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ABSTRACT

FIRST YEAR COLLEGE ADJUSTMENT: THE ROLE OF COPIN&GO-
RESILIENCY, OPTIMISM AND GENDER

Yalim, Desen
M. S. Department of Educational Sciences

Supervisor: Assist. Prof. Dr. Oya Yerin Guneri

June 2007, 68 pages

This study investigated the relationship betweeryswaf coping, ego-resiliency,
optimism, gender and adjustment of first year sttgle Participants of the study
were 420 Department of Basic English students {éi#tale, 247 male) from Middle
East Technical University in Ankara. The resultsarafltiple regression analysis for
the total sample indicated that all the predictariables (ways of coping, ego
resiliency and optimism) were found to be significgpredictors of college
adjustment. The study found that participants wéported high resilience, optimism
and fatalistic and helplessness/self blaming cogitwyes had better adjustment to
college. In addition, the results of the multipegression analyses conducted for
female and male students showed that whereas stjemey, optimism, and seeking
social support coping, helplessness/self-blamingingp predicted adjustment of
female students; ego resiliency, problem solvinging, seeking social support
coping, fatalistic coping and helplessness/selfdolg coping were significant

predictors of male students’ college adjustment.

Keywords:University Adjustment, Ways of Coping, Ego ResitignOptimism,
Gender.
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UNIVERSITE BIRINCI SINIF OGRENCLERININ UYUMU: PSIKOLOJIK
SAGLAMLIK, BA SA CIKMA, IYIMSERLIK VE CINSIYETIN ROLU

Yalim, Desen
Yuksek Lisans, Eitim Bilimleri Bolumu

Tez Yoneticisi: Yard. Dog. Dr. Oya Yerin Guneri

Mayis 2007, 68 sayfa

Bu calsma, baa cikma vyollari, psikolojik sgamlik, iyimserlik ve cinsiyet ile
universitenin ilk yilinda bulunangtencilerin uyumu arasindaki gkiyi incelemstir.
Calismanin katilimcilarini, 420 (173 kizgienci, 247 erkek grenci) Orta D@gu
Teknik Universitesiingilizce Hazirlik sinifi grencisi olyturmustur. Katilimcilarin
uyum puanlarini analiz etmek icin c¢oklu regresyaraliai kullaniimstir. Tam
katilimcilarin uyum puanlari Gzerinde yapilan ilbkiy regresyon analizi tim
yordayici dgiskenlerin (ba etme yollari, psikolojik sdamhk ve iyimserlik)
universiteye uyumu anlamh bjekilde yordadiini gostermitir. Bulgular, psikolojik
sgzlamlik, iyimserlik, kaderci ve sucu kendinde bulb@a cikma strateji puanlari
yiksek @rencilerin uyum puanlarinin yioksek ofglunu gostermiir. Calismada
ayrica kiz ve erkekgienciler icin ayri ayri yapilan ¢coklu regresyon lanaonuclari
Universiteye uyumda kizlarda psikolojik g&amlik, iyimserlik ve sosyal yardim
arama ve caresizlik/kendini suclayici s@acikmanin; erkeklerde ise psikolojik
sgslamlik, problem ¢6zme becerileri, sosyal yardinmaakaderci/kendini suglayici

basa ¢ikma yollarinin yordayici dgkenler oldgunu gésternsir.

Anahtar Kelimeler: Universiteye Uyum, BaCikma Yollari lyimserlik, Psikolojik

Saglamlik, Cinsiyet
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CHAPTER |

INTRODUCTION

1.1Background of the Study

One of the most striking aspects of human expeeieiscthat we are always
experiencing change as a result of our biology emdronment. One of the major
changes for many of us in life is, entering to egd. Thus freshmen years are
regarded as one of the most stressful time periodstadents adapt to new
environment after leaving home (Arthur & Hibert,98). The source of the stress or
namely “risk factors” in university settings is exhely wide and diverse. Some of
the problems that university students confrontudel adaptational challenges, such
as living apart from family and friends, adjustitogthe regimen of university, taking
responsibility of daily living and developing a néimd of social relationships with
peers and faculty members (Henton, Lamke, Murphiares, 1980); managing
finances and being responsible for ones self (Grexgn 1981); academic pressures,

interpersonal, sexual and emotional distress (Diln3ahetter & Label, 1990).

Psychologists have long noted the great variatiohow people react to objectively
similar stressful life events (Major, Cooper, Cae#le & Zubek, 1998).

Consequently, it is worth mentioning that the effeaf entering into college are not
equivalent across individuals. While some studdéotsmd themselves inadequately
prepared for the psychological, emotional and atecleealities of higher education,
some of them cope successfully with the developatetemands of this period and
do not evidence maladaptation. For many studertts, ave inadequately prepared,
entering college may bring negative consequend@ssearch on college student
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adjustment showed that students develop anxiety @mancial difficulties that
appear to be associated with depression (Andrewgil&ing, 2004), they perceive
life events as negative (Leontopoulou, 2006), tleElapt inappropriate coping
strategies such as alcohol consumption (Sadavar&, BR893, as cited in Jackson,
Pancer, Pratt, & Hunsberger, 2000), eating diserddrug abuse, and suicide
attempts (Levine & Cureton, 1998). Additionally, ladjustment to university causes
increase in college attrition among university stug (Tinto, 1987). As Consolvo
(2002) has reported approximately, 30-40 % of tlesHfmen enrolled in university
drop out before they complete their degree andwitisdrawal is often a result of
adjustment difficulties (Gerdes & Mallinckrodt, 199

Researchers who have examined students’ adjustmeatlege tried to answer the
question of “Why some students make the transgigtessfully and thrive from this
stressful situation, whereas others struggle oveleschool after only short time?”
According to Fearlin, Libertman, Menaghan and Mul{&981) the amount of stress
that will be experienced by an individual can netgdredicted from various stressors
but from variety of cognitions and behaviors thadple employ to confront stressful
situations that mediate the impact of stressofspm psychological resources
(Lazarus & Folkman, 1984) and a number of individuactors which students
bring to university or young adulthood. Among indival factors, locus of control
(Garvie & Auburn, 1998; Leontopoulou, 2006); SE®d¢htopoulou, 2006); gender
(Dyson& Renk, 2006; Leontopoulou, 2006); securachiinent style (Fassig, 2004;
Wei, Russell, & Zakalik, 2005); active involvemewith other students (Tinto,
1982); self-efficacy (Chemers, Hu, & Garcie, 20&Klpmegah, 2007); resilience
(Aspinwall & Taylor, 1992; Fassig, 2004; FreydertheP004; Garvie & Auburn,
1998; Leontopoulou, 2006; Mcintyre, Heron, Mcinty&urton, & Engler, 2003);
optimism (Fassig, 2004; Segerstrom, Taylor, Kemeay-ahey, 1998; Scheir &
Carver, 1992); hope (Suls & Fletcher, 1995; Syndeagl., 1991;), and coping styles
(Aspinwall & Taylor, 1992; Leong, Bonz, & Zachar997; Leontopoulou, 2006)

were found to be related with overall college atijent.



The factors listed in college adjustment reseauct s coping style, optimism, and
resilience are psychological resources of indivisludhese resources have been
among the variables studied in positive psycholdpsitive psychology approach
that focuses on human strengths and potentialsrrétan the problems, and attempts
to understand the characteristics and processesdhaibute to optimal functioning,
flourishing, and resiliency (Synder & Lopez, 200@s arisen in the last two decades
(Aspinwall & Staudinger, 2002). Resilience, as ofid¢he widely studied construct
found to have positive and significant effect arllege adjustment (Banyard &
Cantor, 2004; Brunella-Joiner, 1999); optimism wasind to be negatively
associated with psychological stress and lonedindspression, anxiety (Stewart,
Betson, Lam, Marshall, Lee, & Wong, 1997) and malsturbance (Segerstrom,
Taylor, Kemeny, & Fahey, 1998) and positively assted with higher levels of
social support and psychological and physical welkg (Scheir & Carver, 1992).
Coping was also found to be related with colleggistchent (Chang & DeSimone,
2001; Lazarus & Folkman, 1984).

In Turkey, studies about college student adjustrdetd back to 1960s. Whereas the
early studies about Turkish university students egaltly concentrated on the

problems of university life (Baymur, 1960; #al, 1974; Ozdemir, 1985), recent
studies emphasized the effects of personality chenatics and demographic

variables on university adjustment (Akbalik, 199pan, 1992; Alperten, 1993;

Tarkim, Kiziltg & Sariyer, 2006).

The results of earlier studies particularly indezhthat personal, familial, and social
variables had an effect on university adjustment. é&xample Kglah (1974) found
that anxiety over future career, sexuality, finah@nd academic concerns, politics,
listed among the issues that cause adjustmentculifs in Turkish university
students. In another study (Ozdemir, 1985) freshstadents have found to have
greater concerns about male-female relationshiptinsentality, health related

problems, society pressures, school, future camaifamily problems.



In Turkey, studies on college adjutment mostly ne¢¢ed in negative variables and
ignored the effects of positive strengths of calesjudents on college adjustment.
Numerous recent studies about the problems andtaant difficulties of entering
college indicated that academic procrastinatiorak(§, 2003); alcohol use
(Cakmak, 2006); stressful life events (Emil, 200asraf, 2003); aggression
(Karabiyik, 2003); disordered eating patterns (Mar006; Pembecitu, 2005);
loneliness (Kozakli, 2006) and depression (Calki622 Korkmaz, 2006) were found
to be related with college adjustment. Howeverrdlexists only limited number of
studies regarding the strengths of students whev gpwsitive adaptation or thrive
from this stressful period. For example Girgan @O0 an experimental study
showed the effect of resilience enhancement trginion college adjustment
However, his study did not include freshmen uniigrstudents who are in an
important turning point in their life and who hageeater adjustment problems than

sophomores and seniors.

Research, studies in the literature show that treee shift from human deficits to
human strengths model which is parallel to the wigaositive psychology paradigm.
Therefore, it becomes important to conduct resesiiatlies to investigate the factors
that may be related to positive adjustment of fiesdr students despite of the stresses

of the situation.

1.2 Purpose of the Study

The main purpose of the present study is to ingatdithe relationship between ways
of coping, ego-resilience, optimism, and adjustmlenel of first year university

students who live away from their parents.

1.3 Significance of the Study

College years are the years of late adolescencéhaneharly adulthood during which
university students discover whom they are and whao (Fenske, 1989). The first

year of university requires students to make lb@djustments such as adjustment to
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social environment, academic climate, daily resmlittes, career decisions, and
finances. Adjustment is indispensable in universiyting which determines young
adults’ class attendances and study habits (JayAfdeelli, 1991). Arrival to college
campus brings a student’'s life a positive effectdntion) or a negative one
(attrition). The latter may be caused by academaredom, irrelevancy to
department, limited or unrealistic expectationsalfege, academic unpreparedness,
transition or adjustment difficulties, lack of carity about a major and a career,
dissonance or incompatibility (Upcraft & GardneB89). Additionally, alienation,
psychological complaints, financial difficultiespring from small city to city center
for university and language related difficultiegidg first years of students may lead
to low academic performance and attrition (MurphyA&cher, 1996). Research
studies about retention and attrition also indidatteat where students live while
enrolled in college has an impact upon their atriand retention rates (Vickerson,
2003). As stated (Henton, Lamke, Murphy & Hayn&8Q) distance from home and
the availability of fewer familial support relatedd increased crisis reactions in
freshmen. Specifically, for first year studentsaqa of residence has an effect on
their performance much more than on later yearestisd(Sand, 2000).

