan’ olur ya ne var bagka Dicle Universitesi’ni

secebilir. Onun mimarligini segebilir. Bu da aslinda Gniversitelerinde gelisimi agisindan gok da iyi olabilir.

Tium bunlarin tabi diigiinalip kurgulanmas: gerekiyor,
Evet, ¢ok zor gézikmiyor ama boyle ¢cok gonulliler de istiyor; sanayi buna destek vermeye hazir olacak;
universite ve ekibi almaya hazir olacak; ¢cocuk da o ortamt buldugu i¢in motive olup i¢inde kalacak ve ¢iktigt

zamanda ne yapacagint biliyor ve onu yapabilecegi ortami da bulacagindan emin olmak istiyor, yani yapilan bu.

Gazi Universitesinde sunulan mimarlik egitimi hangisine daha yakin sizce?

(vacational, art-based, academic approached, technic based)

Yiizde otuz, biz bu seyi yaptik ve benimsedik zaten, U¢ ana alani oldugunu distntyoruz. Kuramsal, teknik ve
uygulama igerigi bu egitimin igerigi diye distiniirseniz. Bunu besleyecek, uygulama, teknik, teoriyi besleyecek
dersler, moduller, patcalar ylzde otuzar agirlikh. Esit agirlikli hepsi yani esit olarak bunu alacagt bir ortami var su

anda.

Birbirinden daha agir basma diye birsey yok o zaman?

Yok, saat olarak yok, se¢melilerde bile bir tek bu uygulama igeriginde. Yani se¢meli derslerde tasarim
yapabildiginiz secmeli ders yok, ¢inki 6yle gériintiyor, iste haftada bir kere 2 saat segmeli dersin siiresi. 28 saatle
bir tasarim gelistirilemez gibi gorindiginden 6yle yapiliyor. Sadece boyle birseyi doldurabilmek icin bile biz bu
kis okulu modiliini 6zellikle tasarim moduli olmasina dikkat ettik yani mimari tasarimin bir alternatif egitimi
verilecek orada. Farkli farkli dedigimiz zaman orada bir iste yapma bilgisine iliskin birseyin pratigi gibi gériilmesin
diye diigiinditk. Mimari ve kentsel tasarima bakis icinde kalsin hani onun igerigi dyle olsun o eksik olan kismi da

oradan tamamlayalim diye.

Kis okulu uygulamasi ne zamandir var?

Kis okulu, ilki 2003’de yapildi yedincisi mi yapilacak bu sene? evet. 2003’den beri var ama ilk dért sene kredisi
falan yokdu ve ders programinin bir parcast degildi sadece program dist bir etkinlik gibiydi, workshop ve génilli
alinan birseydi, simdi bu Ug senedir onun curriculunsla ¢ok giizel bir butinlesme modeli olusturuldu. S6mestr
tatilinde alintyor, iki hafta boyunca 10 giin zannediyorum. 8’er saat gibi bir ¢alisma saati var onun karsiliginda 80
saat gibi bir ¢alismasi var. Tabi bu 80 saat olmuyorda béyle seff-studying gibi giren diger ECTS olusturan bilgiler
varya o bilgilerle birlikte iste 3 ECTS’i ¢oktan karsiliyor. Tabi 14 haftanin karsiligini yapiyosunuz segmeli ders

olarak ama 14 haftanin karsiligi o 28 saati kat kat asan yogunlukta bir ¢alisma ¢ok da seviyor baska okullardan
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gelip alanlar da, ¢iinkd yari yariya bizim 6grencilerimizden. Daha ¢ok yabanct 6grenci geliyor kis okuluna ¢linki
50 civarinda zaten partner okullardan geliyor, en az 30-40 tanede Turkiye’deki diger okullardan Sgrenci geliyor.
Bazen onlarin sayist bizden alan grencilerin sayisint gegebiliyor. Onu da sémestirda aliyorlar bahar déneminde
yeni aliyorlarmus gibi kodluyorlar biz buradan notlari bildirmis oluyoruz bahar dénemi bitiminde o derslerin notu
otomatikman giriyor. Zaten bir kere kis okulundan se¢meli ders alipta onun kredisini kullanma hakki var
Sgrencinin ama bir nedenle devam edemeyip hi¢ basarisiz olan olmadi simdiye kadar ama devam edememis falan
da kredisini alamamissa o da onun igin bir kayip olmasin baska birseyle telafi edebilir diye, boyle distintlerek

yapildi. 7. sene olacak bu sene. Bu 3 senedir de bu bir ERASMUS IP projesi yani ERASMUS biitgeli bir proje.

Bagarili bir proje anladigim kadariyla?
Cok basarili oldu inamlir gibi degil yani, su anda Tirkiye’deki bagka hi¢bir okulda yok bu uygulama ama bu ¢ok

ozel bir kimlik kazandirmaz okula.

Tabiki kimlik kazandiramaz ama mobilite kavrami agisindan 6nemli bir uygulama, Gazi Universitesi
mimarlik béliimii, Zafer Mithendislik ve Mimarhk Ozel Koleji ve Yiikselis Koleji Ozel Mimarlik
Okullar’nin birlegmesi ile olusan Devlet Mihendislik Mimarlik Akademisine dayanan bir gegmige
sahip, bu okullarin karakterleri neydi?

Soyledigim gibi, o iki seyi zaten agirlikli olarak gece okullari, gece okullari iste zaten ¢alisan bu isin pratigini
yapmakta olanlarin okuyup diploma aldig1 soyle birsey gibi diisiiniin mesela, tam tersi de olabilse de, teknik
ressam olarak giriyor, kimin diyelim Vacid beyin yanimna ¢alismaya. Liseyi bitiriyor tiniversiteye girecek, ben mimar
olayim, mimathk burosunda ¢alistyorum. Sanayiyle isbirliginin en ilkel bi¢imi aslinda ozamanlar igin sey dedikleri,
usta ¢irak iligkisi dedikleri. O giiniin mevcut terminolojisi de ancak o kadarinin ifadesine izin verebiliyor ¢linkd
Bauhaus’un béyle bir yetlesimi var. Usta ¢irak ilislisi ama onun igerisinde acayip de bir sanayi iligkisi var veya
zaten iste ihtiyact var calismak durumunda calisiyor, biryandan calisacak biryandan okuyacak nerede bunu
yapabilirim? O okulda gece okuyup gunduz calisabilitim veya zaten gece okunan bir okula girdigi zamanda

glindiiz ne yapayim bos mu durayim, bir yandan da ¢alisayim diyerek ¢alisan yani hep bdyle okumus birileri.

Peki bu gelenek bazi degisimlere ugrayarak hala daha var diyebilir miyiz?

Var, var. Su anda derslerini ayarlayabildigi durumda var. ODTU’de bu kadar yogun degil bu, okurken calismalk
bizde ¢ok fazladir. Cok fazla; yani caligmiyorsa sasiririz bir 6grenci, biryandan herhangi biryerde calismiyorsa
Ozellikle boyle t¢linct dérdinci smnifla gelmisse veya hatta biraz da zaman kaybederek dordinci sinifa gelip
dersleri seyrelmis falansa daha ¢ok zaman var kesinlikle ¢alisir 6grenci, ¢alismayan birisi olamaz. Burada da part
time olarak c¢alisanlar genel olarak bizim kendi mezunlarimizdir zaten. Cokca destek veren hocalar onlarinda
burolart vardir hatta suraya bir ilan assalar iste Mursit Glinday ¢alisacak birilerini artyor diye bir anda on kisi
gidebilir, ben ¢alisayim hadi diye. Bu bir ¢asit kurumlagsmanin da getirdigi birsey. Mezunlarin dayanismast gibi
veya kendini onunla 6zdeslestirmesi gibi veya idollestirebilir, hosuna gider; “o bu okulda béyle okumus bitirmis
ve bunu olmus benim ondan égrenecegim ¢ok sey var” hani bu sézciiklerle ve bu bilingle olmasa bile sezgisel

olarak bunu yapan égrencimiz yogunlukta bence ¢ok var.
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Bu caligma kapsaminda; Gazi Universitesi 6zelinde diigiinecek olursak education-profession iligkisi
agisindan iistiine gidilebilecek bir gelenek vardir diyebilir miyiz?

Bunu bilimsel olarak soyle sOyleyebilirsen; su anda Gazi'deki Ogrencilerin yiizde 7571 birolarda ¢alistyor bu
biirolarin ylzde 46’1 da zaten Gazi mezunu falan, buna bakarak bir degerlendirme yapilabilir; ama onun diginda
béyle bir gézlemle, o ayani beyan etmek. Biz bunu zaten biliyoruz bir kere de siz soylilyorsunuz ama bilim diliyle
s6ylemek tabi biraz daha farkli. Evet yani verilere dayanarak sdylemek bu zaten bildigimiz birsey istiine

gittigimizde de bunu buluyoruz demek daha dogru.

Profesyonel alanda Gazi mezunlarmni zellikle tercih eden sirketler oldugunu géz 6niine alirsak, sizce
neden Gazi mezunlarini 6zellikle tercih ediyor firmalar?

Mesela bunu daha bizde hig aragirmadik isveren niye tercih ediyor? Hala niye tercih ediyor? O eskiden berti gelen
gelenekle mi tercih ediyor? Hala yle mi diginiiyor? veya mezunun durumunu takip edemiyor mu? Ama sizin
soylediginiz seyi ben ¢ok duydum; benim bdyle ¢evrem de azictk genistir, yolla diyen ¢ok var: ya bana iki kisi
yollasana sizin okuldan olsun ¢alismaya diye, evet ¢ok var 6yle. Evet ama buna ben de mesela hakkaten bu egitim
béyleyse bile su anda bende cevap veremem. Bu konuda yapimus bir arastirma olup olmadigini bile bilmiyorum

su anda.

Bu kadar ¢ok ¢alisani olmasina ragmen, subjektif birseyler sdyliyorum, Gazi'den yazan ¢ok az, yani bi 6nceki
kusakta Esen hoca disinda yazan neredeyse yok. ODTU’de var ¢izmeden yazan bir siirii insan, elestirmen olmaya
soyunmus falan birileri, yani 6yle farkliliklar mezunlar arasinda bakarsaniz var ama egitim bunu bilingli olarak
yapmak i¢in mi veriliyor? Yok benim ondan haberim yok?

Sizin bakis aginiz egitimden bakmak oldugu icin de ben bunlara diizglin cevaplar veremiyorum ama mesela
mezundan bakmaya calisirsaniz, mezundan bilebiliyoruz goérdiklerimizi. Eskiden beri verilen teknik agirlikh
igerigin bagka okullardan ¢ok farkli oldugunu arttk disinmuiyorum veya boyle Ronesans tipi stiidyo ¢alismast,
ondanda vazgecti bu okul 6yle yapmiyor artik stiidyo ¢alismasint. Cok ¢agdas ve daha ok kritige dayali daha gok
ogrencinin kendini gelistirmesine bilgi gérglisini arttrmasina falan dayali bir ¢alisma da yapiliyor ozaman

aradaki farki bilemiyorum.

Gazi tiniversitesinin ders programina baktigimda 6zellesmis konu bagliklarinda dersler dikkatimi gekti,
igerikleri baglaminda bakildiginda daha “noktasal” bilgi veren dersler mi bunlar, ¢iinkii mesela
ODTU’de ders programinda daha genel ve esnek konu bagliklart var gibi bir izlenime kapildim,

Hangi dersler bunlar? Mesela fiziksel ¢evre denetimi dersleri icerisinde mi var birseyler? Yanginlar, aydinlatmalar
ama yani bu dersin adit belirlendigi icin genel olarak fiziksel ¢evre denetimi 1-2-3-4 dense zaten her okulun o
FCD’lerin icerisinde yaptg1 sey ama o parcalart gérebilmeye basladiginiz zaman ¢linkii bu uzmanliklara sahip
insanlar var burada, onlarda kendi uzmanliklart ile ilgili alanlart o FCD’ler igerisinde dolduruyotlar ama bagka

hicbir okul atarak séylilyorum aydinlatma dersi vermiyorsa o zaten bagka bir durum.

Cuinkii 6biirti de mimari tasarimlar asil o blok ve dizi yapan dersler bir de yapimlar construction dersleri onunda bir
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stidyosu var ve ders alt bagliklar1 bir de tarihler yani béyle diziye koyarsaniz; tasarim stidyolari, tarih dersleri,

construction dersleri ve fiziksel ¢cevre denetimi dersleri var son derecede belirgin.

Igerik anlaminda baktiginizda bir fark olmadigin1 diigiiniiyorsunuz o halde.

Ben mesela sey bekliyorum ama 6ylede bir farki da géremedim MIMED’de gérmedim. Mesela onun jirisine
davet edildim hangi okuldan ne gelmis. Hepsi bir 6rnek mesela Mimar Sinan’dan gelen bir tasarimin farkl birsey
olmasint distiniiyorum ben oradan gelenin bdyle ifadelerinin, oradaki stiidyolarimin farkli oldugunu. Yani bu
pafta bir temsilse oradan anlayabilmemiz gerek “bu galiba Mimar Sinan’dan diye”, Yok béyle birsey. Sadece sunu
anlayabiliyorsunuz; bu gruba hoca katkist ¢ok, bunu anlayabiliyorsunuz. Son derecede profesyonel hazirlanmis
paftalar, sunuslar, projeler &yle bakimis daha ¢ok da proje degil pafta, sunus Syle hazirlanmis gérebiliyorsunuz.
Bu ne seyi verebilir ne verebilir mesela iki ti¢ seyi verebilir. Bir tanesi belki o okulda mimari sunum teknikleri ile

ilgili dersler ¢ok guglidiir. Onun icin ¢ocuk bunu boyle yapmayt biliyordur.

Siz okullara yarigmalar Gizerinden de bakabilirsiniz. Mesela ARCHIPRIX ve MIMED gibi. ARCHIPRIX’de bizim
odilimiz cok fazla olmaz yani her dénem bir iki mansiyon arada bir ikincilik ¢ikar, neden? Clinki bizim o dersi
(mezuniyet projesini) yapma yéntemimiz diger okullardan ¢ok farkh. Biz égrenciyi {i¢ jiiride gériiyoruz. Ogrenci
tek bagina dolayst ile o yarismanin kriterlerini olusturan olgunlukta bir tasarimi yollamamizin imkanit yok bizim.
Evet beklenen o hale gelmesi t¢ seferde/asamada , g kritk alarak. Ama buttun okullarda bu normal stidyo dersi
herkes 14 haftalik stidyosunu yaparak yolluyor. 14 haftalik stiidyonun triiniiyle, siireci de higbir sekilde dikkate
almadig icin hickimse. Evet 14 hafta calistlmis ama ayda bir kere gorigilmis. Adeta bir boyle yarismaya
hazirlanma alistirmasi distincesiyle olusturulmus bir proje. Sey olabilir; en fazla tesvik 6diilleri olabilir ¢linki
hakikaten ¢ok innovative birsey gelistirmis, hatta gelistirmis bile degil hop diye bulmus ¢ikarmis ve onu sunmus
olabilir ki bu g¢ok oluyor. Cok farkhi seyler degerlendirmeyi gerektiten durumlart ayni bigimde
degerlendiriyorsunuz ve ozaman da onun igerisinde Gazi Universitesinin mezuniyet projesinin yeri ¢ok zor

olmaya basliyor falan.

Eger okullar1 karslastirmali olarak bir arastirma yapacaksaniz bence ARCHIPRIX ve MIMED’in ¢linki
MIMED 201’den yani 8 proje icin degerlendirme bagvuru ve 6dil koyuyor onun i¢cin ARCHIPRIX ve MIMED’e
birlikte bakmak iyi olabilir.

Peki mezuniyet projesinde hangi dlgekte ¢aligiliyor?
Asinda boyle oldugu i¢in de asla detaya inilmiyor. 1/500 6leekte kaliyor proje tam yarigma kivami yani ve 1/200%

bile gelmiyor yani 1/500°de kaliyor.

O halde mezuniyet projesinde uygulamaya yonelik detay galisilmiyor?
Tlle de detay olsun diye birseyimiz yok, ama dedigim gibi detaya iliskin birsey degil zaten bir projenin
olgunlasmast. Diploma projesi bagimsiz bir proje yani 6grenci gelmiyor, diploma projesinin yiriitme bigimi bu

stiidyosu yok, ayda bir kere geliyor.
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Bu yo6ntemin rasyoneli nedir?

Yani boyle bir yontemi var. Ben de artik ¢ok pratigi kalmadigini ditsiiniiyorum ama sdyle bir gelenegi de vardi ya
hani “yarigmaci-mimar” derlerdi ya bu Gazi’de okuyanlar. Onlart buna hazirlamak i¢in, hani bu son projeyide, ii¢
ayida, kendi bagina bir tasarim gelistirerek olusturmak gibi bir gayret var. Su anda ¢ok iyi islemiyor ama uzun

zaman ¢ok iyi isledi; ama su anda degil.
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APPENDIX 2-B

INTERVIEW WITH PINAR DINC
GAZI UNIVERSITY
FACULTY OF ENGINEERING AND ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

( done by the author on 13.11.2008 )

Elif Ozelgiil: Mimarlik egitiminde globallesmenin getirdigi standartlagma ve okullarin global agda
kendi kimligiyle var olma gerekliligi géz 6niinde bulundurulacak olursa Gazi Universitesinin bu
anlamda kullanacag1 potansiyeli ne olabilir?

Pinar Ding: Gazi Universitesinin potansiyeli siirekli profesyonel alandan beslenmesi. Part-time instructor sayumiz
yuksek, 6zellikle mimari stiidyo derslerine giren kadromuz yari yariya. Part time kisiler arasinda mesela 100-150
yarismada 6dil almug kigiler var, 20 yildan fazla yap1 yapma deneyimi olan insanlar ¢cogu, kendi mezunu da olabilir
farkli okullar mezunlarindan da olabilir. Bizim stiidyonun (M201) yapist da boyle mesela, 3 kisi icerden 4 kisi part

time, bu sekilde bir kadro yapist var.

Buna ek olarak dikey stiyo sistemini uyguluyoruz. Tk sene temel tasarim egitimi. Ikinci sinifin birinei dénemi,
yani bizim stiidyo, mimari tasarima giris niteliginde, mimari tasarima geciste bir esik olarak niteleyebilitiz. Adimiz
bir ara esik atolyeydi bir ara subasman dediler, simdi ne diyorlar bilmiyorum. Tkinci sinifin ikinci yarisindan
itibaren itibaren ise bes tane farkli atélye var ve herbir atSlyenin de kendine has bir temast ya da durusu var.
Temas! olmak zorunda da degil aslinda ama bu sekilde uygulaniyor; 6grenci kendisi istedigi tema ile ilgili ve farkl
yillardan 6grencilerle bir arada ¢alisma imkani buluyor bu sayede. Mesela stirekli temalar environmental control, tarihi
cevrede tasarim, bir ya da iki sOmesttlik bir baska tema &entse/ diniisiim olabilit. Environmental control temali
atSlyenin hocalari fiziksel cevre denetimi derslerinin de hocalart oluyor. Bu sayede teori ve tasarim arasindaki
iliskiyi 6grencilerin kurmasy; teori derslerinde 6grendigini mimari tasarima yansitmasi da daha kolay. Cok giizel
bir ¢calisma yapti mesela bu atdlye. (Atélye 5) Arastirma Gorevlimi Derya Giileg” in de master tez konusu olan bir
calismaydi bu. Bir se¢meli ders agarak 6zel bir environmental control software ini 6grencilere 6grettiler. Paralel olarak
da atélyelerinde mimari tasarim yaptirddar. Dénemin ortalarindan itibaren, 6grenciler programi kullanmay:
ogrendikten sonra, her 6grenci tasarimini program diline dontstirdi ve kendi tasarimini environmetal control
kriterleri agisindan kendisi degerlendirdi, degistirdi, diizeltti. Bu yolla ¢evresel kontrolii merkeze alan, ilgili
parametrelerin 6grencinin kendisi tarafindan denetlendigi bir tasarim bi¢imi denenmis oldu. Sonuglar bana gore

cok parlak Gzgiin tasarimlar degil, ama bir deneme olarak ¢ok degerli buluyorum. Gerisini tezden okursunuz.
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Gergekten ilging.

Ogrencinin ilgi duydugu alanda daha fazla galigabilmesine de olanak taniyan bir uygulama,
nezamandan beri dikey stiidyo uygulamas1 var?

Evet, cok eskilerden beri var aslinda. Ben 6grenciyken de vardi. Ne zamandi ? 1986-90 arasi. Ozaman 201 ler de
dikey stidyoda ders yapardi. Temel egitimden cikip boyle bir yere diistigiimizde kendimizi biraz uzayh
hissetmistik. Herkes bir dil konusuyor biz anlamiyor gibiydik. Ama dinledikge, bir iki denedikge anlar ve de
anlatabilir olduk. Sancili bir gecisti hatirhiyorum. O ylizden simdiki M201 stiidyomuzu ¢ok degerli buluyorum.
Dikeyde stiidyo gesitli olanaklar sagliyor. Farkinda olmadan duyarak gbrerek biiyiiklerinden ve digerlerinden ¢ok
sey kapabilir insan. Yine dikeyde ekip ¢alismalari olabiliyor mesela. Bu ¢alismalarda da ¢ok sey 6grenilebilinir.
Dikey stiidyo ayrisimimiz iginde her ilgiye karsilik verebiliyor muyuz bunu tam olarak kestiremiyorum. Ama her
stidyo kendine duseni eksiksiz yapiyor kanimca. Stidyo ¢alismalarimiz uluslar arast yaymlardan da izlenebilir
boyutta. Uluslararasi alanda s6z soyleyebilmek, ¢alismalari bu boyutta yapabilmek Gazi’nin 6nemli bir davranig

bigimi oldu. Ozellikle yaptigimiz islerin igerigi ile bu konuda iddiali bir konumda oldugumuzu diisiiniiyorum.

Kurumsal anlamda Gazi Universitesinin Mimarhk Miihendislik Fakiiltesi biinyesinde varligini
stirdiirmesi durumu da bir farklilik getirebilir mi?
Esasinda mimarlik fakiltesi kurulmast ve mimarligin sehir planlama, endiistri Grlinleri tasarimi, peyzaj mimarlig

gibi alanlarla bitlikteliginin daha 6n plana ¢iktigt bir kurumsallasma diistincesi var.

Bunun nedeni nedir?
Idari nedenlerden dolay;; mimarlik mithendislik gibi degerlendirilip benzer bir biitge ayrihyor ve bu biitce
mimarlik béliimi i¢in gok yeterli olmayabiliyor. Harcama kalemlerimiz ¢ok farkli. Ozerk bir fakiilte olmak idari

nedenlerden dolay1 daha avantajli olarak gériliiyor.

Buna ek olarak mimarlik gehir planlama, endistri Griinleri tasarimi, peyzaj mimarlhi@ gibi bélimletle birarada
oldugunda daha verimli bir sistem olacagi gérist var. Tum bu bolimlerin birinci sinifta ortak bir temel tasarim

egitiminden gecip sonra 6zellesmesi gibi bir yola da gidilebilir. TTTde de uygulanan sistem, gibi fikirler de var.

Nur Caglar’la gériigmem sonucunda Gazi mimarlikta education profession iligkisinin oldukga kuvvetli
oldugu fikrini edindim ve bunun 6nemli oldugunu diisiiniiyorum sizin bu konudaki gériisleriniz
nelerdir?

Evet boliimiin profesyonel hayatla iliskisi hep giiclii olmustur. Hatta mesela benim yurittiiglim bir arastirma
projesi kapsaminda yedi deneyimli yarismact Gazili mimarin her biri birer hafta gelip birer seminer verdi gecen
dénem. Projenin adi Mimarliga Yarisanlar. Bazilart ayni zamanda simdiki part time kadromuzda yer alan bu
kisileri 6grencilerin taniytp onlart model almalari s6z konusu. Bunun etkisini ¢ok ¢abuk gérdiik. Yeni mezun
mimarlarimiz da seminerlere katildilar. Ve de hemen bu yil iginde iki yarismada birincilik édiilii aldilar. Ozgiiven
ve yureklendirme, okuldan gelen degetletin farkina / bilincine vardirma ise yaradt sanirim. Sayica az belki ama

Gazi nin gesitli uygulama projelerini yapan 6gretim elemanlarimiz var. Yurt disinda restorasyon isleri yapan bir

149



restorasyon ekibimiz var. Bunlar meslek uygulamasi ile egitimin i¢ ige gittigini gOsterir Onemli gostergeler. Part-

time larmn varhgini ve stiidyolar icin vazgecilmezligini zaten belirtmistim.

Gazi Universitesinde sunulan mimarlik egitimi hangisine daha yakin sizce?

(vocational, art-based, academic approached, technic based)

Burasi higbir zaman teori agithikli bir okul olmads, tasarim, uygulama ve yarisma, yani vocational diyebiliriz, hep
agitlik verdigi alanlardir. Ama buradan teorik yapimizin da zayif oldugu anlasilmasin. Cok iyi derslerimiz ve
iceriklerimiz var ama esas olan bunlarin tasarimla olan kesisimi, tasarima hizmet etmeleri. Hep bunu 6n planda
tuttuk. Akademik kadro yapist distniildiigiinde mesela ben atipik olabilirim ¢linkii benim pratik hayatim fazla
olmads, formasyonum farklt biraz. Okuldan sonra bir buguk sene 6zel biiroda calistim, sonra akademik alanda
calismaya karar verdim, hi¢ yarisma denemedim mesela. Pratigin elestirilmesi alaninda ¢alismalarim oldu, 6zellikle
kullanici memnuniyeti konusunda. Elestirel bakis agilart gelistirme konularinda ¢aligtyorum hala. Kis okulu
uygulamasinin bir egitim ortami olarak degetlendirmesini de ben yapiyorum. Mimarliga Yarisanlar projesi de
benim baslayip farkli konu basliklarinda devam ettirmek istedigim nitel aragtirma yontemlerine dayali bir ¢alisma

mesela. Kendimi atipik 6gretim elemanlart i¢in 6rnek verdim. Bagka atipikler de var. Onlari ben anlatmayayim.

Konuya dénersek, bir okul vocational agirlikli ise diger yaklasimlari da dislamaz bence. Temel tasarimda sanatla
iyi bir tanisma yastyor égrencilerimiz. Temel egitimimiz ¢ok iddiali iki ayri ardil gruptan olusur. Ogrenci birinden
bir digerine gegiste biraz dayak yemis gibi hissediyor ama mimarhgin diger alanlarla, 6zellikle de sanatla,
kesisimini burada iyi deneyimleniyor bence. Bu dénem, M201 6grencilerimden, stidyonun ¢alistigt arsaya ait bir
nesne yaratip bunu makete koymalarint istedim. Cok giizel denemeler geldi. Ogrenci, igindekini uygun bir dille

aktarabilmeyi ¢ok iyi 6grenmis.

Cok sayida bilimsel makalesi olan arkadaslarimiz var. Mesela Do¢.Dr. Aysu Akalin Bagkaya kendi alanindaki
butin 6nemli uluslar arasi hakemli detrgilerde defalarca yayin yapti. Cok iyi master ve doktora &grencileri
yetistirdi. Yayinlarini hep onlarla yaparak 6grencilerini de yiireklendirdi. Kendisi bizi academic yapan ¢ok glicli

bir arkadasimizdir.

Bilgisayar énemli bir teknik ekipman. Ogrencilerimiz bu aragla gok hasir nesitler. Segmeli dersleri severek
aliyorlar. Basarihlar. Diploma sunuslarinda ¢ok profesyonel paftalarla karsilagabilirsiniz. Bir bagka teknik ara¢ da
maket. Makete 6nem veririz. Temel Tasarimin ikinci doneminde sevgili Yrd.Do¢.Dr. Hakan Saglam sahane maket
denemeleri yaptiriyor. Mies in Le Corbusier in esetleri oluklu mukavva ile 1/ 10 ya da 20 gibi 6l¢eklerle calistliyor.
Cok harika ve 6grenciye de maket yapma konusunda, malzemeyle hasir nesir olmada ¢ok deneyim ve cesaret

kazandiran bir ¢caligmaydi. Maketler hala g6ziimiin 6niinde. Hepimizin ruhuna isledi. En ¢ok da égrencilerin.

Demek istedigim, vocational olarak adlandirilabiliriz genelde ama biz her seyiz. Cok iddiali biliyorum ama

kadromuz da idealist ve bu iddiay: sevkle tastyor.
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Profesyonel alanda Gazi mezunlarini 6zellikle tercih eden sirketler oldugunu goz 6niine alirsak, sizce
neden Gazi mezunlarim 6zellikle tercih ediyor firmalar?

Ogrencinin iyi ¢izim bilmesi, yapt bilgisinin iyi olmast 6ncelikli nedenler olarak goriilebilir. Isverenler aldiklari
mimardan ofisin ¢alisma ortamina ayak uydurana kadar gecirdikleri evrede ayni zamanda effective olarak ¢izim de
yapmastint bekliyorlar. Bunun i¢in Gazi mezunlarina 6ncelik veriyor olabilitler. Yapt ve detay bilgisinin iyi olmasi
Sgrenci igin profesyonel hayatta iyi bir nosyon olarak degerlendirilebilir. Yapt egitimi Gazi'de biraz agirligini
yitirdi son zamanlarda kadro erozyonu yiiziinden ama 6niimiizdeki bes yil icinde yine eski giiciine kazanmasini
hedefliyoruz. Yapt egitiminin gecirdigi evreleri daha iyi anlamak igin Ogr. Gér. Dr. Mediha Giiltek ve esi Ogrt.
Gor. Dr. Goktiirk Gtltek’le konusabilirsiniz. Bizim 6grencilik zamanlarimizda mesela “okul biter yapt bitmez”
diye konusulurdu. $imdi de Auto-Cad, 3D Max gibi tasarim, ¢izim ve sunuma yonelik dersler 6nem kazandu.
Ayrica 6grenciler 6zellikle son siniflara dogru okurken calistiklart icin profesyonel diinyaya yabanct degiller.
Profesyonel hayatla akademik hayat arasindaki iliskiye yaklagim bicimini en iyi 6rnekleyen bir sey de su olabilir;
Gazinin bir dénem slogant, belki hala vardir, “bilgiyi hayata doniistiiriir” idi. Internette web sitesine girdiginizde
yazardi. Boyle bir ¢alisma kapsaminda okullarin curriculum, 6gretim tyesi formasyonu, 6grenci profilleri, fiziksel

Ozellikleri karsilastirilmast 6nemli olacaktir diye diigtiniiyorum.

Bu anlamda Gazi Universitesini fiziksel 6zellikleriyle degerlendirmenizi istesem?

Hayatin bitiin realitesi ile yuzylze bir lokasyonumuz var Gazi Mimarhk bélimi olarak, Sehrin iginde
konumlanmis olmast miihendislikle ayni binay1 paylasmast hemen yanibaginda ilkokul olmasi, Maltepe’nin
gbbeginde olmast tiim bunlar fiziksel altyapt eksiklikleri ile de birlesiyor. ODTU ile kiyaslayinca cok biiyiik farklar
var. Sehirde konumlanmast 6grencinin calisip okumasina kolaylik saglhyor. Eger gbzlemleme imkani bulduysaniz

bilirsiniz stiidyo ortami da ODTU’den farklidir.

Nur Caglar’dan aldigim bilgilere gore Kig okulu uygulamas: ile ilgili degerlendirmeleriniz olmug ve
yakin zamanda yayinlanacakmus.

