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ABSTRACT

THE EXAMINATION OF GUIDANCE AND RESEARCH CENTERS’
ADMINISTRATORS’ CONFLICT MANAGEMENT STRATEGIES WITH THE
PERCEPTIONS OF SELF AND TEACHERS

Cebeci, Siilbiye

M.S., Department of Educational Sciences
Supervisor: Prof. Dr. Hasan Simsek

September 2006, 136 pages

The purpose of this study is to examine conflict management strategies of
administrators who are working in Guidance & Research Centers (GRCs) of Central

Anatolia with the perceptions of teachers and administrators themselves.

The subjects of this study included 30 administrators and 141 teachers who

worked in the 30 GRCs in 13 cities of Central Anatolia of Turkey.

Data collection was carried out by using quantitative techniques. A survey
technique was used to collect data. A questionnaire which was translated to Turkish
by Giimiigeli (1994) from The Rahim Organizational Conflict Inventory II (ROCI II)

to identify administrators’ conflict management strategies was used to collect data.
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The questionnaire has two parallel forms, one for administrators to rate
themselves and the other for teachers to rate administrators. Administrators’ self-
ratings of their own coflict management strategies and teachers’ ratings of
administrators’ conflict management strategies were measured with a 5-point likert
scale. In addition, the data related with demographic characteristics of both teachers
and administrators were gathered by demographic inventory. Demographic Inventory
(DI) was developed by the researcher to provide basic demographic information

about participants.

Descriptive statistics and SPSS 14.0 were utilized to analyze data. The results
revealed that concerning rank ordering of styles, both administrators and teachers
indicated administrators as using the Integrating style of handling conflict first,
followed by Compromising, Obliging, Avoiding, and Dominating. The data did not
reveal rank order of differences between the perceptions of administrators and
teachers. The study also revealed that with the perceptions of self, administrators
used integrating style at Sth level (strongly agree), compromising style at 4th level
(agree), obliging style at 3rd level (undecided), dominating and avoiding style at 2nd
level (disagree). On the other hand, with the perceptions of teachers, administrators
used Integrating and Compromising style at 4th level (agree), obliging and avoiding

style at 3rd level (undecided), dominating style at 2nd level (disagree).

Keywords: Conflict management, conflict management strategies, conflict

management strategies of administrators, educational administrators.
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REHBERLIK VE ARASTIRMA MERKEZI YONETICILERININ CATISMA
YONETIM STILLERININ OGRETMENLERIN VE YONETICILERIN KENDI
ALGILARI ILE INCELENMESI

Cebeci, Siilbiye

Yiiksek Lisans, Egitim Bilimleri Boliimii
Danmisman: Prof. Dr. Hasan Simsek

Eyliil, 2006, 136 sayfa

Bu arastirmanin  amaci, I¢ Anadolu Bolgesi Rehberlik ve Arastirma
Merkezlerinde ¢alisan yoneticilerin catisma yOnetim  stillerini  gretmen ve

yoneticilerin kendi algilariyla incelemektir.

Aragtirmanin katilimeilarii I¢ Anadolu Bolgesinin 13 ilinde bulunan toplam
30 Rehberlik Arastirma Merkezinde c¢alisan 30 yonetici ve 141 Ogretmen

olusturmaktadir.

Veriler Giimiiseli (1994) tarafindan Tiirkce’ye cevrilen Catisma YOnetim
Stratejileri anketi kullanilarak elde edilmistir. Anket, hem yoneticilerin kendi catisma
yonetim stratejilerini hem de Ogretmenlerin yoOneticilerin ¢atisma yOnetim

stratejilerini belirlemek amaciyla iki paralel formdan olusmaktadir. Yoneticilerin
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catisma yonetim stratejileriyle ilgili veriler 5’1i likert tipi Olcek ile yonetici ve
Ogretmenlere uygulanarak elde edilmistir. Ayrica yonetici ve Ogretmenlerin
demografik ozellikleriyle ilgili bilgiler aragtirmaci tarafindan hazirlanan anketle elde

edilmistir.

Verilerin ¢oziimlenmesi i¢in betimsel istatistik ve istatistik paket programi
(SPSS) kullanilmistir. Aragtirma sonucunda, 6gretmen ve yonetici algilar1 agisindan
incelendiginde, RAM y®éneticilerinin Oncelikle timlestirme stilini, daha sonra ise
sirasiyla uzlagma, odiin verme, kacinma ve baski kurma stillerini kullandiklar
goriilmiistiir. Siralamada Ogretmen ve yonetici algilar arasinda bir fark olmadigi
goriilmiistiir. Ayrica, arastirma sonucunda, yoneticilerin kendi algilarina gore catisma
yonetmede, tiimlestirme stilini her zaman, uzlagma stilini ¢cogunlukla, 6diin verme
stilini ara sira, kaginma ve baski kurma stilini ise az kullandiklar1 goriilmiistiir.
Ancak, oOgretmenlerin algilarina gore ise, yoOneticilerin c¢atisma yOnetmede,
tiimlestirme ve uzlagma stilini cogunlukla, 6diin verme ve kacinma stilini ara sira,

baski kurma stilini ise az kullandiklar1 goriilmiistiir.