As several authors stated (e.g., Barefoot, Gar@etright, Morris, Schroeder,
Schwartz, Siegel, & Swing, 2005) freshmen studémas are the most problematic
classes than the others are more prone to dropem#use of the maladjustment
Since, without adequate coping skills and psycholdgesources, many of young
university students can not make a healthy tramsitd university life, investigating
individual strengths as well as environmental fetihat enable students to adjust
well is very crucial. The recent theoretical andimeological advances, indicate a
shift towards to promote individual adaptive patteiand, prevention rather than
treatment of psychopathology (Hammen, cited in tepoulou, 2006; Seligman,
2002). Parallel to those advances through recagmizhe relationship between
personality strengths and adjustment, many edugtsettings in U.S. have recently

included a strength-focused approach to their culai(Graeme, 2001).



However, majority of research on college adjustnienturkey focuses on problem
based approach that examines deficits such as mcageocrastination (Cakicl,
2003); stressful life events (Emil, 2003; §af, 2003), aggression (Karabiyik,
2003); disordered eating patterns (Mancge, 2006;bRerglu, 2005); alcohol use
(Cakmak, 2006); loneliness (Kozakli, 2006) and dsgion (Cakir, 2002; Korkmaz,
2006).

Being a university graduate is highly valued in Kay. However entrance to
university is very difficult. Before entering unigty students encountered with an
obligation to pass a nation-wide contested sintdgesexamination, administered by
the Student Selection and Placement Center (SSPGADEAkduman, Ozkale, &
Ekinci, 2001). As stated by Guneri, Aydin and Skaly, (2003), in Turkish culture,
families try to do everything as much as possiblghiw their financial limits to
prepare their children enter into university angext to their children to be
succesful in the entrance exam and at the uniyelsitother words, after passing a
tough exam, that requires intensive studying,emndtional and financial investment
students who are selected by the system beganrteeirchallenging life (Ultanir,
1998) where new competition starts. Especiallighly ranked universities, such
as METU, Bgazici, and Hacettepe, freshmen may have more adgustdifficulties
since the expectations of success may deteriovséadstudying and competing with
lots of successful peers. In universities like MEWdere language of instruction is
English, students may also experience more sthesstated by Gizir, (1998), most
METU students perceive courses being thought igligim as one of the major
problems they encounter. Thus the language profigian English; affect their

academic performance and their general adjustregat &s well.

Another cultural phenomenon that most of the sttglencounter in their first year of
college is being away from home. Studies conduitéldirkey suggest that students
living with their families exhibit higher levels @icademic adjustment (Glney, 1985;
Orhon, 1985) and lower depressive symptoms (Aydié&mir, 1989) than their
counterparts who do not live with their parentsic8ileaving home for college has a

potential to create more distress than for who alpihis essential to conduct studies
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examining the adjustment levels of students wholigiey away from their parents

during university education.

Briefly, after entering college, young adults aaedd with the challenges of living
alone, being away from family mostly for the fitshe and may need to use their
internal strengths and other external resourcesrder to deal with increased
demands of their new lives. Since, positive psyatpplas a new trend looks out the
personal resources that decreases stresses ofdumdss during difficult times,
conducting research about positive personality ieslrather than deficiencies in
college adjustment seems important. Thus througingupositive psychology
paradigm this study aims to investigate how walittfactors of individual (coping,
ego- resiliency, and optimism) predict the collegiustment of METU Department
of Basic Englih students who live away from thamilies. Findings of the present
study may provide much useful information for umsigy students, parents, teachers,
university administration and counselors workinguatversity counseling centers.
By knowing about the factors related to adjustnfentthis sample, prevention and
intervention strategies may be developed. In teosimsounseling implications, the
present study is expected to be helpful for thenselors to understand variables
involved in the process of counseling while dealwith the adjustment problems of
university students. By developing programs thatufoon students’ strengths in
university settings such as coping styles, optimissiliency, counselors both may
improve adjustment levels of first year universstpidents and may decrease the
number of potential students who drop out schawming first year of university.
This study that follows positive psychology paramjgwill be the first one in the
Turkish literature that investigates individualesigths that explains the adjustment

of first year university students.

1.4 Definitions of Terms

University Adjustment



Baker and Siryk (1984) defined university adjustinas responding to academic
demands, having social integration with faculty rbens, being involved in campus

life and having attachment and commitment to ursier

Coping

Lazarus and Folkman (1984) defined coping as “@nbt changing cognitive and
behavioral efforts to manage specific external amtkrnal demands that are
appraised as taxing or exceeding the resourcdseogperson” (p.141). More simply
putting, coping is “the effort to manage psychotadistress” (Lazarus, 1999, p.111).

Dispositional Optimism
Optimism is defined by Scheir and Carver (1985)tlas generalized positive
expectations about future outcomes, especiallyfilcalt or ambiguous situations.

Ego Resiliency

Block and Block (1980) defined Ego-resiliency asourceful adaptation to changing
circumstances and environmental contingencies,ysisalof the goodness-of-fit
between situational demands and behavioral powgjlkéind flexible invocation of

the available repertoire of problem solving strasdp. 48).



CHAPTER I

REVIEW OF LITERATURE

This chapter is devoted to summarize the most aslevesearch literature to the
purpose of the study. The first section descrilegiion and models of adjustment
and the second section presents the constructligigeoadjustment. The last one

includes variables associated with adjustment.

2.1 Definitions and Models of Adjustment

The concept of adjustment is as old as human naeadh.

To ancient peoples, difficulties in adjuent were brought by the presence
of evil spirits in the body and to pu@ehose uninvited inhabitants,

an operation, which was making a holthexskull with a sharpened stone
instrument and thereby allowing the ispiof float out of the head, was
performed (Feldman, 1989, p. 17).

Systematic emergence of this concept started byiDaand in those days the
concept was totally biological since he used admptaconcept in terms of
adjustment (Derlega & Janda, 1981). In the secaifddh 20th century adjustment
was perceived as the individual’'s ability to cagiéectively with the environment
and in this sense it was somewhat synonymous Witherms personality, normalcy,
and mental health (Adams, 1972) and it referrethéoprocess by which we change

or cope with the demands and challenges of everlji@dafCreek, 1997).



Adjustment is a personal matter that is made byybegly by different ways. In the
literature, “Personal Adjustment” as been defiredumarious ways: as the process
by which an individual applies his resources tdilfulis personal needs while at the
same time maintaining harmony with his environm@be, 1972), as a person’s
ability to adapt to demands of a situation (Gorl&wKatkovsky, 1968); as the
process of finding and adopting modes of behawntakle to environment or the
changes in environment (Good, 1945) as a contipnoaless in which a person varies
his behavior to produce harmonious relationshipvbeh himself and environment
(Shaffer& Shoben, 1956).

Different descriptions of adjustment are also mdae different schools of
Psychology. In 1800s, the “Moral Model” describedjustment as a philosophy of
life and deviation from some absolute norm of expedehavior results in abnormal
behavior. Deviant behavior was often considerediues to mystic causes such as
being possessed by demons. In the early 19th gentbe moral model was
associated with the beginning of humane and conpade treatment of deviant
individuals and adjustment difficulties has beewmegi a moralistic attitude and
termed as bad. People who are thought as havingtatgnt difficulties are given

punishments, lectures, well-meaning advice (Sh&ff&hoben, 1956).

In the very beginning of 20th century, explanatiohadjustment from the viewpoint
of physiology by “Medical Model” have gained moreegtige than Moral Model.
This model describes people who have adjustmefitulifes as ill rather than bad
and by this way this model has more healing effieah Moral model. People who
are termed ill are not given punishment since tneyaccepted as irresponsible from
their own behavior. Behavior is not treated dingttlit treatment attacks the causes
directly and takes the form of attempting to givesight to individual through
psychotherapy so that individual can deal with dif§iculties in a more realistic
manner (Shaffer & Shoben, 1956). In this model, iBbavior is not important but
the unconscious conflicts, which cause the behawsormportant. However, this

model has a limitation that it is questionable pplg the term “illness” to defined
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patterns of behavior, especially when there is midemce of physiological

malfunctioning (Adams, 1972).

Freud, the father of “Classical Psychoanalysis”’psaiged that the ego functions
develop from the conflict between instinctual dradition and the organism’s need
to maintain itself in the face of restrictions Bality. Ego’s emotional responses to
danger from external environment, by the instinciipulses of the id, and from the
threat of punishment from the superego leads toegnmand the ego’s failure to
balance realistically this anxiety cause individuae maladjusted (Coe, 1972) and
keeping basic impulses at tolerable levels by dafemechanisms such as denying
and rationalization, emphasizes positive functignof individual. Different from
Freud's explanations, “Ego Psychology” defines atipent as coping (Rathus &
Nevid, 1989) and Kohut labeled adjustment as thveldpment of cohesive self and
Erikson stated adjusted person as the accomplidghohelevelopmental tasks and the

development of lasting adaptive qualities (Coe, 297

Another important school of Psychology, “Individlu®sychology” explains

adjustment as “striving for superiority” which measitriving to live a more perfect
and complete life (Watts, 1998). “Phenomenologicalérspective explains
adjustment as an individuals accepting of his umigelf for what he is, not
attempting to live up to the standards imposed thers, accepting the parts of and

striving to learn about ourselves and perceivirgwiorld (Rathus & Nevid, 1989).

Maslow described adjustment as self actualizatiwh ta achieve self actualization,
he stated some criteria such as acceptance ofenahd self, being independent,
democratic and creative, having humor, forming nete relationship with others.
These characteristics are achieved through mideadehce but Maslow also
accepted a young adult can also achieve self adtiah if he is in a healthy
developmental process (Coe, 1972).

Rank identified adjusted person as creative (Kenfll&endler, 1970). On the other

hand, “Learning Theorists” focus primarily on eapkrson’s responses to his
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external environment and the habits that he degdlmugh interaction with it (Coe,

1972). Behaviorists described it as having accuapectations about the world and
the technical, social skills necessary to attainfoeces such as food, money, social
approval and Social Learning theorists stated #utistment is having a wealth
models to imitate, believing our ability to achiedesired reinforces, being able to
regulate our own behavior and changing the envieminfRathus & Nevid, 1989).

“Trait theorists” tend to view adjustment in terwisputting people in situations in

which there is a good person-environment fit. Redeas of trait theorists have
linked traits to various aspects of adjustmentiuidiog health, the way people think,
success in school/job and relationship with oth&ssan example, individual who is

thought to be introvert is considered poor at cg@nd adjustment to life challenges
(Santrock, 1999).

Several theoretical approaches explain adjustmes#don their own view of human
nature. Other than those old theories, recentlyeth® a new era called Positive
Psychology which seeks to investigate what peopleatrectly in life. In the past
adjustment of people to life’s ups and downs didmove beyond simple adjustment
processes but Positive Psychology tried to undaisteow individuals manage to
accomplish thriving and flourishing (Compton, 200%ccording to Positive
Psychology, many people adapt and adjust to lifieighly creative ways that allow
them and people who contact with those feel goooulife (Sheldon & King,
2001).