Nur Caglar kis okullart konusunda chairperson olarak rol aldt ben ise bu uygulamanin basarisini 6l¢meye yonelik
degerlendirmeden sorumlu kisiyim. Kis okulu 2003’den beri var ve iki yildir ERASMUS-SOCRATES biitceli bir
program ve 3 ECTS karsihigr var. Adi European Winterschool of Architecture, Avrupa Mimarlik Kis Okulu,
iddialiy1z yani. International bir platform bu Tirkiyeden ve yurt digindan gelen 6grenci ve hocalar bulugup
beraber calisma imkant buluyorlar. Daha 6nce stresi bir haftaydi ancak daha Erasmus IP (Intensive Project)
Programi olmanin bir geregi olarak iki haftaya ¢ikarildi. Daha yogun ve kapsamli bir ¢alisma imkani saglanmis
oldu. Zaman uzayinca samimiyetler, paylasim ve exchange icin imkan da cogalmis oldu. Tyi oldu. Bu sekliyle de
her okuldan gelenin zamanlamast birbirini tutmayabiliyor ama déntsimla olarak geliyor hocalar bazen o sekilde
ayarlamalar oluyor. Genellikle Tiirkiye’den katillan 6grenciler biraz ¢ekingen davranabiliyor ama béyle bir ortami
paylasma iyi bir deneyim oluyor onlar icin. Sadece 6grenciler igin degil 6gretim tyeleri i¢in de ¢ok Ggretici bir
platform kis okulu uygulamasi. Sonug iriinii olarak ¢ok parlak olmayan tasarimlar da oluyor, basarili olanlarda
var. Zaten bu kadar kisa zamanda farkll kisilerin bir araya gelip, koordinasyon kurup tasarimi da ¢ok iyi bir

noktaya getirmesini beklemek biraz haksizlik olur. Amag birlikte tretebilmek, birlikte tretirken digerlerini ve
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dolayistyla da kendimizi daha iyi tanimak.

Biraz da sizin stiidyoyu anlatirsaniz sevinirim.

A tabi en 6nemlisini atladim, 6zel bir topluluguz. Ben atipik oldugumu soylemistim, parantez i¢in de miizisyen
oldugumu da séyleyeyim. Esin Boyacioglu, hem yarigmalarda yer almis hem de Cagdas Mimarlik Akimlar
dersimizi veren degerli bir hocamizdir. Goniil Tavman, Bina Bilgisi kiirstisiiniin en saygideger sahsiyetlerinden
rahmetli Yiksel Erdemir Hocamizin atdlyesinde yillarca ¢alismus, pratik deneyimi de oldukga yitksek &zel bir
hocamtzdir. Hasan Ozbay, Cem Agikkol, Miirsit Giinday ve Hayri Anamurluoglu part time hocalarimiz. Biiyiik
Ozveriyle geliyorlar ve en az bizim kadar stiidyo ortamina hakimler. Bizde, diger stiidyolardan farklt olarak bir
atolye baskani yoktur. Bunun icin aramizda hiyerarsi bulunmaz. Kararlar ortak aliur. Ortak uygulanir. Tyi
anlagiriz. 8 yildir uygulamakta oldugumuz egitim programinda epey ustalagtk. Uygulama soyle: bir kiigtuk
programli bir de biyik programl tasarim yaptirtyoruz. Kiclik programa ayirdigimiz stre 4 hafta. 5. hafta jiri ve
degerlendirme. 4 hafta 6grenci grup hocasi ile ¢alistyor. Her grup hocasinin esit sayida 6grencisi var. Gruplar alt
sinifta gostermis olduklari basart bazinda da esler. Bu uygulamayla, dénem bagt gecirilen bos arayis zamanini
efektif kullanmis oluyoruz. Tasarim ve 6grenciyle iletisim kurma ile degerlendirmis oluyoruz. Ondan sonra kalan
9 hafta buiyiik programla ugrasiyor 6grenci. Burada da uygulama soyle; her Pazartesi 6grenci ayni grup hocastyla
masa bag1 kritiginde Persembe glinleri ise 2-3 hocanin égrencilerinden olusan daha biiytik bir grupla jiiri 6niinde.
Her derse ¢alisarak gelmek zorunda kaliyor boylece 6grenci. Yoksa jirisi ya da masa bast kritigi eksik kaliyor ve
bu da sorun oluyor. Persembe giinkii gruplarin bilesimi degisken, yani ben mesela bu Persembe Cem Agikkol ile
birlikte jiiri yaptiysam ertesi hafta Géniil Tavman ve Hasan Ozbay la yapabilirim. Bu yolla biz de biitiin sinifi
gbrmiis ve katkida bulunmus oluyoruz. Ve tabii final jiirisi. Onu hep beraber keyifli bir tartigma ortaminda
gerceklestiriyoruz. Projeleri de tanidigimizdan gercek bir final dersi niteliginde gegiyor. Iste boyle. Umarim bir
giin gelir izlersiniz. Hocalarinizdan Ilhan Kural ve Aydan Balamir final jirimize gelmisler, notlamaya katilmiglar

ve ¢ok keyif almiglardi. Onlardan da izlenimlerini alabilirsiniz.
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APPENDIX 2-C

INTERVIEW WITH SELAHATTIN ONUR
MIDDLE EAST TECHNICAL UNIVERSITY
FACULTY OF ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

(done by the author on 05.11.2008)

Elif Ozelgiil: ODTU mimarlik béliimiinde benimsedigi misyon nedir?
Selahattin Oniir: Bir kurumun, bu kez bir egitim kurumunun, politikasini ve gériising, o kurumun tarihi ve
gecirdigi degisimlerin 1g1ginda, yanhs anlamalara yol agmadan yeterli bir bicimde séze dékmek kolay degildir.

Soylenebilen kadar, sézle anlatilamayanlarin da bulunabilecegi gergegini g6z 6niinde tutarak okursak:

ODTU Mimarlik Béliimi’nde mimarlik egitimi, 6grencinin tasarim diisiincesi ve tasarim becerisini gelistirmesi,
bilgiye ulasma ve bilgi Gretmenin yollarini edinmesi ve insan-gevre ile insan iligkilerindeki etik degetleri anlayip

benimsemesi tizetine kurulmustur.

Bolum’de egitim, kurulusundan beri 6gretmeden ¢ok 6grencinin 6grenme ara¢ ve stregleri edinip gelistirmesine
agithk vermeyi benimsemistir. Hernekadar meslek diplomasi edinmeyi saglasa da, salt universite egitiminin
meslegi uygulama yetkinligini vermesi beklenemez. Ogrenciye 6ncelikli olarak, 6grenmenin yollarini edinecegi,
mimarlik bilgilerinin (kuramsal, teknik, estetik, etik) yaratici ve elestirel/tarihsel bakisagilari ile gelisecegi, ulusal ve
uluslararast konularin incelenip tartigildigi akademik / entellektiel bir ortam saglanmasit hedeflenmistir. Herbiri

ikiser ay siiren yaz stajlari ile de 6grencinin uygulama ile tanismast 6ngorilmistir.

Bu egitim anlayist ile amaglanan, toplumsal biling ve sorumluluk tastyan, ilkeli, duyarly, elestirel, yaratici, 6zgiiveni

olan ve alaninda yénlendirici bir mimar kimliginin kazanilacagt bir ortamin yaratilmasi ve strdirilmesi olmustur.

Mimarlik okullarinin globallesme siirecinde kendi kimliklerini olusturma/korumalart gerekliligi
ulusal/uluslararast platformlarda tartigiliyor bu konuda ne diigiinityorsunuz?

Mimarlik okullarinin farkl kimlikleri, kurulug niyet ve amaglari, 6zgiin kosullari, bu kosullart degetlendiren 6zgiin
yaklasimlar, zaman icindeki deneyimler, evrimleri ve devrimleri ile olusur. Bunlarin 6zgiirce ifadesini bulabilmesi

bir okulun kimligini bulabilmesi demektir. Mimarlik egitimi i¢cin s6z konusu olabilecek tartigma, yapildigt okulun
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kimligi degil, bu egitimin icerigi ve niteligidir. Okullar arasinda mimarlik diplomast icin olmazsa olmaz olarak
tanimlanabilecek gereklilikleri yerine getiren bir program ile bazt pratik stirecler icin kolaylik getiren aymiliklar /
benzetlikler / uyumluluklar 6nkosul olmak tzere, okullatin kendi 6zgin kimliklerini vatedebilmeleri
gelistirebilmeleri, gerek mimarlik egitiminin, gerekse mimarligin zenginlesmesi igin gereklidir. Ayrica,

universitelerden de kendi biinyelerindeki mimarlik okullarina (bélimlerine) bu olanagi tanimalari beklenmelidir.

ODTU Mimarlik Fakiiltesi sundugu mimarlik egitimini global anlamda hangi araglari kullanarak
tanitiyor?
Bolum'un internet sitesi bilgilendirme icin islev goruyor. Daha onemlisi ogrenci ve ogretim elemanlarinin yurtdisi

etkinlikleriyle tanitimin olmasidir.

ODTU Ankara Kampusuwnda her yil Nisan ayt iginde orta 6gretim égrencilerine, Temmuz ayt iginde de OSS
sinav puanlarini almig 6grencilere yonelik olarak iki tanitim fuart diizenlenmektedir. Bu fuarlarda Bolim’e ayrilan
yerde Ogretim elemanlari tarafindan sorular yanitlanarak, brogir ve afisletle, cd/ved’letle, 6grenci calismalatt
maket ve portfolyolart ile, mimarlik, mimarhk egitimi ve Bolim hakkinda bilgi verilmektedir. Ayrica fuar
suresinde BOlim mezunu mimatlar tarafindan birkag sunus / soylesi yapilmaktadir. Bolim ile ilgili vurgulamalar,
genellikle Soru 1’in yamiti cergevesinde olmakta, bunun diginda, mimarlik ile ilgili yanhs ve yaniltict
bilgilenmelerin giderilmesine calistimaktadir. Bu fuarlardan ayri olarak, yil siiresince 6nceden giin alan liselerin
son simuf 6grencilerine tniversite ve Bolim gezdirilerek tanitdmaktadir. Tanitimin Bélum’tin internet sitesi
(www.archweb.metu.edu.tr)

tizerinden de saglandigi sdylenebilir.

Yiksek lisans ve doktora programlari icin taniim Bolum’tin internet sitesi ve bilgi almak isteyen 6grencilerin
gelerek Bolum Baskanligr ve ilgili 6gretim tyeleri ile dogrudan gériismesi ile olmaktadir. Bunlar disinda 6zel bir
etkinlikte bulunulmamaktadir. Bugiinlerde ODTU Fen Bilimleri Enstitiisii tarafindan cikarilmak istenen

lisanststi kataloga Bolim lisansiisti programlarinin da girmesi i¢in ¢alisma yapilmaktadir.

ODTU Mimarlik Béliimii ile ilgili bilgiler, iiyesi oldugu Avrupa Mimarlk Egitimi Derneginin (EAAE /
European Association of Architectural Education) basili olarak ve internet sitesinde yaymlanan Avrupa Mimarlik

Okullar1 Rehberi’nde de vardir.

Orta Dogu Teknik Universitesi’nde sunulan mimarlik egitimi hangisine daha yakin sizce?
(Vocational, art-based, academic approached, technique based)
ODTU Mimarlik Bolumu egitim modelinin odaklandigi yaklasimi "academic approach" olarak betimlemek dort

secencek arasinda en dogrusu olacaktir.

Orta Dogu Teknik Universitesi’ni gekici kilan etmenler nelerdir?

ODTU'nun ogrenci ve ogretim elemani hareketliligi bakimindan cekiciligi, bulundugu kentin Istanbul gibi bir
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kente olan ilgiyle kiyaslaninca oldukca az olmaktadir. Kampusun fiziksel ozellikleti ve egitimin Ingilizce olusu en
onemli faktorler, ama bu faktorlerin taninmasi sinitli olmaktadir. Yurtici'ndeki harekedlilik bakimindan, egitim
olanaklari ve duzeyi ile ilgili olusmus kanaat dolayisi ile cekici. Yabanci dil egitim ve ucuz olusu, ozellikle

Ortadogu, Asya ve Balkan ulkelerinden ogrencileri cekebilmektedir.

Orta Dogu Teknik Universitesi Mimarlik Boliimii 6zellikle son yillarda artan mimarlik egitimindeki
degisimlere kars1 nasil bir pozisyon almigtir?

ODTU Mimarlik Béliimii kurumsal olarak ve iiyeleri dolayist ve aracthigs ile yurtdisinda mimarlik egitimi alaninda
glindeme gelen doniistimleri ve gelismeleri izlemeye kurulusundan beri 6nem vermistir. Béliim, kurulus modelini
Amerika Birlesik Devletleri'ndeki mimarlik egitim sistemlerinin elestirisinden ¢ikan ve savas sonrast ilerici esnek
bir program ve rgiitlenmeyi benimseyen Filadelfiya Universitesi'nden almistir. Bu modeli ile de ‘70’1 yillarda
gerek icerik, gerekse sosyal bakimdan gelisen degisimleri A.B.D. ve Avrupa okullarindaki sarsintilart ve reform
gereksinimlerini duymamustir. Bu dénemdeki 6nemli gelisme lisanststd ders ve arastirmalarinin mimarlik dist
disiplinlerle ilgi kurma egilimleri ve kuramsal arastirmalarin yogunlagmasidir. Once yiiksek lisans, daha sonra yine

A.B.D. modelinde doktora programlari, dolayist ile ti¢ evreli bir egitim 6rgiitlenmesi tamamlanmis ve stirmistir.

Mimarlik Bélima 1998 yilindan beri, Tirkiye’nin butiinlesmeyi diisindigh Avrupa Birligi hitkiimetlerinden
bazilarinin baslattigt ve giderek timiniin katildigi Avrupa Yiksek Ogretim Alani reformunu, bu reformun
mimarlik egitimine olast etkileri dolayist ile yakindan izlemistir. Belirtilen yilda baglayan Avrupa Mimarlik Okul
Baskanlar1 Toplantilar’na her yil katilinmig, 2001 yili toplantisinda mimarlik egitiminin s6z konusu reforma uyum
kosullarinin belirlenmesi ve onaylanmast calismalarinda bulunulmustur. Ayni yil, bu reform stireci, mimarlk
egitimi icin olmast kabul edilebilir degisiklikler ve bu degisikliklerin olumlu gériinen sonuclari, Turkiye’deki
mimarlik egitimi acisindan da yorumlanarak MOBBIG’e sunuldu. Universite ve Y.O.K. de bilgilendirildi.
Turkiye’deki mimarlik egitimi i¢in olumlu olacak degisiklik, mimathk meslek diplomast veren Universite egitimi
stiresinin bes yila ¢tkmasi, uygulama yetkisi i¢in staj siiresi getirmesi, ve egitimin kalitesinin degerlendirilmesi ile
ilgili gérislerdi. Bu konu ancak 2004 yilinda ve dolaylt bir nedenle hitkiimetin ve Y.O.K’in giindemine girdi;
gerek mimarlik, gerekse mimarlik egitimini temsil edenlerin olusturdugu bir kurul ve MOBBIG toplantilart ile

yapilacak degisiklikleri iceren bir yasa taslags ile glindemde durmaktadur.

Avrupa Yiiksek Ogretim Alant’nin, dolayist ile mimarlik egitimi alaninin éngériilen ve uygulamast da birgok iilke
okullarinda baglamis olan dontsim, ayni zamanda egitimin alacag seklin ve igeriginin belirlenmesi ve uyum
calismalarini da gerekli kilmistir. Bunu kalict giindem olarak iceren Avrupa Mimarlik Okul Baskanlart Toplantilar:
hazithk grup galigmalarinda bulunulmustur. Mimarlik egitiminin belli ders gruplarini iceren konu alanlart birer
tematik ag olarak tamimlanarak okullarin ilgili 6gretim elemanlarinin  katldigr calistay ve forumlar
dizenlenmektedir. Bu bilimsel aligverisi ortamlarina Bolim Ogretim elemanlarimiz katilmaktadir. Gerek bu
calisma ortamlari, gerekse baslatilmis olan reformun bir parcast olan kurumlararasi 6grenci ve 6gretim elemant
dolagimi ve farkli okullardan Ggrencilerin katldigr kisa siireli yogun programlar doniisimlerin izlenmesinin

Bolim’de yayginlasmast olanagini vermektedir.
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Orta Dogu Teknik Universitesi Mimarlik Béliimii Lisan ya da Yiiksek Lisansa daha fazla agirhk
vermistir diyebilir miyiz?

Bolum’un lisans ve lisansisti programlarindan herhangibirine daha fazla agitlik verme gibi bir se¢imimiz
bulunmamaktadir. A¢mus oldugumuz her programin kendi gerektirdiklerini en iyi sekilde yerine getirebilme,
bunu yaparken de digerlerinin olumsuz etkilenmemesini saglama geregi bulunmaktadir. Bélimun gériginin ilk
bakista Universite’nin on yilt askin bir siiredir lisansiistii egitime agirlik verme ve hatta lisans 6grenci saytsint
asagtya cekme politikast ile celistigi soylenebilir; ancak bu Universite’nin lisansiistiindeki toplam gelismenin
istenen seviyede olmamasi nedeni ile benimsedigi bir yaklagim olmustur. Bunun yanisira, toplam 6grenci sayi ve
oranlart bakimindan degisik bolimler arasinda farkliliklar bulunmaktadir. Turkiye’de mimarlik icin 6ncelikli
olarak lisans egitimi giiclii okullarin agilmasina, gliglii olanlarin en az eski glicleri ile devamina, gii¢siiz olanlarin da

gliclendirilmesine gereksinim bulunmaktadir.
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APPENDIX 2-D

INTERVIEW WITH NUR ESIN
ISTANBUL TECHNICAL UNIVERSITY
FACULTY OF ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

(done by the author on 28.04.2009)

Elif Ozelgiil: Mimarhk egitiminde globallesmenin getirdigi standartlagma ve okullarin global agda
kendi kimligiyle var olma gerekliligi arasinda yagsanan gerilimi nasil degerlendiriyorsunuz? Bu anlamda
ITU’niin gegmiginden gelen potansiyelleri neler olabilir?

Nur Esin: Fakiilte 5 boliimii ile lisansta ortak ¢alismalara dayali egitim kurgular gelistirme potansiyelini kullanir.
Bu olusumlar mekanlarina surekli yenilenen. Cesitlenen, degisen tasarim triini (proje maket, film, animasyon,
triin tasarimlari, prototipler, yemek, taki, vb. atélye ¢alismalart vb.) sergileriyle yansir. Ortam yaraticthgr kiskirtma
bakimindan ust dizeyde uyaricidir. Akademik ortam mifredat bagimli degil, 6zgirdir. (1980 de ¢alismaya
basladigimdan bu yana derslerimde ve studyolarimda yapmak istedigim gelisimleri engelleyici bir baski
gbrmedim, tersine ylreklendirildim, denemek isteyene her zaman actktir) Cok gii¢li bir 6z-elestiri ortami vardir.
Gundemler, uygulamalar, projeler, studyo yontemleri stirekli seffaf tartigma ortaminda tutulur. (Egitim ve
akademik ortam kalitesini bu sekilde korudugunu disiintiyorum.)

Kentin en merkezi, kolay ulagilabilir yerinde, kiltir vadisinde kente agik ancak aynt zamanda sakin igine, avlusuna

doniik bir yasam ve tretim alanidir.

Ben de ODTU’den geldim, ODTU’den geldikten sonra orada bir grup hocamiz vardi, onlardan cok guzel son
derece cagdas seyler ogrendik. Buraya gelince ben bana en ilging gelen sey I'TU’nun yapi ve isleyis bakimindan
ODTU’ye yakin oldugunu gordum ve kendimi rahat hissettim. Ayni zamanda Mimar Sinan’a da gittim oranin
yapisinin cok farkli oldugunu gérdim, kendimi ¢ok rahat hissetmedim adapte olamadim. Burada yine cok
begendigim birseyde ¢ok farkl tiirde diisiinen hocalarin bulunmasiydi. Yani aklar karalar griler hepsi ayni anda
vardt. Bu da yiiksek lisans doktora diizeyinde ¢ok tatmin edici geldi bana ¢iinki biz lisansta gergekten de gagdas
anlaysgla yetistik, giincel ne yontem varsa uyguladik hocalarimiz sayesinde. Onun iginde buraya gelince birinin bir

tirli 6burinin baska tiirli yorum yapmast olaylar tizerinde cennete digmis duygusu uyandirds.

Bu sonradan gecen zaman igerisinde anladim ki; ITU niin kalabalik olusu, 6gretim tyesi kadrosunun zengin olusu

geng yasht nesiller arasindaki ugurumlarin bulunusu yani bu belki ¢ok acik edilmez gelenekler siirdiiriiliiyor denir
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ama burada gergekten gen¢ nesillerle daha yash anlayislarin, kisi yasina baglamiyorum bunu, bir arada
bulunabildigini farkediyor insan. Bunlarin birbirlerini siirekli olarak elestirip diizelttigini gelistirdigini farkediyor.
Birisinin dogru bildikleri var evet o Oyle striiyor; fakat diger tarafta da karst konulmaz bir bi¢imde ¢agdaslasma
durumu var. Olaylara bakis bireylerin bireyselliklerini 6n plana ¢ikaris; kirsii sisteminin degismeye dénmesi;
bunlar benim ODTU’de deneyimledigim ODTU’de kiirst sistemi falan yok, bolim sistemi var ve bu bolim

sisteminin i¢erisinde hocalar simdiki ¢agdas yapidaki gérdiigtimiiz tipte varlar.

Ben ama kendi katildigimda 25-30 sene 6ncesinden s6z ediyor olabilirim size. Bu dénemde burada geleneklerin,
kiirsti adabinin, adaptan sunu kastediyorum; kirstlerin belirli calisma kiltiirleri vardir. Bu ¢alisma kiilttrlerinin
olumlu tarafi burada sahipleniyorsunuz, yalniz degilsiniz. O kursii size konu alanlart 6ngériiyor, siz tarif edilmis
konu alanlart igerisinde kendi agithiginizi koyuyorsunuz. Bir “pugzle’sn” bir pargasini tamamliyorsunuz. Bu dénem
80’lere gectik, tabi arada bir stirti yasa degisiklikleri falan da oldu. Belki ti¢ tane falan olmustur stirekli olarak

yipranmalar yeni olanaklar getirdiler paralelinde. Bu siirecler icerisinde bu kiirsti gelenegi uzunca bir siire stirdt.

200071 yillara geldigimizde ise tamamen ¢agdas anlayis ile Ornegin, tabi kiirsii sisteminin kapanisi ondan daha
oncedir ama, 2000’li yillarda asistanlara bir birey olarak varolabilecekleri, kendi konu alanlarint segebilecekleri,
onlarin kendi arzu ettikleri yonde gelisebilecekleri yoniinde bir diistiince dolasmaya basladi. Zaten kirsilerdeki bu
geleneklesmis kalipta yikilmaya basladi. Bir bolim olamayacak kadar genis olan bu Ogretim iyesi kadrosu
informal gruplanmalara yoneldi. Bu guplanmalar 6rnegin bir konut etrafinda, eskiden ¢esitli kiirsiilere baglh olan

ama birbiriyle anlagip birlikte birseyler tiretebilecek olan gruplarin ortaya ¢ikmasina yol agtt.

Daha da zengin bir yapilanma bigimi mi yani?

Tabi, yapilanmada ciddi oranda degisiklikler meydana geldi. Ben bunlari yasadim, gbzlemledim. Bir taraftan gok
elestirel bir kurumdur azénce soyledigim gibi c¢iinki yeni ¢ikiglara izin verir ama yeni ¢ikiglart sonuna kadar
elestirir. Bunun icin de sizi o kadar serbest birakiyorsam, yapuginiz herseyi de bir sekilde bana anlatmak
durumundasiniz. Bu paylasim ortaminin olmadigi soylenir, biyiik kentlerde genellikle bu bulusmalar igin cok
zaman bulunamaz. Bunlar icin olanak yaratillir ama kimsenin vakti yoktur, herkes ¢ok mesguldur. Bu sikintilar bu

iletisimi dara sokar ama kendi anabilim dallarinin yapilanmasinda bu kez kiirstiler kapand.

Anabilim dallart yapilanmast igerisinde kabaca iki biiyitk yapilanma ortaya cikti. Ug diyelim buna; bir tanesi
mimarlik tarihi, restorasyon grubu, yapt olarak ¢ok kiigiik bir gruptu birbitleriyle ¢ok kolay iletisim kurabilen
tretebilen bir gruptu; bina bilgisi grubu, kendini mimari tasarim islerinden sorumlu géren ve o alana kimsenin el
atmamast i¢in elinden geldigi kadar miicadele veren bagka bir biytk grup, sahici biyiik grup; bir tane de yap:
grubu. Yapt grubu kendi icinde dért alana ayrilmis durumdaydi. Bu benim ODTU’de hi¢ gézlemlemedigim bir
olay. Hatta bir¢ok kugik bélimde gozlemlemedigim bir olay. Statik mukavemet tiiri tagtyict sistemlerle ilgili bir
grup, bina elemanlari ile ilgili bir grup, malzeme ile ilgili bir grup ki bunlarin igerisinde restorasyon da dahil olmak
tzere ¢ok disiplinlilik vardir. Sehircilikte de ¢ok disiplinlilik vardir. Onun yani sira fiziksel ¢evre kontroli ya da

bina yap1 teknolojileri diyebilecegimiz baska bir biiyiik grup. Bunlar kendi i¢lerinde kendi master programlarini da
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olusturmus ve yapilan gelen degisikliklere de adapte olmaya ¢alisan gruplar oldular.

Anabilim dali ad: altinda toplanan bu dort grup aslinda dort ayrt ¢alisma birimi ve uzmanlik alani olarak sivrildi
bunlar yapi1 olarak. Mimari tasarim grubu ise béyle bir uzmanlasmaya gidemedi ¢iinkii konulart onun béyle bir
uzmanlasmaya gitmesine engeldi. Daha 6nceden yiksek lisans seviyesinde konut arastirmalari, mekan
organizasyonu falan gibi mesela ben mimtasyon kirsiisiiniin ve onun devaminda olan bir master programinin
tyesiyim. Mimari tasarim yontemlerini didik didik irdeledik yani tasarim siirecini. Hocalarim ve bana diisen pay
da oydu. Siirecin paylagilmas: biciminde bir paylagma vardi. Planlamay birisi ele alir, degerlendirmeyi Mete Tapan
ele alir, Altan bey metodolojinin meslekle iliskileri tizerine daha ¢ok durur, Giilsim hanim bize katildi Macka’dan
o bilisim ile ilgili kismma bakar. Bana dediler ki ya bilisim ile ilgili ¢alis ya da karar vermeyle ilgili calis, ben karar

verme ¢alistim. Bir bagska hocamiz yaraticilik ¢alistt. Tasarim siirecinin degisik asamalarini bize calistirttilar.

Simdi bugiinkii durum yani 2000’ yillardaki ve sonrasindaki durumda ise; bizde bu tir bir yapilanma
gozikmuyor. Fakat bizde simdi son derece uyanik geng bir kadro var. Bunlar internet, yurt dist baglantlar,
hertiirli yazisma, bildiri yazma, yitkselme ve atama kriterlerindeki zorlagmalar, ¢italarin yitkselmesi nedeniyle ¢cok
bilingli bir grup. Gergekten hangi alanlarda agik oldugunu bunlar ¢ok iyi gézlemliyotlar. Daha 6nceden bunlar
bizlere veriler olarak veriliyordu ve bizim o alanda yetismemiz 6ngériliyordu. Simdi ise bunlar inamlmaz
gozlemliyorlar. Ben onlara inanilmaz sekilde gliveniyorum, yaptiklari islerde kendilerini lisans programindaki
projelerde ¢ok acikea 1spat ediyorlar. O baglantiyr ¢ok giizel kuruyorlar. Kendi bilimsel ¢alismalariyla projeleri ve
¢ok degisik, coklu zeka sistemletine ya da duyusal sistemlere katki verecek bicimde projeleri kurguluyotlar.
Suanda ben emekli olup gitme asamasinda arkamdan ¢ok daha zengin proje gruplarinin planlandigini, organize
odugunu ve daha ¢oklu bilgi yiklemesi oldugunu gorebiliyorum. Bilgi yiuklemesi motifi degisti. Bunlar

anlatmuyorlar, yaparak 6gretiyotlar. Ama ¢ok degisik alanlardan besleme sagliyorlar bu gruplara.

ITU tarihsel degerlerini ve gelisim siirecini gézoéniine aldigimizda, diger mimarlik okullar: iginde
kendine 6zgii misyonunu nasil belirliyor?

ITU’ntn gelencksel roli yillari dayali deneyimi ile topluma gereken teknik kadrolar yetistirmek; yeni kurulan
universiteler ve bolimler igin 6gretim iyesi yetistirmektir. Lisanststli programlart bu nedenle ¢ok ¢esitlidir.

zengindir ve bircogunun kuruluslari oldukga eski tarihlidir. Buna karsilik yenilikleri benimser ve uygular.

Simdi bu yapida ITU’niin misyonu bastan itibaren merkezi konumda olmus ve yeni yapilanan tniversitelere de
yardimet durumunda olmus. Onlar icin akademisyen yetistirmek, onlarin daha 6nce acilmamis bulunan yiksek
lisans doktora programlari icin katki vermek. Bakarsaniz iyisiyle kotisiyle bircok devlet biyugimiiz bu okuldan
mezun olmus. Tarihten getirdigi bir misyonu onun adam yetistirme misyonu onun. Béyle oldugu zaman da hem
bir taraftan yeni gelisenlere yardimct oluyor. Bu devlet tniversiteleri oldugu gibi vakif tniversitleri de. Bunlarin
cesitli nedenleri var. Para i¢in gidiyor 6gretim tyeleri oraya diyor. Olsun gidiyor oraya kendi birikimi ile katk:
yapiyor diye goriiyorum. Benim kendi yorumum. Diger taraftan devlet tniversitelerinde; mesela Karadeniz

Teknik Universitesi'nin gelismesinde anlatiyorlar hocalarimiz; ugan hocalar olarak ¢ok gidip gelip oralarda dersleri
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kurguluyorlar anabilim dallar1 kurgularini yapiyorlar. Arastirma modellerini kurguluyorlar. Simdi ¢ok saglam

Univeritelerimizden birisidir orast.

Suan mobilite cok giindemde, Farabi ve Erasmus programlar1. Biri yurtiginde biri yurtdisinda giindemde. Bu gidis
gelislerin daha fazla olacagini digtintiyoruz. Bunun getirecegi tehlike olarak biz ilk bakista, 6n degetlendirmede
aynilagmaya dogru gitmekte oldugunu hissediyoruz. Fakat bunun da dogru olmadigini diisiiniiyorum ¢inki ITU
béyle bir gelenek olusturduktan sonra aynilagsa bile. Yani siz ders planina baktuginizda benzer basliklart bulsaniz
bile, benzer igerikli dersleri gorebilseniz bile daha derinine inince onun verilisindeki kilttar farkldiklart mutlaka

olacaktir.

Akademisyenlerden dogan farkliliklar iizerinde Ali Cengizkan’da durmugtu.

Akademisyenlerin kendi dustnce anlayiglarindan, kendi miras aldiklar1 gorgilerinden diyim, geleneklerinden
stiziip getirdikleri birseyler olacaktir. Eger olmayacak dersek yalan olur. Onun iginde mesela bir ODTU kiiltiiri
vardir. ODTU kiltiirii nasil birseydir? Bazen bunun tanimini ders bazinda koymak c¢ok zor ama size séyle
s6yleyeyim; ben sizinle konusuyorken on dakika sonra ¢ok glizel iletisim kurabildigimi farkediyorum ve birden
bire sizin ODTU’li oldugunuzu diisiinmeye basliyorum. Bunun nasil birsey oldugunu anlatmak cok giictiir. Ama

bunu bilirsiniz.