Anahtar Kelimeler: Catisma yonetimi, catisma yonetim stilleri, yoneticilerin catisma

yonetim stratejileri, egitim yoneticileri.
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CHAPTER 1

INTRODUCTION

This chapter describes and discusses briefly the background of the study, the
purpose of the study, the significance of the study and the definition of the key terms

used in the study.

1.1. The Background of the Study

Managers get things done through other people. They make decisions,
allocate resources, and direct the activities of others to attain goals. Managers do
their work in an organization. This is a consciously coordinated social unit,
composed of two or more people, that functions on a relatively continuous basis to
achieve a common goal or set of goals. The people who oversee the activities of
other and who are responsible for attaining goals in these organizations are their
managers (although they’re sometimes called administrators, especially in not-for-

profit organizations) (Robbins, 1991, p. 4).

Managers perform four management functions: planning, organizing, leading,

controlling. Planning includes defining goals, establishing strategy, and developing



plans to coordinate activities. Organizing includes determining what tasks are to be
done, who is to do them, how the tasks are to be grouped, who reports to whom, and
where decisions are to be made. Leading includes motivating subordinates, directing
others, selecting the most effective communication channels, and resolving conflicts.
Controlling includes monitoring activities to ensure they are being accomplished as

planned and correcting any significant deviations (Robbins, 1991, p. 4).

According to Robbins (1991, p. 8) again, organizational behavior is a field of
study that investigates the impact that individuals, groups, and structure have on
behavior within organizations, for the purpose of appliying such knowledge toward

improving an organization’s effectiveness.

Robbins further argues that leadership is the ability to influence a group
toward the achievement of goals. The source of this influence may be formal or
informal. Since management positions come with some degree of formally
designated authority, an individual may assume a leadership role as a result of the
position he or she holds in the organization. But not all leaders are managers; nor, for
that matter, are all managers leaders. Just because an organization provides its
managers with certain rights is no assurance that they will be able to lead effectively.
In other words, leaders can emerge from within a group as well as being formally

appointed (Robbins, 1991, p. 54).

Leadership is offered as a solution for most of the problems of organizations
everywhere. Leadership over human beings is exercised when persons with certain

motives and purposes mobilize, in competition or conflict with others, institutional,
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political, psychological, and other resources so as to arouse, engage, and satisfy the

motives of followers. (Bolman & Deal, 1991, p. 403- 406)

It has been proposed that conflict is a theme that has occupied people’s
thinking more than any other-with the exception of God and love. It has been only
recently, though, that conflict has become a major area of interest and research for

students of organizational behavior (Robbins, 1991, p. 428).

Conflict is a serious problem in modern organizations. In many cases, it
wastes precious human resources that would be better directed to other activities,
including the primary work of the organization. Indeed, surveys of practicing
managers suggest that they spend more than 20% of their time dealing with conflict
or its aftermath (Rahim, 1990, p. 1). In any group, conflict is inevitable because
different people have different viewpoints. In a work group or organization,
particularly, group members see the needs of the organization differently because of

their different job orientations (Gordon, 2003, p. 120).

Conlflict is a natural phenomenon in groups or organizations, and may result
in improved functioning in the system (Ivaria, 1995). Conflict is inherent to all social
life. It occurs when an individual or a group feels negatively affected by another
individual or group. Marquis & Huston (1996) define conflict as “the internal discord
that results from differences in ideas, values or feelings between two or more

people.”



As organizations change, social forces from within and international
pressures from without are causing managers to re-examine the basic tasks of
management, including conflict management. Managers are being asked to use more
interpersonal skills, especially in dealing with groups, to be more involved in
handling issues and challenges and to not be so instant in their interactions with
subordinates. Along with a change in role for the manager, an increased diversity in
the work force has produced less homogeneous groupings in interpersonal style,
attitudes, values and interests, which is associated with increased conflict (Rahim,

1979).

According to De Dreu and Van de Vliert (1997, as cited in Fish, Galon &
Hendel, 2005, p. 138), organizational conflict may occur between two individuals,
within small groups and work teams, or between groups. Van de Vliert (1998, as
cited in Fish et al., 2005, p. 138) stated conflict in organizations appear to be
associated with organizational characteristics, such as goals, values, norms or related
to structural aspects such as decentralization, ambiguity of tasks, power differentials,
competition over scarce resources, or a denial of one’s self-image or characteristic
identifications. Conflict in groups and organizations is often avoided and suppressed
because we fear its negative consequences, and seek to preserve consistency, stability

and harmony within the organization (Fish et al., 2005).