2.2 College Adjustment

Transitional events are typically associated withrerease in stress and demands on
personal resources. This transition from high sthimo college brings some
challenges and developmental tasks to first yaatesits who are expected to deal
with those tasks. Determining how well an individua able to negotiate a
developmental period is assessed with how wellndividual adjusts or attends to
university (Baker & Siryk, 1984).
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College adjustment was explained by different neseas by different ways. Earlier,
Shaffer and Shoben (1956) explained college adprstras a process where an
individual comes to college. When his motive wasvpnted, some explanatory
trials, is performed by an individual. If he ovenoes one of the obstacles, that leads
him to adjustment but his inability to solve thelplem of adjustment leads him to
maladjustment. Therefore, the process of adjustrstarts and starts over again.
Later on college adjustment was explained by twinrapproaches; Developmental
Theories (psychosocial theories, cognitive stradtutheories, and typological
models) and College Impact Model (e.g., Astin’s dilyeof Involvement, Tinto’s

Theory of Student Departure).

Psychosocial Theories (e.g., Chickering’ Seven dfscof Student Development,
Heath’s Maturity Model) view individual developmeas a process that involves
accomplishment a series of developmental taskséiPelta & Terenzini, 1991). For
example Chickering (1969) identified seven “vestof development” which are
achieving competence, managing emotions, develogingpnomy, establishing
identity, freeing interpersonal relationships, depeng purpose and developing
integrity (as cited in, Pascarella & Terenzini, 1R9Students typically should go

through those vectors during their university edioce(Tuna, 2003).

Cognitive structural theories (e.g., Gilligan’s fi@rent Voice” Model, Jane
Loevinger's Theory of Ego Development) seek to dbscthe process of change,
concentrating on the cognitive structures of indiinls while making adjustment
(Pascarella & Terenzini, 1991). Especially, it fses on how students think about
situations and what shifts occur. According to tpgecal models (e.g., The Myers-
Briggs Typology) in explaining college adjustmesiiable characteristic differences
of individuals are important (Zychowski, 2007). Thwdel categorizes individuals
into groups based on their learning style, cogaistyle or personality (Feldman &
Newcomb, 1969).

On the other hand, College Impact Model concesdgrain the specific context in

which the student acts and thinks and instituti@alctures, policies and programs
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have been given importance while explaining collegidents’ adjustment
(Pascarella & Terenzini, 1991). For example, AstinTheory of Student
Involvement” (1984) describes student involvemertiiolr means the level of
physical and psychological energy that studentsemadmmitment to academic
experience. According to the theory, students wadiahte their energy to stay on
campus, study, participate to activities and irdenaith faculty members, their
adjustment level increase. On the other hand, Vihdénto (1982) explained the
process of student persistence and university adarg by trying to understand
reasons of student departure. Tinto’s theory oflestii departure (1987; as cited in
Boyle, 1989) is influenced by a student’'s pre-erdtiributes (personal, familial,
academic characteristics, and skills/abilitiesertions (goals and commitment) and
academic (faculty members’ interactions, acaderaitopmance) and social college
integration (extracurricular activities, peer ietions). His theory states that a
newcomer to university has to pass 3 stages whiglealled separation, transition to
university and incorporation in university (Tintt988). In the first stage, separation,
students are required to separate themselves phHysand socially from place of
residence. The second stage, transition to untyetisi the period that students are
between past and present which means that stubemésalready started to detach
from past but they have not yet become attachguesent environment. Especially,
at this stage personality characteristics beconng meportant in determining their
responses of freshmen stress. Lastly, at the 8tade, incorporation, students are
expected to become integrated into universitytutients do not adjust to university
life, they generally choose to departure from ursitg (Tinto, 1988). Tinto’s model
suggests that positive experiences with the uniyeasd academic preparation prior
to beginning the freshman year have positive imitgs on retention and attitudes
(Moore, Moore, Grimes, Millea, Lehman, Pearsondeiti & Thomas, 2007).

The process of adjustment to college was describedaker and Siryk (1984)
through identifying four types of adjustment; agade adjustment; referring to
students’ perceptions of ability to achieve schwotk such as academic ability, time
management, performance etc.; social adjustmdetyirgy to relational patterns that

affect adjustment such as making friends; persemaltional adjustment; referring to
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experience feelings of depression and anxiety sisclfeeling moody; institutional

attachment; referring to students’ feelings of catrmant to school such as feeling
of “fit in” to university. There should be a balanbetween those factors in order to
call an individual as adjusted. Bean and Metzn&8%) mentioned about student
persistence which is influenced by student’s bamlgd, personality, environmental

and academic variables.

Since the beginning of 2000s, researchers mositgmed the notion that non-
cognitive factors but individual contributions sua personality variables or college
GPA have important implications for college adjustih For example, Tanaka
(2002) proposed an “intercultural theory of studdatelopment” which concerns
with understanding power issues inherent in theradtions between students,
faculty and institutional cultures and how theymhatudent development. Robbins,
Lauver, Le, Davis, Langley, and Carlstrom (2004nbmed the Tinto’s and Bean’s
models and arrived at a four broad categories aftrocts. Those categories are
contextual influences, such as institutional sieeancial support; social influence
such as perceived levels of social support; sa@nglagement such as belonging to
school and academic engagement such as earnintiegecdegree. Pascarella and
Terenzini (2005), suggested a general casual ntbdéelincludes both institutional
characteristics and environmental variables, whiobludes sets of variables
students’ background and pre-college charactesisstructural and organizational
features of institution, frequency and contenttaflents’ interactions with the major

socializing agents on campus and quality of effort.

As all the theories proposed and studies conduateliege adjustment is not a
simple process but a multifaceted and complex pimenon. Although, transition to
college is generally considered to be a stres#tibg, it leads first year students to

change and make growth (Pascarella & TerenziniS200

15



2.3Variables Associated with College Student Adjustmen

Although, graduating from university mostly predidater life, economic success
and status of individual, the number of studen®viley their higher education
institutions exceeds the number of students whdddeto remain on campus.
Therefore, it is essential also to talk about stiidetention, persistence, drop out and
student attrition while describing college adjusttnéSeidman, 2005). Since the
greatest degree of college attrition occurs amaeghimen (Gaither, 1992), it is
necessary to look out personality variables whickensome freshmen thrive while

others falil.

2.3.1 Coping

Every individual does not respond to adjustmentatiege process in the same
manner (Compas, et al.,, 1986). Some are more eegliifip cope; some are more
vulnerable that is adjustment is effected mostlyitgividual differences. Before
considering the relationships of coping to colleggustment, it is first necessary to
make clear what is meant by coping. The term “cgipis generally used to refer to a
person’s cognitive and behavioral efforts to redsitessful conditions (Holahan &
Moos, 1987, p.25). Lazarus and Folkman (1984) makdistinction between
problem focused and emotion focused coping. Th@domeans attempting to solve
or minimize, distressed situation and the latteamsemanaging the affect aroused by
the situation. Another basic dimension of copingbistween approach (action
oriented) and avoidant coping (Lazarus, 1999). robfocused and approach
coping are mostly related with greater well beifeyver psychological symptoms
and better adjustment, conversely, avoidant copstrgtegies such as wishful
thinking, self blame or withdrawal are mostly rekhtwith maladjustment (Zeitlin,
1980). However, in the study of Roth and Cohen §)98/0idant coping strategy
proved to be the most adaptive one in uncontra@lauations. According to the
findings of Leontopoulou (2006), under low advessavoidance coping was used;

under high adversity, however both active and aieé coping were used equally.
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When looking at studies that investigate relatigm&letween college adjustment and
coping, it is not surprising that adaptive copingswound to be the most effective
one in stressful situations over which the studems able to exercise control
(Holahon & Moos, 1987). Aspinwall and Taylor (1998und that retention rates are
lower for those individuals who come to collegehniigher coping skills. Another

study conducted with university students (Jorgen&ebusek, 1990) revealed that
better adjusted undergraduates tend to use moumtasalor advantageous coping
strategies (e.g., making decisions, actively segkor social support and talking

about problem) than less mature strategies (eayiny alcohol and smoke, being
verbally hostile) and confirmed the connection lew coping and healthy

psychosocial adjustment.

Forsythe and Compas (1987) found that college ststidavorable adjustment
outcome was associated with the use of relativetyenproblem solving coping
when the case perceived as controllable and moati@mfocused coping when the
case interpreted negatively. Coehlo and collea@l@33; cited in Silver, 1995) using
Thematic Apperception Test (TAT) found that measuoé coping competence

significantly predicted dropout vulnerability inltage freshmen.

According to research of Chroniak (1998), adapteping predicted better overall
adjustment, while maladaptive coping predicted poowerall adjustment. However,
her study showed that not only action oriented mgpdut also emotion focused
coping is needed for better adjustment. Leong, Bé&nZachar (1997) tested the
hypothesis that students’ different coping strasgimpacted the adjustment to
college. The study conducted with 161 freshmen ceteédd that academic and
personal emotional adjustment was related to copingtegies, whereas social

adjustment was not.

In many studies, coping is also used as a mediagable between personality
variables and adjustment. For example, dispositiapdmism was found to be
positively associated with problem focused copinigicv leads to undergraduate

adjustment (Scheier, Weintraub & Carver, 1986). elnlse, in the study of
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Aspinwall and Taylor (1992) showed that greateriroim, locus of control and

higher self esteem predicted greater use of actpéng in dealing with the stress of
entering into college. The study of Lefkowitz (20G®ne with 365 first semester
undergraduates proved that self esteem was aisgymtifand indirect predictor of all

types of college adjustment via avoidant copingtetyy.

In conclusion these findings seem to indicate thaite is a correlation between ways
of coping and adjustment. Although situational ables are influential, adjusted
people tend to use more active coping strategyewless adjusted individuals use

more avoidance coping strategy.

2.3.2 Optimism

Dispositional optimism, a form of optimism, is rie@ly stable across time and
context so regarded as an important charactendtipersonality. Under distress,
dispositional optimism is considered a protectieespnality trait that contributes to
resilience (Scheier & Carver, 1985). The role oftimpm in psychological
adjustment was examined by Brissette, Scheier arge€ (2002) and their study
revealed that greater optimism was related to grefaendship networks so better
personal adjustment. College freshmen, who scoigll ¢n Life Orientation Test,
were found to have less academic stress thandbeirterparts (Baldwin, Chambliss
& Towler, 2003).

The result of another research showed that studiecesl with recent hassles such as
low GPA or parental divorce were more likely to cdow on optimism scale
(Chang & Sanna, 2003). Additionally, optimists wérand to use more frequent use
of positive coping responses such as positive mafrg than negative coping
responses such as denial (Carver, Pozo, HarriseddgrScheier, & Robinson, 1993)
and optimism was found to be associated with aatiy@ng responses to physical
challenges (Scheier, Weintraub & Carver, 1986).
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Chemer, Hu and Garcia (2001) by examining the efiéoptimism and academic
self efficacy on freshmen academic performanceltih@ad commitment to remain
in school showed that optimism and academic sélfeafy were strongly and
directly related to directly academic performanad &directly coping perceptions
on classroom performance. Aspinwall and Taylor )9@vealed that optimism was
a predictor of college freshmen adjustment notatliyebut by the mediating role of

coping mechanisms, especially by greater use ofeacoping.

2.3.3 Ego Resilience

The word resilience comes from the Latin ‘salife §pring, spring up) and resilire
(spring back) which means that resilience can barded as the capacity to rebound
or spring back from stressful situations (Davidsétgyne, & Connor, 2005).
Resilience, as a concept, emerged firstly fromvtloek of Garmezy (1991), Rutter
(1987), Werner (1992), Smith (2001) and Masten 20@hich has shifted research,
theory and practice paradigms to a focus on sthesngather than deficits. It was
formulated as the capacity for recovery and manmagi adaptive functioning
following incapacity (Garmezy, 1991) or the postiside of adaptation after risk or
trauma (Masten, Best & Garmezy, 1990). Newman (Rd@fined resilience as “the
human ability to adapt in the face of tragedy, itmay adversity, hardship and
ongoing significant life stressors” (p. 227). Riesit is considered to be individuals
who are well adjusted (Block & Block, 1980).