Simdi bize ODTU’de 6gtenciligimiz sirasinda bir 6zgiiven verildi. Galiba ODTU’niin 6grencilerine sagladigt en
o6nemli seylerden birisi bu 6zgiiven oluyor. Clinkii bagka bir kuruma gittiginiz zaman siz aynt 6zgivenle soru
yoneltebiliyorsunuz, hakkinizi arayabiliyorsunuz ve iletisim kurabiliyorsunuz. Onun i¢inde bir de sistemlestirme
kavramimiz var. Yani bizler sistematik hocalar tarafindan, hele bu yontemler ¢ok modayken orada benim
hocalarimin algiladigt seylerle son derece sistematik dustinebilme becerisi kazandik. Bizi bir arada tutan bu
olmaya baghyor. Mesela ¢ok benzer bir bi¢cimde ben bir ITU’lu ile gok rahat iliski kurabiliyorum. O da aynt
sistematik i¢inde olaya bakabiliyor. Simdi bu kiiltiirler; fakat bir ITU’li ile bir ODTU’lii kurumlar arasindaki

farklardan bahsediyorum ya da benim kendi gittigim okullardan bahsedeyim.

Lefke Avrupa Universitesi'ne gittim, proje stiidyosuna girdik. Ara juri proje stiidyosunda yapilacak. Hocalart iyi
kot tanidim. Herkes birbiri hakkinda fikir sahibi oldu. Yetmiyor. Derse bakiyorsunuz igerikten okumaya
calistyorsunuz, anlamiyorsunuz. Ciinki stirece girdiginiz zaman, bir degerlendirme siireci var. Degerlendirme
sirecinde, sizin ITU olarak kendi proje surecinizde, ara degetlendirme siirecleri 6grenciyi gelistirmek igin
kullanilan siireclerdir. Asla ona agir elestiride bulunulmaz. Ogrencinin ézgiiveni igerisinde, dgrenci kendi hatasint
farketsin diye ugrasilir. Simdi bu anlayisla gittigim zaman benim ITU’deki proje studyolarimda bu sekilde gelisti
bunca senedir. Bu anlayisla gittigim zaman karsimda, 6grencinin neyi yapmadigina odaklanarak yapilan bir elestiri
sireci benim egitim anlayistma bastan basa ters. Orada benim c¢ektigim 1zdirabi diyeyim, cinki oradaki
Sgrencilerin hepsini ben kendi anladigim sekilde stirece adapte etmistim. Bagka bir kiltiirle karsilastim. Ben bir
ucan hocayim. Cok kisa stirelerde orada bulunuyorum ve oraya degisik hocalari ¢agirarak onlar bu mobiliteden

istifade ederek farkli goriisler kazansin 6grenciler diyorlar. Ama biz kendi kiiltiriimiizle oraya gidiyoruz.
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Dolayist ile Lefke Avrupa Universitesi'nin programini incelersek ya da I'TU, ODTU, GAZI’nin ders isimlerinin
tipa tip aynt oldugunu gériiriiz. Biraz ufak farklar. Kredi durumlarma bakariz iyi koti birbirine benzer. Zaten
derslerimizin de yaridan ¢ogu havuzdandir; matematik, Tirk dili edebiyaty, ingilizce gibi. Onlart da digtin geriye
¢ok az par¢a kalir. Simdi bu ¢ok az parcanin i¢inde kurumlarimiza asil kimligini veren sey o derslerin nasil
verildigidir bana gore. Ornegin ITUdeki durum sudur; ITU’de her sémestr sonunda proje gruplart, projeyi nasil
ele aldiklari, sonucta nasil sonuglar elde ettiklerini tartisitlar. Bir seminer vardir. Projelerin stidyolarint dolastrtz.
Hocalar dolasir ¢iinkii ¢ocuklar yorulmus oldugu icin tatile ¢ikarlar aslinda herkese aciktir da yoktur onlar. Biz
kendi kendimize birbirimize bakariz kimse senin yaptigin kétii olmus demez. Ama herkes ¢ok iyi bilirki A ve B
kisisi bu siirecte geri kalmistir.; Cve D kisisi yeni birsey getirmistir; E kisisi de stiidyosuna hi¢ ugramamustir,
asistanlarint géndermistir. Hersey ¢ok net okunur orada. Bunlarin isimleri konmaz belki yani Akdenizli
oldugumuz icin insani iligkiler icerisinde ¢ok da dan dan dogrulati séylemeyiz ama orada sahne gbruniir; triin

gbrunir; ¢ocuk gorinir; hocast gorinar.

Simdi bu sahnenin igerisinde siz kendi pozisyonunuzu yeniden yeniden degetlendirirsiniz. Bu ¢ok yapict birsey.
Onun i¢inde su anda mesela bir kiirsii anlayist yok. Arastirmalarimizi kurgularimizi daginik yapiyoruz. Biz
dagildik gittik buytik kopus yasiyoruz falan gibi kaygilara hi¢ kapilmiyorum. Bu elestiti siirecleri bizi devamli
kendimizi denetler pozisyonda tutuyor. Dolayssi ile biz konumumuzu belitliyoruz. Artik geride kalmaya mahkum

biri miyiz? Yoksa biraz gayret gosterip bir adim ileriye gitmek zorunda hissedecek miyiz?

Tabi simdi burada ITU’nin kulturlerinden bir tanesi de projeye mahsus olmak tizere 6grenci 6gretim Uyesini
secer. Bu hep boyledir. Sadece onlara oncelik verirken iste krizler ¢ikar. Basariya mu Oncelik verilsin herkes
secebilir mi tirtnden krizler ¢ikar. Hoca 6grenci segmez. Bir hoca ile 6grencinin bulusmast iki sémestr strebilir
en fazla. Daha ¢ok hoca ile bulusmasinin saglanmasi desteklenir. Genel olarak farkettigim; adi tam konulmasa,
igerigi tam oturtulmasa, kriterleri hatta bizim yapi hocalart tarafindan tam anlasilamasa bile proje stidyolarinda
tzerinde uzlast saglanmis konu agirhiklart vardir. Yapis bicimleri vardir. Verilis bi¢imleri vardir. Uygulama gekilleri

belirmeye baslar.

Ornegin ben yedinci yariyil projesine gitmekten ¢ok hoslanmam. Kendimi ii¢ dértte iyi hissederim. Ciinkii
cocuklart ¢ok iyi anlayabilirim. O doniisiim siireclerini yasamay1 ¢ok iyi 6grendim, hazmettim. Ama ben iyi detay
bilmem. Bunu ben ODTU’lii oldugum igin de ¢ok rahat sdylerim. Bazi insanlar bunu séylemeyi bir 6ziir
zannederler. Bu bence oyle degildir. Bilmiyorum demek anlamadigim anlamina gelmez. Sadece uzmani var,
uzmanini ¢agirip ¢ocuga onun agzindan aktartmak politika olarak benim daha ¢ok isime gelir yap1 olarak ciink
ben bunun béyle olmast gerektigini hissediyorum. Boyle 6grendim, boyle bir kiiltiirden devsirilip geldim. Simdi
béyle baktiginiz zaman bizim geng stiidyo uygulamalarinda ¢ok sikga gorirsiiniiz. Hocalar iddialidir ama bu
iddialarini organizatér roluyle kullanmayi tercih ederler. Yani birakirsaniz onlar yarismaya girer 6diller alirlar.

Ama bu anlamda hicbir zorlayiciliklart yoktur.

Bir arkadagimiz ¢ikty; yarismacidir, ¢ok basarilidir. Ben dedi eski gelenegi siirdiirecegim. Mastirim ben dedi;
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6grenci benim soyledigimi yapmak zorundadir dedi. Bizdeki Nezih Eldem kultiridur bu; 6grenci belirli bir ekolt
takip eder. Simdi o ekol ¢ok geride kaldigt icin bizim gdzlerimiz bu kadar a¢ildi. Ne diyor bu falan dedik. Saka m1
yapiyor? Ciddi mi séyliyor? Ama kimse onu proje gruunun disina ¢ekmedi. O da bir zenginliktir diye kabul etti.
Yolunuzu yine siz seciyorsunuz. Tarzinizin ne olmast gerektigini. Ciinkii ¢ocugun sekiz proje yapacaksa; bitirmeyi
¢ikaralim, birinci sinifi da ¢tkaralim, arada kalan alti proje igetisinde bu hocay1 secip segmeme gibi bir sanst var.

Cuinkii o hocayla ayni1 yar1 yilt veren hoca ¢oklugu nedeniyle bir stirt alternatif var.

Ben de aragtirma siirecimde I'TU’niin en 6nemli potansiyelinin bu oldugunu hissetmigtim. Ogrenci ve
6gretim tiyesi sayisinin goklugu diger okullarla kiyasladigimizda daha fazla gesitlilik doguruyor.

Ornegin ODTUde sunu séyleyebilirim; ¢ok iyi uzmanlik alanlarina kayarak doktora yapabilirsiniz ODTU’de.
Baglantilarinin giicti, Ankara’da merkezde bulunmasi, yurt dist ile iligkilerinin ¢ok zengin olmasi. Fakat eger arayis
halinde degisik konular ve degisik insanlar tanimak istiyorsaniz ODTU’de zaten onlart lisansta almigsinizdir.
Onun icin mesela lisans okuyacaklar igin ODTU bir cennettir. Her bakimdan; ona sundugu égrenci aktiviteleri ile
ilgili, yurtdist baglantilar ile, oradan gelen gruplarin yaptiklart ¢alismalar ile ilgili. ITU bunu yakalamaya bagladi

¢linkii Erasmus nedeniyle, Istanbul’da olmamiz nedeni ile ok fazla gelis gidis oldu.

Evet bir de Istanbul avantaji var.

Istanbul avantajint kullantyor ITU. Bunu sonuna kadar kullanmamiz gerek.

ODTU’de mesela zaten kurulugundan beri varolan bir gelenek gibi uluslararasi iligkiler.

Evet, iste siz de sOyliiyorsunuz bir gelenek oturuyor. Yani siz oraya bir aragtirma gorevlisi olarak gittiginizde
belitli bir siite sonra bu gelenege adapte oluyorsunuz ve onun avantaji dezavantajli yonlerini gérmeye
basliyorsunuz. Onun icin ben simdi mesela Gazi hakkinda ne desem bos bilemem onu; karsilagtirma da
yapamam. Mimar Sinan’da bana ilk goriste ters gelen bir tutum igerisinde. Neden ilk goriste? Ciinki oraya jlriye
Sgretim iyesi génderiyoruz. Ogretim iiyesi diyor ki ¢ocuklara ¢ok kétit davraniyotlar. Ben onlart tutacagim diye
koti juri tyesi oluyorum. Bagirmak geliyor icimden; 6grencilere béyle davranilmaz seklinde isyanlatt oynuyotlar.
Cuinkii bizim bitirme jiirilerimiz béyle degildir. Sen gitmeden énce dur, sana daha soyleyecek birkag lafimiz var
deriz. Yani onun artik meslekdasimiz oldugunu goriiriiz. Tyi mi yapiyoruz? Belki de yapmiyoruz. Belki de ¢ok
daha sinirli sayida mezun vermemiz gerekir. Cok daha kaliteli ¢ikarttigimizdan emin olmamiz gerekir. Bu
bakimdan Mimar Sinan belki de ¢ok daha iyi yapiyor. Bunu sdyleyemiyorum yani bunu tartamiyorum. Ama farkls

oldugumuzu biliyorum.

Oradaki bu tutum gegmigten gelen; 6greten 6gretmen 6grenen 6grenci yaklagimini getiriyor aklima.
Tabi bilemiyoruz bunu, onun i¢in mesela sizin yapacaginiz bu gériismelerde siz bunun icine giriyor olacaksiniz.
I¢ine girdiginiz zaman; kagit dstiinden okudugunuz, web’den okudugunuz kaynaklar size asla bu kiiltiir hakkinda
birsey sOyleyemeyecek. Oraya bakarsaniz hepimizinki birbirine benzer. Hig fark yoktur.

Mobilite kavramini tartisiyoruz, 6zellikle lisanstan sonra okullarin belirli potansiyellerini kullanarak
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6grenci gekmek ve belirli alanlarda 6zellesmeleri konusunda Nur Caglar ile gériismemde belirli
6ngdriilerini aldim. Sizin de Tiirkiye’de mimarlk egitim alaninda gelecege dair bir ngériiniiz var mi1?
Turkiye’deki mimarhk egitimi i¢in, 6zellikle de gesitli yapidaki halihazir mimathk okullatt i¢in genel bir yonelim

6nermek zor. Her okulun kendi yolunu bulacagina, bulmasi gerektigine inaniyorum.

Biz misyon olarakta, Selahattin bey de biliyor, ben ¢ok eski degilim Selahattin bey kurucusudur neredeyse, ¢ok
eskiden beri bu MOBBIG toplantilarinda su imaji vermek istedik; biiyik-kiiciik tniversite yoktur; devlet
Universitesi-6zel Gniversite yoktur. Bizim bélimlerimiz ortak bir hedef etrafinda dénmektedir. Bizi birbirimizden
ayiran sey olsa olsa bizim kurumsal kimliklerimiz ve verdigimiz bu tiir uzmanlik alanlari olabilir. Biz hep bu imajt
cesitli platformlarda islemeye calistik. Bunda giidiilen iki amag vardi. Birincisi bu toplantolarin baglangicinda biz
kigiik universiteyiz tasra universitesiyiz uzakta kaliyoruz fikri ¢ok sabit fikir halindeydi. Bunu kirmamiz
gerekiyordu. Boyle birsey degil dayanimasi gereken. Onun icin cokea isledik. Tkincisi de kurum kiltiriini,
stratejilerini ya da misyonunu olusturuyorken onlar i¢in ipuglart verebilecek gibi Nur Caglar’in da sézind ettigi

gibi fikirleri ortaya atmaya bagaldik.

Ornegin Safranbolu evlerine insan ne igin gider? Ciinkii Safranbolu iginde bulundugu kiiltiirii iyi ézimsemis,
ahsap mimarisi hakkinda en yogun bilgiyi verebilen, restorasyon alanlarinda uzmanlagmis ve yore ile ilgili ne varsa
onlarda uzmanlagmis agirlikli dersler tarif edebilir. Dolayist ile siz ahgap restorasyonu ile ilgili hedef koymussaniz
kendinize o hedef dogrultusunda yer segebilirsiniz. Mardin o sekilde 6zellegebilir. Mardin diin agildi, 6grencisini
bile emaneten Dicle’de okutuyor. $Simdi oranin bir iddiasinin olabilmesi i¢in I'TU orada bir arastirma merkezi
kurdu. Yani birimden 6nce bir arastirma merkezi olsun. Buraya yabanci aragtirmaciar dadansin. Burayi

besleyecek olan arastirmaci veya akademisyen potansiyeli gelissin diye.

Fakat siz bu idealler icerisinde dolasirken, sizin lizerinize bazi seyle geliyor. Mesela I'TU yiizdeyiz ingilizce
egitime gegecektir. I'TU anabilim dallarini birakacak bolim sistemine gegecektir. Benim rektérim simdi bu tir
onermelerle geliyor. Siz birtakim idealler sunuyorsunuz, sonunda size birtakim ¢6ztimler getiriliyor. Dikte ediliyor
demiyecegim ama getiriliyor. Dogru oldugunu diistindiikleri igin biytk ihtimalle bunlart éngériiyorlar. Bunlar
arasinda uzlast saglayarak yolunuzu bulmaya calistyorsunuz. Onun igin gelecekte ne olacagini 6ngorebilecek
durumda degiliz ama biz birincil nem olarak her boliimiin 6nemli oldugu ve kendinin énemli bulundugu; nasil
viicuttaki biitin organlar, apandisite gerek yok deniliyor ya apandisiti alinan vicudun muhakkak bir tarafi
eksiliyordur. Onun da bir iglevi vardir. Bu anlamda bademcik onu aliyorsunuz, bir sigortayr ¢ikartmis
oluyorsunuz, birden viicuda yayiliyor mikrop orada duracakken. Bunun gibi 6nemli 6nemsiz yerel, gelismis, eski,
yeni demeden herbirinin kendine 6zgi bir misyon belirlemesi gerektigini vurgulamaya devam edecegimizi

distintyorum.
Tium bu kaygilar giidiilmeden de mevcutta kurulmug bulunan okullar vardir.

Var, durum sudur orada da; suanda bir 6zel tniversite, ismini vermek istemiyorum, boliim a¢gmak tizere miiracaat

etti. Ben onlara orada bulunan arkadasim oldugu igin ve onlar bu ¢irpinsslar icinde oldugu icin kredilerin ne
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olmast gerektigi MOBBIG’de neler gorustiyoruz genel olarak bu iglerin Bolonya strecine uygun nasil
kurgulanmasi gerektigi konusunda birseyler soyledim. Ona sdyle bir sorum oldu Universitenizin genel
stratejisinde ortaya koydugu seyi bir 6grenir misin? Nedir bu? Dedi ki mihendisler yapmaya ve mithendislik
alanlarindaki bu hizmetleri bizzat firmalarin icinde calisabilir nitelikte miihendis yetistirmeye 6énem veriyorlar.
Yapma fikri. Tamam dedim ozaman bu Universitenin mimarlik béliminin misyonu da buna tutunacaktr.
Ozaman diyecektir ki buradan ¢tkan mimar ¢tkmadan 6nce muhakkak biiroda bir deneyim alacaktir. Biiro sahibi
msmar muhakkak burada derse gelecektir. Baska okullarda olmadigt kadar pratikle iliskisi giiglii bir okul olacaktir.
Herseyim eksik olabilir ama tutunacak bir dalim olabilir. Simdi sen bunu hi¢ unutma kafanin bir tarafina yaz.
Kurdugumuz biitiin dersler onlart nasil verdigimiz, nasil kurgulayacagimiz, seninle yapacagimiz bitiin
calismalarda hep doéniip dénip bunu koyacagiz éniimiize ve bunun etrafinda sekillenecegiz. Bunun etrafinda bir
kultir olusturacagiz. Bunun etrafinda multi-discipliner adam mi alacagiz istihtam edecegiz? Hep kafamizin icinde
bu disince olacak. Birileri ile konustugumuz zaman hep bu modeli check ettitip onaylattiracaglz. Bizim
tistiimiizde karar vericilerin de bundan haberdar olmasini saglayacagiz. Universite ile biitiinlesmeyi saglayacagiz.
Bu bizim kontrol edemedigimiz konulari kontrol etmeye ¢alistigimiz kiigik ¢aplt bir girisimdi. Kurali ben

koymuyorum. Birisi koymus ben ona tutunursam kendimi nasil organize ederim? Ama sonra vazgecmesin.

Onun i¢in simdi ITU ne olacak? Gelecekte ITU kesinlikle giizel olacak. Simdikinden daha iyi olacak, belki
bélinecek, sekiz parcaya ayrilacak, belki ingilizce macerasi basarisizlikla sonuglanacak. Ama baska birseyse, yine
yirimeye devam edecek. Mesela artik asistanimizi alamayacagiz paketten biri sececek. Yizde onbes sans ile

alacagrz. Olsun o gelecek.

ITU’niin mimarlik egitimi alaninda vocational, art-technique, academic anlamda verdigi bir agirlik var
mi1?

Vocational %15, art oriented %25, academically oriented %35, technique oriented %25 olarak degerlendirebiliriz.
Onceden okullar arasinda ayirimlar daha keskindi, ancak simdi daha belirsiz, hatta yillara gore degisken egilim
akislart gozlemliyorum. Cok geng ancak ok nitelikli kadrosu yetismekte; bu kadronun ¢agdas bakist ile bu

egilimler yenilenmektedir.

Kemal Corapgioglu ile de konustuk bu konuyu. Lisans, master ve doktora programlarindaki 6grenci
katilimini g6z 6niine aldigimizda, ODTU ve ITU’niin diger iki case’den daha fazla akademisyen
yetistirmekte oldugunu; MSGSU ve GU’nin ise daha ¢cok meslek adamui yetistirmekte oldugu izlenimine
kapilabiliriz. I'TU’de master ve doktora diizeyinde 6grenci katiliminin yitksek olmasi okulun bilingli
olarak kurguladig1 bir sistemin sonucu mu yoksa kendiliginden varolan bir durum mu?

Kemal beyin ne soyledigini merak ederim ama, benim ITU icin séyleyebilecegim; bir kere bizim tarihsel
misyonumuz icerisinde akademisyen yetistirmek var. Yani 6ncelik onlardadir. Fakat sonra giderek biz bir él¢tide
seye de dénistitk. Ornegin benim doktora yapan ii¢ arkadasimin yast benden biiyitktii. Yani doktora zevkle
yapilacak. Bu doktoray1 yapiyotlarken, bir kariyer beklentisi yoktu onlarin, demek istedigim. Simdi ama biz buna

aciktik. Simdi son siralarda ben bir doktora ve yiiksek lisans programinda koordinatériim ¢ok uzun senelerden
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beti; o sinavlarin hepsine de girip ¢tkiyorum. Girdigim zamanki tutumumuz su; yeterince bir biling olugsmus mu?
Bunu ne amagla istiyor? Cinkii bir segme yapmak gerekiyor. Akademisyen olanlarin 6nceligi olabiliyor birsiirii
bakimdan ¢iinkid tarihi misyonumuz geregi biz onlart yetistirmek istiyoruz. Ama oraya gidip akademisyen olarak
girip bize 35.madde ile gelip yerlesenler de var. O sart degil 6yle olmast da. Bilingli mi? Belirli bir entellektiel
dizeyi var m1? Burada ne yapmak istiyor? Yani sunu anladik ki senelerdir, kimse askerden ka¢mak i¢in gelmiyor
artik. Eskiden bir de 6yle endiseler vardi. Giren gocuklarin hepsi ger¢ekten bunu yapmay: arzu eden insanlar.
Onun diginda ¢ok iyi bilemiyorum bizim kontenjanlarimiz ¢ok genis, programlarimizin sayst ¢ok fazla. Sadece
tasarim, yap1 kontenjani fazla; fakat restorasyonun, bilisimin ¢ok kisithidir. Bunlarin kisitlt olugu 6gretim tyelerinin
az olusu. Mesela bizde endistri Grinlerinin kontenjant kisithdir. Nedeni ¢ok kuvvetlenmelerine karsiik 6gretim
tyelerinin sayisinin az olmat ve ¢ok yiiklii olmalari. Boylece hakki ile yapiramayacak olmalarini distinmeleri. Bu
kontenjan sinirlamalart nedeni ile tasarimda bizim ¢ok 6gretim tyemiz oldugu icin tasarim bolimunde biz
oldukea fazla aliriz. Uzerimizde ona yakin 6grenci olabilir. Bunlardan ii¢ dérdii doktora bes altist yiiksek lisans
olacak gibi ama bu sayilarin kabarikliiginin bir nedeni bizim birden fazla programda gbrev almamizdir. Hem
kentsel tasarimda gorev alirim, iki dakika 6nce yapmis oldugum ders peyzaj programinin bir dersiydi. Mimari
tasarimin koordinatériyiim ve esas olarak orada derslerim var. Simdi bu tiir ders gegisleri boliim gegisleri falan
olunca bir hocanin tzerindeki yik miktar1 da ¢ogaliyor. Bu da bizim misyonumuz igerisinde ¢iinkti buyiik
tniversitelerin ana bolimleri doguruyorlar. Yani 6nce schirciligi doguruyor mimarlik bélimi, — sehircilik
dogduktan sonra o mimarlik bolimii bélge planlamayt dogurdu. Ondan sonra endustri tranlerini dogurdu yine
mimarlik bélimi, mimarlik hocalarindan bazilari orada gelismeye basladilar. Ondan sonra peyzaj mimarligin
dogurdu. Sehircilik ve mimarlik biraraya geldi peyzaji dogurdu. i¢ mimarhgt dogurdu. Siz bunlari béyle
dogurdugunuz zaman onlardan sorumlu oluyorsunuz ve birtakim derslerinde de rol aliyor oluyorsunuz.
Misyonunuz Oyle ¢izilmeye bagladigt zaman da artik akademisyen mi meslek adami mu yetistiriyorsunuz? Hersey
birbirine giriyor. Yani ¢ok tanim koyamaz hale dontstyorsunuz. Bir taraftan tasarim iriminde akademisyen
yetistirmeye 6nem verirken, peyzajdakilerin okadar akademisyen ihtiyaglart yok. Onlart meslege yetistiriyor
oluyorsunuz. Onun i¢in ¢ok net de birseyler séylemek dogru degil. Aslinda bizim normal olarak madem mimarlik

bolimuyiiz adam gibi mimar yetistirmemiz gerekir.

Meslek adami1 anlaminda mi1?

Meslek adami anlaminda. Hedefimizin bu olmast gerekir. Yiizbin tane arastirmaci yetigtirip nasil hizmet edebiliriz
mimarlik meslegine. Ama mesela ben kendim ikinci siniftayim. Yani arastirmact kismindayim. Ben uygulamact bir
mimar degilim. Oyle bir hedef ve misyon kendime higbir zaman koymadim. Bunu koymak i¢in bulundugum

agamalarda bilingli kararlarla bu tarafa dogru yoéneldim. Onun igin birsey 6ngdremiyorum.

Sunu soyleyebilirim. Belki o ilging olabilir. Kurumlar arast gegisler bakiminda ITU tutucu degildir. Benim buraya
katildugim zaman herkesten destek gérdim. ITU’luler dedilerki, ITU’liler zaten kendi 6grencilerine degil hep
disardan gelenlere boyle yapar. Alakast yok. O sadece bize verilmis olan 6zglivenin sonucundaki girisimlerimizle
gelisen birstureg. Mesela degisim programlarinda degisik tniversitelerin 6grencilerine aciktir yatay gegislerde falan.

Yatay gecisler yahutta bu tiir master programi se¢melerinde hangi okuldan geldigine bakidmakizin bilingli mi
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bilingsiz mi bu se¢im diye bakariz. Yeditepeden 6zelden vakiftan falan ayirimini koymamaya ¢alisiriz. Eger bize
yukaridan konulmus olan lisansh bir yaptirim olmamigsa. Ama mesela benim sevgili ODTU’im burada benim
¢ok parlak 6grencimi almaz yatay gegisle nedenini bilebilmis degilim. O bakimdan mesela ITU cok daha esnektir.
Daha agiktir bu disaridan gelen fikirlere. Onun icin kara diyen de, ak diyen de, gri diyende, birbirine tamamen zit
olup kavga eden de buradadir. Onlarin zenginligini de biz baya kullaniyoruz. Bu var nasil olmus bilmiyorum ama

var.

Mobilite kavramu agigindan ITU 6grenci ¢gekmek igin nasil yol izlemektedir?

Mimarlik okulu olarak 6zellikle Tagkisla kampisiinin kent icindeki konumu, Bélimin yurt disna génderdigi
ogrencilerinin oradaki basarilari (Erasmusla AB ve ABD okullarina) ABD de bazi 6nemli okullarla kurulan ve
stirdiiriilen Ggrenci degisimi ya da atdlye caligmast tarzi iliskilerin varligr. Istanbul hakkinda en iyi bilgiye
ulasabilmeleri. Akademik kadronun sayi ve konu bakimindan zenginligi, Ozellikle Lisansistiinde kuramsal

derslerin ¢esitliligi (%30 oraninda ingi]jzce dilindeki kuramsal derslerin varligr)

Ogrenci cezbetmek igin gelecekte ne olur? Denirse; 6grenciler biz artik bireysel olarak mantikli gocuklar geliyor,
liseden kesinlikle zeki ¢ocuklar geliyor. Biz bu zekilerden pay kapmaya ¢alisiyoruz. Zekayt 1Q ile tanimladigimiz
1Qdan pay kapiyoruz. Halbuki bagka tir zekalar da var. Onlara gore birey kendi kendini degerlendirmeye
baslayacak. Ciinkii giderek daha fazla danisman oluyor bu cocuk igin degil mi? Universite segimleri sirasinda. Ben
tniversitemi segerken benim danigmanim yoktu, ailem ve birka¢ tanidigin disinda. Simdi liselerin, dershanelerin
6zel profesyonel danigmanlari var. Bu insanlar yavag yavas kendi zekalarini bilip ona gore kendi segimlerini
yapacaklar. Ozamanda biz teknik tniversite oldugumuz igin matematik puani ile fen puant ile aliriz diyecegiz ve o
fen puani icerisinden en usttekini almak icin birbirimizle yatisip duracagiz. Ne icat edecegimizi bilmiyorum. ITU,
ODTU ile yarisacak mithendislik alaninda Bogazigi ile yarisacak ¢linki biz onlart koymusuz 6niimize. Neden?
Bakiyoruz 6grenci se¢im puanlarina gore karar veriyoruz. Baska bazi niteliklere gore karar vermiyoruz. Kampiist
mii iyi? Ogrenci neyi istiyor ODTUyii istiyor. Neden? Yiizde yiiz ingilizce bende ingilizceye gegecegim. Yani bir
savag meydant burast. Cesitli kiiciik hamleler var. Onun i¢in ben simdi gelecegi géremiyorum ama kurumlarin da

bu yerlesik olan kiiltiirlerinin de bu kadar kolay degismeyecegini 6ngoriiyorum.

Degismemesi de gerekiyor aslinda?

Degismemesi gerekiyor demiyorum o yavag yavas mesela arttk Nezih Eldem kiiltiirii degil baska bir kiiltir.

Eger kurumsal kimlikten s6z ediyorsak, onu bir kiiltiir olarak degil metod olarak degerlendirebiliriz
belki.

Baska bir tarafa gidiyor, ama bu giderek degisen bir siireklilik gosteriyor. Benim girdigim déneminki ile bu
doneminki tamamen farkll. Birinci stuf uygulamalari mesela o kadar farkli ki anlatilamaz. Yarin 6biirgiin
geldigimiz noktada ITUde birinci sinif uygulamalarinin nasil yapilacagini hayal bile edemiyorum. Cok fazla
potansiyeller var. Onun i¢in ben son derece cazip buluyorum, keske daha ¢ok Omrim olsa da onlar

gbzlemleyebilsem. Ama bana 6gretilenle ben simdi kendimi agip, onlara yetisip, grubumu yénetmeye calistyorum.
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Allah’tan emeklilik sirem var da beni kenara koyacaklar. Yani miimkiin oldugu kadar onlara bir nokta koyup yeni
gelismelere agik tutmak gerekiyor. Nur Caglar arkadasim benim siimdi 6yle bir yasta 6yle bir donemde yani
gelecegi 6ngérme déneminde. Onun icin benimle pozisyonu aynt degil hoca olarak. Ben tam ortadayim. Oray:

yasadim bunu gériiyorum.
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APPENDIX 2-E

INTERVIEW WITH ORHAN HACIHASANOGLU
ISTANBUL TECHNICAL UNIVERSITY
FACULTY OF ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

(done by the author on 28.03.2009)

Elif Ozelgiil: Mimarlik egitiminde globallesmenin getirdigi standartlagma ve okullarin global markette
kendi kimligiyle var olma gerekliligi arasinda yaganan gerilimi nasil degerlendiriyorsunuz? Bu anlamda
ITU’niin gegmisinden gelen potansiyelleri neler olabilir?

Orhan Hacihasanoglu: Oncelikle ITU bunu global market degil de; farkli birgok yaklasim bigimini barindiran
ortak bir paylasim alant olarak degerlendirmektedir. ITU derslerini ve stidyolarint yurtdisindan gelecek
Ogrencilere acmustir ancak Ggretim gorevlilerinin dolagimi konusunda daha dikkatli davranmaktadir. Buradaki
amag secilmis bir 6gretim kadrosuna sahip olmaktr. ITU ders programini ve egitim metodunu kendi 6grencileri
Ogretim gorevlilerinin 6zdegerlendirmesi ve beraber ¢alistigr es kurumlarin yardimiyla evrensel tekniklere gére
yeniden yapilandirmistir. (NAAB-National Architectural Accrediting Board Substantial equivalency gibi:

http://www.naab.org/international /substantial equivalency.aspx

ITU tarihsel degerlerini ve gelisim siirecini gézoéniine aldigimizda, diger mimarlik okullar: iginde
kendine 6zgii misyonunu nasil belirliyor?

Cevreye duyarli, toplumsal ve bireysel beklentilerin farkinda, etik, estetik degerlerle donanmus, yenilikleri ve
teknolojik gelismeleri 6zimseyen mimarlarin yetistirilmesini 6zgorev kabul eder. Uluslararasi diizeyde nitelikli ve
gelecege yonelik bir egitim sunarak, 6grencilerinin arastiran, kesfederek 6égrenmeye calisan, ¢ok yonld, diisiinsel
esneklige sahip, aydin bir birey olarak gelismelerini éngorir. Giinimiiz kent ve mimarlik konularini sorgulayan,
elestirel dustnebilen, tartigabilen, yaratict diiginme, mimarligi anlama, yorumlama bilgi ve becerilerini gelistirmis,

genel mimarlhk konularinin farkinda yetkin mimarlar mezun etmeyi hedefler.

ITU’niin mimarlik egitimi alaninda vocational, art-technique, academic anlamda verdigi bir agirlik var
m1?

Academically and technique otiented olarak niteleyebilitiz.

Mobilite kavrami agisindan diigiindgiimiizde I'TU kendisini gelecek olan 6grenci ve 6gretim gorevlileri
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icin nasil gekigi hale getirmektedir? Bu anlamda potansiyelleri nelerdir?
ITU Mimarlik Fakiiltesi ve Bolimii, kendi tarihi ve esdeger okullar ile kurmus oldugu iliskiler vasitast ile Avrupa
ve Amerikan okullarindan gelecek 6gretim gorevlileri hem de 6grenciler icin ¢ekici bir kurumdur. Gegtigimiz sene

toplam 600 6grenciden yaklagik 60 6grenci Avrupa’ya gitmistir ve 30 6grenci Avrupa okullarindan gelmistir.

Evrensellik ve 6zgiinlitk gerilimini gézoniine aldigimizda, Tiurkiye mimarlik egitim alaninin gelecegine
dair nasil bir 6ngoriiniiz var?

Evrensel ve 6zgin baglamlan dusindigimiizde, Turkiyedeki her okulun kendi yerel, beseri, fiziksel ve
sosyokultirel varhiklari dogrultusunda kendi ders programini ve 6grenim-Ggretim stratejilerini gelistirecegini

distntiyorum.
ITU’niin kendi mezunlarini degerlendirme sistemi var m1? Bu degerlendirmeyi nasil araglar kullanarak

yapiyor?

Tabiki kurumun kendi mezunlarint degerlendirdigi bircok metod var. Yazili ve sézlii arastirma yollart kullaniiyor.
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Kurumunuza ait 1980 dncesi bir ders programina ulagmamiz miimkiin miidiir?

1978-1979 Egitim-6gretim yilinda toplam 8 yartyillik lisans egitim programi asagidaki gibidir.

1. YARIYIL 2. YARIYIL

Mimari Proje I 0-0-8 Mimari Proje I1 0-0-8

Statik 2-2-0 Mukavemet 2-2-0

Teknik Resim-Stiidyo 0-0-4 Yap1 Elemanlari 8-0-0

Plastik Sanatlar Egitimi-Stiidyo 0-0-4 Temel Tasar Calismalari-Stiidyo 0-0-4

Mimarlik Tarihine Girig 2-0-0 Kiiltiir ve Usluplar 2-0-0

Genel Matemetik 6-0-0 Oleme Teknigi 2-0-0

3. YARIYIL 4. YARIYIL

Mimari Proje 111 0-0-8 Mimari Proje IV 0-0-8

Yapt Statigi 2-2-0 Betonarme ve Stiidyosu 2-2-2

Yap1 Elemanlri ve Malzeme Stiidyosu  0-0-8 Celik Yapilar ve Studyosu 2-0-2

Yapt Malzemesi 1 2-0-0 Yapt Malzemesi 11 3-0-1

Turkiye Sanat Tarihi 2-0-0 Fiziksel Cevre Kontrolii ve Saglik Donatimi 4-0-0

Perspektif 2-0-1 Anadolu Tirk Mimarisi 2-0-0

5. YARIYIL 6. YARIYIL

Mimari Proje V 0-0-8 Mimari Proje VI 0-0-12

Fiziksel Cevre Kontroli ve Saglik 0-0-8 Yapim Teknikleri 2-0-0

Donatimi Stiidyo

Yapim Yonetim ve Ekonomisi 4-0-0 Yapim ve Yapi Sistemleri Stiidyosu 0-0-8

Sehir Planlama 2-0-0 Sehir Bolgeleri ve Ulagim 2-0-0

Planlama  Teori ve  Metotlar1 0-0-4 Sehir Bolgeleri ve Ulagim Stiidyo 1-0-3

Stiidyo_S$ehir Planlama

7. YARIYIL 8. YARIYIL

Mimari Proje VII 0-0-12 Bitirme Odevi 0-0-12

Yap1 Elemanlart ve Malzeme Stiidyo- 0-0-2 Sehir Yenileme 2-0-0

Yapt Malzemesi

Yerlesmeler 2-0-0 Sehirsel Tasarim ve Sehir Yenileme Stidyo-Sehir 0-0-4
Yenileme

Sehirsel Tasarim ve Sehir Yenileme 0-0-4 Devrim Tarihi 2-0-0

Stiidyo-Yerlesmeler

Cagdas Mimarlik Kaynaklar 2-0-0 Genel Ekonomi 2-0-0

Mimarhk Tarihi ve Restorasyon 0-0-4

Stiidyo

Devrim Tarihi 2-0-0

Is Hukuku 2-0-0
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APPENDIX 2-F

INTERVIEW WITH KEMAL CORAPCIOGLU
MIMAR SINAN FINE ARTS UNIVERSITY
FACULTY OF ARCHITECTURE, DEPARTMENT OF ARCHITECTURE

(done by the author on 29.04.2009)

Elif Ozelgiil: Mimarhk egitiminde globallesmenin getirdigi standartlagma ve okullarin global agda
kendi kimligiyle var olma gerekliligi arasinda yasanan gerilimi nasil degerlendiriyorsunuz? Bu anlamda
MSGSU’niin gegmiginden gelen potansiyelleri neler olabilir?

Kemal Corapgioglu: Son zamanlarda Mimar Sinan Universitesi'nin, daha dogrusu ben baskanlik yaptyorum
burada iki buguk sene oldu, 6niimiizdeki glinlerde gérev stirem dolacak. Gérevde oldugum siire icinde bir yapisal
degisiklik yasadik. Son zamanlarda bitiin tniversiteler bir degisim doéntstim streci yagadi. Genellikle eski
universitelerde, yaslt tniversitelerde bu stregler ¢ok sancili oluyor. Bunu biz ge¢mis dénemler yani Yiksek
Ogretim Kurulwnun olusturdugu modelden sonra {iniversitelerin nastl yapilandigini analiz ettigimiz zaman bunu
goreiliyoruz. O dénem benim teghisim, o dénemde ¢ok biiyiik sapmalar olmus. Iste anabilim daly, bilim daly, gibi
yapilanmalara alistk degil tabi tGniversiteler. Bir anda bitiin bu kavramlar ortaya ¢iktig1 zaman benim gérdigim
en buyik talihsizlik, pek ¢ok tniversitede de buna gahit oluyorum, herkes bir bilim dali derdine dismus, yeni
bilim dallari kurulmus. Iste mikerrer bilim dallart var, anlamsiz bilim dallart var, yani ben aniversiteler igin en

buyiik talihsizliklerden biri olarak gériiyorum bunu. Béyle bir talihsiz bir yapilanma vat.

Turkiye’de zaten bizim tiniversitemiz modern 6ncesi dénemden modernist ddneme, modernist dénemden post
modernist déneme pek ok siirece sahitlik etmis bir kurum. Ilk kurulus amaci da zaten Osmanl’nin
modernlesmeye ayak uydurabilmesidir. Yani kurulus amact da bu. Bu siire¢, tamam yani Universite ozaman
islevini ¢ok iyi yerine getirmis ama iste YOK iin kurulusu ile ayn1 siirede cereyan eden bu post modernist donem
bana gore burada tahribatlar yapmis. Iste iilke icin birseyler yapmak gibi misyonlar unutuluyor boyle bulanik
doénemlerde. Yani post modernist donemin en ¢ok elestirilen yani da bu zaten bu bulaniklik, fluluk. Benim

idareciligim déneminde de bu muglaklik beni rahatsiz ediyordu.

Bu ylzden kurumun kendi yapisina uygun, giizel sanatlar agilikli bir egitim verilmesi. Bunun tabi en biyik
avantajlarindan bir tanesi mimarlik bélimtnde de bu entegrasyonlart yaratma konusunda bir ¢abaya itti bizi.

Burada ben idareci oldugumda mimarligin diger boélimlerle higbir aligverisi yoktu mimarlik boliimiintn. Ben
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6grenci iken en biyik 6zlemim gidip resim bolimiinde resim galismak heykel boliimiinde heykel ¢alismakti. Ama
birakin bir atSlyenin kapisindan bile girme firsatim olmadi bu kosusturma icinde. Bugiin geldigimiz noktada
bunu sagladik. Yani ¢ok genis bir secime bagh ders yelpazemiz var. Burada isteyen 6grenci heykel ¢alisiyor;
isteyen O6grenci resim galistyor; grafik var; miizik var; edebiyat var. Muhtelif disiplinleri biraraya getiren se¢meli

ders yelpazesi olustu.

Yani sanat dallar1 ve mimarlik egitimi arasindaki iligkiler segmeli dersler araciligi ile mi kurgulaniyor?

Tabi, tabi ciinkii bu tiir isler. Bakin séyle bir yapisal celiski var. YOK sonrast biitiin mimarlik okullart OSYM ile
6grenci almaya basladi. Dolayisiyla buradan aldiginiz 6grenci iste fen puani ile geliyor buraya. Siz bu 6grenciye
zorunlu olarak mifredatinizda sen simdi desen c¢alisacaksin, heykel calisacaksin  diyemezsiniz. Yani
diyemiyorsunuz. O yiizden biz bunlarin hepsini, temel dersler, ki son dénemde bunu daha da netlestirdik,
zorunlu derslerimizi daha da azalttik. Segmeli olanlari daha arttirdik. Ogrencinin bu firsatlardan esit olarak
yararlanmast icin. Isteyen 6grenci mutlaka, kendini iyi ayarlarsa, bu siirec icinde resim secebilir, sulu boya
tekniklerini segebilir, bilgisayar ile dijital ortamda sunum teknikleri segebilir. Bunlarin hepsi 6grencinin

egilimlerine bagl olarak gelisir.

Ayrica, yine kurulusundan bugiine, daima iilke sorunlarina duyarl bir Gniversite yapisina sahipken, son dénemde
Oyle bir misyonu da kalmamusti. Tm Universiteler gibi tek tip bir yapi vardi. O konuya da ¢6zim arayislarimiz
var bizim. Bgitimimizin biyiik bir kismin faydaya déniik hale getirmeye calistyoruz. Eskiden sadece Istanbul
universitesi idi. $imdi Anadolu’yu tanimak, tanitmak ve egitimin bir parcast haline getirmek gibi bir hevesimiz
var. Ben mesela proje atlyelerinde, béyle bir plot atdlyemiz var. Tamamen Akdeniz Havzasi genelinde
aragtirmalar yapiyoruz; tipolojiler gelistitiyoruz. Yarin icin neler yapabiliriz bunlarin ¢6ztmlerini artyoruz. Bu da

yine son yillarin bir dontisimi. Yeniden yapilanmast diyebilitiz.

Genelde biz egitimimizi boyle star mimar diye tabir ettigimiz, boyle her yapugt farkli olsun, hevesi ile ¢alisan
ogrencileri hedeflemiyoruz. Biz Anadolu’yu tantyan; toplumu, halki taniyan; bunlarin geleneklerini, tarihini,
gecmisini taniyan; kiltiiriind taniyan; bu kiiltiir sentezini sindirmis ve bunun sonrasi gelecege ¢éziimler tiretebilen

bir mimarlik egitimi hedefliyoruz.

Yani bu tabi proje atdlyelerinde de yine se¢me Ozgiirliigiini distinecek olursaniz, bu bir kesitidir. Bir kesim
tamamen buna odaklanmustir. Proje atOlyelerinde boyle ¢alisma yapmaktadir. Bagka denemeler yapan

arkadaglarimiz da vardir.

Proje atélyelerinde bu anlamda gesitlilik var yani?
Cesitlilik var ama boyle de bir omurga var. Oyle séyleyelim. Ogrencinin de tabi birtakim Szlemleri var. Virtiiydz
olmak isteyen, o hevesle gelen, hep béyle yapan belki de hep hiisran yasayan insanlar var yani. Bunlarda tabiki bu

stiregleri denemek zorunda. Yani 6zetle benim buradaki yapilanmayi size anlatmam ancak béyle miimkiin olabilir.
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Giizel sanatlar ile ortak program gift diploma gibi uygulama deneyiminiz oldu mu hig?

Oyle bir yol denemedik. Yine bunlarin alints kosullart farklt oldugu igin bizim mimarlik 6grencimiz yetenek stnavi
ile alinmiyor. Yetenek sinavi ile alinmayan yerlerde boyle programlari uygulamak biraz zor. Bizim cift anadal,
yandal gibi programlart da uygulamamiz pek kolay olmadi. Yani o siireci de arastirtyoruz ama boyle birsey kolay
degil. Mimarlik bolimu 6grenci sayst da diger boliimlerden ¢ok fazla. Bizim burada benim gérdigim bir akim
var ayni anda iki sey degilde sehirciligi birakip bize gelmek isteyen ¢ok. Yani o yatay gecisle bunlart aliyoruz
genellikle. Boyle bir akim var. I¢c mimarlik yine yetenek sinavi ile aldigt igin onlarla boyle bir 6grenci alisversisimiz
olmuyor. Giizel sanatlar ile hi¢ yok. Yani giizel sanatlar ile isbirligimiz sadece atdlyeler seviyesinde se¢ime bagl

dersler ile kurulabiliyor. Onun haricinde daha biiytik birsey yok.

MSGSU’niin elindeki en 6nemli potansiyeli bu aslinda, o nedenle de ¢cok 6nemli.

Tabi, tabi. S6yle bu burast igin biyik bir avantaj tabi. Onu kismen sagladik. Esas burada bulusmayi, birtakim
atolyelerde bolimlerin bulusmasi saglanabilir. Yani bundan sonraki dénemde de insallah onu saglamak istiyoruz.
Yani mimari proje atolyelerinde ressamlar, heykeltraslar birarada birseyler Uretebilir. Bu bir hedef. Ama ne kadar

zamanda gergeklestiririz bilemiyorum. Bu potansiyeli boyle kullanmamiz lazim.

Ben de kendi aragtirmam sirasinda kurumlarin learning module’lerinin arasinda ¢ok ciddi benzerlikler
oldugunu gézlemledim. Bu konuda ne diigiiniiyorsunuz?

Simdi bakin; bir yirmi otuz senedir aynilasma slireci yastyor biitin universiteler. Son zamanlarda vakif
universiteleri kendilerine farkli kimlik yaratma arayist igindeler. Bizim kurumumuz da iste bu son yapilanmalati ile
kendi 6ziine ve potansiyeline uygun bir kimlige kavusmak tizere. Kavustu diyelim veya kavusmak tizere diyelim.

Biitiin bu gegtigimiz otuz senelik stireci disiinecek olursak genelde bir aynilagsma siireci yasandi.

Heryerde aymi bilim dallari, ayni programlar, ayni krediler, malesef yani hatta 6yle seyler varki. Benim yasadigim
mesela, isim vermeyecegim kurumlar arasinda ama, deminde bahsettim onu bilim dallari kuruluyor; Tturkiye’de
bazt bilim dallart isimleri farkli ama ayni isi yapiyor. Simdi bakiyorsunuz, bir kurum “ya orada bir bilim dali var,
bende yok” deyip ayn1 bilim dalin sirf kurmak i¢in kuruyor. Tste bu aynilasmanin ¢ok kétii bir 6rnegi. Bunlardan
ben sikintt duyuyorum. Bu 6grenciye nasil yansiyor ve daha sonra piyasaya ve mezun olan 6grenciye nasil

yanstyor? Bunun dogru teshisini koymak kolay degil.

Hele son zamanlarda is biraz da seye baslady; medyatik ortamda giindeme gelmeye basladt. Bir bakiyorsunuz X
tniversite daha fazla reklam yapiyor, daha fazla tanitim yapiyor. Olmayan birseyi var gibi géstermek de s6z
konusu. Ama bu son yillarin egilimi. Bana gére bu tiir kurumlarin reklama ihtiya¢ duymamast lazim normal
sartlar altunda. Yaptiginiz is ortadadir, Burada her kurum varolan potansiyelleri ile bir degere sahip ise eger, odur
onu cazip kilan. Ama bunlar yoksa ozaman sadece reklamla tanitimla 6n plana ¢ikmak, burslarla 6n plana ¢ikmak.
Yani simdi biitiin vakif tniversiteleri normal sartlar altinda bir defa esdeger puan alan insan vakif iniversitesine
gitmiyor. Bunun i¢in ona burslar bilmem neler vererek, ben de yiiksek puanla 6grenci aliyorum. Bunlar yapay

seyler. Ama piyasa kosullarinda malesef oluyor bunlar. Gegtigimiz yillarda bu okullar kurulus siirecinde idi. Daha
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kadrolarini olusturamadilar ama yakin bir gelecekte sahip olduklart maddi imkanlar onlari matka olmasalar da

markalastiracak. Yani burada devlet tiniversitelerinin bir talihsizligi var. Bu kurum da o talihsizligi yastyor malesef.

Bir defa soyle bir talihsizlik var; vakif Gniversiteleri tabiki tamamen ticari kurumlar. Kadro olusturmuyorlar.
Minimum ¢ekirdek bir kadro ve devlet tniversitelerinden besleniyor strekli. O zaman buradaki arkadaslarimizin
da; buradaki dersleri, oradaki dersleri; akademik calismalart aksamaya basliyor. Turkiye icin béyle bir sanssizlik
var. Bunlarin da diizelecegini temenni edelim hep beraber. Yani bu Tirkiye igin énemli bir sorun. Oyle

baktyorum.

MSGSU’niin mimarlik egitimi alaninda vocational-academic, art-technique, anlamda verdigi bir agirhik
var m1? Bu okul sanat agirlikli bir okuldur diye biliniyor. Bunlardan herhangibirine agirhik vermek mi?
Yoksa hepsine esit uzaklikta durmak gibi bir yaklagimi m1 var?

Evet bizim i¢in 6yle soyleniyor. Onu birazda siz belirlemiyorsunuz yani geg¢misten gelen bir kurumsunuz.
Yapsantz da yapmasaniz da bir takim misyonlar size yikleniyor. Tabiki buranin akademik oldugu gorilebilir
yapisal olarak baktginiz zaman. Halihazir yapilan icinde mevcut kadrolarla ¢ok akademik olunacagina ben
inanamiyorum agtkeast. Universitelerin yaptiklari islere de bakacak olursaniz; kadrolar YOKiin bir tabi Tiirkiye
genelinde belli bir 6grenciyi bir yerlere yerlestirme gibi bir endisesi var. Bu birtakim yeni tniversitelerin

kurulmasint da destekliyor, koriikliyor.

Bu tir eski kurumlar kadro olarak anadolu tniversitelerinden daha zengin oldugu igin hem egitimi hem
arastirmay! ayni paralelde ylrtitmek gibi bir sorumlulugun altina girmis durumdalar. Ama ne kadar bagariidir?
Onu bilemiyorum ¢inkii 6grenci sayilart ¢ok arttt. Benim kanaatim simdi ayni anda her iki alanda da bu okulun
basarili olabilmesi i¢cin 6grenci sayisinin yuzde elli azalmasi lazim. Ge¢migteki sayilara ulagmasi lazim. Su anda ben
Ogrenci sayistnin bu okulun kapasitesinin tizerinde oldugunu disuniiyorum. Benim su anda yiksek lisans
calismalarina vakit ayirmam gerekir arttk. Emekliligime yaklasiyorum artik. Doktoralar yaptirayim, yiksek lisans
calismalari yaptirayim. Arzum var ama Uzerimde miithis bir lisans ytikii var. Niyet, hani diyorsunuz ya kurumlarin

niyeti, bagska yasam baska.

Yapmis oldugum arastirmaya gore, 6grencilerin yiiksek lisans ve doktora katilimlarina bakildiginda
MSGSU ve GU de lisans katili yiizde elli altmis arasinda iken; METU ve ITU’de yiizde yetmig
seksen arasinda degisiyior.

Neden? Kadrolar ¢ok fazla da ondan. Biz agik¢ast su anda her ikisini de esit oranlarda yuriitecegiz diye kisisel

olarak eziliyoruz Gyle séyleyeyim. Yani miithis bir yiik var. Bu yakin zamanda degistirilecek birsey de degil.

Yani bu durum kurumun meslek adami yetigtirmeye verdigi 6ncelikten degil de kadrolarindaki
yetersizliklerden kaynaklaniyor diyebilir miyiz?
Soyle simdi; bu okul temelde meslek adami yetigtiriyor. Akademisyen yetistirmekte problemler var. Ben onu

anlatmaya caligtyorum. Yani normalde baktginizda bu okulun omurgasi iyi bir meslek adamy, iyi bir mimar, iyi bir
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uygulamaci yetistirmek. Gegmiste zaten boyle bir tiniversite yaptlanmasi yokken, bu okul béyle varmis ve ¢ok iyi

de uygulamacilar yetistirmis. Cok iyi meslek adamlari yetistirmis.

GU’de de bunun iizerinde duruluyor; “uygulamaci mimar”

Tabi, tabi yani bir akademisyen yetistirme sorumlulugu son yillarin sorumlulugu. Orada dedigim gibi kadroya
baglt bazi endiselerim var. Ge¢misinde de bugiin de meslek adami yetistirme misyonu var zaten. Ama tabiki
akadmisyen de yetistirmek zorunda. Simdi ODTU, GU, ITU, YILDIZ, MSGSU bunlar Tirkiye’nin bes alt tane
saydik, DOKUZ EYLUL falan buna iki @i¢ tane daha ilave edin sekiz on. Tiirkiye de otuz kiisiir tane mimarlik
okulu var. Yani kadrolari nedeniyle bu okullar zaten bdyle bir sorumluluk Gstlenmek zorunda. Mesela Kayseri’ye,
Mersin’e bakiyorsunuz iki tg kisi ile yani bu okullar zor sartlar altinda. Esasinda biitiin okullar zor sartlar altinda.

Oyle séyleyeyim. Cok avantajli okul yok su an.

Ozel okullar var sartlar1 daha iyi olan,

Ozel okullar tabi ticaret 6n planda orada yani. Gériiyoruz hepsini. Yani bir sistem emekliler {izerine kurulmamali.
Yani ben acik¢ast kendim i¢in sGyleyeyim; ben emekli olduktan sonra zaten Syle bir yere deden gideyim. Emekli
olmak demek emekliligi yagamak demek. O 6yle bir yasam bigimi. Ben burada egitmenlik yapacagim emekli
olacagim ondan sonra manasi da yok zaten. Ama oradaki biitiin sistem emekli 6gretim tiyeleri istiine kurulu. Bu

biraz da talihsizlik.

Kurumunuzun adinin Mimar Sinan Giizel Sanatlar Universitesi olarak degistitilmesi konusunda,
okulun kendini farklilagtirma g¢abasi iginde olduguna dair bazi tartigmalar var. Bu konuda ne
sOyleyebilirsiniz?

Bu okul ¢ok, iste Sanayi Nefise, giizel sanatlar akademisi, sonra Mimar Sinan Universitesi ve sonra Mimar Sinan
Giizel Sanatlar Universitesi oldu. Iste dediler ki teknik iiniversite var. Burast da sanat egitimi veren bir kurum.
Burast da glizel sanatlar Universitesi olsun dendi. Agikgast bu bir referandum ile kararlastirilan birsey degil. Bir

emrivaki ile oldu.

Okul kendisi istedi ama bunu degil mi?

Yonetim yapti iste. Yani okul genelinde bir referandum yapipta “biz bdyle bir yapiya sahibiz, bdyle olalm m1?”
denmedi. Ama neticede gerceklesti. Simdi Fen Edebiyat Fakiiltesi de var. Istatistik de var. Onlar tabi simdi
kendilerini daha yabanct hissetmeye bagladilar. Bence bu isi isimle ¢ok tanimlamamak lazim. Yani yaptginiz i sizi

eger zaman iginde tanimlarsa bence o daha saglikli. Clinkii isim herzaman yapilan isle 6rtismiiyor.

Stiidyonun iglenisi ile ilgili bir tutumunuz veya farkli oldugunu disiindiigiiniiz bir uygulamaniz var m1?
Bizim stidyolarimizda 6grenci hocasini segmekte 6zgiir, konusunu segmekte 6zgiir. Bu birinci projeden diploma
projesine kadar béyle. Pek ¢ok okulda diploma projesi tek bir konudur. Bizde yer serbesttir. U¢ konu vardir. Yani
6grenci bu okulda herzaman birseyleri se¢me imkanina sahiptir. Hem stiidyosunu hocasint seger hem konusunu

secer. Yani ne kadar iyidir?
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Konular neler olabiliyor?
Mesela iste idari yapilar, turizm yapilari, miizeler mesela bu sémestrin konular bunlar. Isterse 6grenci kendi
memleketinde bir miize yapabilir. Isterse Istanbulun bir bolgesi icin bir belediye yapabilir. Ogrencinin

insiyatifinde bu. Seger. Ben su konuyu yapmak istiyorum der. Segme sanst vardir.

Projenin yeri konusunda taninan bu serbestlik, 6grenci iilkeyi tanisin ideali ile de 6rtiigiiyor.

Tabi Ortiisiiyor. Benim mesela beni segen 6grenci ben son yillarda hep Anadoluw’da bir plot bélge segiyorum. O
plot bolgede gelenegi arastiriyoruz. Plan olusumlarinin analizini yapiyoruz. Yapi sistemlerini aragtiriyoruz.
Oradan hareketle de gelecege dair plan tipolojileri olusturuyoruz. Iste bunlari derliyoruz, biraraya getiriyoruz.
Ben biraz farkli bir atSlye calismast yaptirtyorum. Bana gelen insan bu etaplart yastyor. Bazi 6grenci sevmiyor ama

bazist da hoslantyor. Yani bunun 6rneklerini simdi gosteririm size.

Bu hani deminde dedim ya Anadolu’nun yerel kimliklerini tanitmak falan gibi hedefimiz var. Bu kapsamda
herhangi bir yoreyi analiz ediyoruz. Oradaki mimari kimlikleri belirleyen unsurlari 6grenci aytklamayr 6greniyor.
Ondan sonra bu tanimlari, kimlik kavramint dgrenen 6grenci bir yorede, mesela Kayseri plot bolgemiz bu sene,
Kayseri’ye gidiyor. Kayseri'de neler yapmak lazim? Envantetler ¢ikartyor, roloveler cikartyor. Oradaki plan
agamalarini, tiplerini okuyor. Oradaki yap1 sistemlerini yerlesme modellerini okuyor. Ondan sonrada buradan
hareketle, bu tipleri olusturduktan sonra bu tipolojilerin nasil gelisecegini; nasil sokaklar, nasil dokular
olusturulacagini uyguluyoruz. Bunlart uygulayabilmek igin de nasil plan tipleri gelistirmek lazim? Bunlart ¢alisiyor
ogrenciler. Bunlart calisirken 6grenci bunlarin tabi bir metodolojisi var. Yan yana getirilis bigimi bu tipolojilerin
olusumundaki. O metod 6grenciye sanki tasarlamiyormus, kendi katkist yokmus gibi bir his uyandirtyor. Fakat is
iletlemeye basladiktan sonra bunun ne oldugunu kavriyor. Boyle bir temel tipten hatreketle bir dokunun nasil
yaratilacagini, bir sokagin nasil yaratilacagint gériyor. Yani ben 6grencilerime bu siireci yagatiyorum. Bu bizim tg

bes arkadas son zamanlarda denedigimiz bir model, boyle gétiriyoruz.

Bu hangi siif oluyor hocam?

Bizim stiidyolarimizda her seviyeden 6grenci vardir. Bir defa bizim proje sayilarini séyliyeyim. Dort tane normal
proje yapilir. Uzerine bir tane diploma projesi yapilir bizde, proje atlyelerinde. Ayrica bir takim derslerde de
proje yapilir. Yapr atlyelerinde ¢elik proje yapilir; ahsap proje yapilir. Yapr fizigi atSlyelerinde akustik proje
yapilir. Yani muhtelif proje atdlyeleri var anabilim dallarina bagh. Bunun haricinde de imkani olan 6grenciler,
mesela iste somestr kaybetmistir de bir sémestr proje alamiyordur. O tiir 6grenciler icinde se¢ime baglt projeler
var. Yani baz égrenciler diploma alirken iste, bir tane ders alir, kredisi dolmamustir. Isteyen istedigi alanda ders

segiyor.

Projeci olacak, tasarimct olacak 6grenci de segime baglh proje seciyor. Proje de secime bagh. Dolayist ile iki
secime bagli, dért normal ve bir diploma olmak tizere yedi proje yapma sansina sahip buradaki egitim stirecinde.
Diploma ve bir proje dordiinci sinifta, iki proje tglncl sinifta, iki proje de ikinci sinifta. Boyle bir siire¢. Bu

arada birinci, ikinci, i¢tincii sinifta bekleyen 6grenciler seg¢ime baglt proje alma sansina sahipler. Bunlar bizim hep
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son yapilanmalarimiz da getirdigimiz modeller.

Proje atolyelerinin yapisini da anlatayim size. Proje atolyesinde mesela bazt okullarda yapi agirlikli hocalarin
olusturdugu modeller vardir. Baz1 okullarda bina bilgisi. Bizde bu is daha giriftdir. Muhtelif ana bilim dallarindan
arkadaslar atSlyelerde bulusur. Onun getirdigi bir avantaj vardir. Her proje hocasinin grubunda birinci ikinci
t¢lncl proje, yani degisik projeler vardir. Yani biiyiik projelerin lokomotif yapr gdstermesi, roli tstlenmesi
bekleniyor tabi bu modelde. Onun dinamizmi kiigiik 6grenciye model olusturuyor. O ondan etkileniyor falan.

Proje atdlyelerinde boyle bir bitliktelik oluyor.

Bizde stiidyolardaki gruplar farkli bakis agilarina sahiptir. Ogrencinin kendisi, segmis oldugu proje
grubuyla, construction ile mi ilgilenecegini yoksa projeye kavramsal agidan mu yaklagsacagini belirler.

Bu daima vardir. Bizde de mesela 6grenci somestr biter bir strii kavramla ugrasir ama proje yapamayabilir. Etrafi
analiz eder; tarihi analiz eder; kavramlar akimlar falan ondan sonra “a daha proje yok”. Boyle vakalar var. Bu
biraz da tabi bir model degil esasinda. Burada 6gretim tyesi kimligi, 6grenci kimligi bunlar 6n plana ¢ikiyor. Bazt
6grenci bunu istiyor zaten. Bazi 6grenci de yapiya hakim tasarima hakim. O da sanki ingaa edilecekmis gibi somut
birseyler tasarlamak istiyor. Mimarlikta neticede tabiki mimarin hedefi bir binadir yani. Bina hedefi olmayan bir
mimar diginemiyorum ben. Dolayist ile her gelen 6grenci ayni profilde olmadigina gbre bizim yapilanmamiz
biraz da ona déndii yani 6grenci son derece ¢esitli isteyen tamamen tasarim grubu dersler seger; isteyen tamamen
restorasyon tarih grubu dersler seger; isteyen yapi grubu dersler secer. Buna biz imkan vermek istedik. Bu bizim

iki senelik ugrasimizin temel hedefi.