Resilience has been considered as a dynamic dewetldpl process (Luthar,
Cicchetti, & Becker, 2000) which refers to the mplay and interaction between
individual factors and environmental factors in thevelopmental process (Benard,
2004; Schoon 2006). Likewise, Connor (2006) definesiliency as a way of
measuring the ability to cope with stress which eleps over time and can be

regarded as a way of measuring emotional stamina.

However, some other theorists described resilierateas a dynamic developmental

process but a personality characteristic that sfiedividuals the opportunity to
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show the adjusted behavior for the demands impbgezhvironment. Block (1996)
defined the construct of ego resiliency which reféo an individual's general
capacity to adapt flexibly and adequately to indkrand external stressors. This
adaptive flexibility provides individuals with adh level of resiliency and they will
be more likely to experience positive affect, analvén higher levels of self-
confidence and better psychological adjustment thdividuals with a low level of
resiliency (Block & Kremen, 1996; Klohnen, 1996) h&h confronted by stressful
circumstances, individuals with a low level of egsiliency may act in a manner

which likely to be maladaptive (Block & Kremen, B)9

Researchers mainly chose two approaches to despziikent individuals; (1)
variable-focused approaches and (2) person-focagguioaches (Masten, 2001).
While the former used multivariate statistics tentify possible correlates and
predictors of resilience in at-risk individualsetlatter focused on characteristics that
differentiate resilient vs. non-resilient individea(Masten, 2001). For example,
Masten et al. (1990) emphasized three differentiggaof resilient individuals. The
first group consists of those individuals from higek groups who overcome the
odds and achieve better than expected outcomesasupbverty. The second group
of individual adjusts well despite ongoing stressixperiences such as divorce. The
third group includes individuals who recover fromiagle traumatic experience such
as child maltreatment.

Theory and research regarding resilience is baseth® study of individuals who
have experienced risk or trauma. Initially the captaof resilience has taken attention
from many disciplines such as psychiatry, develamaleand clinical psychology
(Masten & Powell, 2003), the application of resitie research to educational setting
is relatively recent (Ford, 1994). Much of the eatimnal research has been
conducted with children. However, understandinglieexe in young adults may
help to explain why some first year students adjnst reach their academic potential

while others do not.

20



Recently, research about college students’ adjudtraed resilience have been
gained attention by some researchers. In an expetahstudy, Garvie and Auburn
(1998) conducted a research with 270 college freshand indicated that resilient
subjects experienced symptoms of state and traietgnand depression at levels
higher than their non-stressed peers, but lowar their nonresilient peers. Level of
adjustment differentiated resilient from nonresitisubjects and since the reports

remained consistent over time, it suggested resiieas a stable construct.

In a longitudinal study (Brulle-Joiner, 1999), stuts were grouped into two and
retention was compared between students who peateciin First-year Experiences
(FYE) courses and those who did not participate.th&d end of semester, FYE
participants scored significantly higher on oveadjustment than non-participants
and results indicated that there were significamtedations between resiliency and

adjustment to college of students.

Tross, Harper, Osher, and Kneidinger (2000), inrtstudy with 844 first year

students showed that personality variables sucboascientiousness, achievement
and resiliency are useful predictors of collegemgbn and performance. Likewise,
Fassig (2004) conducted a study with 1190 collegehinen and demonstrated that
resilience, optimism, locus of control and selia€ty were found to be predictors of
college adjustment. However attachment style haeffezt on college adjustment of
young adults. Leontopoulou (2006) carried out aeaesh study with 326 Greek

freshmen students and found that resilient and tadapoung people used more

resources than maladaptive ones and indicated hig¥ws of positive adaptation.

Researchers mostly have focused on variety offastors for adjustment to college
in individual, family, school and community contexh the resilience literature such
as low socioeconomic status, poor course placeniatat, application to college,
having few friends, lacking interest in coursesy IGPAs, ethnic minority status,
family responsibilities, finances; being first ges®n university student and not
involving in academic program (Horn, 1998; as citedRausch & Hamilton, 2006).

One of the most important risk factors for univgrstudents is to be away from
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home for the first time. As stated (Larose & Boivit998) place of residence,
specifically, being away from home during univeysiteated personal distress due to
the factors of being without adult supervision, ingvadult responsibilities, and

having to adjust in the composition of social netwo

However, only focusing on risk factors for adjusti college, leads researchers to
false negatives such as overlooking students whaaldit into traditional at risk
groups but who may withdraw, and false positiveshsas falsely identifying being
at risk but they may not be (Rausch & Hamilton, @0 his idea is highly related to
philosophy of resilience and Positive Psychologt fbcuses on positive adaptations

and strengths of individuals in the face of adwgnsither than risk or adversity.

2.3.4 Gender

Gender is an individual factor that relates toegd adjustment. However, literature
found inconsistent results about the effect of germh adjustment level. In some
studies, males were found to be more adjusted feamles (Alfred-Liro &
Siegelman, 1998; Cook, 1995; Cross, Nicholas, Géblerank, 1992; Enochs &
Roland, 2006; O’Conner, 2001), while in others feamawere found to be more
adjusted (Feldman, 1993; Strahan, 2003; Lubker6R@Ad still in some others there
were found no differences between male and femaieetsity students (Herzog,
2005; Leong, Bonz, & Zachar, 1997; Liu & Liu, 1999)

According to study done by Anschuetz (2005), femalere found to score lower
than males on personal emotional adjustment. LigewCaldwell, Pearson, and
Chin’s study (1987) indicated that women were fotmdhow stress more negatively
than men as evidenced by their significantly lovgsores on adjustment. In
explaining females’ vulnerability to adjustment fidifilties, researchers indicated
mediator role of coping strategies that femaleseweund to be more likely to use
emotional coping strategies than males who useblgmmofocused coping strategies
(Stone & Neal, 1984). Klasner and Pistola (2008nfbthat female college students

scored higher than males on measures of attachtoemarents so had more
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adjustment difficulties than males. However, thegeking for social support in the
face of stress, particularly emotional support, entttem more adjusted than males
(Day & Livingstone, 2003).

2.4Research on College Adjustment in Turkey

In Turkey, from the very beginning researchers cmteldd lots of studies with
university students and all those studies sharecctimmon idea that to be able to
help students to make better adjustment to colidgetifying student concerns is
necessary. For example, Baymur (1960) conducteelsa@arch with 4855 students
living in dormitories in different big cities aneédnd most important problems of
university students as general school problemsufficgent books and libraries,
courses, instructor related problems), social andonemical problems
(environmental pressure and indigence), insufficisocial activities (insufficient
cultural activities, inadequate clubs), problemsatesl to dormitories (general
untidiness, inadequate restaurants), general pargwoblems (health and sexual,
loneliness, future anxiety) and social/politicalolplems related to country and

society.

In another study done with Istanbul University si$ by Eki (1982, as cited in
Ozgiiven, 1992) showed that 70% of university sttglbad financial, 40% of them

had accommodation and 29% of students had adaptatianiversity life problems.

Aksu and Paykog¢ (1986) conducted a study with IET'U students and found out
that overloaded curriculum and workload of coursesyices, nutrition, instructors,
regulations, academic adviser, finance, accommauadland interpersonal relations
were most important problems of students, respelgtiin another study, Gllmez
(1992) stated the problems of Gaziantep Universityglents as problems related to
political environment, economic, adaptation to emsity life, inadequate time for
studying, accommodation, inadequate social aawitand English as a foreign
language. Based on those findings, adjustment @nublof university students were

tried to be solved.
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Additionally, the association between some demdycapr other variables and
adjustment levels of students were investigatety &fi origin (Kiziltan, 1984) and
place of residence during university years (Gokay &1k, 1974; Glney, 1985;
Masrabaci, 1986) were studied as predictors of unityeasljustment.

Recently, research about Turkish university stuslemidjustment showed that
university life may lead to anxiety and anxietymgtoms for some students
(Albayrak-Kaymak, 1997; Aydin, 1988; Hisli, 1998pwer adjustment levels
(Alperten, 1993), difficulty adapting to universityife (Alperten, 1993),
homesickness, economic hardship; future anxietyyshabits and disordered eating
patterns (Turkam, Kizilta& Sariyer, 2002).

Briefly, the tasks that a young adult has to aqa@h in this period of his life
makes him an adult and the tasks may create somw & distress for those

emerging adults (Aydogan, 2006).

In their study with Anadolu University students,rKiim, Kiziltgg and Sariyer (2002)
showed that first year university students werearikely to be homesickness, not
being able to form intimate relationships, and lbeihg able to express oneself than
last year students. Entering into an orientatiamgpmm (Dilekmen, 2003) and having
positive emotional support (Tuna, 2003) were foundlead to adaptation to

university.

Although, research about university students varibere are a few studies
concerning positive personality factors. Gurgaxgezimental study (2006) is worth
mentioning since it indicated the effectivenessesilience enhancement program on

resilience scores of participants.

Optimism, another positive construct, investigaitediniversity settings more than
resilience. Aydin and Tezer (1991) investigated dksociation between optimism,

health problems and academic success and they finatccontrary to pessimists,
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optimist students were found to report less heaiated problems and higher GPA.
In another study, exposure to earthquake by untyestudents indicated that
optimism had no effect on seeking social suppadplem solving and avoidance

coping subscales (Bacanh & Ercan, 2006).

Coping strategies among university students whiaimegl slightly more attention
than others also have been studied by some researétor example, Yilmaz (1993),
in her study about university students indicateat toping strategies of males were
higher than females. In another study conductett Baskent University students
showed that females mostly used seeking socialstippd problem solving coping
whereas males used avoidance copinggédo 1999). Also, her study showed that
first year students used helplessness/self blacoping more than problem solving
and seeking social support coping.

To sum up, a review of the literature on colleggustthent underlines the
importance of identifying the factors that conttdto college adjustment and taking
preventive measures to promote adjustment. Theafitee related to college
adjustment reveals that especially first year sttglevho are away from their parents
are more at risk for maladjustment. Taking intocard that majority of studies in
the literature in Turkey as well as abroad focusedidentifying factors cause
problems in adjustment, this study takes a posipggchology perspective to
investigate the role of positive internal fact¢ecsping, ego resilience, optimism)

and gender in predicting adjustment among fiestrystudents.
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CHAPTER 1lI

METHOD

This chapter includes six sections. In the firgttisen overall design of the study is
summarized. The second section explains the paatits of the study. The data
collection instruments explained in third sectidhen, data collection procedure and
data analysis were presented, respectively. Labttytations of the study were

explained.

3.1 0verall Design of the Study

The purpose of this study is to investigate the nehys of coping, ego resiliency,
and optimism and on adjustment levels of first yesmversity students. A
demographic data form (Appendix A), Adjustment tmikersity Questionnaire
(Appendix B), Ways of Coping Questionnaire (WCQ) pp&ndix C), Life

Orientation Test (LOT) (Appendix D), and Ego-resiicy Scale (Appendix E) were
administered to 420 METU Department of Basic Efngl&udents. Convenient
sampling was used for sample selection. Descripgvatistics and multiple

regression analysis were executed to analyze flextax data.