Must course’larda herbirinin belirli bir agirlig1 var ama bu gesitliligi segmeli derslerle sagliyorsunuz.

Zorunlularda buraya gelen 6grenci yapt da bilmek durumunda malzeme de bilmek zorunda; restorasyon
kurallarini bilmek zorunda. O temel, zorunlu derslerin belirli bir kredi limiti var orada tutuyoruz onu. Onun
tzerine de iste her 6grencinin kendi yapisina hedeflerine gore istedigi alanlarda birseyler yapmasini; yapma

firsatint bulmasini hedefliyoruz biz.

MSGSU’nin akademik kadrosunu inceledigimiz zaman kendi mezunlarinin gogunlugu olusturdugunu
gozlemliyoruz. Bu durum kurumun ige déniik bir yapiya sahip oldugunu gosterir mi?

Son yillarda biz vakif Universitesinden bile arkadas aldik. Mesela mimarlik tarihine son aldigimiz arkadasimiz
vakif Gniversitesinden geldi. Benim burada bu anlamda kendi igine doniik bilim dallar1 var. Ama ben 6yle bir
insan olmadigim igin benim yéneticilik yaptigim devirde bu kirildi. Mesela ODTU’de doktorasint yapan bir
arkadasimiz biz simdi se¢ime bagl bir ders igin burada goérevlendirmeye calisiyoruz. Ben herkese haber
saliyorum. Yapi fizigi, malzeme Ortadogu’dan, yurtdisindan doktorasint yapan kim varsa gelsin bana yardimei
dogent alayim diye. Bakin gegen somestr kadro agtim; benim kadrolarim belli buradan gelecek arkadaglarin
kadrolart duruyor ama disaridan bir renk olacak sekilde birisini almak istedim ama miiracaat olmadi. Yani bu

alanlarda da fazla 6gretim tyesi bollugu yok Turkiye'de.
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Akademisyenlere baktigimizda, ODTU’de dikkatimi geken yurtdigi deneyimi olan akademisyenlerin
goklugu, GU’de ise profesyonel alandan mimarlarin stiidyoya yapmus oldugu katki idi.

Bakin; yapr ile ilgili. Yani ODTU’niin ingilizce egitim yapmast; mezunlarinin uluslararasi baglari kurabiliyor olmast
énemli birsey. Biz buraya alirken égrenciyi iyi lisan bileni almiyoruz. Oyle bir segme sansimiz yok zaten. Dolay1st
ile buraya gelen insan da zaten genellikle normal devlet liselerinin mezunu orta halli ailelerin ¢ocuklari. E burada
lisan Sgretmiyorsunuz. Dolayist ile dyle bir hedefi olamiyor zaten Sgrencinin. Bu bir tercih yani o yapt onu

getiriyor; bu yapt bunu getiriyor.

Bizim burada bazi atélyelerimizde mesela bina bilgisinde disaridan kimse yoktur. Tamamen bu okulun
mezunlaridir. Biz de vardir disaridan. Benim bilim dalim yap: fizigi ve malzeme. Bir kimyaci aldik gegen sene
mesela bir Universiteden. Teknik Universiteden bir asistan arkadas aldik. Yildiz’dan bir yardimer dogent arkadas
aldik. Simdi yine bir uzman aliyoruz, Mersin'den arastirma gorevlisi gelecek, teknik tiniversitede doktora yapmis.
Yani benim 6yle bir kuralim yok. Iyi olan neredeyse onu aradan bulup getirmek. Séylede séylemek lazim
Tiirkiye’de artik secenekler cok fazla degil. O kadar iiniversite acildi; o kadar vakif Gniversitesi varki. Ozellikle
mimarlik alaninda ¢ok basarili 6grenci mesela ben kendi 6grencilerime de bakiyorum; ¢ok bagarili 6grenciyi biz
burada asistan olarak tutamiyoruz zaten. Hani su akar gider detler ya basari yetenek akiyor gidiyor biryerlere ve
yerini buluyor. Yani benim egitimci oldugum siirece en basarili diyecegim bir 6grenci Amerika’ya gitti, master
yapti, oradaki biirolarda ¢ok bagarili oldu, gittd Cin'de calistt. O yolunu buluyor zaten. Ama bunu egitimin
geneline modelleyemiyorsunuz. Benim i¢in o bir istisna. Buradan kalkipta Amerika’da master yapan bir siirii
insan var, orada akademisyen olan insanlar var. Ama ben dikkat ederseniz konusmanin basindan beri onlari hig

modellemiyorum.

Mezun profili ile ilgili kurumunuzun bir aragtirmasi varmu? Mesela MSGSU mezunlarn ITU
mezunlarinda g6yle farklidir gibi bir yargi var mu piyasada, akademik kuruluslarda veya kamu
kuruluglarinda?

Bunlar subjektif konulardir. Bu tiir yargilar subjektiftir. Piyasada, kamuda soyle bir kani vardir; herkes ¢ikugt,

mezun oldugu okulu sever ve korur. Ben o yiizden o tiir yargilart biraz subjektif degerlendiriyorum.

Bu anlamda mezunlar1 degerlendirirken iyi kotii anlaminda almazsak, kurumun gelenegini tegidig1 igin
mezunlarin egilimlerindeki farkliliklar aslinda mensubu olunan kurumun ayni ya da farkli olma
geriliminde gok da 6nemli bir konu.

Ben mezunlar arasinda s6yle bir farkliik gériyorum; yabanct dil egitim yapan kurumlarin égrencileri daha bir
uluslararast diyeyim, yani daha genis bir alanda, bir arayis cesaretini mi buluyor diyeyim? Ne dersek diyelim. Boyle
bir avantajlart var onlarin. Bizim okullarimizin da gecmisten gelen, iyi ¢izen, iyi uygulayan, béyle bir kimligi vardir.
1yi tasarlar, iyi uygular, yapiya hakimdir, ayaklari yere basar seklinde genel degetlendirmeler var. Bunu ben daha

fazla agmak istemiyorum. Dedigim gibi bunlar somut &l¢tlebilir seyler degil.
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APPENDIX 3-A

INTERVIEW WITH GAZI UNIVERSITY FACULTY OF ENGINEERING AND ARCHITECTURE

(done by ARKITERA, Retrieved from www.arkitera.com in 19.05.2009 )

Gokge Aras: Mimarlik egitimiyle ilgili odalar, sizin de i¢inde yeraldiginiz MOBBIG gibi baz1 olugumlar,
bazi lokal iletigim gruplari var. Bunlar arasindaki iletisimde, mimarlara aktarimda sorun oldugunu
diisiiniiyorum. Bu iletigimi nasil saglamay: diigiiniiyorsunuz ya da gerekli oldugunu diisiiniiyor
musunuz? Mesela MOBBIG bildiriler yayinliyor ama bir platform olugturup bunu égrencilerle, diger
odalarla  paylagmiyor. Sadece toplantiya katillan insanlarla m  paylasgmm  igindesiniz?
Prof.Dr. Ziya Utkutug (Gazi Universitesi Mimarhk Bélimii Eski Bolim Bagkani): Uzun siire
MOBBIG’te bu toplantilara katildigim igin ben cevap vereyim. MOBBIG’e Kuzey Kibristaki ve Tiirkiye’deki
mimarlik béliimleri katilma hakkina sahip. Ele alinan gorisler ashinda baglayic1 goriisler degil. Bilgilendirme,
diyalog kurma ve bu karsihkli diyalog kurma sirasinda kargiliklt bir davranis durumu ¢itkarmaya yonelik. Su séyle
yapilsin diye kesin karar almaya yonelik bir mekanizma degil. MOBBIG bir iletisim grubu, en son toplantilarda
mimarlik bélimleriyle ulusal aktivitasyonun kurulmasiyla ilgili kismen baglayict bir karar alindi. Bunun disinda
alinan kararlar baglayici degil. MOBBIGe gelenler kisiler kendi problemlerini aktarir, iletisim kurar, kendine bir
¢tkis yolu bulmaya ¢aligir. Ka¢ bolim katildiysa bitlikte bir sonug bildirisi hazitlanir ve bu iletilir. Her okulun
bolumiinden gelen kisi bu sonuglari kendi bélimiine aktarir. Eger O6grenciyle ilgili olan birseyse ki bu
olmamaktadir, olursa da aktaririz. Ama toplu 6yle bir diyalogumuz olmuyor. Mimarlar Odas’nin da gene mimarlik
egitimi ile ilgili ¢alismalari oluyor. Bunlar hep egitimle ilgili. Ogrenciyle dogrudan ilgisi olmasindan ziyade kendi
programlarint gelistirici nitelikte goriisler aliniyor. Dolayisiyla paylasimimiz olan diger mimarlik boliimleriyle yilda
bir kere toplantyoruz. Bir de yilda bir kez toplanan Avrupa Mimarlik Okullart Bitligi var, ona katlirak oradaki
gorusleri getiriyoruz. Biliyorsunuz mimarlik meslegi AB igerisinde dolasan ii¢ alandan bir tanesi. Hukuk ve
mimarlik. Digerleri i¢in de her AB tlkesi kendi icerisindeki mimatrhk okullartyla bir aktivitasyona gitme ihtiyact
duyuyor. Onlar da genel bir yapilanmaya gitmeye calisiyorlar. 4+2, 3+2 gibi birtakim tartismalar sézkonusu.
Lisans, lisanststli ve daha sonrasindaki egitime iliskin kaliplart olusturmak. Mimarligin AB icerisinde serbest
dolagmasimu sirasinda mezuniyetlerine iliskin es kredilendirilecek ilkeleri belirlemek. Bu gercevede dgrencilerden
ziyade &gretim {iyeleri arasinda bir tartisma ortami sozkonusu. Universiteler ayni zamanda YOK’e de baglt.

Onlarin yikimliklerini de asmamak gerek. Bu ¢alisma dekanlar birligi dedigimiz diizeyde stirdiriliyor. Kag yilda

nasil yapilandirilacagina iligkin.
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GA: Bu toplantilarda kesin bir karara varilamadi anladigim kadariyla.

ZU: 4 yil icin belli bir kredi tutturulmasi, sonraki 2 yil i¢in de belli bir kredi tutturulmasi lazim. Bir de stajlar var.
Yani her lisans mezunu imza atma yetkisine sahip olamayacak. Ancak, mesela 4 yillik bir egitimi yani 240 krediyi
tamamladiginiz zaman 3 yil dolu bir staj yapmak zorunda kalacaksiniz. 2 yil Ustiine 120 kredi tamamladiginiz
zaman bu staj siireniz bir yila iniyor. Boyle bir yapilanma s6zkonusu. Bunu AB ilkeleri de tam kesinlestirmedi.

Dolaysiyla bizde de kesinlesmedi. Bizim uyguladigimiz burada 442 yani 120 kredilik sistemine uygun.

GA: Bu 4 yillik egitimde temel egitim verilecek. Iki y1l da uzmanlagma mi?

ZU: Tam uzmanlasma degil. Egitim modiliint de ele aliyor. Belirli alanlari esas alan modiiller halinde ele aliyor.
Bu modiiller igerisindeki agitliklar yillara gére degisebiliyor. Soyle séyleyeyim; 4 yil bizim bildigimiz lisans, 2 yilda
bir ara tezsiz ylksek lisans kavrami vardi. Bunu bazt bolimler uyguluyor. Biz de uyguluyorduk sontra biraktik.
Tasarima iliskin, genel bilginin aktarilmasi ve becerinin gelistirilmesi., mesele bu. AB’nin ele aldig1 nokta, tasarima
ve yapi1 yonetimine iliskin kodlarin iyi belirtilmesi. Yetkin mimar kavrami. Yetkin mimar olabilmek i¢in bu gerekli.

Imza atma yetkisine sahip olabilmek igin odalarn kuracagi sinavlardan da gegme durumu var.

Dog.Dr. Gediz Urak (Gazi Universitesi Mimarlik Béliimii Béliim Bagkan Yardimecis1): Toplantilar yapip
kararlar almaya basladilar. Bu ayin 15’inde toplanip sunacaklar. Bir MOBBIG toplantis1 da Tstanbul Teknik
Universitesi'nde. Bu durumda daha heniiz kesinlesmis birsey yok. MIDEKON, MOBBIG’in sonuglarint

degerlendirip somut bir rapor halinde kanun tasatisi olarak YOK’e sunacak.

GA: Mimarlik Meslek Yasasi ile ilgili galigmalariniz oldu mu?

ZU: Meslek Yasast ile egitimin nasil yapilandirilacagina iliskin ¢alismalar var. Ayni zamanda aktivitasyon
caligmalart da siiriiyor. Boliimleri ve kurumlart hangi kurulusun akredite edecegine iliskin ¢alismalar. Ornegin
Avrupa’daki mimarlik boliimlerini akredite edecek bir kurulus yok. Amerika’da UIA var. Ama UIAnn béyle bir
yetkisi de yok. UIA sadece birtakim ilkeler belirlemis vaziyette. Ama boyle bir kurumun Turkiye’de, mesela
mithendislik akreditasyonlari ile ilgili MUDEK diye bir kurulus var. Her ne kadar ¢ok yasal bir kurum degilse de
ciddi bir islevlik kazanmis durumda, gayri resmi de olsa aktivite eden bir kurulus halinde yerlesmis. Bunun da
mesela ayni sekilde AB ile olan iliskilerimiz gercevesinde yasallasmasi, yasallasmasindan kastim YOK tarafindan
taninan bir kurulus haline gelmesi. MUDEK oldugu gibi, mimarlik béliimleri icinde mimarlik yasast ve diger

paralel ve kurumsal ¢aligmalar gercevesinde yirittliyor.

GA: Gazi Universitesi olarak, mimarlik fakiiltesi ile mithendislik fakiiltesinin ayrilmasi hakkinda neler
digiiniiyorsunuz?

ZU: Bizim universitede 2007 - 2010 strateji planlamast var. Bu plan gercevesinde 6n gliindem su; her fakiltenin
kendi stratejik planlarinin olusturulmasi, tim yatirimlar, personel alimilari vs. bu plan ¢ergevesinde gerceklesecek.

Mimarlik bolimi de kendi stratejik gelisimine yonelik gelecekte nasil bir yol alacagina iliskin kendi stratejik planini
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bulmak durumunda. Burada bolimin ayrilip bir fakilte haline gelmesi sézkonusu olursa, bu olur diye
distntyorum. Bunun i¢in yasal siire¢ lazim. Enteresan birsey soyleyeyim. Mesela bizim giizel sanatlar fakiiltemiz
var. Bunun icerisinde de endiistri @iriinleri tasarimi bélimii var. Bu sene 6grenci alacak. Tlk defa da aldi galiba. T¢
mimarlik béliimii de kurulma asamasinda kendi yasasinda tasarist gergevesinde. Universitenin stratejik planinda,
yeniden yapilandirma siireci diistniilerek tekrar bir yapilanma yoluna gidilecektir herhalde. Burada konusulacak

komisyonlar ve alinacak sonug, karatlar cercevesinde diye diisiiniiyorum.

GA: MIDEKON’un toplantilarina aktif olarak katiliyor musunuz?
Prof.Dr. Can Cogun (Gazi Universitesi Mithendislik Mimarlik Fakiiltesi Dekani): Ben katildim.

Z.U: Ben de iki kere katildim.

GA: Yurtdigindaki mimarlik fakiiltesi dekanlariyla paylagimlariniz var mi? Degigimler yapiyor
musunuz?

CGC: Aslinda Erasmus/Socrates Programlari var. Universitelerin ¢ogunda da hayata girmis. Saniyorum bu isi en
hizlt gétiiren iniversitelerden bir tanesi Gazi Universitesi. Ozellikle mimarlik béliminden bahsedecek olursak,
yanls hatitlamiyorsam doért Avrupa Universitesi ile protokol imzaladik. Protokol her ne kadar ilk asamada ¢ok
kapsamli gozitkmekle beraber, su anda sirf 6grenci mibadelesi seklinde gidiyor. Dolayistyla bu protokolleri
yaparken dogrudan dogruya ¢ogunlukla dekanlar gériisiiyor. Tlgili programlarin kendi koordinatérii var. Erasmus
ve Sokrates programlarinda daha ¢ok bu koordinatérler isi gotiirtiyor. Ciinkii dekanlarin kargidaki fakilteleri tam
olarak tanimast mimkin degil. Cinkd mihendislik - mimatlk fakiltelerinde bu problem vardir. Dekan,
mithendisligi mi tanusin, mimarligi mt? O yiizden her bélimiin kendi koordinatérii vardir. Ama protokol, imzalar
dekanlar arasindadir. O benim imzami goriir, ben onun. Ama su ana kadar karsilikli agip da bana bu kadar 6grenci

yola, sana bu kadar geliyor gibi bir konusma olmadi.

GA: Okul se¢iminde nelere dikkat ediyorsunuz?

CC: Bizimle esdeger olmasii gbz oOntunde tutuyoruz. Ne anlamda esdegerlik derseniz? En azindan
programlarinin bizimle uyumlu olmasina ama tabi ki su anki denemeler pilot seviyesindedir. Dev bir program
degil bu yani yuzlerce 6grenci geliyor gidiyor havasinda olmadigi i¢in, su anda bize gore biraz farkliliklari olmasina
ragmen karsidaki fakiltelerin programlarini kabul ediyoruz. Bazen ders uyusmalarinda, kredilerde ufak tefek
zafiyetler olabiliyor ama bu isin 6niinii tkamamak amaciyla biz simdilik olur dedik. Ama zaten farkliliklar Gyle

buyik de degil. Derslerin konulari bize benzedigi zaman, kredi farki ¢ok olmadigi zaman biz evet diyoruz.
ZU: Bu iiniversitelerle 6grenci degisimlerimiz oldugu gibi bir de bizim kis okullarimiz var. Ogrenciler gelir, bizim

égrencilerimiz gider, kaynasirlar. Orada yapilacak workshoplara davet alirtz vs. Universitemiz bu konuda destegini

eksik etmiyor. Universitenin otobiisleriyle arkadaslarimiz1 gétiiriiyoruz. 2-3 égretim elemanimiz da gitti. Ayni
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sekilde bu Erasmus Programi cercevesinde o6gretim elemani degisimi oldu. Ozellikle lisans diizeyinde
universitelerde ikiser 6grenci degis tokusuyla baslayan, pilot 6n ¢aligma gibi, ilerde bu gelisebilecektir diye

distintyorum.

CC: Dekanlar seviyesinde en azindan benim dénemimde karsilikli bir konusma cereyan etmedi. Zaten programin

burda gerceklesmesi ¢ok yeni bir tarih.

Prof.Dr. Can M. Hersek (Gazi Universitesi Mimarlik Boliimii Bagkani): Calismalar yaklagik 8 - 9 senedir

devam ediyor.

CC: Kis okulna gelen 6gretim tyeleri, yurtdisindan gelen 6gretim tyeleri, idareciler, dekanlar var. Ama dogrudan

dogruya aktif dekanlar konusmast cereyan etmiyor.

GA: Yurtdigindaki mimarlik fakiiltesi dekanlar: ile iletigiminiz var m1? Varsa paylagimlariniz nelerdir?
ZU: Yurtdist seviyesinde dekanlarla bir gériismemiz olmadi. Mimarlik Okullart Bolim Bagkanligi Birligi var.
Dekanlar Birligi yok bildigim kadariyla ama ordaki Mimarlik Okullart Bolim Baskanlar Birligi'ne tyeyiz. En son
toplantiya arkadagimiz gitti. Oradaki ana tema da 442 mi olsun 3+2 mi? Biz burada sonlandirmaya caligtyoruz
ama daha Avrupa’dakiler sonlandirlmis durumda degil. Global olarak diisindigimiiz zaman Japonya’daki,
Uzakdogu’daki, Amerika’daki mimarlk egitimini de diiginmek lazim. O zaman 4+2 nin gerceklesmesi sézkonusu
olabiliyor. Mimarlar Odast bizi belirleyen faktér. Bizim distmizda, bu konu disardan gelecek temel kabul
olusturacaktir. Ornegin Ingiltere’de 442, Almanya’da 3+2. Olan catisma buradan ¢ikiyor. Universiteler 5 yillik
egitim veriyor. Mimar Sinan ve Teknik Universite’de eskiden 5 yillik egitim oldugu gibi. Mimar Sinan olsun,
Istanbul Teknik Universitesi olsun, Almanya’daki egitim programlarina gére yapilandirilmis tiniversiteler. ODTU

Anglo-Sakson egitim sistemine gore yaptlandirilmustir. Hangisi olacak meselesi bir sonraki karar gibi geliyor bana.

GA: Ankara Mimarlar Odast ile iligkilerinizin boyutu nedir? Beraber ¢aligmalarimiz var mi1?
CH: Tabi ki yakin temas var. Onlar her yil gelirler. Duyurulari, etkinlikleri vasitastyla boliime duyurulur. Tlan edilir.
Oyle bir baglantt var. Zaman zaman komisyonlar olusturulur. Gegen yil arka arkaya oldu. Ferdi olarak komisyon
basliklarina katlabiliniyor. Universite ya da béliim gérevlendirmiyor. Bu komisyonlarda aktif olarak calisan

arkadagslarimiz var. Ortak sergiler agiliyor.

GA: Mimarlik Fakiiltesi sayilar1 hakkinda neler diigiiniiyorsunuz?

ZU: Cok fazla. Ogretim elemani olmadan iiniversite ya da bélim agmak ihanettir. Bu maalesef yapiliyor. Bir
tabela, bagina birini koyuyorsunuz, acilsin diyorsunuz. Hangi bolim olursa olsun. Ister igletme, ister hukuk, ister
mimarlik, ister mithendisligin herhangi bir dali. Bir 6gretim tyesinin lisans sonrast yetismesi demek 20 yil. Ama siz

meslek yiiksek okulu agmak istiyorsaniz, agin. O ayri bir sey. Universite degil. Bunu g6z éniine almak lazim. Bu
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farkli bir boyut, ben 6yle bakiyorum.

CH: Ogretim {iiyesi disina ¢ikilip, piyasada is yapan, projeler yapan, énemli kurumlarda imzalar atan bir takim
mimarlar da ders veriyor. Bizler bélim baskanlariyiz ve bizler onlari gorevlendiriyoruz. Ne kadar 6gretim liyemiz
varsa yaklagtk yarist kadar, biz disardan gorevlendirme yapiyoruz. Yani konularinda yetkin, ayrica kamu
tecriibesine sahip, artt bir takim genclere hayatta yol gOsterebilecek seylere sahip mimarlart gérevlendiriyoruz.
Bolum sirf kendi iginde donmiiyor. Onlart da tstiine koydugunuz zaman ciddi bir potansiyele sahip olmak lazim.
9-10 bence donér sayisy, kisa vadede bunu tizerine ¢ikmak, hocamin da dedigi gibi ihanet cinayet oluyor ¢ocuklar
icin. Ama hani siyasi idarelerin, populist seylerin ¢ok gtizel olur su kadar 6grenci daha aldik demeleri ama yetisme
bambaska birsey. Ondan sonra mimar diye diploma verirsiniz. Sonra Kargiyaka Mezarhgr'nin karsisinda, birkag
tane izilerek gérdim, bizim mezunumuz da degil onu da ayrica séyleyeyim, maalesef orda cocuklar cicek
ofisindeler. Ne yapiyorsunuz dedim. Hocam dediler biz burada peyzaj islerine girdik de dediler. Tabi kéti ve
tiziict bir 6rnek. Gayet de dizgiin genglerdi. Evet belli ki iyi bir egitimleri var ama saha da yer bulamama riskleri

arttk o giinden sonra artar diye distniiyorum.

GA: Cok fazla igsiz mimar var diyorsunuz dyle mi?

ZU: Tabi, bilmiyor musunuz? Kofteci mimarlar, butik¢i mimarlar, sarkict mimarlar, séyle mimarlar, béyle
mimarlar vs. Simdi mimarlik tabi ¢ok enteresan. Bir yonii bilim 6biir yani sanat. Bu ikiliyi birlestirmek gerekiyor.
Sanat da ciddi bir egitimdir, bilim de ciddi bir egitimdir. Bunlari verebilecek bir ortam yoksa, ki bu is
metropollerde olur, tasranin herhangi bir kasabasinda olmaz. Onlan agagilamak yahut da yermek igin
soylemiyorum. Kiltir ortamudir mimarhk. Siz  kiltirel bir ortam ylritiyorsunuz. Kdiltir ortamin
degetlendiriyorsunuz. Onu gelistirmeye, yeniden yapilandirmaya ¢alistyorsunuz. Ama bunlarin filizlenmedigi bir
yerde béyle bir meslegin verilmesi nasil olur? Mimarliga ben bir meslek olarak bakmiyorum. Universiteysek eger
biz farkliyiz. Meslek Yiksek Okulu olacaksa, teknik lise boyutuna indirgenecekse olay her tarafa taginabilir.
Eskiden yapt usta okullart vardi. Ne olacak onlar da yapilmis seyler, neyi eksik o zaman. Hocam ¢ok 6nemli bir
noktaya parmak bast. Diyor ki biz digardan ciddi, iyi yetismis, alanlarinda isim yapmus kisileri, 6gretim gorevlisi
olarak yari zamanlt olarak bulunduruyoruz. Mesela bu kisilere baktigimiz zaman, bizim bélimiimiizde de vard
Oyle. Tirkiye’de mimarlik proje yarmsmalarinda 6dal almug, kendisine yer tutmus kisiler var, bizim okulun
mezunlart. Zaten buna da dikkat ediyoruz. Ogrencilerimize, onlar da bu siralardan gecti demenin bir yolu bu
diyalog. Onlar da o yiizden geliyor zaten. Kendi okullari, kendi mezun oldugu yerler. Mesela Yakup Hazan, Cem
Agikkol, Bozkurt Giirsoy bunlardan bazilari. Belirli ciddi deneyimler kazanmuslar, ciddi projeler 6gretmis kisiler.
Biz onlarin meslek deneyimlerini aliyoruz. Diger yandan bilimsel ve sanatsal kavramlara iligkin ciddi bir altyap: da

vermeye calisiyoruz.

GA: Sizde mimarlik béliimii, mithendislik fakiiltesi iginde. Giizel sanatlar fakiiltesi’ndeki gibi endiistri

drinleri tasartmu ya da i¢ mimarlik béliimleriyle degil. Bunun hakkinda ne disiiniiyorsunuz?
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Miihendislik fakiiltelerinde aldiklari dersler daha mi1 fazla? Teknik egitim olarak daha mi donanimli

oluyor mezun mimarlar? Avantajlari, dezavantajlar1 var mi1?

CC: Mimatlikla beraber diger bélimlerimizin burada varolmasinin avantaji da var dezavantaji da var. Cok fazla bir
ders iliskisi yok. Benim bildigim kadariyla son smnifa gelmis bir mimarlik 6grencisi mithendislik gruplarindan ¢ok
fazla ders talep etmis degil. Ha olmaz, olamaz anlaminda demiyorum ama o6zellikle son siniflarda branglar
birbirinden koptugu i¢in ¢ok fazla bir ders aligverisimiz yok. Ancak séyle bir aligveris var. Yani bir kere 6gretim
uyeleri arasinda ciddi bir isbitligi, bir dayanigma var. Cesitli alanlarda, gesitli konularda, 6grencilerin jurilerinde bile
degisik muhendislik alanlarindaki hocalar mimarlikta yer aliyor. Birakin proje jurilerini, bitirme ¢aligmalarinda,
lisansusti, doktora calismalarinda gorev alabiliyor ve farkli bir agidan bakis saglayabiliyor. Bir mimarin bakmak
istemedigi ve ya bakmadigi, bir mithendisin 6nemsedigi olabiliyor. Tersi oluyor mu? Tersi biraz daha az oluyor. Bir
mimarlik 6gretim Uyesinin mithendislik jirilerinde yer almasi ¢ok sik olmuyor. Bildigim kadariyla 6grenciler
arasinda isbirligi oluyor. Bu ¢ok profosyonel anlamda degil ama bu dgrencilerimiz omuz omuzalar. Otomatikman

disiplinleraras: dogal bir akis var. Ama ders sayisi agisindan bildigim kadariyla 6yle ¢ok karsilikls bir alisveris yok.

ZU: Bir de s6yle birsey var. Ozellikle dikkat ederseniz kampiis iiniversitelerinin olmasinin bir ézelligi vardir. Bu
farkli disiplinlerdeki 6grencilerin  birbirlerini tanimasi, anlamasi agisindan 6nemlidir. Bizde, ayni fakiiltede
olmasinin bir avantaji bu. Tkincisi dezavantaji ne olabilir dediginiz; soyle diyeyim miihendisler mimarlart
anlamazlar ama ¢ok enteresan birsey var. Bizim fakiiltede 30 yili askin egitimci olarak burdayim. Bir 15 yila
yakindir da yoneticilik pozisyonundaydim. Oyle bir iliski ag1 kurulmus ki hicbir fakiilte kurullarinda bizim
s6yledigimiz birseye hayir denmedi. Cok giizel bir diyalog ortami olusmus. Burda makina miihendisliginden
gelmis bir dekanimizin burada bulunmasini ben yadirgamiyorum kisi olarak. Cunki bizim anlayisimiza, bizim
kaliplarimiza son derece saygililar. Biz de onlarinkine saygiliyiz. Dolayisiyla o sayg iliskisi icerisinde biz
sorunlarimizi ¢6ztuyoruz. Hani bir mimarlik béliminden birinin dekan olmasi, bunlar da olmustur. Bu da bir
gergek. Onlar da yadirgamiyor, biz de yadirgamiyoruz. Ona bakarsaniz ben size daha bagka birsey diyeyim.
Mimarlik bélimleriyle sehir ve bolge planlama bolimleri pek anlasamazlar. Yani ayni fakiltenin iki genel unsuru

olarak géziikmelerine ragmen.

CC: Ama sunu da soyleyeyim. Diger mithendislik gruplart hocalari da mimarlardan ¢ok sey 6greniyor. Mesela biz
bir zamanlar atSlye ¢alismasi nedir bilmezdlk. Ama sehir ve bolge planlama, mimatlar, 6zellikle mimarlar buna
yogun yer veriyor. Cok sayida Ogretim tyesi bir grubun igine giriyor ve grup da heterojen. Yani birka¢ sinifin
ogrencisi de orada. Bu hem zamandan tasarruf, hem hocalarin tecriibesini, birikimini ayni anda bir gruba iletmesi
agisindan, kimse cikip tek bir kalemi eline alip t¢ grup 6grenciye birsey anlatmiyor belki ama kritik vermede,
dogaglamada teke tek, biz sonradan 6grendik boyle birseyin varolabilecegini. Artt 6grencilerin ¢ok sayida égretim
tyesi karsisina cikip jliri sunusu yapugini, ona gore kritik alip ona gére not aldigini, gegip kaldigini gordiik.
Mihendislik igine ¢ok fazla atélye sokamiyoruz. Genelde bir hoca ve izleyen bir Sgrenci seklinde. Mesela
jurilerimize soktuk. Bes tane Ogretim tyesi ki bitirme projesi gibi ¢ok kritik bir siirecte bunu soktuk, biz bunu

mimarlardan 6grendik. Normalde 6grenciyle calisan Ggretim iyesinin not vermesi beklenir. Benim 6grencilik
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dénemimde boyle oldu ama simdi 6yle degil. Simdi biz dért ve ya bes tane 6gretim tiyemizin dniine o ¢ocugu
cikartyoruz ki iki ya da ti¢ 6gretim tyemizin konudan haberi yok. Cocuk anlatiyor. Diger 6gretim tyeleri dinliyor.
Elestirilerde bulunuyorlar ve en sonunda bir not atiliyor. Asil hocasinin verdigi not agirlikli olmakla birlikte bu
degisik, bizim i¢in bir 6greti oldu. Daha genis kapsamli bir juri karsisinda 6grenciye not atmak. Bizde de 300
kiistir kisilik makina-tasarim-imalat derslerimiz vardir. Aslinda ona benzer sekilde yapiyoruz. Cok 6gretim tyesi
olmuyor bir grubun basinda. Bir 6gretim iiyesi ve birkag asistan grubun baginda oluyor. Ug asistandan da asagt

olmuyor bu say.. Bu tiir atélyeye MSGSU’ye benzer olmamakla birlikte yavas yavas etkilenmeler oluyor.

GU: Aslinda faydalart olmali. Bir sosyoloji bolimi bir psikoloji bélimii de olsa ¢ok yararli olur.

CC: Malzeme gruplarimiz var, yapi gruplarimiz var. Orada insaatgilar, 1sicilar, transferciler vs. renklendirebilirler.

CH: Is1 ve ya giines enetjisi gibi konular hem muhendislik hem mimarlik alanina giren konular. Onlarda 6zellikle

ortak juri olusturuyoruz.

CC: Tabi bizim avantajimiz ayni Gst birimin altinda toplandigimiz igin birbirimizle ¢alismamiz daha kolay ama
ODTU’de durum farkli. Onlarda mimarlik ve sehir bolge planlama ayrt bir bolge, ayrt bir binalagma, bizimki aynt
mekan igerisindedir. O yiizden birbirleriyle Oyle cok fazla iliskiler yok ama bizim ¢ok var. Egitimle ilgili
kavgalarimiz icinde daima bizim fakilte kurulumuzda da ayni sekilde; mimarligin konusu ayridir ayri kurulda
gorusilir. Hayir béyle birsey yok. Ortak konusulur. Mithendisler mimarlarin egitiminden anlamaya ¢alisitlar. Bazi
kararlar verilirken gérisler algilanmaya galisilir, oylayacaklar ¢linkii. Ogrenmek zorundadir, anlamak zorundadir.
Bu kurul 2-3 senede bir kan degisikligi yaptigt i¢in ¢ogu 6gretim Giyemiz mimarligin ne oldugunu, neler yaptigini
ve yapabilecegini izledi, izledik. Diger tniversitelerde mimarlik ve mithendislik ayr1 oldugundan onlarin boyle bir

sanst  yok. Ilerde  disiplinlerarasi  calismak  gerekirse biz  cogu fakilteden  hizli  ilerleriz.

ZU: Bir noktayt daha séylemek istiyorum. Zaten diinyada séyle bir egtim var. Ozellikle lisansiistii egitimde ince
ince kiiclik program olusturmaktan ziyade, inceltilmis bu birimleri bir iist ortamda birlestirmek ve bilimsel
arastirmaya yonelik programlarin olusturulmasi. Bagtan baktugimiz zaman, mimarhk ortamini, sosyal bilimler
olsun, fen bilimleri olsun, esit ekolojik gruplarda isbirliginin mutlaka saglanmasi gerekecektir. Ben bunu sahsen
avantaj olarak gbriyorum, yani i¢inde bulundugumuz su ortami. Dezavantajlar dedigim gibi olabilir de ama biz

uzun stiredir birlikte biiylidigimiiz icin birbirimizin dilinden anlar olduk. O dezavantaji avantaja cevirdik.

GU: Daha da gelistirmek lazim.

CC: Egitim ve degerlendirmeler biraz farklilk gostermekle beraber biz o farkliliklari bayagi bir torpiilemis
durumdayiz. Mihendislik ve mimarhk gruplarini anlar hale geldik. Ki bence o ¢ok nadir olan bir &zellik

universitede, fakultede.
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ZU: Biliyorsunuz biz mihendislik-mimarlik akademisinden donutstik fakilteye. 73’ten beri varolan bir

birlikteligimiz var. O ylizden bitlikte buyudiik diyorum. Bizim i¢in zenginlik oldu farkliliklarimiz.

CC: Sunu da s6yleyeyim. Dediler ki Tirkiye’de ilan edildi, yeni bir kurul kuruldu; kendi basina ayakta durabilen
bolumler fakiltelerinden ayrilsin, 6zerkliklerini olustursun, sahsen bir dekan olarak mimarligi ayirmak istemem.
Cunki biz hep boyle varolduk. Artr ileriye doniik bir para kazanma mekanizmasi haline gelecekse de egitim ki
dinyanin bir¢ok tlkesi bunu boyle tanir, parasiz olmayacagint bircok egitim kurumu kabul etmistir. Sahsen ben
onlarin arasindayim. Para olmayinca egitim kalitesi de diisiiktiir ve ben mimarlikla ayrilmak istemem. Tleriye doniik
calismalarda, mithendislik-mimarlik olmak, mesela biz tek basimiza cumhuriyeti ilan edecek olursak buyiik avantaj

saglar bize diye distintiyorum.

GA: Ogretim gorevlisi sayiniz yeterli mi?

CC: Biz bir kere dogrudan dogruya sirf kendi biinyemizle kalmayr diisinmiiyoruz. Disardan da destek aldigimuz
icin yeterliyiz. Disardan almasak da olur mu? Olur. Hocalarimiz baseder. Ama bu egitimle ¢ok sesliligi elde
edemeyiz. Benim sahsi goristim, az bir katkiya daha ihtiyacimiz var. Bazi zamanlarda bogluklarimiz var. Arti
belirli bir yasin tzerine ¢tkmis bazi hocalarimiz var. Birkag sene igerisinde mecburen onlarin kadrodan ¢ikmalar
gerekecek. Onun icin alttan biraz destege ihtiyacimiz var ama sunu soyleyeyim, o dokuz program arasinda

herhalde 6gretim elemant sayist agisindan ilk ti¢ arasindayizdir.

Belki ODTU bizden fazladir. Diger tiniversitelerle basabas oldugumuzu diisiiniiyorum. ilk tige oturuyoruz mu

diyelim kabaca?

ZU: Orta boy diyelim hocam. 1TU’ye gore Yildiz’a gore saysal azhgimiz ¢ok acik. ODTU bizden biraz fazla.
Ama bizim verdigimiz egitim ¢ok iyi. Ben onu s6yle diyeyim; bizim mezunlarimiz issiz degil. Is bulamama gibi bir
endigeleri yok. Mezun olduktan en gec 1-2 yil igerisinde bizim mezunlarimiza yer var. Bugiine kadar verdigimiz
mezunlar icerisinde iilke ¢apinda yiizlerce mezunumuz var. Mimar mezunu olan, ofiste ¢alisan, sirket sahibi olan,
sirket yoneten mezunlarimiz ciddi yer tutuyorlar. Ben o agidan verdigimiz egitimin vasat olduguna inanmiyorum.
Yeterli mi dediginiz zaman o agidan tatminkar degil. Daha iyisi niye olmasin. OSS’ye bakinca 4, 5, 3 gibi inip inip
cikiyoruz. O da marka olmakla ilgili. ODTU bir markadir. Bogazici bir markadir. Mimar Sinan bir marka gibidir
ama tam degildir. Yildiz da tam olamadi. ITU bir ara markaydi, yok oldu, simdi yeniden marka olmaya ¢alisiyor.

Marka olmak farklt bir olay 6grenci igin.

CG: Su anda bizim 8 bélimiimiiz var. Mimarligi makaslayan OSS, bizde, bilgisayar miihendisligi var. Diger
mithendislik gruplariyla basabas. O agidan OSS sonrast iiniversitemize gelen &grencilerimiz gergekten

standartlatin tzerindelerdir. Cok se¢kin 6grenci gelir buraya.

186



ZU: iyi ogrenci de geliyor, buradan ¢ikanlar da iyi oluyor.

GA: Yiiksek Lisans programlarimi genelde Gazi Mimarlik mezunlart mu tercih ediyor? Diger okul

mezunlar: mi1?

ZU: Biz orada citayt yiikselttik. Mesela soyle séyleyeyim. Yabanct dil sinavt olan KPDS (Kamu Personeli Dil
Sinavr)den 70 istiyoruz. Yiksek lisans icin 60 istiyoruz. O simdi biraz 55’¢ déndii. Bu dgrenciler iyi 6grenciler.
Meslek edindigi igin artik bundan sonra bilimsel ¢alismalara yonelik. Dolayisiyla yiiksek lisanst ne amagla yaptigina
baglt artk. Bilimsel arastirma yapacaksa, biz de bilimsel arastirmalar yapiyoruz o zaman bizim arastirmalarimiza
entegre olabilecek nitelikte insanlara yaklagiyoruz. Orasini bir kitle egitim yeri olarak gérmilyoruz, gbrmemeye

calistyoruz.

CH: Akademisyen aday1 olarak degetlendiriyoruz. Ozellikle doktorayi.

ZU: Yilda mesela bize 60 6grenci geliyor, yiiksek lisansa. Bunun %50 si bizim tniversiteden. 20 kisi kadar var. Bir
20-25 kisi de disardan diger wniversitelerden. Ozellikle Kayseri, Eskisehir her sene gelir. Bursa, Konya, az
miktarda TTU, yani istanbul kokenliler gelir. O da niye gelir dediginiz zaman, ailesi vs burdaysa bu bélgeye
yerlesmeye yonelik planlart varsa. Bélgeselcilik tavri var yani yiiksek lisans calismast yapanlarda. ODTU’den de
var. 40 kisi falan varsa ODTU’den bize 10 basvuru gelir. Onun da $dyle bir avanyaji var; kan degisikligi. Asilama
yapma agisindan farkls iiniversiteler, mesela ben kendi 6grencilerime séyliyorum, ODTU’ye gidin, TTU’ye gidin
diyorum. Hangi alanda yapcakalarsa ona gore yonlendirerek gidin diyorum. Mesela teknolojiyle ilgili calisacaksiniz
ODTUye gitmeyin diyorum. Orast ok zayif o acidan ama buna karsilik disarda mutlaka TTU’ye gidin diyorum,
Yildiz’a gidin diyorum. Ama restorasyon gibi bir alanda calisacaksa ODTU iyidir, gidin diyorum. Kamusal
calisacaksa ODTU iyidir diyorum. Neden? Agtlama. Akademik personel icin biri gidiyor, digeri geliyor. O astlama

¢ok iyi oluyor. Farkli bilimlerdeki farkli yasam bicimlerinin de anlayislarini goriip, aktarmus oluyorsunuz.

GA: Yurtdisinda yiiksek lisans yapmak isteyen 6grencileriniz oluyor mu?

ZU: Oluyor tabi. Gitmek isteyen Ogrencilerimizi iyi yonlendirmeye calistyoruz. Hangi alanda ne yapmak
istiyorsun? Evvela o. Yiiksek lisans ¢alismasi yapmak istiyorum ama ne? O énemli. Caligma alaninin belirlenmesi.
Mezun arkadasimiz, bilgimi gérglimii arttiracagim sekilde yaklasiyorsa, o zaman yiiksek lisans olarak gitme turist
olarak git diyorum. Koy oradaki parani cebine. Eline resim defterini al, fotograf makinani al, kamerani al git
Ttalya’y1, Paris’i dolas. Her bir binanin 6niinde saatlerce dur, hazmet, her bir detayini ciz. Eger bilgi, gorgi

arttiracaksa, bilimsel bir ¢alisma yapmak istiyorsa ona gére yonlendirecegiz.

CH: Bu sizin bahsettiginizde 6grencilerin yabanci hocalarla ¢calisma sanst oluyor. Yabanct 6grencilerin bize gelme
durumlart var ve caligma sanslart var. Bu gercevede gelen 6grenciler, onlarla bitlikte ayni evde kalabiliyorlar, yani

evlerinde aile var genelinde. Zaten birtakim baglantilar baslamis oluyor. Okul onlara aslinda, dis temaslar, dis
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basvurular i¢in bir ortam saglamis oluyor. Yine bu ¢ercevede bizim temasta oldugumuz hocalatla, 6grenci bize
basvurdugunda, yazisarak ya da goriserek onlart yollayabiliyoruz. Hocamin da dedigi gibi bu arada gelip bizden
fikir alirlar; ne yapalim, nasil yapalim gibi. Bizim de yardimlarimiz olacak. Hemen baglantiy1 kurup égrencilerimizi

yolluyoruz.

ZU: Diger Turk Devletleri'nden, Azeri Tirkler var gelip yiiksek lisans ve ya yatay gecis yapmak isteyen. Onlar da
s6zkonusu. Erasmus Degisim Programlart ¢ercevesinde, iliskilerimizi de kullanarak bizim yiksek lisans
ogrencilerimizi de oralara ders almaya yollayabiliyoruz. Gidin orda ders alin. Bilginiz, gérgliniiz artsin diye.
Modiller dedim ya. Yurtdisindan gelecek egitim modiillerinden bahsediyorum. Tiirkiye’de serbest mimar olarak
dolasacak, imza atacak kisilerden. Mesela biz, depremle ilgili, restorasyonla ilgili egitim alip almadiklarini
soracagiz, isteyece@iz. Simdi bu bizim avantajimiz. Daha dogrusu bizim tlkenin farkhiligi. Kuzey tlkelerinden
gelen kisilerde restorasyon agirliklt degil ama bizde 6nemli bir konu. Cunki Tirkiye tarihi bir stritktire oturuyor.

Bir kiltiirel ortam tizerinde oturuyor.

GA: Yiiksek lisansta, arastirma gruplarinda destek aliyor mu devletten 6grenciler?
ZU: Yok. Biz de yalniz su var. Biz de bilimsel arastirma projeleri var égrencilerin. Ogretim iiyesi talep ettigi
taktirde proje tezleri baglaminda o proje uygun goriliirse, tez desteklenir. TUBITAK tan alabilitler ayni sekilde.

Biitin bunlari yapmak icin 6gretim Giyesinin destegi onemli. TUBITAK tan destekli doktora tezleri vardir bizde.
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APPENDIX 3-B

INTERVIEW WITH MIDDLE EAST TECHNICAL UNIVERSITY, FACULTY OF
ARCHITECTURE

(done by ARKITERA, Retrieved from www.arkitera.com in 19.05.2009 )

Gokge Aras: Mimarlik egitimi verenler i¢in olugturulmus birgok organizasyon ve iletisim grubu var,
MOBBIG var, odalar var, odalar igi iletigim gruplar var. Fakat bu iletisim gruplar1 ya iglemiyor, ya da
diger iletigim gruplariyla bir bag kuramiyor ve bu da birbirinden habersiz birgok olusum demek. Bu
iletisimin gerekliligi bir gercek. Sizin bu konuda galigmalariniz var mi1? Ayrica sizin de ilgilendiginiz bir

konu olan Mimarlik Meslek Yasas1 var bu konuda ne diigiiniiyorsunuz?

Prof.Dr. Haluk Pamir: Mesela sektér olarak bakarsak bir ingaat sektérii var, bir proje tiretim sektérii var, bir
tasarim sektorl var. Bunlar bazen ustiiste, bazen farkli calisabiliyorlar. Clinki tageronlarla ¢alisinca projelendirme
sektori farkll oluyor ve belki istatistiklere bakilsa bugtin Turkiye’de tasarimini yapmadan proje treten firma is
agithgl cok fazla. Dolayistyla onlar var. Egitim sektortd var. Sizin yapuginiz yaym sektorl var ya da iletisim
sektort var. Belki 5 sektot var. Bu 5 sektér mimarlik hizmetlerinin disinilmesi, tretilmesi, distntlenlerin,
tretilenlerin yayilmasi, tartigtlmasi, degerlendirilmesi, tabi bununda bir sekilde tiim bu streglerin tiim sekt6riin

egitiminin yapilmastyla da ilgili. Tabi bir tek MOBBIG, odalar, Arkitera yok. Birgok grup var.

Mimarlarin bu mimarlik hizmetleri kendi alanini tanimlarken digerlerinden de haberdar olmast lazim. Digerlerinin
de icine girebilecegi bir yapi olusturan ¢evre sektérii diye bir sektor de var. Bu yapili ¢evre konusunda ve belki de
bir¢ok konuda herkesin beraber ¢alismast laztim. Mesela mimarlik meslek yasasinda da bu boyle. Tabi mimarlar
odast 20 yidir digindigi gibi su anda da bunu ¢ok yogun distniiyor. Mimarlar Odast bu yasayr degisik
bigimlerde ele aldi, yasa hazirliklarinda degisik gruplarla iliski kurdu. Bu son agamada da yasanin hazirlanmasini
¢ok saglam yurutiyorlar ve yaygin bir katilima a¢cmis durumdalar. Ben hazirliklarin iyi yurttildigind santyorum.
Ve buna da katilanlar katki yapabiliyor, katlmayanlar yapamiyor. Orada sagliksiz birsey yok. Egitim alanindaki
etkilesimlere gelirsek mesela MOBBIG ve MIDEKON iliskisi. Aslinda MIDEKON halen gelenegi olusmus
giiclii bir platform degil. Esas platform MOBBIG de uzun yillardir var. 2003 yihnda Kasim ayinda ODTU’de
yapilan MOBBIG’de bir dokiiman hazirlandi. Bu kritik bir dokiiman ¢iinkii sunu séyliiyordu, mimarlik egitimi ve
diger benzer biitin alanlardaki egitimler bolimlerin glciiyle tanimlanmali. Bu yerden ¢itkan bir giic. Esas

arazideki glg. O arazideki glic, hem mimarlik tanimlarini yapmali egitim i¢in hem de egitim tanimlarini yapmali
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Turkiye’deki mimarlik egitimi i¢in. Bu tanimlart da bir kurul olusturarak degisik yerlerde de temsil etmeli. Bu
karart MOBBIG’de aldik ve bir dékiiman olarak YOK’e gotiirdiik ve YOK’te de baskanlik seviyesine sunuldu ve
olumlu kargsilandi. Bu su anlama geliyor, mimarlik alani kurulu gibi bir kurul ya da endustri triinleri tasarimi alan
kurulu gibi bir kurul olugsun bunlar1 olusturanlar da bélimlerin baskanlart olsun. Herkes kendi alanlarina sahip
¢iksin. Esas dustince bu. Peki bu ne demek? O ortamin akademik sekillenmesini en iyi bu grup yapabilir demek.
Bu kabul edildi ve zaten var. Dekanliklar ise, Tiirkiye’deki yasalara gore idari olarak belli sorumluluklar alan
birimler ve dekanliklarin da belli alanlari var. Fakiilte gibi bir yapilari var. Dekanliklar fakiilte yapisindan,
biitceden, personelden sorumlular. Her fakiltede en az 3 tane bolim var. Bu fakiltelerde tasarim konularina,
yapili ¢evre konularina, planlama konularina giren bélimler oluyor. Bu bélumlerin birbitleriyle iliskilerinin

yaratacagl sinerji nasi yorumlanabilir, ydnlendirilebilir ki ¢evreye katki daha iyi olsun.

Ayrica mimarlik boliimleri, mithendislik fakiiltelerinde de var. Orada da bir bagka tiir sinerji olabilir. Ama o bir
tirlii gelistirilemiyor. Ama mimarlik fakilteleri icinde boyle bir sinerji gelistirmek ¢ok daha kolay. Cunki bu
fakiiltelerde yapili ¢evrenin veya yerlesimlerin planlanmasi, yerlesimlerin yapilarla yorumlanmasi, yapilarin i¢inde
ve gevresinde yaralacak Grlnlerin, yagayacak insanlarin kullanacag triinlerin tasatrlanmast gibi konular i¢ ice. Bu
fakiilteler kurulu bir butiin ve yasamin belli bir kesiti. Bu ortamlarin da kendilerini diizenlemesi igin bir
platformlart olmast lazim. Bu platformlarin da, bu bélimlerin akademik kurgularini bozmadan ama fakiilte
ortamini daha nitelikli hale getirecek bir sekilde calismalarini 6rgiitlemesi lazim. Ozet olarak MIDEKON’un
hedefledigi sey bu.

Peki odalar burada ne yapiyor? Mesela odalart ile de Avrupa Birligi'nde mimarlik mesleginin tanimi ve taninmasi
icin beraber calistik. Odanin siirekli katildigi bu toplantilara MOBBIG’ten ve gesitli okullarin dekanliklarindan da
katilim oldu. Gok olumlu bir ¢alisma oldu. Hem bilgilendik, hem de karsiliklt birbirimizi olumlu etkiledik. Tyi
giden bir ¢alisma oldu.

MOBBIG caligmalarina oda da katiliyor. O toplantilara biz davet ediyoruz, geliyorlar. Tabi séyle birsey de var;
belli bir alanin kendi standartlarint koyup bunun icin o koydugu standartlart duyurmasi ve degetlendirmesi icin
kendi icinde kuracak bir sistem kadar, sistemin en yakin dis paydaslart olacak diger gruplarla beraber

degerlendirmesi de gerekiyor. Bu da fakiilte bazinda olabilir diye dustiniyoruz.

MIDEKON kurulusunun calismalart da devam ediyor. Tirkiye’de su anda AB gergevesinde beklenilen birsey var.
AB Mimarlik komisyonu, Tirkiye’deki komisyondan bir miifredat dékimant bekliyor, biz bu mifredati
sunacagiz. AB’ye ne sekilde bir egitim yaptigimizi sunacagiz. O sunus igin biz YOK tarafindan gorevlendirildik.
Benim baskanlhigimda 5 kisilik kiigiik bir grup vardi. Cok okul olmamast disiinilmis. Ama biz bu grubu

geniglettik. 2 toplantidir bitiin dekanlari bir araya getiriyoruz.
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Bu miifredatin tartismasinin yapilmast lazimdi. Bir¢ok yerde konusulmasi, bunlar ne yapiyorlardan baslayip,
yapilan iyidir kotidiire, yapilanin detayindan, yapilana alternatif tretmeye kadar bir ¢ok tartismanin yapilmasi
gerekli. Su anda bazi alternatifler ¢ikt. Biz simdi bu alternatifleri bir sekilde birlestirecegiz. Bu bitlestirme tek
birsey istiine olmayacak. Ben hep cogulculuktan yanayim. Tirkiye kabul edilir ¢ogulcu bir mimarhk egitimi
modelini yiklenebilir diye distniyorum. Bu model diger alanlara 6rnek olur. Diger alanlar da, demek boyle

birsey olabiliyor, biz de boyle yapalim diyebilirler.

Benim gordiigiim kadariyla ODT(’niin miifredat1 farkl, ITU’niinki farkli, Mimar Sinan’inki farkls.

Bunlari ortak bir paydada bulusturup tek bir model mi sunacaksiniz ?

Miifredatlar aslinda ¢ok da farkl degil. O ¢ok dogru degil. Belki 1981%¢ kadar farkli idi. 81°’deki YOK yasasindan

sonra belli bir modellesme oldu zaten. Ondan sonra her okul onun igerigini farkli doldurdu.

Onemli olan taraf su, tasarimla, profosyonel hizmet agirliklarinin daha kesin tanimlamaya ¢alistyoruz. Tlk etapta
tasarim metinlerinin gelistirilmesi, duyarlihiginin gelistirilmesi, tasarim hizmetlerinin gelistirilmesi, ikinci etapta ise
tasartm  hizmetlerin arttk Ust seviyede verilebilmesine ek olarak profesyonel hizmetin iyice anlatilmasi,
gereklerinin anlatilmast yerlestirilmesini iceren bir sistem 6ngdruyoruz. Egitim sonunda ise kisiler Mimatlar
Odast tarafindan taninacaklar ve ABde hizmet verebilecek nitelikte olabilecekler. Burada AB’de hizmet
verebilecek derken gidip bir ofiste ¢alismak degil de, AB’de gidip bir isyeri agabilecek ve hizmet verebilecektir
diyoruz. Bu ¢ok 6nemli bir fark. Su anda da insanlar gidiyorlar, ¢alisiyorlar belli bir siire birseyler yapiyorlar ama
¢ok zor sartlarda isyerleri agiliyor. Simdiki hedef ise buradan gidenlerin eger bu kiiresellesme modeli Uzerinden
gidilecekse uluslararast ortamda, 6zellikle 6ncelikle AB, AB {izerinden Amerikalara giderek ofislerini agmalari,

sirketlerini kurmalari.

Ama bizim ¢abamiz su, bu ciddi ¢alisma sonucunda Turkiye Cumhuriyet’inin bdyle bir girisimde bulunacak
kisilere, girisimlerini destekleyecek nitelikte kredi vermesi, sigorta kapsamina alabilmesi yani 6zet olarak devletin
de bu ¢alismalar icin belli garantiler verebilmesi. Devletten belli garantiler bekleyebilmemiz igin bizim de bir
garanti vermemiz ve sireci ¢ok hassas olusturmamiz lazim. Orada da beklenilen sey, tasarimla tasarimin

nitelikleriyle ilgili bir kesinlestirme ve profesyonel hizmetlerin tutarliiginin verilmesi ile ilgili bir kesinlestirme.

Onun igin bizim modelimiz 6zellikle bu ilk asamada 3 veya 4 yil olacak. Bu asamada her okulun kendi tasarim
anlayisina gore 1981 YOK sisteminden daha iyi olan bir serbestlik ile daha gesitli bir hizmet verilebilmesi igin
daha liberal bir tasarim egitimi olabilir. 2. kisimdaki egitim ise odayla beraber birtakim degerleri olusturarak
koydugumuz bir ortamin egitimi. Bu egitimin igindeki tasarimda da liberal ortam devam edecek. Su anda zaten 3
tane model géziikiiyor. Bunlar belki 2 de olabilir. Ozellikle de bu 2. kistmla ilgili. Bunun sebebi de kavramsal
olarak bazi konularin agirliklarini bagka yerlerde gérmekten geliyor, sifirdan bir farklilik yok. Universiteler

arasinda gorsellestirme veya aktarimla ilgili, yasalar ve yonetmeliklerle ilgili konularda ya da teknik konularda belli
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farklihklar olabiliyor. Amag Tirkiye’deki tasarim enerjisinin 6ntinii tek ve sitki modellemeyle kapamamak ve

Turkiye’nin mimarlarinin verecegi profosyonel hizmeti sulandirmamak. Bu tiir 2i bir egitim.

Yeni mezunlar hangi asamada nasil yonlendirilecek? Ya da sdyle sorayim. Bu yénde mimarlik

fakiiltelerinin egitim siireci mi arttirilacak?

Evet . Tiim Diinya'da bu béyle. Tlk asamay1 tamamlayanlar genellikle bir ofise girip calistyorlar ve o ofiste
calisirken matematik, sosyoloji veya mimarlik tarihi okuyor ama profesyonel mimar olarak kendisini gérmiiyor.
Bagka 6zellesmelere giriyor. Bu zaten ¢ok eski bir sistem. Tlk egitimin liberal bir egitim olmasi onun {stiinde
uzmanlasma olmasi daha saglikli bir model. Burada da bizim ilk etapta mezunlarimiz yine santiyelerde, ofislerde,
kuruluslarda calisabilecekler ama 6nce bir imza yetkileri olmayacak. Ama imza yetkisi olmasi i¢in profesyonel
beklentinin, yani disardaki hizmet beklentisinin karsiligini verebilecek giicte bir birikim gerekiyor. Bu birikim ise
sirf egitimle olmuyor. Biz onun egitim tarafini garanti etmeye calisacagiz ondan sonra da kendileri yasamda da

calisarak o birikimi kazanacaklar. Insanlarin kendi bireysel kisilik gelisimleri de degisecek.

Yurtdisinda da fakiiltelerin platformu vardir. Avrupa Dekanlar Birligi gibi. Onlarla iligkiniz var mi?
Ogrencilerin Avrupa’daki dolasimt basladi biliyorsunuz. Buradan bircok dgrenci orada. Hatta bir kismi orada
bitiriyor. Oradaki derslerini burada da saydirarak bitirebiliyor. Ogrenci okulu, okul 6grenciyi begeniyor ve siirec

devam ediyor. Ve bu yiiksek lisans i¢in de var, doktora icin de var. Uluslararast kargilikli taninma olusturuldu.

Fakat orada da sbyle bir sorun cikiyor. Hangi okul bizim niteliklerimize uygun? Biitiin okullar ayni degil.
Amerika’da 260 tane mimarlik okulu var. Avrupa’da 100 kiisiir planlama okulu var. Hepsi birer ODTU mii?
Hayir, degil. Dolayisiyla biz bir ayrim yapmaya ¢alisiyoruz. Bir farkhilasma olsun ki karsi tarafta, biz de bizim
seviyemizdeki okullarla iligki kuralim diyoruz. Ayni sey, mesela Amerika’dan buraya bagvurular oluyor. Biz de
onlari degerlendiritken okuluna kadar bakiyoruz kaliteli mi, bizim ayarimizda mi arastiriyoruz. Sizin esas
sorunuzda béyle bir durum var. Bu durum su demek, tabi ki Avrupa Mimarlik Okullart birligi var. Bu mimarlik
okullar1 birliginde bizi mimarlik bélim baskanimiz temsil ediyor. Ciinkii ben mimarim ama ben dekan olarak
burda fakilteyi temsil ediyorum dolayisiyla bu toplantilara bolim  baskanimizin gitmesi dogrudur diye
dugtiniyoruz ve o gidiyor. Buna benzer, mimarlik okullarinin kutlamalari oluyor. Bu tip kutlamalara veya

toplantilara bolum bagkanimiz gidiyor.

Bunun disinda Avrupa mimarlik dekanlart degil de dekanlar bitligi var. Bu dekanlar birligi toplantilarinin
iceriginde fakiilte nasil ele alir, fakiiltelerin sorunlariyla nasil karsi karsiya gelinir, ¢6ziiliir gibi konular
tartisthniyor. Ona ben pek katilmiyorum ¢iinkd ordan bize gelebilecek, bizim kazanabilecegimiz birsey olmadigini

distintyorum. Ancak katilmak da yararlt olabilir.

Ama biz fakilte olarak baska birsey hedefledik. Son 3 yil icerisinde aragtirma merkezi kurduk su anda onun
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igerigini dolduruyoruz ve kurumsal sézlesmelerini yapiyoruz. Bizim modelimiz ayri ama baska birsey daha var,
takim, ligler kurmak. Yani Tirkiye’nin esas hedefinde eger uluslararasi iliskiler anlaminda kurulacaksa, anlamls,
kaliteli okullarla ligler olusturmast gerek. Yani o da su demek Avrupa Mimatlik Okullart Birligi egitimin genel
konularini konusuyor, 6zel bir konuya giriyor, ¢ikiyor ama bir degerlendirme, onay sistemi olarak ¢alismiyor. Bu
degerlendirme sistemi 6niimtzdeki en 6nemli konu. Bu konuda daha 6nce kurulmus ve belki kendi degetlerimizi
paylasmayan degerlerle calisip, o degerleri bize empoze edebilecek kuruluslarla yeralarak bos yere zaman
kaybetmek yerine ortak hedefleri bulabildigimiz okullarla ligler olusturabilecegimiz ortamda kendimizi
degerlendirmeliyiz. Nasil Turkiye'de lig var, belli siralamalar oluyor, Avrupa’da da liglere girmeyi kabul
ediyorsunuz ve giriyorsunuz. Ama bazen kurallart degistiriyorlar ve siz yanip yakiliyorsunuz. Orda ama tek birsey
hep ayni1 kaliyor o da o esas sampiyonlar ligi, standard gidiyor. Demek istedigim su, disarda kurulmus kuruluglar
var. Bunlar bizi degetlendirsin dediginiz zaman bir kontrol listesiyle geliyotlar ve sizin ortaminizla ilgisi olmuyor.
Saatlerce ortaminizt anlatiyorsunuz. Bakin sizin 10 kriterinize karsilik burda yeni 10 kriter daha var diyorsunuz. O
10 kriterin onlar sonra farkina vattyotlar ve belki hi¢ kullanmiyorlar. Ama siz 6nceden benzer kuruluslarla bir lig
olusturduysaniz onun bastan degerler sisteminin farkinda oluyorsunuz. Bizim su anda daha cok tercih ettigimiz
bu. Mesela MOBBIG kendi degerler sistemini kurdu. Bizim uluslararast ortamda da bizim ¢ok okulla iliskimiz var
ve simdi biz de onu daraltiyoruz. Daha anlamli saytya nazikce indirgemeye galistyoruz. Dekanliklar olarak daha
anlamli say1ya getirip hem proje bazinda, hem egitim ve arastirma projeleri bazinda daha anlamli iliskiler kurmaya

calistyoruz. Bu da bizim bir yilimiz1 daha alacak heralde.