3.2Research Questions

The main research question of this study is, “Ta@awdxtent do ways of coping, ego-

resilience and optimism predict the adjustmentesof first year college students?”
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The sub-questions are, “To what extent do ways aging, ego-resilience, and
optimism predict the adjustment scores of firstryéamale college students and, “To
what extent do ways of coping, ego-resilience, apiiimism predict the adjustment

scores of first year male college students ?”

3.3Population and Sample Selection

The target population of the study was all firsaiystudents who live away from
their families at universities in Turkey. The aibke population is first year
Department of Basic English students at METU. Thevenient sampling method
was used as a sample selection procedure. Fiveeheohdhinety eight, volunteer
Middle East Technical University students partitgohin the study. Among these
students 420 (173 female and 247 male) who liveyain@m their families were
included into sample of the study. Participantse agnged between 16 and 23
(M=18.31; SD=.83).

3.4Data Collection Instruments

In this study, demographic data form that is depetbby the researcher, Adjustment
to University Questionnaire (Akbalik, 1998), Egosliency Scale (Block& Kremen,
1996), Ways of Coping Questionnaire (Lazarus & FRak, 1985), and Life
Orientation Test (Scheier & Carver, 1985), weredusecollect data.

3.4.1 Demographic Data Form

In the demographic variable form students were Gstiestate their age, sex, place of

residence, and city of origin. (see Appendix A)
3.4.2 Adjustment to University Questionnaire
The Adjustment to University Questionnaire (AUQ)aist- point-Likert-type scale,

consists of 31 items (Akbalik, 1998) (see ApperiglixThe scores are ranged from 1
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(always true for me) to 4 (never true for me). highest score a student can receive
from the questionnaire ranged between 31 and Hading a high score on AUQ
means maladjustment whereas having a low scoresvafjnstment. AUQ has two
subscales. Social Adjustment subscale includest@@si The Cronbach’ alpha
coefficients of the social adjustment subscale feasd .68. Academic adjustment
sub-scale consists of five items. The Cronbach aalpported for the academic
adjustment sub-scale was .82. The 20 items ijtlestionnaire (2, 3, 4, 5, 6, 7, 8, 9,
10, 11, 12, 14, 18, 19, 20, 24, 26, 27, 30, andaBé&)reverse scored. The Cronbach
alpha coefficent reported for the whole questianavas .75. For the present study,

the Cronbach alpha coeffiencient of .71 was foundHe AUQ.

3.4.3 Ways of Coping Questionnaire (WCQ)

Ways of Coping Questionnaire (WCQ) addresses adbranage of cognitive and
behavioral strategies that individuals use whery thecounter an internal and/or
external stressful situation (Brand & AlexanderQ2)(see Appendix C). WCQ was
developed and later revised by Lazarus and Folkih@85) and their questionnaires
consisted of 64 items; 40 items for emotion-focused 24 items for problem
focused coping strategies in 1980s. Then, theydddd dropped some items and at
the end it consisted of 66 items which were ye$dnmat and had 8 subscales. As a
result of factor analysis conducted with universstudents, the reliabilities were
found to be as follows; problem-focused coping X.8%istancing (.71), positive
reappraisal (.65), seeking social support (.81xhWwil thinking (.84), self blame
(.75), self isolation (.65), and tension reduct{c&®) (Folkman & Lazarus, 1985).

Although WCQ was used in numerous studies, thege gseat variability in factor
structures which may be caused by different natusesstresses or cultural
differences (Sorlie & Sexton, 2003).

The Ways of Questionnaire was adapted into TurkiglSiva in 1998 by adding 8
items about fatalism and superstition (as cited¢gman, 1990). The adapted version

consisted of 74 items and the Cronbach’s alphafaasd to be .91. Factor analysis
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revealed that planful problem solving, escape/aamigé, emotional control, growth,
fatalistic approach, helplessness, self blame as#lisg refuge in supernatural forces

were 8 subscales of WCQ.

Karanci, Aklan, Akit, Sucuglu and Balta (1999) used WCQ in a study after 1995
Dinar earthquake by using 3-point scale (1= yess@metimes, 3= no), and found
following subscales and Cronbach’s alpha resutishlpm solving (r=.75), fatalistic
approach (r=.78), helplessness approach (r=.68kirsg social support (r=.59), and
escape (r=.39). Cronbach’s alpha reliability far #hole scale was .76.

In another study conducted I$akiroglu, (2005) 42 item WCQ that participants
were asked to rate the frequency of using thesengagirategies using a 3-point-
likert type scale (1= never, 2= sometimes, 3= abkjayielded four factors: problem
solving/optimistic coping (r=.87); seeking sociaipport coping (r=.49); fatalistic
coping (r=.87); helplessness/self blaming coping.Gr). The Cronbach alpha

coefficient of .77 was obtained for the total scale

In the current study, 42 item WCQ@akiroglu, 2005) was used in order to assess
coping strategies of participants. The Principahponent Analysis (PCA) was
conducted on ways of coping questionnaire to explactor structure derived from
the data. First PCA yielded ten factors with eigdungs greater than one, explaining
55.86 % of total variance. The second PCA that maswith varimax rotation, the
number of components were forced to four, to vetifg dimensions reported by
Sakiroglu (2005). These four dimensions explained 37.3®f%he total variance.
Except one item, item 32 was loaded to problemiisgland optimistic coping in
Sakiroglu’'s (2005) study, loaded on helplessness andb$afiing dimension in this
study. These factors explained 37, 36 % of totalamae, with eigenvalues as
follows: Problem solving / optimistic coping, 5,9%atalistic 3,77; helplessness and
self blaming, 2,239; seeking social support, 1,857the present study, an alpha
coefficient of .71 was obtained for the total Scal® for the problem solving and
optimistic coping, .79 for fatalistic coping, .58rfhelplessness and self blaming, .60

for seeking social support.
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3.4.4 Life Orientation Test (LOT)

The Life Orientation Test (LOT) was used to meagheelevel of optimism which
consists of 12 items; 4 of which were positivelyrded (I am always optimistic
about my future), the other 4 were negatively wdrésomething can go wrong for
me, it will) while the remaining 4 were filler itegrthat were included to disguise the
underlying purpose of the test. Subjects responishdiigating on a 5 point scale how
much they agree or disagree with the item. Thedsglcore a student can receive
from the questionnaire ranged between 24 and I86rnal consistency for the 8
items in the original LOT yielded a Cronbach algtia76 and test-retest reliability
was .79 (Scheier & Carver, 1985). Aydin and Te160() carried out the adaptation
of test. The internal consistency of the scale assessed by Cronbach alpha (.72)
and test-retest reliability with a four week tinmerval was .77. The Cronbach alpha

for the LOT calculated for the present sample wagsée Appendix D).

3.4.5 Ego Resiliency Scale

The Ego Resiliency Scale (Block & Kremen, 1996) wdministered to assess trait
psychological resilience which is the capacity todify responses to changing
situational demands; especially frustrating andsstiul encounters (see Appendix
E). The scale includes 14 items, each respondead4rpoint — Likert scale ranging
from 1 (does not apply at all) to 4 (applies vergisgly). The highest score a student
can receive from the questionnaire ranged betwdeand 56. Sample items include
“l enjoy dealing with new and unusual situationsida“l quickly get over and
recover from being startled”. This scale’s alpHalality was reported by Block and
Kremen (1996) as being .76.

The Ego Resiliency Scale (Block & Kremen, 1996 veakapted to Turkish by
Karairmak (2006). In her study, the test-retesabdity was calculated as .76. The
evidence for divergent and concurrent validity hee scale was provided in another

study (Karairmak, 2007). It was shown that the elations between the scores
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obtained from the Ego Resiliency scale and sedesst positive affect and negative
affect scores were in the theoretically expectegation. The Cronbach alpha
calculated for the ego resilience was .80. Condlistein the present study, an alpha

coefficient of .78 was obtained for the Ego Renilie Scale.

3.5Data Collection Procedure

A set of four scales which consists of Universitgdjdstment Questionnaire, Ego-
Resiliency Scale, Ways of Coping Questionnairege L@rientation Test, and a
demographic data form were administered to coltedt. Before collecting data,
permission was taken from Department of Basic Bhglat METU. The scale
administration took place in 2006 fall semester Movember considering the
research findings that underline the difficulty fobt year at college (Aspinwall &
Taylor, 1992; Brissette, Scheier & Carver, 2002phiepoulou, 2006). Instructors of
the Department of Basic English administered theo$escales to students during

class hours. The measures took approximately 30tasrto complete.

3.6 Data Analyses

In this study, given that the all predictor varedbland outcome variable are
continuous, to determine a significant model thratcts the adjustment for the total
sample, girls, and boys separately, three maltigdgression analyses were
conducted. Differences between the adjustment saofrgarticipant in relation to

gender were analyzed using independent samplest. t$°SS 11.5 (Statistical
Package for Social Sciences) for windows was etlito perform data analyses.

3.7 Limitations of the Study

In the light of this study, possible limitationsositd be taken into consideration.
First, taking into consideration that one of thedictor variables is resilience and
first year students who do not live with their grais might be under more risk, only

students who live away from their parents incluttethe study. However, as Luthar
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et al. (2000) stated that some risk factors maybeoperceived as a risk by some
individuals. Thus students included to the studyy mat be under risk as it is
expected. Second, participants of the study deffireed METU Department of Basic
English. However, Department of Basic English stusieat METU which is large
campus university, does not represent well the rpees of first year students all
over the country. Thus findings of the study canbetgeneralized to first year
university students in different parts of the caoyntwhere there is no English
preparation school and courses are thought in Shrkihird, students who are first
year students but passed English proficiency exagnd® not attend to prep-school
were not included in the study. So the study dassenplain adjustment of those
students. Lastly, the self-report data collectednfparticipants may not reflect their

actual college adjustment.
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CHAPTER IV

RESULTS

This chapter presents descriptive statistics inoyeneans and standard deviations
of the quantitative predictor variables; interctatens between predictor variables
and the dependent variables; and the results diptfautegressions analysis for the

total sample, female and male participants.

4.1 Correlation Coefficients, Means and Standard Dgations among Predictor
Variables and Criterion Variable for the Total Sample

The Pearson Product-Moment Correlation Coefficieotaputed to find out strength
and direction of the relationship between predictariables and criterion variable
for the total sample are presented in Table 4.&.imtercorrelations among variables
ranged from -.52 to .38. University Adjustment &sorof participants’ were
positively related to two approaches of coping em solving, r=.38, p<.001 and
seeking social support, r=.22, p<.001) and negigtiessociated with fatalistic
coping (r=.-16, p<.001), helplessness/self blanfmg31, p<.001), optimism r=.-31,
p<.001, and ego resiliency (r=-.46, p<.001). Sitlee lower adjustment scores in
Adjustment to University Questionnaire indicatedtdre adjustment, the results
showed that participants with higher resiliencdjmm, fatalistic coping and self-

blaming have higher adjustment scores.
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Table 4.1

The Means, Standard Deviations and Pearson Problatient Correlation
Coefficientsamong Predictor Variables and Criterion Variable fbe Total Sample

Variables Mean SD 1 2 3 4 5 6

1. Adjustment to University g169 1205 -

2. Problem solving coping 22031 4.64 .40*
3. Seeking Social Support

coping 6.01 134 .23* .03* -

4. Fatalistic Coping 21.31 3.77 -17* -.04* .09* _

5. Helplessness/Self Blaming

coping 1466 251 -36* -.38*.11* .18* -

6. Ego-resiliency 38.11 6.15 -46* -53*-08* .04* .35% -
7. Optimism

26.73 4.87 -33 -39* -.01* -10* .36* .29*

*Correlation is significant at .01 alpha level

4.2 Results of the Multiple Regression Analysis fahe Total sample

A standard multiple regression analysis was coretlitd evaluate how well three
sets of predictor variables (coping style-problestviag,/optimistic, seeking social

support, fatalistic and helplessness-, ego res#ieand optimism) predicted the
overall university adjustment of first year univigrsstudents. The sets of variables
were treated as unordered sets thus the aim ddttltly was to investigate to what
extend each set of predictor variables predictgasamient over and above the other
sets. In accordance with the aim of the study Banaous-entry approach was
employed to identify variables that explain the iamace among the college

adjustment scores of first year university students

Prior to data analysis the assumptions of the plaltregression analysis were
checked. Since the VIF values changed betweenIl3®-tolerance statistics ranged
between .976 - .637, there was no evidence thaiaolliharity is a problem for the

suggested model. The Durbin Watson statistic wae aketween 1 and 3 (1.74)

(Field, 2005). In order to identify the univariadatliers standardized residuals were
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examined. Seven cases that exceeded a z score.2¥ aBd -3.29 were detected
(Tabachnick & Fidell, 2001)and excluded from the analysis. Thus data analysis

conducted with 413 participants.