Mimarlik Meslek Yasasi'na sizin MIDEKON olarak 6nerileriniz var m1? Varsa neler?

Bizim 3 tane konumuz var. Bu konulardan bir tanesi Mimarlik Meslek Yasast. Esasinda bunu MOBBIG
tartigmalidir. Ben onu séylemeye calistim. Mimarlik alanindaki ve akademik alandaki degerler sistemini MOBBIG
olusturmalidir. Akademik ve meslek alani arasindaki iliskiyi kurmalidir. Ama biz akademik ortamin insanlari,
meslek ortamu ile ilgili gériislerde daha diisiik payda yeralabiliriz. Bir tek kafasi ¢alisan insanlar olarak birseyler
soyleyebiliriz. Aslinda meslek insanlarinin mimarlik meslek yasasmna sahip ¢ikmasi lazim. Akademik ortamin
degerlerine de mimarlar odast ya da meslek kuruluslarinin tabi ki etkisi olacaktir ama onlar da o kurguyu az
bildikleri icin daha az bir yizde doguracaktir. Ama mimarlik meslek yasasina arkitera platformu, degisik odalar,
degisik subeler ya da kisisel olarak insanlar katkida bulunmali. Ama biz akademik olarak bu konuyu konusuyor
olacagiz. Akademik olarak konugmak farkli birsey, meslek i¢inde konugmak farkli birsey. Yasa akademik olmuyor.

Yasa yasa oluyor.

Lisans 6grencilerine yurtdiginda lisans programi hakkinda bilgi veriyorsunuz, iletisim saglamalarina
yardim ediyorsunuz. ODTU olarak bunu kendi biinyenizde yapiyorsunuz.

Mimarliktan bir hocamiz bu bélgenin de Erasmus sorumlusu. Bu bizim sansimiz. O kisi bitiin uluslararast
Erasmus toplantilarina katiliyor, bilgileri getiriyor. Biz bu isi 2001’den beri hizh bir sekilde yapiyoruz. 2002°de ilk
ogrencilerimiz burdan iliski kurdular bagvuru yaptilar. 2003’te de ben bagladim y6netici olarak ve biz bu gegisleri

artik resmen Erasmus altinda yapmaya basladik. Bu da su demek oluyor. Ogrenciler bayagi bir para aliyorlar. Daha
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once 1997 - 2000 yillart arasinda fakilteden de uluslararast Erasmus egitim programlari icinde yer aldik. Bizim
hocalarimiz Erasmus atblye calismalarinda, kurslarinda gérev alddar. Simdi de Erasmus alaninda da kiigiik
ortakliklar var. Mesela bizim Brancapica diye bir ortakligimiz var. Ihgﬂtere, Polonya Almanya, Belgika ve biz. Bu
5’li grup ile birlikte her yil bir yerde 2 haftalik bir stiidyo yapiyoruz. Gegen yilkini biz burda yaptik. Sehircilikte de
béyle bir 5’li var. Onlar da degisik noktalarda toplantyorlar. O da gelecek yil bizde olacak. Bu olusum, daha da
kurumsallastyor, tek tek 6grencilerin dolasiminin disina ¢ikmus vaziyette artik merkezde kurslar etrafinda oluyor.

Oniimiizdeki yazdan itibaren de ODTU Mimarlik Fakiiltesi olarak Erasmus Yaz Okulu seklinde baslatacagiz.

Ankara’daki diger okullarin da katilimi1 olacak mi?
Digerinde olamadi ama bu sefer miiracaat eden herkesin, Avrupa’dan miiracaat eden 6grencilerin de katilabilecegi
sekilde olacak. Birincisi Amerika’dan bir tiniversiteyle beraber bir deneme olacak, hatta onlar da katilacak. Bitlikte

béyle bir deneme yapacagiz. Sonrasinda heralde daha da biytyecek.

MIDEKON olarak kendi galigmalarinizi yaymak. Ben 6grenciyken agikgast bu tiir olugumlardan
haberim yoktu. Ogrenciler okul bitince mimarhkla ilgili genel bilgilere sahip olmak isteyecekler. Bunun
icin bir bildiri mi hazirhyorsunuz? Yoksa oturup tartigmak igin, onlarin da fikirlerini almak igin
platformlar olusturmay1 digiiniiyor musunuz?

MIDEKON daha ¢ok idari islerle ilgileniyor. Fakiiltelerde egitim 5 ya da 6 yila ciktizi zaman yalnizca mimarlik
fakiltesi degil tiim fakiilteler de ¢tkmak zorunda. Hatta 1 ay 6nce yaymnlandi. TBMM Tiirkiye Bologna Siireci’nin
butiin dokiimanlarint kabul etti. Bu su demek oluyor, butiin egitim programlari 3+2 olacak. 4 olursa Turkiye igin
ekstra birsey olacak. AB’de bu 3+2. 4 yil olmasinin tek faydast ABD’de okumasina devam edecek veya meslek
hizmeti verecekler i¢in orada lisans 4 yil oldugu icin sorun olmayacaktir. Dolayisiyla biz o seyi bozmak
istemiyoruz. Burdakiler sahsen 3+2 taraftarlar. Liberal egitim 3 yilda verilebilir. 2 yil da profosyonel egitim daha
yogun yapilir. Ancak bu bitin alanlarda uygulanirsa, mesela, biitin fakutltelerin ekstra stiidyo ve siuf ihtiyaclari
yani yatirim ihtiyaglari ve personelin ihtiyaclart olacak. Su an tabi bir¢ok yerde yeterli hoca yok. Hoca dedigimiz
arkadaslarimiz 6zveriyle, iyi niyetle calisan meslek kisileri. Mimarlik fakiltelerine giren tim konularda Tirkiye’nin
hizla akademisyen kadrosunu bu alanda olusturmasi lazim. Dekanlar olarak bizim miicadelemizin bir tanesi bu
fiziki yatirimlarin gerceklesmesi. Digeri; mimarhk fakilteleri labaratuvar olarak ve bu gelisen teknolojiler,
yenilenen teknolojiler konusunda zayif. Yapili cevreden s6z ediyorsak o ortamin teknolojilerine uyacak, Ttrkiye’de
entegre olacak, birbirine baglanacak bir labaratuvar sistemi kurulmast lazim. Konunun esaslarini bunlar
olusturuyor. Ayrica fakilteye giren Ogrencinin emniyetinden sorumlu olmak gerekiyor. Calismalari nasil
izleyecegiz, nasil kaydedecegiz ? Ogrencinin iiretkenligi nastl artacak, 6grenciye nasil hesap verilecek, &grenciye ne
denilecek, gorevlerin yerine getirilip getirilemedigi nasil degerlendirilecek? Iste ben MIDEKON’u béyle

goriyorum. Daha akademik ve daha idari.
Ogrenciligimin ilk yillarinda mimarlik egiminin siiresi hakkinda bazi dedikodular vardi. Bunlar
hakkinda tam ve yeterli bilgimiz yoktu g¢iinkii kimse bizlere agiklama yapmiyordu. Siz bu konuda

6grencileri bilgilendirmeyi diisiiniiyor musunuz?
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Biz bu ¢aligmalar 2004’ten beri strduriiyoruz. Neden agtklamiyoruz ? Cinki ortamin biitin parcalart bir "442 mi
3+2" karar veremiyorlar. Benim ilk sorumluluk aldigim dénemde biz bunu 4+2 olarak bagladik. Sonra da gidip
dedik ki siz bunu ne olur ne olmaz AB’ye daha séylemeyin. Simdi ise bunu bir sekilde miifredat programlarina
baglamamuz gerekiyor. Orda da belki cesaret edenler 4+2 der digerleri 3+2 der ve 6grenci hangisine gidip ondan
ne ctkaracagina karar verir. Ama sonunda 6 yil aldiginiz zaman ytiksek lisans almis oluyorsunuz. Yani 6grenci

devlet giivencesinde ytksek lisans yapiyor, bu da iyi bir sistem.

Peki, Tiirkiyedeki mimarlik fakiilteleri hakkinda ne diigiiniiyorsunuz?

Su anda 14 tane mimarlik fakiltesi var. 2 tanesi daha yeni agilmus. Safranbolu, Amasya, bir tane de giineyde var.
Bunlarin daha hi¢ bélimleri yok . Ayni zamanda bu fakiiltelerin daha hocalari yok. Fakilte bazinda kurulmak
buyiik bir cesaret isi. Bu fakiilteler bolgeye ve tarihe birikime layik olabilir. Ama Safranbolu’yla Amasya birbirine
cok yakin iki yerlesim. 2’i bir bolgenin mimari mirasini nasil paylasacak? MIDEKONun bir diger érevi de bu.
Nasil kurulmali bu fakiilteler? Ne yapilmali? Bu konuda hiikiimet de MIDEKON’a sorabilir gériis isteyebilir. Biz

bu fakilteyi burda agalim mi diye sorabilitler.

Benim gorusum 13 fakiltede iyi durumdayiz ama bizimle beraber 40 kistr mimatlik boélimt daha var. Bu
bolumlerin hepsi iyi durumda degil. Simdi bu iyi durumda olmayan mimarlik bélimlerinden ders ctkarmak
gerekiyor. Cok zor sartlarda calisiyorlar. Insanlar, hocalar iyi olabilir, heyecanli olabilirler. Onlar da orda hocaliktan
para kazanmuyorlar. Birseyler yapmaya calistyorlar, bir riyalart var. Her riiya Oyle kaynaklart olmadik¢a yerine

getirilemiyor, somutlagtirilamiyor.

Peki sizce bu fakiiltelerin sayis1 az mu1 fazla m1?

Ben Tirkiye’de az mimar olduguna inaniyorum. Az mimar olmast dogru degil. AB’de karsilastirilabilir tlkelere
baktigimizda bizim en az 60.000 aktif mimara ihtiyacimiz var. Turkiye’de aktif 12.000 mimar var. Bizim dizgin
hizmet i¢in bunu 5’ katlamamiz lazim. Peki niye olmuyoruz? Belki biliyorsunuz belki bilmiyorsunuz, mimarlarin
calismast gereken yerde bagka personel ¢alistyor. Bu ylzden gevremizdeki hersey kétii oluyor. Ben Tiirkiye’deki
gevre kurgusunun hatali olmasmin nedenini mimarlik hizmetlerini izleyecek gruplarin zayif olmasma ve bizim
alanimizdan olmamasina bagliyorum. bir de hani dogal secme diye bir sey var. Béyle bir grup da yetisiyor. O
yetisen grup icinden dogal se¢me ile iyilerin 6n plana ¢ikarilmasi lazim. O iyiler de her yerde mimar ¢alistirilmazsa
olmuyor. Kisitlama olunca ortamdaki gériintir mimarlik hizmeti veren gruplarin sayisinda azalma oluyor. Bu sefer
de mimarlar bagka isler yapiyorlar. Biz 5 kat mimara ihtiya¢ duyuyoruz. O da su demek oluyor, neden bizim daha
¢ok mimarlik egitimi veren kurumlara ihtiyacimiz olsun? Bu say1 iyi bence. Biitiin o 42 - 43 okulun her konuda iyi
egitim verecek kadrolara ve daha o6nce sOyledigim ¢evre sartlarina, herkesin her laboratuvara sahip olmasi
gerekmiyor. Tirkiye bazinda bir laboratuvar sistemi kurulmali, 6rgiitlenilmeli, mimarlik arastirmacilari onlarin
arasinda dolagsmali, 6grenciler arasinda degisimler olmali, bir anlamda bizim kendi Erasmus'umuz olmali. Bu da
zaten yakinda baslayacak biliyorsunuz. Turkiye icin de yasal stire¢ tamamlandt santyorum. Bunun kisa zamanda
baslamast lazim. Burada 6nemli olan durup, kaliteyi dengeleyip, kontrol edip siireyi devam ettirmek. Ama sonug

olarak Tirkiye’nin cok mimara ihtiyact var.
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Mimarlar Odasi'nin Mimarlar - Mithendisler Odasi'na bagli olmas: hakkinda ne diisiiniiyorsunuz?
Mimarlar odas1 ayr1 bir olusum olmali mi1?

Simdi bir sendikayla hareket var. Yani insanlarin maaslari, yasam kosullar1 vs. Bunlarla ilgili sey. Orada mimarlar
mithendislerle beraber olmak istiyorlarsa insaat sektériinde Oyle bir sendika ilging olabilir. Ama bu olusumun
icinde ustalarin ve iscilerin de yeralmasi lazim. Bunlarin da yeralacagi bir sektor, bir oda degil de sendika olur. Oda
olacaksa Mimarlar Odasi olmasi lazim. Digeri bir birlik, odalar birligi. O da baska bir platform. Yani bir sendika
ayrt odalar bitligi ayrt bir platform. Ben 30 yildir "Mimarlar Odast Mimatlar Odast olmalidir, baska bir politik

goris icinde olmamalidir" gériisiindeyim. Ama o simdi ortaya cikiyor.

Mimarlik fakiiltelerinde farkli disiplinlerin  yer almasi hakkinda neler disiiniiyorsunuz?
Mimarligin kendi i¢ dinamikleri var. Aslinda bunu MOBBIG veya bolimler kuracak. Ama bilingli bir sekilde
yapilmamis olsa da dis dinamikleri de var. Mimarlik - muhendislik fakilteleri de, nastl TMMOB varsa mimarlik -
mithendislik fakilteleri de olur heralde diye diistniilerek kurulmus. Dolayistyla mihendisletle, sanatla, planlamayla
ya da endustri Urlinleri tasarimi ile mimarlar nasil kendilerini tanimlarlar. Her yerde bir sekilde bir dogal tanim
oluyor. Su anda da bir dogal tanim var ama bunu regiile edilen yani siirekliligi yonlendirilen, diisiintlen, tartigilan
bir formata sokabilir miyiz diye distiniyorum. Mimarligin degisik ytzlerini daha ¢ok vurgulayancak alternatifleri
ortaya cikaracak sekilde . Keske mithendislerle ¢alisanlar teknik yiiziini ortaya ctkarabilse veya onlarla beraber
calisabilen bir vurgu yapabilse, bagka tiir bir planlamayla iliski kurabilse ki biz ODTU olarak o vurguyu ¢ok
yaptyoruz. Planlama suuru ok yiliksek olan, planlamaya saygi duyan, korumaya saygi duyan, korumanin
planlanmasi ve plan icinde hareket etme ¢abast gosteren bir biling var. Ben bu bilinci bulundugumuz bu

dinamiklere bagliyorum.

Ankara Mimarlar Odast ile ODTU’niin iligkisi ne boyuttadir?
Cok iyi. Bizim hocalarimiz zaman zaman odanin baskant ya da sekreteri oldular. Daha 6nceki yonetimle de
iligkilerimiz ¢ok iyiydi. Hem Ankara ile iyi hem de merkezle gayet iyi. Zaten simdi merkezdeki bagkanda bizim

mezunumuz.

Beraber ¢aligmalariniz var m1?
HP: Tabi. Bazen burada toplanip, bazi komisyon toplantilarini burada yapiyoruz. Ciinki bazt komiyonlarda hoca

agithigy fazla oluyor. Ortak calislarimiz var. Ortak sergiler disinda, komisyon etkinliklerini de beraber yapiyoruz.

Ankara’daki diger {iniversitelerin mimarlik fakiilteletiyle ODTU’niin iligkisi nasil?

Bilkent ve Bagkent’in mimarhk fakilteleri yok. Onlarda peyzaj ve i¢ mimarlik var. Cankaya’da da bagka bir fakilte
altinda mimarlik, i¢ mimarlik var. Onlarla dostca iliskilerimiz var. Mesela jiiri konusunda: oradan da davet geliyor,
onlar da buraya geliyorlar. Bilkent’in hocalarinin biyik bir kismi Izmir Ekonomi’ye gecti. Gazi’yle ise zaten
arkadaslarimiz subelerde beraber calistyorlar, jurilerde beraber calistyorlar. Ama bir ortak proje derseniz, ortak bir
proje yok. Biz bu serbest dolagimla ilgili toplantilarda ézellikle Gazi Universitesi'nin béliim baskanint hep davet

ettik. Mithendis kokenli bir kisiydi. O katldi. Mimarlar Odas’nin Ankara Subesi’nin toplantilarina da birlikte

196



katildik. Ama onun disinda ortak bir proje olmadi. Oyle bir ortak proje imkani yok. Ortak projeler ancak
MOBBIG ve odalar bazinda oluyor. Gazi Universitesi'ninki mimarlik - mithendislik fakiiltesi. Dolayistyla
Ankara’daki tek mimarlik fakiltesi biziz.
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APPENDIX 3-C

INTERVIEW WITH MIMAR SINAN FINE ARTS UNIVERSITY, FACULTY OF ARCHITECTURE

(done by ARKITERA, Retrieved from www.arkitera.com in 19.05.2009 )

Gokge Aras: MIDEKON olugumunu biraz anlatir misiniz?

Prof.Dr. Ilgi Yiice Agkun: Mimarlik Fakiiltesi olanlarin dekanlarindan olusacak bir konsey diisiindiik. Bunun
amact da fakiltelerimiz arasi iletisimi gli¢lendirmek, ortak faaliyetlerde bulunabilmek, egitimimizi belli bir dizeye
getirebilmek. Ciinkii tek baginiza oldugunuz zaman bir fakiiltenin YOK ile iletisim kurup birseyleri kabul
ettirmesi zor. Bu nedenle de bir konsey seklinde olursa, tabi ki YOK’iin onaylamast gerekiyor, o zaman ¢ok daha
gliclii oluruz. Biliyorsunuz AB kapsaminda egitim, yetkinligin arttirilmasi i¢in, hem de AB tipla beraber mimarlig
iki tane bilim dali secti, aslinda hukuk da vardi, fakat hukuk sonradan bir sekilde bir sene uzatti ama bizim de AB
icinde mesleki dolasimi saglamak icin, tabi ki eger AB’ye girersek, ama ¢ok daha 6nceden hazirlikli olmak lazim.
Bir de meslegin prestijini arttirmak gerekiyor. Cinki mimarlik mesleginin prestiji olduk¢a dusti. Bunu da
arttirabilmemiz igin egitimimizin kalitesini yiikseltmemiz gerekiyor. Egitim siiresi de yetersiz, bizce 4 senede
bitecek bir egitim degil. Bazi universiteler bunu kabul etmiyorlar, dért senede biz pekala ¢ok iyi mimar
¢ikariyoruz diyotlar, ya onlarin gocuklart ¢ok basarili bilemiyorum, tabi herkesin kendi okulunu en ist diizeyde
olarak kabul eder. Biz dort senenin yeterli olmadigini diigiiniiyoruz, ya 3+2 ya 4+2. 4+2’ yi YOK daha ¢ok
benimsiyor. Aybar Bey ile MIDEKON dyeleri Aralik’ta bir toplanti yaptilar ve orada 4+2’nin bizim egitim
sistemimize daha ¢ok uydugunu belirtti. Bu nedenle de 3+2 olur, 4+2 olur ama sire uzayacak. Butin bu
calismalar yapilirken tek tip bir egitim verilmeyecek, yani her tniversitenin bir kimligi var farkli farkli. 4 sene
icinde her tniversite kendi kimligini koyarak egitim yapacak ama 2 senelik o profesyonel egitim olarak
disiindiigimiiz bu iki sene de ortak bir takim hareketlere girmek zorundayiz. Her tniversite 4+2’yi yapabilecek
mi, o biraz zor Anadolu universitelerinde, bu sartlar altunda yapamiyorlarsa da, 4’4 kendi tniversitelerinde
okuyup, 2 senesinde ise bu egitimi verebilecek tniversitelere gitmesini saglamak. Bitiin bunlar konusulurken bir
birliktelik olmast gerekli, ¢iinkii biz 4 {iniversite gérevlendirildik YOK tarafindan bu AB siirecinde egitimle ilgili
yonergelerimizi hazirlamamiz igin. Ancak Obtr universiteleri disinda birakmak dogru olmadigi icin boyle bir
bitliktelik kuralim, MOBBIG gibi, beraber de calisalm dedik. Amac1 sadece bu. Yoénerge hazirladik, YOK’e
yolladik.

Mimarlar Odasr’yla bir birliktelik oldu mu bu siirecte?

4+2yi hazitlarken, en basta dedigim 4 dekan Mimarlar Odasr’yla toplantilarda hep beraberdik. Biz zaten higbir

198



zaman demiyoruz ki bu isi sadece biz yapariz, boyle birsey yok. Hatta disaridan profesyonelce yardim almamiz
gerekiyor. Oyle dersler olucak ki, mutlaka disaridan profesyonellerden de yardim alacagiz, Mimarlar Odast ile de
beraber calisacagiz. Onlar da zaten bizimle calismaya her zaman hazirlar. Olmast gerekli diyoruz ama meslek
yasasint Serbest Mimarlar Dernegi, Mimarlar Odast bir araya gelip beraber hazirlamast gerekiyor, o egitimin
disinda bir olay. Universite sanayi isbirliginin, halka isbirliginin mutlaka saglanmasi lazim. Onlart da egitmek
lazim. Kuru kuruya mimarlik egitimi sadece okullarda olursa olmuyor. Sonra bu egitimi, 6zellikle korumaciligs
ilkokullarda, bir sémestr da, bir konferans biciminde, mimarligin ve korumaciligin 6nemini anlatmak lazim.

Cunki biliyorsunuz Syle bir tilkede yastyoruz ki, onlart koruyamazsak butiin kimligimiz yitirecegiz.

Mimarlik fakiiltelerinin, miithendislik ya da giizel sanatlar fakiilteleri ile ayni ¢at1 altinda bulunmasi
hakkinda ne diisiiniiyorsunuz?

Mimarlik mutlaka ayrilmali. Mimathk fakiltesi 6zellikle mithendislik fakiltesi’'nden ayrilmali, tasarimla, Giizel
Sanatlar Fakiltesi ile beraber olabilir, ama mithendislikle bitlikte oldugunda eziliyor ve ¢ok farkli, mithendislerin
bakis actlart mimatlarin bakis agilarindan ¢ok farkli, giizel sanatlar daha yakin bir bilim dali. Mesela bizim
tniversitemizde belki bagarinm bir sirr1 glizel sanatlarla ayni ¢att altinda olmamizdir. Alt salona gitseniz devamlt
sergi goriiyorsunuz, heykelleri, tablolari, tekstilin drtinlerini goriiyorsunuz. Bambagka birsey, mimarlik ¢ok teknik

bir olay degil.

Yiiksek lisans agamasinda da mimarlik ayrigmali mu1 sizce?

Bizim okulda yine avantajliyiz, ¢tinkii bizim Fen Bilimleri Enstitisi'ne baglt olan esas dal mimathk c¢linkd
mithendisligimiz yok. Ama diger Universitelerde Fen Bilimlerine hem muhendislik hem mimarlik bagli. O yénden
bizim okul olarak hi¢ bir stkintmiz yok, ben bunu MIDEKON’nun toplantisinda da séyledim. Sizin
mithendislikten, fen bilimlerinde ayni catt alunda olmaktan dolayt bir stiri kayginiz olabilir, ama bizim
mithendisligimiz olmadig: igin... Bizim bir fizik bélimtimiz, bir matematik bélimtimiiz bagl. Onun da ¢ok az

ogrencisi var. Bizim Fen Bilimleri Enstittsti mimarhga calistyor agikgast.

Yani diger tiniversitelerde mimarlik fen bilimleri enstitiisiinden ayrilmali mi1?

Ayrilmali tabi, mesela ayirdigimiz zaman Fen Bilimleri Enstitiisi’ne, o zaman Tasarim Enstitiisi denebilir. Butiin
tasarim dallart onun altinda yer alir. Ayrica mesela dogentlik sinavlarinda da mimarlik temel alaninin mutlaka
tasarim ag@irlikli olmast lazim. Bizim Gstelik mimarlik temel alaninda iki bélimtmiiz var, onlarin da stkintilart var
aslinda. Cinkd mimarlik ve endustri driinleri tasarimi, girerken yetenek sinavi ile giriyorlar, farklt potada iki
dgrenci. Mimarlik ve sehircilik ise merkez sistemle giriyor. Ogrencinin yapist ¢ok farkl. Siz mimarliks temel
alaninda dil sinavinda ve yahut da bilimsel ¢alismalarda ayn1 seyleri mi istiyorsunuz, bu miimkiin degil ve ayrilmast

lazim.

Mimarlik fakiilteleri i¢in var olan yasa ve yonetmeliklere katkilari var mi?
MIDEKON bu yasa ve yonetmeliklerle ilgili ¢alismalari ortak birseyde hazirlarsa cok yararli olacaktir. Ama

tniversitelerin kimligini bozmadan.
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Yani bir akreditasyon mu?

Yeni bir akreditasyon ¢iinkiit AB’ye gireceksek mutlaka akredite de olucaksiniz, ama tniversitenin bir kimligi var.
Hep detler ya teknik tniversite daha teknikdir de, Giizel Sanatlar Akademisi daha sanat agirliklt yetistirir. Demek
ki bir farkliik var, bu halkin gézinde de boyledir ama 6yle midir degil midir birsey sdylemiyorum, Teknik
Universite hi¢ sanat agirliklt degildir falan diye bir sey sdylemem miimkiin degil. Ama bizim daha farkh bir

yapimiz var, olmali da.

Peki MOBBIG’e ilgili caligmalara da katiliyor musunuz?

Hay1r bolim bagkanlart katiliyor.

MOBBIG’le de bir iletigimi var m1 MIDEKON’un?

Zaten MIDEKON’la iki toplant1 yaptik, ama bundan sonra olmali diyorum. Bizim toplantilarimiza mimarlik
boliim baskanlart da katilmali. Zannederim bir tanesine katildilar, o iletisim icinde olmazsa olmaz zaten. Mesela
ben MIDEKON toplantisindan geldim buraya, 4 senelik egitimin 6 yila ¢karilmasi ile ilgili devamli Sayin Nursel
Onat’a devamli aktardim, hep birbirmize haber veritiz o MOBBIG toplantisindan sonra haber verir, simdi

bundan sonra da Sayin Kemal Corapgioglu ile aymi sekilde olacak diye dustniyorum.

MIDEKON’un organizasyon gemasi nasil?

Organizasyon semastnt olusturduk, YOK’e yolladik, Aralik da bir toplandik ama bir daha gériisiilmedi.
Aralik’taki toplantida Aybar Bey’e gittiler, onunla géristiler. Egitimin siiresi uzarken 4+2 mi olsun, 34+2 mi olsun
gibi, bir de bir takim sikintilarimiz vardi onu aktardilar. Ondan sonra bir daha toplanilamadi. Zaten bu ¢ikmadan

toplanmamizin  anlami  yok, bu yOnergenin mutlaka onaylanmast lazim ki gecetliligi  olsun.

Mimarlik fakiiltelerinin sayisinin arttirilmasi hakkinda ne diigiiniiyorsunuz, az mi1?

Cok koti. Mimar sayist gok mudur? Kag bin mezun vermisiz, o kadar mimar gergekten meslegini yapiyor mu, bir,
gereginden fazla mi1 mimar ¢ikiyor, onu oda tespit ediyordur, yani ne kadar mimara gerek var ne kadar yok, o ayr1.
Ama mimarlik okulu 6yle birsey ki ger¢ekten bu konuda uzman insanlarin ders vermesi lazim. Anadolu’daki
mimarlik okullarina bakin kag tane hocasi var? Biz burda bu kadar sikinti ¢ekerken, iki-ti¢ tane hocayla mimarlik
bolimi olabilir mi? Bu hocalan yetistirelim onadan sonra mimarlik okulu agilsin. Bakin simdi 120 tane 6grenci
aliyor Mimar Sinan, 10 tanesi de yabanct uyruklu, yatay gegis, dikey gecis vs. Bu kadar da hocamiz var biz sikintt
¢ekiyoruz ve Ogrenci sayisini azaltmak istiyoruz. Kontenjan 50 kisiydi, biz Oyle girerdik. Su halde ¢alismanin
sikintist igerisindeyiz, ¢linkii mekanimiz da yok. Halbuki biz burada bir sube olmus olsak mekanlarimiz yeterli
olucak. S6mestrin basinda Zithre Hanim’la oturuyoruz nasil siuf buluruz, nerede ders yapariz. Atdlye yok, atolye
dedigimiz Oyle bir iki saatte girilip ¢ikilmamast gerekli. Bizim zamanimizda atélyeler bize aitti, kendi masamiz
vardi, tzerini kaplardik, dolabimiz vardi, o masa benimdi, giinin 24 saati benimdi, gece kalirdik kimse sesini
cikartmazdi. Ama yok, yer yok. Onun i¢in mutlaka sayimizin azaltlmast lazim, o zaman daha kaliteli 6grenci

yetistiririz.
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APPENDIX 3-D

INTERVIEW WITH
ISTANBUL TECHNICAL UNIVERSITY, DEPARTMENT OF ARCHITECTURE

(done by ARKITERA, Retrieved from www.arkitera.com in 19.05.2009)

Arkitera.com: Bagkami oldugunuz mimarlik boliimiiniizii, diger okullarin mimarlik béliimlerinden

ayrigtiran belirli bir egitim politikas1/goriigii var mi?

Prof.Dr. Nur Esin: ITU Mimarlik Fakiltesi Mimarlik Bélimd, Tirkiye'nin en koklid (230 yil) Teknik
Universitesine bagli deneyimli bir bolimdiir. 90 gretim Gyesi ve 50 yardimcisindan (Uzman ve Arag. Gor.)
olusan zengin kadrosu ile yalniz kendi bélimiimiz icinde degil, Fakiiltemiz iginde yer alan Sehir ve Bolge
Planlama, I¢ Mimarlik, Peyzaj Mimarligi, Endiistri Uriinleri Tasarimi Bolimleri’ne de kurulus asamasinda
yardimct olmus, halen egitim destegi vermektedir. Ogrenciler bu bélimlerle bir arada egitim yapmanin

getirilerinden yararlanmaktadir.

¢ Brasmus-Socrates, Time 6grenci degisim programlarinin iyesiyiz. Ogrencilerimiz bu programlardan biyiik

6l¢tide yararlanmaktadir.

* Fakiiltemiz, ABD kokenli NAAB (The National Architectural Accrediting Board) tarafindan ziyaret edilmis ve
degetlendirilmistir. NAAB’in ABD dist mimatlik okullarina akreditasyon vermeme politikast nedeniyle, bu siireg
bir degetrlendirme stireci olarak kalds; ancak egitimimiz ve egitim ortamimiz degerlendirme komitesi tarafindan

begeniyle ve takditle kargilandi.

* Ayrica yine uzun yillardir, gelismekte olan Universitelere ve son yillarda vakif universitelerine de bu anlamda
destegi olmugstur. Emekli 6gretim Uyelerimiz vakif Universitelerinin  gelisimine katkida bulunmus ve
bulunmaktadir.

* Diger yandan lisans, lisanststi (Doktora, Tezli ve Tezsiz Yuksek Lisans, secenekli), yaz okulu gibi egitim

vermekte; uluslararast 6grenci ¢alistaylarina evsahipligi yapmaktadir.