The first equation included coping. The analysis wagnificant (R=. 27; AR?=.26;

F (4,408) = 38.98, p<.00, and coping alone wasipt@dof college adjustment. In
the second equation resilience added to copingul®Resndicated that linear

combination of two sets of variables significantiglated to college adjustment
(R°=.34; AR?=.33; F (1,407) =38.42; p<.00). In the last anddquation, optimism

was added to coping and resilience. Results shaagdinear combination of three
sets of predictors was significant %6R36; AR*=.35; F (1,406) =12.94; p<.00).
Results indicated that the multiple regression fadent (R = .59, p = .001) was
significant for the model and combination of threeiables explained 35 % of the
total variance (R? = .35). As the partial correlat in Table 4.1 indicated, ego-
resiliency was the most important and significargdictor of college adjustment
with a significant regression weight, followed bge&ing social support, fatalistic
coping, optimism, helplessness and problem soldoging. However, problem

solving and seeking social support scores of copiegatively contributed to

university adjustment scores of the total sam@eerall, results of the first multiple
regression analysis indicated that linear combomabf ways of coping, resilience
and optimism, significantly predicted the collegfjustment. The contributions of
ways of coping, ego resiliency, and dispositionglimism explaining the college

adjustment presented in Table 4.2.
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Table 4.2

Results of the Multiple Regression Analysis for \Wiays of Coping, Dispositional
Optimism and Ego-resiliency

Predictor Variables B SE 3 t p Partial Corr.
Step 1
Problem solving/optimistic 75 12 .29 6.41 .00 0.3
Seeking social support 2213 .38 .26 6.13 .00 .29
Fatalistic -42 A4 -13  -3.13 .002 -.15
Helplessness -124 22 -26 -5.62 .00 -.27
Step 2
Problem solving/optimistic 42 .13 .16 3.27 .001 16 .
Seeking social support 2.09 .37 .23 5.73 .00 27
Fatalistic -42 A3 -13  -3.28 .001 -.16
Helplessness -.98 22 -21 -4.56 .00 -22
Ego-resiliency -.55 .09 -28 -582 .00 -.28
Step 3
Problem solving/optimistic 31 13 12 2.43 .015 2.1
Seeking social support 2.07 .36 .23 755. .00 .28
Fatalistic -51 A3 -16 -3.88 .00 -.19
Helplessness -.79 22  -17 -356 .00 -17
Ego-resiliency -.53 .09 -27 -5.67 .00 =27
Optimism -.38 A1 -15  -3.42 100 =17

As seen in Table 4.2, Problem solving/optimistipiog (t =.2.43, p=.015), seeking
social support (t =5.75, p =.000), fatalisgtaping (t =-3.88, p=.000), helplessness
coping (t = -3.56, p=.000), ego resiliency (t =/.¢ = .00) and optimism (t =.-
3.42, p = .001) appeared as significant predictfr college adjustment with
significant regression weights. Analyses revealett higher resilience, optimism,
fatalistic coping and helplessness coping scoreklgdl higher college adjustment

scores.

4.3 Correlation Coefficients, Means and Standard Deations among Predictor

Variables and Criterion Variable for the Female Stuwents

Table 4.3 presents the Pearson Product-Moment l@bore Coefficients between
predictor variables and criterion variable for tamale students. College adjustment
was significantly correlated with all predictor i\ables. The intercorrelations among
variables ranged from -.48 to .52. College adjustmeas significantly and
positively correlated with seeking social suppamiag (r=.18, p<.001) and problem

solving coping (r=.31, p<.001) scores. Howeveramgdl adjustment was significantly
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negatively associated with ego resiliency (r =-.48.001), optimism (r =-.41,

p<.001), fatalistic coping (r =-.09, p<.001) andptessness coping (r=-.43, p<.001).
Similar to the results for the total sample, femaéeticipants with higher resilience,
optimism, fatalistic coping and helplessness/sklfrling have found to have higher

adjustment scores.

Table 4.3

The Means, Standard Deviations and Pearson ProMatent Correlation
Coefficientsamong Predictor Variables and Criterion Variabler fthe Female
students

Variables Mean SD 1 2 3 4 5 6

2. Adjustment to University 5970 11.17
2. Problem solving coping 2255 4.47 .31*

4. Seeking Social Support

Coping 575 1.33 .18* -.09*

4. Fatalistic coping 2157 3.74 -09* -.003 .10*

5. Helplessness/Self Blaming

coping 1448 2.68 -43* -45* .06* .12*

6. Ego-resiliency 37.73 566 -.48* -47*-008 .03* .43*

7. Optimism 26.85 4.98 -41* -A5% 04 -18% 52% 34

*Correlation is significant at .01 alpha level

4.4. Results of the Multiple Regression Analysis fothe Female Students’
Adjustment Scores

Taking into consideration the literature that hight significant gender difference on
college adjustment (e.g. Alfred-Liro & Siegelman998; Lubker, 2006), an
independent sample t-test was conducted to inastidpe differences in university
adjustment scores of male and female students.ltResdicated significant gender
difference (t (411) = -2.60, p < .01). Thus twpaete multiple regression analyses

were conducted to predict male and female partitgdainiversity adjustment.
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Prior to data analysis the assumptions of the plaltregression analysis were
checked. Since the VIF values changed between 4.0162, tolerance statistics
ranged between .602-.981, there was no evident¢arthiéicollinarity is a problem

for the suggested model. The Durbin Watson statisths also between 1 and 3
(1.65) (Field, 2005). In order to identify the uanate outliers standardized residuals
were examined. One case that exceeded a z scet®228 and -3.29 were detected
(Tabachnick & Fidell, 2001)and excluded from the analysis. Thus data analysis
conducted with 172 female participants.

A standard multiple regression analysis was coretlitd evaluate how well three
sets of predictor variables (coping style-problemtviag,/optimistic, seeking social
support, fatalistic and helplessness-, ego res#ieand optimism) predicted the
overall adjustment of first year female studentfie coping entered in to equation
first. The analysis was significant, ¥R 26; AR*=.24; F (4,165)=14.19, p<.00.
Secondly, resilience added to coping. Results atdit that predictive value of the
model increased significantly when resilience adiethe model (R=.34; AR?*=.32;

F (1,164) =21.14 p<.00). In thirdly, optimism waddad to coping and resilience.
Results showed that linear combination of thres sétpredictors was significant
(R°=.38; AR’=.36; F (1,163) =9.54; p<.002). Results indicathdt tthe multiple
regression coefficient (R = .61, p = .002) was siggnt for the model and
combination of three variables explained 38 % @f thtal variance (R? = .38). In
other words, criterion variable was significantkpkined by the linear combination
of three predictor variables @,163) = 9.54, p .000. As the patrtial correlations in
Table 4.3 indicated, ego-resiliency was the mogtoirtant and significant predictor
of college adjustment with a significant regressweight, followed by optimism,
seeking social support, and helplessness coping. ddntributions of ways of
coping, ego resiliency, and dispositional optimisgplaining the college adjustment

presented in Table 4.4.
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Table 4.4

Results of the Multiple Regression Analysis for &lesiabout the Ways of Coping,
and Ego- resiliency and Optimism

Predictor Variables B SE 3 t p Partial Corr.
Step 1
Problem solving/optimistic 41 .19 .16 2.17 .03 4.1
Seeking social support 1.88 .57 .23 3.32 .001 .22
Fatalistic -.22 20  -.07 -1.09 .276 -.08
Helplessness -152 .32 -37 -4.81 .00 -.35
Step 2
Problem solving/optimistic A1 .19 .04 57 .56 .04
Seeking social support 1.71 .54 21 3.19 .002 .24
Fatalistic -22 A9 -.07 -1.13 .26 -.08
Helplessness -1.13 .31 -.27 -3.64 .00 -.27
Ego-resiliency -.68 A5 -.34 -4.59 .00 -.34
Step 3
Problem solving/optimistic -.03 19 -01 -.16 .87 .01
Seeking social support 1.73 .52 .21 313. .001 .25
Fatalistic -.38 20 -13 -1.97 .05 -.15
Helplessness -71 33 -.17 -2.13 .03 -.16
Ego-resiliency -.65 14 -33 -4.49 .00 -.33
Optimism -.54 A7 -24 -3.08 200 -.23

As seen in Table 4.4, while seeking social suppad positive and significant effect
on female participants college adjustment score3.3f., p<.001), the helplessness
coping (t=-2.13, p<.03), optimism, (t=-3.08, p<.p0&@nd ego resiliency scores (t=-
4.49, p<.000) had negative significant effect. Hoere it was found that problem
solving coping (t=-.16, p<.87) and fatalistic capifi=-.15, P<05) had no significant
relationship with college adjustment. Analysesesdgd that female students who
reported higher resilience, optimism, and helplessrcoping scores reported higher
college adjustment.

4.5 Correlation Coefficients, Means and Standard Dgations among Predictor
Variables and Criterion Variable for the male students

The Pearson Product-Moment Correlation Coefficieotaputed to find out strength
and direction of the relationship between predistariables and criterion variable
for the male students are presented in Table 4t ihtercorrelations among

variables ranged from -.57 to .47. College adjustnseores of male participants’
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were significantly and positively related to seegkisocial support coping (r=.21,

p<.001) and problem solving coping (r=.47, p<.0@k)d negatively associated with
ego resiliency (r=-.47, p<.001), optimism (r=-.28,.001), fatalistic coping r=-.21,

p<.001) and helplessness coping (r=-.34, p<.00d¢eSthe lower adjustment scores
in Adjustment to University Questionnaire indicatestter adjustment, the results
showed that whereas male participants with higlesilience, optimism, fatalistic

coping and helplessness/self-blaming have highejusadent scores, male

participants with lower problem solving coping asekking social support coping
have higher adjustment scores.

Table 4.5

The Means, Standard Deviations and Pearson ProMaient Correlation
Coefficients among Predictor Variables and Criterion Variabler fothe Male
Students

Variables Mean SD 1 2 3 4 5 6

3. Adjustment to University g2 93 12.25

2. Problem solving coping 2013 476 47*
5. Seeking Social Support

coping 6.18 131 .21* .11*

4. Fatalistic coping 2112 3.80 -.21* -07* .10*

5. Helplessness/Self Blaming

coping 14.80 2.39 -.34* -33* 14* 23*

6. Ego-resiliency 38.41 6.47 -47* -57*-13* 05 .30*

7. Optimism 26.64 4.80 -28* -35% -04* -05* .23* .26*

*Correlation is significant at .01 alpha level

4.6 Results of the Multiple Regression Analysis fahe Male First year Students’

Adjustment Scores

Multiple regression analysis was also carried oytredict male students’ university
adjustment. Table 4.6 presents the summary of thiple regression analysis

predicting the adjustment levels of freshmen males.

Prior to data analysis the assumptions of the plaltregression analysis were
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checked. Since the VIF values changed between 1L@28, tolerance statistics
ranged between .614- .947, there was no evideratanrtulticollinarity is a problem

for the suggested model. The Durbin Watson statisths also between 1 and 3
(1.92). In order to identify the univariate outlestandardized residuals were
examined (Field, 2005). No case that exceeded @ of +3.29 and -3.29 were
detected (Tabachnick & Fidell, 2001)and data analysis conducted with 242

participants.

The fist equation included coping. The analysis sigsificant, (R=.32; AR*=.31; F
(4,237) =27.89, p<.00). In the second equationieesie added to coping. Results
indicated that linear combination of two sets ofiatles significantly related to
college adjustment (R.36; AR?=.35; F (1,236) =15.43; p<.00). In the last anddhi
equation, optimism was added to coping and res#ieiResults showed that linear
combination of three sets of predictors was nonhiigant (R=.37; AR’=.36; F
(1,235) =3.74; p<.05). The combination of thredalales explained 37 % of the total
variance (R2? = .37). In other words, criterion aéte was significantly explained by

the linear combination of the two predictor varesl

As the partial correlations in Table 4.5 indicatedjo resilience was the most
important and significant predictor of male collegdjustment with a significant
regression weight, followed by problem solving, ghe$sness coping, optimism,
fatalistic and seeking social support. However bjgm solving and seeking social
support negatively contributed to university adjusht scores of the males. The
contributions of ways of coping, ego resiliency,dadispositional optimism

explaining the college adjustment presented in g 4L6.
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Table 4.6

Results of the Multiple Regression Analysis forédalbout the Ways of Coping, Ego
Resiliency and Dispositional Optimism

Predictor Variables B SE K t p Partial Corr.
Step 1
Problem solving/optimistic .94 .14 .36 6.34 .00 8.3
Seeking social support 1.96 51 21 3.82 .00 .24
Fatalistic -51 A7 -15 -2.84 .005 -.18
Helplessness -1.09 .30 -21 -3.62 .00 -.22
Step 2
Problem solving/optimistic .61 .16 .23 3.65 .00 3.2
Seeking social support 1.73 .50 .18 3.45 .001 .22
Fatalistic -51 A7 -16 -2.97 .003 -.19
Helplessness -.89 29  -.17 -3.02 .003 -.19
Ego-resiliency -.48 A2 -25 -3.92 .00 -.24
Step 3
Problem solving/optimistic .53 17 21 3.15 .002 0.2
Seeking social support 1.72 .49 .18 453. .001 .22
Fatalistic -.55 A7 -7 -3.19 .002 -.20
Helplessness -.81 29 -15 -2.73 .007 -.18
Ego-resiliency -.46 A2 -24 -3.82 .00 -.24
Optimism -27 A4 -11 -1.93 .05 -12

As seen in table 4.6 seeking social support (t53p45001), and problem solving

coping (t=3.15, p=.002), had positive and significaffect on participants college
adjustment scores. Whereas, ego resiliency (t=;3m8200), fatalistic (t=-3.19,

p=.002), helplessness/self blame coping (t=-2.Z30@/7) had negative significant
effect. For male participants, optimism did not egeeas a factor that predicts
college adjustment optimism, (t=-1.93, p= .05)other words as male students who
reported higher resilience, problem solving copfiagglistic coping and helplessness

coping scores also reported higher college adjuststwores.

In conclusion results indicated that for the tosalmple all predictor variables
significantly contributed to college adjustment resoof participants. However, for
female participants’ problem solving coping andalistic coping and for male
participants, optimism was not appeared as sigmficpredictors of college

adjustment.
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CHAPTER V

CONCLUSIONS AND IMPLICATIONS

This chapter presents a discussion of the reshtered from statistical analysis, as
well as the practical implications of the studydiimgs and recommendations for

further research.

5.1Conclusions

The purpose of this study was to investigate tle ob coping, resilience, optimism
in predicting first year students’ adjustment tdlege. Results indicated that all
variables emerged as important factors in predjatillege adjustment. In this study
it was expected that students’ ego resilience,maptn, problem solving/optimistic
coping scores, and seeking social support wouldelsed to college adjustment.
Contrary to the expectations, the results indicateat as the fatalistic coping,
helplessness/self blame coping, optimism and egjtienecy scores of students
increase their adjustment increases. On the othend,h as the problem
solving/optimism and seeking social support scaeshe students increase their

adjustment scores decrease.

In this study ego resilience appeared as an impoviiable in prediction of college
adjustment for the total sample, males and femalég findings of this study
indicating ego-resiliency to be the best predictocollege adjustment and optimism
had a positive influence on adjustment were ie hvith the Positive Psychology
literature suggesting that human strengths — igalkce, optimism, self efficacy,
ego-resilience etc. - associated with good lifecontes (Aspinwall & Staudinger,

2003); resilience predicts adjustment (Brulle-@0jn1999; Fassig, 2004; Tross,
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Harper, Osher, & Kreidinger, 2000) and greater mo@in was related to better
personal adjustment (Brissette, Scheier & Carve02®. The findings of the study
showed that capacity to bounce back from stressftuations and positive
expectations about future outcomes, especiallyifiicdt or ambiguous situations
make first year students more adjusted.

In this study, surprisingly, fatalistic coping amelplessness/self blaming coping
were found to be positively related to adjustméwtyvever, seeking social support
and problem solving/optimistic coping were found lie negatively related to
adjustment. These findings were inconsistent with previous research studies
(Jorgensen & Dusek, 1990; Leontopoulou, 2006). Ginthe explanations for the
relationship between use of fatalistic and helpless/self blaming coping and
college adjustment might be the child rearing peastin traditional Turkish culture.
In Turkey, families prefer over-protective familyyke (Gurglu, 2002; Sumer &
Gungor, 1999) that involve solving problems of dheéin rather than teaching
children effective problem solving skills and Iagi them cope with their own
problems. Furthermore, a fatalistic coping apphodor Turkish students is
understandable by considering the role of religimoping with stress (Karanci et
al., 1999). In view of that, in Turkey where thajority of population is Muslim,
and the religion emphasizes the belief in faith dedtiny, university students who
experience difficulties in adjustment may have tmy to use fatalistic coping.
Additionally, the relationship between helplessnessd self blame could be
explained by a helplessness tendency in Turkistuylthat is negative events are
attributed as internal, global and stable (AydimrAgdin, 1992). Thus, it might be
speculated that first year students who have neh leguipped with the skills for
effective problem solving who are away from theources of social support (e.g.,
family, friends in the hometown) who may have tmdy to helplessness and who
may have religious thoughts and beliefs that emsigkahe role of faith in life, may
use self-blaming and fatalistic coping rather tpewblem solving and seeking social

support while adjusting to new and challengingyersity environment.
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Another explanation of why positive strategies rmoe used by the students might be
the age-salient characteristics of freshmen. AdtéAysan, Thomson & Hamarat,
2001; Griffith, Dubow, & Ippolito, 2000), the usé positive coping strategies (e.g.,
problem solving, seeking social support) increadsgdrade levels, which is maybe
related to experience or increased rational thmlahility. The freshmen who have
to deal with lots of age salient developmental abtaristics might no deal with

adjustment problems effectively.

In this study, when gender was investigated intiaato college adjustment of first
year students, meaningful gender differences weuad. Males higher scores in
college adjustment was in line with earlier reskaf(Enochs & Roland, 2006).
Males’ higher scores in adjustment could be expldihy the gender roles. Most of
the studies documented that men are more likelydking attempts to actively alter
a situation by using problem-focused coping wheneasien are more likely to
managing emotional responses to a problematictgitudy using emotion-focused
coping (Lazarus & Folkman, 1984; Snyder, 1999). Mer more likely to be
individualistic in terms of emphasizing personatagy, instrumentality, uniqueness
and differentiation whereas women are more likety bhe interdependent,
emphasizing relatedness (Jordan, 1997). Therataran be concluded that for male
students who have been encouraged to be more imdiepe all through their
childhood, coming to college does not create muokss for males. Additionally,
students who develop a certain degree of indeperdieom parents and at the same
time feel positive about the separation have mdraatage in adjusting to college
(Beyers & Goossens, 2003). Since well-differentdatamily boundaries lead to
greater personal adjustment (Skowron, Wester, &nAZ2804) and males’ greater
tendency to be less related to family than feméicay & Karakitapglu, 2006),
male students may more easily overcome difficuliith leaving home for college

than female students.

The findings of the present study showed differsrimetween boys and girls in terms
of factors that are predictive of college adjustin&he regression analyses indicated

that ego resiliency, problem solving coping, seglsocial support coping, fatalistic
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coping and helplessness self blaming coping predichale students adjustment
scores, whereas ego resiliency, optimism, helpksss coping and seeking social
support predicted females’ adjustment scores. Tidings indicated that for the
female students’ problem solving coping was not igniBcant predictor of
adjustment. This finding is inline with some of tresearch findings but contradict
others For some researchers, there is not any genderrehffe about using
problem-focused coping (Weintraub, Carver, & Schel®86 ) but for some other
research findings females use more emotion-focesging than males (Stone &
Neal, 1984;Billings & Moos (1981). Thus in this study, emenge of self-blaming
and helplessness coping strategies as significamttibutors of college adjustment
might be related to female participants use of @ndiocused strategies more than

males.

Furthermore, the positive and significant relatlops between optimism and
adjustment for female participants may be highliatesl with higher optimism
among females. As research indicated females weirgfto be more optimistic than

males due to their higher use of emotional coptrageggies (Carver et al., 1993).

5.2Implications for Practice

In the light of the results of the present studyesal counseling implications can be
mentioned in order to increase university studemgsilience and optimism as well as
their use of functional coping abilities. The fings of the present offer valuable

information to university counseling centers, adstnators, instructors and families.
Firstly, an ongoing orientation program should bevaloped by university
counseling centers for freshmen not only for intrdg courses but also enhancing

first year students’ individual strengths such @girg abilities.

Second, as resiliency emerged as one of the impompeedictors of college

adjustment resilience enhancement programs andttaaming programs should be
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conducted at all levels of education. Also familg®uld be informed by school

counselors about functional coping ways while rejgheir children.

Third, adolescents in high school might be givesoaln orientation program about
how to better adjust college how to deal with haglesess, how to manage financial

issues etc.

Fourth, first year students must be encouragedriyetsity administration to join
student clubs.

Fifth, booklets about university life including eéftive coping strategies, resilience
enhancers, having an optimistic viewpoint, alsoversity activities, campus map

should be prepared and sent out each month to &év&tryear students.

Finally, by university counseling services, groupumseling activities should be
developed for students who need adjustment cougséli order to increase their

usage of positive personality traits.

5.3 Implications for Research

Several recommendations can also be made for tlessarchers aiming to develop

further into the human strengths and freshmen adprst constructs.