* Bu 6gretim kadrosunun arastirma etkinlikleri de en tst bilimsel diizeydedir ve uluslararasi projelerde katki
vermektedir. Her yil c¢esitli alanlarda uluslararast kongre, sempozyum benzeri bilimsel etkinlik Tagkisla

mekanlarinda yer almaktadir.
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* Taskisla Kampust sehir icinde olmanin avantajlarini yasamaktadir. UIA ve her tirli uluslararasi bilimsel,

sanatsal etkinlik ¢evremizde yer almakta ve 6grencilerimize yeni ufuklar sunmaktadir.

Bu nitelikler ve diger sorularinizin yanitlarinda da bulabileceginiz ¢ok sayida ayricaligimiz, bizi diger mMimarlik

boliumlerinden 6nemli dlctide farklilastirmaktadir.

Goriilecegi gibi iligkilerimizde disa déniik bir politika izliyoruz, yurt icinde deneyimli bir kurum olarak bizden
beklenen destegi ve 6ncii rolimiizi glclendirerek siirdiirmeyi hedefliyoruz. Egitim politikamiz ise, 6ncelikle
insani degerlerle donanmus, bilingli, uygar bireyler yetistirmektir. Daha sonra, yeni gelismeleri genis perspektiften,
esnek bir bakis agsi ile aktararak, égrencilerimizin kendi mimari kimliklerini bulmalarini, bir birey olarak kendi

gliclerinin farkina varmalarint hedefliyoruz.

Sizce mimarlik egitimi, okullarin farkli kimlikleri altinda mu yapilmali?

Kesinlikle bu goristeyim. Her mimatlik okulunun kendi glicti ve ayricalikli bir yonii vardir. Bu konumundan,
icinde yer aldigi cevreden, miras aldigi geleneginden, iliskilerinden kaynaklaniyor olabilir ve bu buytk bir
zenginliktir. Farkliliklar 6n plana ¢ikarilmalidir. Sanat yonii ¢ok giiclii olan akademi geleneginin kaybolmasini, tim
bolumlerin aynt degetlendirme potasinda eritilmesini anlayabilmis degilim. Uluslararast degisim programlarinin
hedefi, 6grenciye bu farkli kimlikleri kisa da olsa deneyimleme olanagi sunmasidir. Bizler de kendi i¢imizde bu

zenginligi yaratmalty1z.

Okulunuzun iniversiteye hazitlanan veya yiiksek lisans/doktora programlarina bagvuracak 6gtrenci
adaylarina yonelik bir tanitimi1 var m1? Hangi iletisim araglarini kullaniyorsunuz? Bu tanitimlarda hangi

6zelliklerinizi 6ne ¢ikartyorsunuz?

Tamutim konusunda ¢ok eksiklerimiz oldugunun bilincindeyiz. Bunu gidermeye c¢alistyoruz. Rutin tanitim
programlarina (fuarlar, 6zel toplantilar, okullarin bélimimuzu ziyaretleri, web sayfalarimiz vb.) katiliyor olmamiza
ragmen bunun, aktarim ve gereken bilgi icerigi bakimindan yeterli olmadiginin farkindayrz. Cogu kez biz 6gretim
dyeleri bile, alisilmis giinlik yasam icinde, kendi bolimimizin gicint fark edemiyoruz. Uluslararast tanitim
materyalimiz eksik, bugiin Ingilizce yaninda Almanca, Fransizca, Italyanca ve diger bazi dillerde de tanitim
materyali hazirlama geregini duymaya basladik. Yurtdisindaki meslektaglarimiz bizleri bizden iyi taniyor ve

izliyorlar. Bunu bize yaptiklar sayist giderek artan ziyaretlerinden anliyoruz.

Mimarlik boliimiiniiz, Tiirkiye digindaki mimarlik egitimi alanindaki doniistimleri takip ediyor mu? Bu

konuda boéliim olarak ¢aligmalariniz nelerdir?

Yurtdisinda Avrupa tlkeleri, ABD ve diger tlkelerdeki mimarlik okullartyla karsilikli anlagmalarimiz var. Bu
anlagmalar 6grenci ve 6gretim Uyesi degisimini, yaz okullari ve diger akademik etkinliklerde ortakliklar1 kapsiyor.

Lisans ve lisanststii diizeylerde toplam 60 6grencimiz Erasmus-Sokrates programinin burslusu olarak yurtdist
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universitelere gitti. Bazilart egitimini tamamlayip doéndid. 40 Ogrenci de yurtdisindan bolimiimize geldi.

Taskisla’da yabanci 6grenciler dolasiyor.

Bu iliskilerde belirtmek istedigim gok énemli bir nokta var. Ogrencilerimiz yurtdist egitimleri sirasindaki olumlu
tutum, davranslart ve bilinglilikleriyle kurumumuzun bagarili  temsilcileri  oldular. Onlarin  sayesinde
égrencilerimizin bu programlarda ve yurtdisindaki iiniversitelerde arzu edilirligi yiikseldi. Ogrencilerimize tesekliir
borgluyuz. Yurtdist iliskilerimizi biytk o6l¢iide onlarin istegi ve oncilikleri giclendirmektedir. Aragtirma
gorevlilerimiz yabanci 6gretim tyelerince takditle karsilanan caligmalara katilmaktadir. Genglerin Onciliigiinde
olusan bu glizellikler ve gurur tablosu karsisinda bizlere onlarin 6ntini agmak ve desteklemek kaltyor. Onlar her

seyi istekle yapiyor ve bagatiyotlar.

Ayrica arastirmalarda Avrupa Bitligi projelerine ve ortak etkinliklerine katillan 6gretim tyelerimiz var. ABD ile de

akademik iligkilerimiz gii¢lii bicimde stirmektedit.

Mimarlik boliimii olarak, lisans ya da yiiksek lisans/doktora gibi daha fazla agirlik verdiginiz bir

program var m1? Varsa, neden boyle bir tercihe yoneldiniz?

Kurumumuzun genel yapist ve deneyimi geregi belirli bir program tizerinde yogunlasilmamustir. Lisans egitimimiz
onceliklidir, ancak lisansiisti egitimde akademisyen yetistirme sorumlulugumuz da bir o kadar 6nemlidir. Tersine

yeni alanlarda lisansiisti programlar agarak daha da zenginlesmeyi hedefliyoruz.
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APPENDIX 3-E

INTERVIEW WITH
MIMAR SINAN FINE ARTS UNIVERSITY DEPARTMENT OF ARCHITECTURE

(done by ARKITERA, Retrieved from www.arkitera.com in 19.05.2009)

Arkitera.com: Bagkami oldugunuz mimarlik boliimiiniizii, diger okullarin mimarlik béliimlerinden

ayrigtiran belirli bir egitim politikas1/goriigii var mi?

Prof. Nursel Onat: Egitimimiz belirli bir mimarlk kiltiirii verilmesinin yani sira uygulama yapabilecek
yetkinlikte meslek adami yetistirmeyi amaglamaktadir. Ogrencilerimiz egitimleri siiresince ilk yildan itibaren
atdlyelerde &gretim kadromuzla bire bir proje calismalarina katlmaktadir. Ogrencilerimiz, aynt zamanda resim,

heykel, fotograf, grafik gibi diger sanat alanlarinda da egitim verilen bir ortamda mimarlik egitimi almaktadir.

Sizce mimarlik egitimi, okullarin farkl: kimlikleri altinda mi yapilmals?

Bolumiimiiziin mimarlik egitiminde farklt bir kimligi vardir. Mimarlik okullart arasindaki farkliliklarin korunmast
gerektigine, ilke genelinde tek tiplestirilmis bir mimarlik egitiminin dogru olmadigina, farkliliklarin mimarlik
mesleginin gelisimini saglayan bir dinamik olduguna ve bunun da kisiliklerin olusumuna katkida bulunduguna

inantyoruz.

Okulunuzun iiniversiteye hazirlanan veya yiiksek lisans/doktora programlarina bagvuracak 6grenci
adaylarina yonelik bir tanitimi1 var m1? Hangi iletigim araglarin1 kullantyorsunuz? Bu tanitimlarda hangi

6zelliklerinizi 6ne ¢ikartyorsunuz?

Universitemizin mimarlik bélimi iilkemizin mimarlik egitimi veren (120 yillik) en eski kurumudur. Tanitim,
oncelikli hedeflerimiz arasinda olmamakla birlikte tniversitemizin internet sitesinde boélimumiizle ilgili temel
bilgilere ulagilabilmektedir. Mezunlarimizin mesleki basarilarini ve mimarlik ortamina katkilarini en 6nemli tanitim

aract olarak gérmekteyiz.

Mimarlik boliimiiniiz, Tiirkiye disindaki mimarlik egitimi alanindaki doniigiimleri takip ediyor mu? Bu
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konuda boéliim olarak ¢aligmalariniz nelerdir?

Bolumiimiz, Turkiye disindaki mimarlik egitimi alanindaki déntgimleri yakindan takip etmektedir. Bu baglamda,
Avrupa’daki mimarlik okullari ile uyum ¢alismalari yiriitmekte, Erasmus programi ile Ogrenci degisimi
yapmaktadir. Bélimimiiziin bu alandaki ¢alismalari, kokli ge¢misimizden gelen ve kurumumuzun kimligini

olusturan &zellikleri g6z 6niinde bulundurularak yuritilmektedir.

Mimarlik boliimii olarak, lisans ya da yiiksek lisans/doktora gibi daha fazla agirlik verdiginiz bir

program var m1? Varsa, neden boyle bir tercihe yéneldiniz?

Mimarlik boliimi, lisans ve lisansistii egitimine ayni diizeyde énem vermektedir. Kurumumuz 6ncelikle dogru ve
yetkin bir lisans egitimi yapilmasini hedeflemektedir. Yiksek lisans ve doktora egitimlerinin lisans diizeyinde

kurulan bu saglam zemin Uzerinde ve lisans egitimini tamamlar nitelikte olmasi gerektigi goriisi.
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APPENDIX 4-A

INTERVIEW WITH RIFAT KUTAY
MESA HOUSING INDUSTRIES INC.

( done by the author on 05.11.2008 )

Elif Ozelgiil: Mesa biinyesinde, yillar iginde edindiginiz deneyimlerinize dayanarak okullarin
mezun ettigi mimarlarla ilgili bir takim yargilariniz var mi1?

Rifat Kutay: Odtii mimarlik mezunu mimarlar var. Beni de Odtii mezunu zannederler uzun seneler
Mesa’da calisinca bende ITU mezunuyum, ingaat mihendisiyim, mimar degilim bircok okuldan mimarla

calistik yani ODTU, TTU sonra zamaninin 6zel okullarindan mezunlarla da calistik yillar icinde.

Sirket olarak aslinda ODTU mezunu mimarlart hep tercih ediyoruz bugune kadar éyle oldu ama arada bir
Ozan Turhan ¢iktt GAZI mezunu bana gore bir siirit ODTU mezunundan daha iyi.Geneline aktigimizda
Gazi’'nin mimarlari nasildir diye soracak olursaniz cok fazla olumlu birsey soyleyemiyorum, ama istisnalart
var. Odti mimarlari iyi diyoruz, ama iyi petrformans alamadigimiz seylerde odtii mezunu mimarlarda
olabiliyor. Genelde ITU mezunu mimarlarla calismiyoruz bende ITU mezunuyum ama yine genel
gercevede ODTU mezunlarint tercih ediyoruz, ama onlarin iginde de istisnalar ¢ikmiyor degil. Yildiz
Teknik Universitesinden de mimarlarla ¢alistik cok sayida olmasa da yani onlardan da memnunuz aslinda,
cok sayida olmadi Yildiz Teknik mezunu da ama onlardan da pek sikayetimiz olmadi.

Mimar sinan’la hic hatirlamiyorum, kim vardi.. Mimar sinan hi¢ hatirlamiyorum aslinda.

MESA olarak birlikte galigmay1 diisiineceginiz mimar formasyonu nedir?

Simdi mimar deyince bizim mimari buromuz var orada da epey bir mimarimiz var aslinda onlarla da
gorusmenizde fayda olabilir, ¢linkii ben hani epey bir donem santiyelerde teknik elemanlarla calistim,
simdi bir siredir mekezde merkez-santiye karisik calistyorum. Onlarin fikirlerini almanizda fayda var
cunku epey bir mimar ellerinden gecti, mimari biiro olunca. Yesim Turhan da uzun suredir mimari
buronun basinda hani, o da sey diyecektir yani de, ama ondan dinleyin, odtu mimari bambaska diyecektir,

ama onunda fkrini alin.

Sahada mimarlarin performanslarini konusunda?
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Santiyede de epey bir mimarla calistilar direk santiyeylede gorusebilirsiniz. Temel Yaksi var oda yurtici
ingaatlarin Genel Mudir yardimeist, odtii mezunu insaat mithendisi yurt ici insaatlarina bakiyor, o
santiyede ki ¢alismis sahact mimarlarla ilgili gorus bildirebilir. Santiyecilerle ilgili taze bilgileri Temel beyle

konusabilitsiniz.

ODTU mezunu mimarlarin tercih edilme sebepleri nelerdir?

Genel bakarsaniz sey.. mimarlik egitimi belliki iyi yani odtu de art1 hepsininki cok iyi olmamakla birlikte
ingilizce faslt var, yani lisan bilmeyen vatandagin olmamasi gerekiyor bugun bu insaat piyasasinda, iste o
yabanci dil de kendini gelistirmeye bir vasita oluyor aslinda. Yani genelde aldiklari egitim iyi Oyle

anlastliyor;

Tasarima yaklagim bigimleri anlaminda mi1 yoksa teknik bilgileri anlamda mi?

Tasarima yaklagimlarini Yesim hanim daha bi anlatabilir hani ben daha cok santiyede ki performanslarina
bakiyorum yani boyle iletisim kurabilmek de cok onemli yani bakiyorsunuz birsey anlatiyorsunuz
karsinizdakinin tepkisi zaten belli ediyor anlagiliyormu, bosa mu gidiyor konustuklariniz yoksa birsey ifade
ediyor mu o anlamda hani daha rahat iletisim kurabiliyorsunuz her anlamda yani teknik de olsun diger
seyde.... birde tabii yabanct literatiirii takip edebiliyorlar lisan nedeniyle, oyle yani daha rahat calisilabiliyor
bir de hani sirket genel prensipleri falan var yani iste 40. yili kutlayacagiz eger sag kalabilirsek gelecek
seneye kadar, okadar yil icinde iste bir takim kurumsal kimligimiz var simdi ona baz1 vatandaslar uyamiyor
yani “yogurt yiyisleri farkli” ODTU mezunu mimarlar buna daha uyuyor yani bizim genel sirket

genetigimize daha uyuyor

MESA’nin kurumsal kimliginden bahsettik, Sirketin ilk kurucular1 kimlerdi?

{lk kuruculart.. 7 kisi kurucu var; bunlarm icinde ODTU’li mimatlar var, I'TU’li mithendisler var aslinda
o grupta ama iste uzun yillar yonetim kurulu baskanligini yapan mimar bir abimiz su anda sirketimizde
degil ama iste onunda agirlikl yerlestirdigi bir kurum kultirt var, o iyi kotu hala devam ediyor,

muhendislik tarafinda da seyi tercih ediyoruz actkcasi aslinda iti’yt daha fazla tercih ediyoruz.
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APPENDIX 4-B

INTERVIEW WITH YESIM TURHAN
MESA HOUSING INDUSTRIES INC.

( done by the author on 12.11.2008 )

Elif Ozelgiil: Rufat Kutay ile yaptigim goriigme ve insan kaynaklarindan aldigim sayisal veriler
gosteriyorki MESA genellikle ODTU mezunu mimarlarla galigmayr tercih ediyor. Bunun
nedenleri nelerdir?

Yesim Turhan: Odti mezunlarin tercih etmemizin birinci nedeni Ankara olmast hem bizim ofisimiz,
genel midiirliigiimiiz, Ankara’da hem ODTU Ankara’da dolaysstyla 6yle bir bagimiz var. tabi bide burada
eskilerden baglayarak ODTU lii elemanlar olunca insanlar biryerde de kendi okulunu eger begeniyorsa bir
takim avantajlarin1 gériiyorsa hani o okuldan mezunlara daha sempatiyle bakmaya baghyor. Bunun disinda
en 6nemli nedenlerinden biri ingilizce ¢linkl bizim yurt icinde oldugu gibi yurt disinda da islerimiz var.
Biz aslinda prensip olarak ingilizce bilmeyen veya lisant olmayan bir elemant almamak gibi bir politika
gudiiyoruz ¢unki hani yurtdst islerinde yurt digt yazismalarinda falan lisan ¢ok 6nemli yani en 6nemli ¢

nedeni bunlar.

Dolayistyla onu da alirken tabi ki her ODTU mezunu iyi diye de birsey yok, her ODTU mezunu iyi
ingilizce jkonusabilir diye de birsey yok birsekilde bu kisilerle de ilgili hani tercihimiz ODTUden yana
ama. Genellikle yazlart staj yapan Ogrencileden burada o staj sirasinda onlarin performanslarini da

gbzliiyoruz.

MESA tasarim grubuna dahil edecegi mimarlik mezunlarindan neler bekliyor, eleman
alimlarinda kriterleriniz nelerdir?

Bizim en 6nemli kriterimiz, en 6nemli kriterlerden biri de yaratict olmak mimarlikta ¢cok 6nemli ve bu isi
sevmesi yani mimath@ sevmesi gonil vermesi, degisik fikirler tretebilmesi o tir Ozellikleri olan
arkadaslarin da bazen pesine distiyoruz ve mezuniyetten sonrada onlart aliyoruz mesela kendi icimizde

yetistiriyoruz. O anlamda ben ODTU mezunlarini tercih ediyorum.

Yap1 sektoriiniin gereksinimlerini géz 6niinde bulundurdugunuzda, Tirkiye’de faaliyet gosteren
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mimarlik okullarinin egitim sistemleri hakkinnda goriigleriniz nelerdir?

Bu arada kendimde bir ODTU mezunu oldugum igin egitim sistemine de aslinda ¢ok pozitif bakiyorum
benim bildigim kadartyla ODTU disindaki okullarda mesela TTU’de daha gergekei daha detaya dayali bir
mimarlik egitimi veriliyor. Yani oradaki 6grenciler teknolojik gelismeleri izliyorlar, detaylari izliyorlar daha

gercege doniik birtakim caligmalar yapiyorlar.

ODTU’de bizim dénemimizde en azindan simdi degisti mi bilmiyorum ama ugus serbestti yani bir
binanin nasil taginacagy, statik sisteminin ne olacags cok da béyle net degildi ¢iinki o bir sekilde ¢oziilebilir
bir durum art: yillardan yillara da teknolojiyle birlikte degisen bir durum. Malzemeler ¢ok hizli degisiyor,
tagtyict sistemler degisiyor hersey degisiyor mimaride. Dolayisiyla sunu da gérdiimki ¢alismaya bagladiginiz
anda zaten tim gerceklerle yiizyiize geliyorsunuz yani ekonomik gercekler, teknoloji, yapim kolayligt vs
gibi birsturi gergeklerle ylizyiize gelip ¢ok daha gergekei birseyler yapmaya basliyorsunuz. Ama
yaraticiliginizi sinirlamadiginiz tek dénem okuldaki dénem onun igin ben o konuda ODTU’niin o

donemde en azindan ¢ocuklara ¢ok genis bir perspektif sunmasint ben ¢ok olumlu kargiliyorum.

Nasil olsa detay Ogrenilir, kitaba bakarak da &grenilebilir, okuyarak takip ederek de Ogrenilebilir en
onemlisi ¢izerek yaparak 6grenilebilir. Yani okulda 6grenilen detaylar bazen insanin bir kulagindan giriyor
bir kulagindan ¢ikiyor. Ama nezaman ki gercekgi bir detayin, ¢ok basite indirgeyeyim, bir pencere detayt
giziyorsunuz; o akitiyor. Niye akitiyor iste gézden gegiriyorsunuz ve o detayr akitmiyacak sekilde revize

ederken siz zaten isi 6greniyorsunuz.

Onun i¢in okulda bu detaylara bogulmaya bence gerek yok, vakit yok 4 yil ¢ok kisitl bir stire mimarlik
egitimi icin hele mesela degerini sonradan anladim; ilk birinci sinifta verilen basic design’in degerini ben
daha sonra anladim. Tlk énce hepimize cok sagma sapan bir is yaptyormusuz gibi geliyordu. Ama aslinda
ne kadar 6nemli oldugunu insan yillar sonra daha iyi anliyor. O anlamda ben ODTU’niin egitimini de

olumlu buluyorum.

Bir mimarin yetismesine katkisi var diye diisiniiyorum, bizim okulda hi¢ uygulamast olmayan hocalarimiz
da vardi, uygulamadan gelen hocalarimiz da vardi. Aslinda son smuflara dogru yani daha somut projeler
yapmaya bagladigimiz 3-4.Gnct sinif projelerinde aslinda ben piyasa da is yapan yani fiillen mimarlik yapan
hocalardan ¢ok yarar gérdiim. Onlarin kritikleri ¢ok daha béyle yere basan seyle oluyordu. Oyle de bir
durum var tabi hani hoca tamam siirekli elestirir elestirir ama acaba bir oturup bina yapmighg1 var mudir?
O anlamda hocalarin birazcik hani pratikleri olmasi kendi kendilerinin de proje yapmis olmalari bana gore

bir hocaya art1 deger katar diye diistniiyorum.

Tabiki ne kadar biliyorum diger okullardaki egitimleri; bilemiyorum. Mesela seyi biliyorum Gazi'de daha

¢ok piyasada is yapan mimarlart ders verdigini biliyorum genel olarak. Eskiden de 6yleydi bildigimiz adi
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duyulmus mimarlari hepsi orada ders vetiyordu ozaman onlarin daha gercekei bir egitim oldugunu
disiniyorum. Ama onunda iste Ogrencilikten baslayarak bir ingaat sektoriiniin gerceklerini ¢ocuklar

Ogreniyor olabilirler onunda baska yarari olabilir.

ITU’niin daha cok detaya dayali bir egitim verdigini hep biliyorum. Ama gidip de okumuslugum yok onun

i¢in sadece duymus oldugum.

Giizel sanatlarda daha sanata iliskin bir egitim oldugunu hayal ediyorum isminden dolay: belki o da

6nemli yani mimarhgin daha sanata kayan boyutunun 6grencilikte islenmesi ¢ok 6nemli. Durum béyle.

Anladigim kadariyla daha ¢gok ODTU’lii mimarlarla daha ¢ok caligtiginiz igin onlarla ilgili
yorumlar yapmay1 tercih ediyorsunuz.

Yani hakikaten tniversite de ¢ocuklara da ortak bir nosyon veriyor. Daha boéyle aragtiran, daha g¢ok
sorgulayan, daha yaratict ama dedigim gibi tim ODTU mezunlarina yonelik bir degerlendirme degil. Biz
de bunlarin icinden segiyoruz ve iste bir sekilde biz de calismaya bagladiktan sonra da bir sekilde bizim
prensiplerimiz dogrultusunda yetismis oluyorlar konut agirlikli bir is yapmis oluyorlar. Biz aynt zamanda
proje yapip ayni zamanda uygulayip ayni zamanda gidip fiillen yerinde santiyede denetleme yaptigimiz
icinde tam bir hem uygulayici, hem planlayict, hem mesleki kontrolii yapan bir sekilde yetisiyor burada

cocuklar o da bir avantaj aslinda.

Ikinci bir okul gibi diigiinebiliriz aslinda,

Evet. Uygulama nasilsa heryerde oluyor aslinda iste boyle biryerde de kazanilabiliyor aslinda. Ben sahsim
adina 30 yildir burada ¢alistyorum, Ttirkiye ortaminda daha cazip bir ¢aligma sahast bulamazdim herhalde
diye dugtniyorum o anlamda c¢iinki hani bir proje ofisindede ¢alisabilirsiniz ama her yaptginiz
uygulanacak diye birsey yok. Kald: ki proje ofislerinde Tirkiye'deki uygulamalar; projeyi ¢iziyorsunuz,
veriyorsunuz, uygulamacinin neler yaptigina, nasil yaptigina hakim olamiyorsunuz. Genellikle o sekilde
oluyor. Ozaman yani bir bakip projenizi bunu ben mi ¢izdim diye siirprizle de karsilagabilirsiniz. Ama biz
yaptigimiz isi ¢ok kisa siirede yani béyle 12 ay 24 ay gibi bir sirede projelerin bittigini goriiyoruz. Hem
santiye sirasinda hem bittiginde artilariyla ve eksileriyle yani illa hersey dogru olacak diye birsey yok ama
artilartyla eksileriyle birebir bir maket gibi gériiyoruz. Tabiki her gbrdiigiimiiz hatayr diizeltmeye
calistyoruz. Her yeni projede bi eskisine gore yeni bir seyler yapmaya calistyoruz. Hep degisiklik yapmaya
calistyoruz. Teknolojik yenilikleri hep kullanmaya caligtyoruz. O anlamda hakikaten bir mimar icin ¢ok

zevkli bir ¢aligma ortami dogrusu.
MESA biinyesinde mimarlarin galigtig1 6zel bir tasarim ofisi mi var,

Evet, burada bir tasarim grubu var adida tasarim grubu zaten. Diger miihendislik hizmetlerini digardan

aliyoruz. Yani statik, mekanik ve elektrigi disardan aliyoruz o hizmetleri. Onlatla da iste strekli calistigimiz
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insanlar oldugu i¢in daha projenin bagindan baglayarak koordineli bir sekilde giderek, onlart da isin igine
sokarak uygulama projesi bittiginde tiim sorunlar ¢6zilmiis bir projeyle insaat baslamis oluyor, uygulama

baslamis oluyor.

Siz yaraticilik 6nemli dediniz, Yap: sektériiniin aradigi mimar profilini tanimlayacagimiz bir
takim ability’ler vardir; mesela technical, vocational, artistic, conseptual gibi sizin en 6nemli
gordigiiniiz hangisi?

Yani bunlari béyle ¢ok kagida yazili bilimsel birsekilde yaptigimiz sdylenemez. Mesela biz genellikle
gelisme potansiyeli olan kisileri birilerinden duyum alarak kesvediyoruz. Birde sey ¢ok énemli; yukaridaki
ortamin ahengi de ¢ok énemli onun i¢in genellikle memnun oldugumuz kisilere sizlerin sizin gibi bu
gruba uyabilecegini dustindiginiz, yaratict bildiginiz birileri var m1? 6yle birileriyle de yani referanslt
olarak da geliyor insanlar. Arada sirada gazete ilanina da bagvurdugumuz oldu, onu da resmen okuldaki
hocalardan sorup nasildir? desigr’t nasildir? gibi referanslar alip. Nedense de hep diizglin insanlar ¢iktt

kargtmiza yani higbir ODTU’liiden de séyle bir yanilmadik yani.
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APPENDIX 4-C

INTERVIEW WITH MESA HUMAN RECOURCES DEPARTMENT
MESA HOUSING INDUSTRIES INC.

( prepared by the author on 05.11.2008 )

Elif Ozelgiil: Sirket biinyesinde galigan mimarlar okullara gore sayisal olarak nasil dagiliyor?
Ufuk Bey: Merkez ofisinde 30 tane mimar calisiyor; 234 ODTU, 7’sidiger tniversitelerden (Istanbul
Teknik Universitesi, Yildiz Teknik Universitesi, Gazi Universitesi) mezun.

Santiyelerde ise tasarim ofisi destekli oldugu i¢in mimarlara ¢ok fazla ihtiyag duymuyotlar.

Kidem ortalamast merkez ofiste 8.5 yil.

Birlikte galismak isteyebileceginiz mimar formasyonundan beklentileriniz nelerdir?

Birebir beklentisini ilgili bélim, tasarim bolimiintn yetkilisi ile konugsarak bulabiliriz. Biz 6n elemeyi
yapariz birisini alacaksak biz en az Uge indiririz onu ilgili birimin yoéneticisine iletiriz onun belirledigi
kriterler dogrultusunda Ug kisiyle de gorusirler nihai karar onlar verir. Burada degisik seyler olabilir
yetenek, yaraticilik, arastirmacilik $nemli bir de s6yle bir durum var bizim iist yonetim ODTU Mimarlikla,
sizin akademik kadroyla, ¢ok yakin iliski i¢inde dolayisiyla oradan da arstirma yapiyotlar; yani bu ¢cocuk
okulda nasildi her tir bilgiye oradan ulagmalart mimkiin; c¢inkd ciddi iliskileri var her tir destegi
veriyoruz artt mimarlik boliimi igin bizim burs programimiz da var, onlara verdigimiz burs, ama dedigim
gibi oranin y6netimi ile koordineli direk bunlar yapiliyor. Kimin ihtiyaci var ve yetenekli biz o siireclere hig
girmeyiz patronlar gériisiir o sekilde de karar verilir. Dolayistyla her tur bilgiye erismek ¢ocugun egitim
sathasinda mimkiin, yetenekleri, ve bir de kidem siiremizi de gérdiiniiz zaten belli bir deneyimle gelmesi

gerekiyor agirhikli oyle oluyor arada geliyor tabi ama....

Mimarlarin girketinizden beklentileri neler oluyor?

Bazen de kagiyor ¢ocuklar yetenekliler, yani neden sizin nesil y nesli bunu biliyormusunuz bilmiyorum,
biz x nesliyiz. Bu bilimsel olarak da soyleniyor. Bizim nesil farklt bir nesil herkese bor¢lu bir nesil
annesine, babasina, tlkesine bor¢lu biz hep ¢alismay1 tercih etik yani tlkemiz igin ailemiz icin calistik
kardeslerimize baktik. Yeni nesil alacaklt nesil ¢aligsa bile annesinden aliyor, babasindan aliyor, tlkesinden

birseyler istiyor sturekli isteyen bir nesil dolayisiyla tatmin olay1 cok zor bu neslin ve herkesin nihai amact
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Amerika’ya yerlesmek yani ¢oguna baktiginizda yurt disina kagma hevesinde olan c¢ocuklar. Bunlari is
yerinizde tutmaniz hi¢ kolay degil onun icin farkli birseyler yapmaniz gerekiyor ama tabi onlart yapmak
icinde finansal olarak glgli olmak gerekiyor. Sektortin birde durumu da ortada, bu cocuklar
gondereceksiniz yurt disina arastiracaklar edecekler projeden projeye atlaticaklar. Hep béyle dinamik
tutmaniz lazim, onlara siirekli yeni veriler yeni bilgiler vermeniz lazim, hem parasal agidan hem manevi
agidan tatmin etmeniz gerekiyor bu da cok olanakli degil malesef; o nedenle de o nesli istihtam etmek
ciddi anlamda zor ve belirli bir firma politikast gerektiriyor bunu yapan sirket ¢ok az hele insaat
sektoriinde tabii ciddi az. Niye, ingaat sektoriinde proje bazli ¢alistyorsunuz, patron sirketi belli kurumsal
felsefeleri yerlesmemis oluyor fazla naz yapinca da yani giderse gitsin diyorlar artik, anlatabiliyormuyum?

katlanamiyor kimse bu sektdrde.

Dolayisiyla mimatrlar tabi farkli ar-ge muhendisleri gibidir onlart tutabilmeniz i¢in ¢ok &zglir olmalart
gerekiyor daha cok ofisleri tercih ediyotlar, mimarlik ofislerini hele boyle yatismalarda falan 6n planda
olan marka olan mimarlari falan tercih ediyotlar. Bizi de tercih ediyotlar ama bizim ortamimiz bazen
onlara sikict gelebiliyor burada cool takilmak gerekiyor onlar cool olmak istemiyorlar. O nedenle de

dedigim gibi o arkadaglari istthtam etmek oldukga zor.
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