Based on school of Positive Psychology, rather tHeficient-focused models,
strength based studies should be carried out feerent age groups, with different

predictor variables.

Because the sample of the present study was lirtotede of the large urban public
university (Middle East Technical University) Dejmaent of Basic English
students, the study findings cannot be generalirefirst year students in other

public urban and small universities or private ensities. In view of this limitation,
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replication of this study with students from botlivpte and state universities can be

recommended.

Additionally, this study examined the predictorssilience, optimism and coping
ways and model explained 35% of the variance iusigjent scores of students.
Thus, further studies should be carried out to stigate the other individual
characteristics such as hardiness, internal lo€wmtrol, self-esteem and external
factors (such as family attachment style, peertioglahip) that predict freshmen
adjustment. Since, resilience was found to be tlwstmmportant predictor of
freshmen adjustment, researchers should focus omelafeng and assessing
intervention programs that focus on developinglimsie as a means of facilitating

college student adjustment.

Finally, longitudinal studies should be conductadorder to clarify the effects of
human strengths on adjustment. Additional studmeslving different research
designs and sample populations focus on the ing@itself-efficacy, hardiness) and
environmental factors (family, peer) that make stud more adjusted to college.
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APPENDIX A

DEMOGRAFiK BiLGi FORMU

Sayin Katilimcl,

Bu calsma, universitemize genel uyum duzeyini belirlenmskaciyla yapiimaktadir.

Vereceginiz yanitlar grup olarak gerlendirilecgi icin ad soyad yazmaniza gerek yoktur.

Sorulara vereggniz yanitlar kesinlikle gizli tutulacak ve yalnaargtirma kapsaminda

kullanilacaktir. Sizin bu ¢aimadaki sorulara veregmiz dogru, acik ve samimi yanitlar

arastirma sonucunun giveniligi agisindan onemlidir.

Katkilarinizdan dolagimdiden tgekkurler...

1
2.
3

4.

Desen YALIM
ODTU Egitim Bilimleri Bolumi
Psikolojik Dangma ve Rehberlik ABD

Kiminle birlikte kaliyorsunuz?

() ailemle birlikte

() akrabalarimla

() arkadalarla evde

() yurtta
Diger () (Lutfen belirtiniz)........

5.

Universiteye gelmeden 6ncesgaliginiz yer?

() Buyuksehirsehir merkezi

() ilce

() Kasaba

() Koy

Diger ()(Lutfen belirtiniz).........
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APPENDIX B

UNIVERSITEYE UYUM OLCE Gi

Asagidaki maddelerin karsindaki seceneklerden sizin i¢in en uygun
olanini garetleyiniz.

10AnAn
usewewe) eueg

JoAnAn
e Np|o eueyg

I0AnAn zeliq eueg

hoAnwAn 31y eueg

1. ihtiyacim oldgunda fakultedeki arkagave tanidiklarimdan yardim
istemekten ¢cekinmem.

2. Yeni tangtigim akranlarimla korgma konusu bulmakta guclik
cekerim.

3. Fakultedeki arkagkarimla iyi iliskiler kuramiyorum.

4. Opretim elemanlari ile karastigimda selam vermekte cekinirim.

5. Ders calimakta giclik ¢cekiyorum.

6. Onceden toplanip kogan akranlarimin oldtu bir gruba girmekten
cekinirim.

7. Okuldaki arkaddarimla iligkilerimden memnun dglim.

8. Konwurken arkadgarimin gbéziine bakmaktan ¢ekiniyorum.

9. Ders calimaya balarken cok zorlaniyorum.

10. Calsma zamanlarimi verimli olarak kullanamiyorum.

11. Fakiltede kendimi yalniz hissediyorum.

12. Fakiltedeki arkagmrimla kagilastigimda selam vermekte
zorlaniyorum.

13. Universite grencilerine sglanan sosyal olanaklardan yararlaniyoru

m.

14. Akranlarimla kurdgum iligkileri strdiiremiyorum.

15. Universitedeki sosyal yantimdan memnunum.

16. Sinifta oldukca aranan birkiim.

17. Universitede her sorunumu paghilece&im bazi yakin arkagéarim
var.

18. Sinavlara hazirlanmada gucliuk ¢ekiyorum.

19. Mumkin oldgu kadar toplant! ve kalabaliglencelerden uzak
kalmaya cakirim.

20. Sinavlarda karili olamiyorum.

21. Cabuk ve kolay arkaglalurum.

22. Okul dginda zaman zaman arkataimla birlikte olurum.

23. Fakiltedeki grenci topluluk ve kuliplerine katiliyorum.

24. Arkadalarimla uzun sireli ifkilere giremiyorum.

25. Universitede bir cok kiiyle tanstim ve ¢a@u ile arkada oldum.

26. Kasl cinsten olan sinif arkaglarimla kongmakta gucluk ¢ekiyorum.

27. Arkada toplantilarinda rahat davranmam.

28. Universitedeki sosyal etkinliklere katiliyorum.
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29. Toplanti ve kalabalikggencelerden hganirim.

30. Bgkalar1 benimle korguncaya kadar ben onlarla kamaya
baglamam.

31. Ders saatleri ginda sinif arkadgarimla pek gérgmem.
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APPENDIX C

BAS ETME YOLLARI OLCE Gi

Cumlelerin herbirini dikkatlice okuduktan sonrankiesikintilarinizi dgtinerek, bu
yollari hi¢ kullanmiyorsanihigbirzaman, yani 1'i; kimi zaman kullaniyorsanizazen,
yani 2'yi; cok sik kullaniyorsaniber zaman,yani3'U isaretleyiniz.

1. Aklimi kurcalayaryeylerden kurtulmak icin desik islerle usragirim.

2. Bir mucize olmasini beklerim.

3. lyimser olmaya cajirim.

177 Hicbir zaman

NININ| Bazen

W|Wlw| Her zaman

. Cevremdeki insanlardan sorunlarimi ¢6zmemde pardamci olmalarini beklerim.

[EN

w

(S0P

. Baziseyleri buyutmeyip Uzerinde durmamaya gaim.

=

N

. Sakin kafayla diiinmeye ve 6fkelenmemeye galim.

=

N

[N

N

wWiwlw

6
7. Durum dgerlendirmesini yaparak en iyi karari vermeyegah.
8. Ne olursa olsun direnme ve miicadele etme gikéndimde hissederim.

=

N
w

9. Olanlari unutmaya calrim.

10. Baga gelen cekilir diye diiintrdm.

11. Durumun ciddiyetini anlamaya gatim.

12. Kendimi kapana simis gibi hissederim.

Rk

Wwlw(w

13. Duygularimi paykiigim Kisilerin bana hak vermesini isterim.

14. Her ste bir hayir var diye diiintrim.
15. Dua ederek Allah’tan yardim dilerim.

w

16. Elimde olanla yetinmeye cghim.

17. Olanlari kafama takip surekliginmekten kendimi alamam.

18. Sikintilari icimde tutmaktansa paytaay!i tercih ederim.

19. Mutlaka bir ¢6zim yolu bulabilegiene inanip bu yoldagrasirim.

20.1s olacaina varir diye dgiintrim.

21. Ne yapagama karar vermeden 6nce arkgldamin fikrini alirim.

22. Kendimde hegeye balayacak gicu bulurum.

23. Olanlardan olumlu biey ¢ikarmaya calirim.

24. Bunun alin yazim olgwnu ve dgismeyecgini disinirim.

25. Sorunlarima farkh ¢ézim yolu ararim.

26. “Olanlari keke desistirebilseydim” diye dgunurim.

27. Hayatla ilgili yeni bir bakiacisi gektirmeye calgirdim.

28. Sorunlarimi adim adim ¢6zmeye gadiim.

29. Herseyin istedgim gibi olamayacgini distinirim.

30. Dertlerimden kurtulayim diye fakir fukaraya akd veririm.

31. Ne yapagami planlayip ona gore davranirim.

32. Micadele etmekten vazgecerim.

33. Sikintilarimin kendimden kaynaklageh distnaram.

34. Olanlar kagisinda “kaderim buymyl derim.
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35. "Keske daha gucliu bir insan olsaydim” diyesddirim. 2 3
36. “Benim sucum ne” diye gunurim. 2 3
37. “Allah’in takdiri buymy” deyip kendimi teselli etmeye cailidim. 2 3
38. Temkinli olmaya ve yanlyapmamaya calirim. 2 3
39. C6zum icin kendim bieyler yapmak isterim. 2 3
40. Hep benim ylzimden oldu diyesditirim. 2 3
41. Hakkimi savunmaya ¢ghim. 2 3
42. Bir kisi olarak olgunlatigimi ve iyi yonde getitigimi hissederim. 2 3
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APPENDIX D

HAYATI YONLEND iRME OLCE Gi

Latfen aagidaki ciimleleri dikkatle okuduktan sonra
kendinize en uygun olan secghizaretleyin.

winJoAIwiey

SpfIjuIsa

wnioAiwjiey

wizisieley|

wnioAljiey

winJoAIjirey apjijuIsay

1. Ne olacginin dnceden kestirilemeglidurumlarda hep en
iyi sonucu beklerim.

2. Kolayca geseyip rahatlayabilirim.

3. Bir isimin ters gitme olasg varsa mutlaka ters gider.

4. Heseyi hep iyi tarafindan alirim.

5. Gelecgim konusunda hep iyimserimdir.

6. Arkadglarimla birlikte olmaktan hganirim.

7. Yapacalgeylerimin olmasi benim icin 6nemlidir.

8. Islerin istedim gibi yurilyecgini neredeyse hic
beklemem.

9. Hicbirsey benim istegiim yonde gekmez.

10. Moralim dyle kolay kolay bozulmaz.

11. Her turlu olayda bir iyi yan bulmaya gadim.

12. Baima iyiseylerin gelecgine pek bel bgamam.
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APPENDIX E

PSIKOLOJ iK SAGLAMLILIK OLCE Gi

S| =
e| S
%\ 5

Lutfen gagidaki ifadeleri dikkatle okuyunuz ve her bir ifadiesizi ne s g s | 3

olcuide tanimlagyni isaretleyiniz. = ‘—E“ > 3
AR
3| 5| €
= ° |3 ©
2| gl ¢ N
Ol c| O @)
I |  m|O | I

1. Arkadglarima kagl comertimdir.

2. Beni allak bullak eden durumlarin Gstesinderucak gelirim ve kisg

surede kendimi toparlarim.

3. Yeni ve akilmadik durumlarla grasmak hguma gider.

4. Insanlar Gizerinde olumlu izlenim birakmada genelgardiyimdir.

5. Daha 6nce hi¢ tatmagm yeni yiyecekleri denemekten ghanirim.

6. Cok enerjik bir insan olarak taninirim.

7. Daha dnceden bilgim bir yerlere giderken her seferinde farkli yollar

kullanmay!1 severim.

8. Bir¢cok insandan daha meraklayimdir.

9. Tangtigim insanlarin ¢gu sevilebilecek ve canayakinsitérdir.

10. Harekete gecmeden 6nce genellikle etrafligé@miirim.

11. Yeni ve farklseyler yapmaktan ktanirim.

12. Gunlik ygantim ilgimi ceken ve beni mutlu edgeylerle doludur.

13. Kendimi rahatlikla oldukga “gucli” §li ge sahip biri olarak
tanimlayabilirim.

14. Birine kizdgimda, makul bir siirede bunun Ustesinden gelirim.
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