Conflict occurs whenever interdependent parties perceive incompatible goals.
Since organizations have been described as systems of interdependent units with
often competing interests, conflict is an inevitable and pervasive part of

organizational life. Intraorganizational conflict has many forms, ranging from
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informal arguments over office space to formal lawsuits over employment issues that
can cost organizations thousands of dollars and person hours. Managers are dealing
with conflict in any day, and spending an inordinate amount of time and energy on
managing conflict. The most successful managers exhibited a greater percentage of

behaviors specifically related to conflict management (Jameson, 1999).

Conflict management has grown into a major subfield of organizational
behavior. Conflict in groups and organizations is studied in many disciplines,
researchers argue that conflict has a beneficial effect on group identity, development
and function. Choice of conflict management strategies may strongly influence
outcomes of a conflict . The ability to creatively manage internal conflict in the
organization is becoming a standard requirement. Today, successful organizations
need to develop the processes, cultures and behaviours capable of accomodating and
resolving conflicts in ways that benefit the “consumers and employees” (Fish et al.,

2005).

Knowing some of the different methods of dealing with conflict is extremely
useful to anyone working with groups or organizations. If a group leader is aware of
these methods and their advantages and disadvantages, he or she will be more

effective in handling conflict (Gordon, 2003, p. 120-122).

According to Mhehe (1997), educational administrators cannot avoid
interacting daily with diverse groups of people including teachers, students, parents,
school boards, and the community around the school. Each of these groups has its

own problems, needs, views, expectations, and demands which often conflict with
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the ideals, demands, and views of others in the educational enterprise. School
administrators, especially the principal, are expected to satisfy each of these people,
all the time, in ways that end up in good relationship in future and which will

contribute to the growth and development of the school enterprise.

Mhehe (1997) stated that diagnosing conflict in a given situation is the basis
for choosing an appropriate management strategy. There is no one best way of
managing conflicts in educational organizations. There are, however, a number of
ways, each suited to circumstances in a particular situation. Most literature suggest
the basic principle in choosing a way of managing conflict is to use the approach
most likely to minimize destructive aspects and to maximize the opportunity for

organizational growth and development.

There has been some research on differences in styles of handling conflict
with superiors, subordinates, and peers (Daves & Holland, 1989). According to
Pondy and Robbins (Cited in MclIntyre, 1997, p. 1), a person’s role as superior,
subordinate, or peer may impact the style of handling conflict. Mclntyre (1997)
emphasized that this dimension is very important to the well-being of an organization
due to the fact that a great deal of organizational conflict is hierarchical in nature. By
allowing different levels of status to individuals, organizations indirectly (or directly)
encourage conflict. These conflicts arise because superiors attempt to control the
behavior of subordinate and subordinates resist such control. Even the use of
terminology such as "superior" or “subordinate" is guaranteed to encourage conflict
in a "democratic" or “collaborative” society or at least a society which professes such

ideals. An issue in this matter is the question of perspective of the parties involved,
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the potential for bias that it brings and potential discrepancies between self-report

and evaluation by another party.

Very few studies have looked at the referent role (superior, subordinate, and
peer) as a variable in the choice of conflict management style. Daves and Holland
(1989) found low correlations between self and subordinate ratings which suggest a
discrepancy between how managers perceive their conflict behavior and subordinates

perceptions of it.

Interpersonal conflict refers to conflict between two or more organizational
members of the same or different hierarchical levels or units. An obvious
characteristic of an organization is the fact that everyone does not have the same
amount of power or authority, and this may result in conflict. A complex
organization imposes on its members a number of constraints that can affect their
“styles of handling interpersonal conflict”. The person’s role as superior,
subordinate, or peer may impact the style of handling interpersonal conflict. A
common perception of subordinates in organizations is that subordinates frequently
say what is acceptable rather than what they know is true. This would be especially
true when superiors use coercive power in an authoritarian attempt to control the
behavior of the subordinates. Most previous studies have dealt with the styles of

handling interpersonal conflict with superiors (Rahim, 1986).

This study examines how administrators report handling conflict in
comparison with their subordinates’ ratings. The model used is based on two

dimensions, concern for self and concern for others, with five resultant interpersonal
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conflict handling styles: avoiding, dominating, compromising, integrating and
obliging (Rahim, 1986). The Avoiding style would have a low concern for self and
for others, the Dominating style would have a high concern for self and a low
concern for others, while the Compromising style consists of an intermediate concern
for self and others. One using the Integrating style would have a high concern for self
and others and represents a desire to fully satisfy the concerns of both parties. This
strategy is dependent upon an open exchange of information and an examinations of
differences to reach a solution acceptable to both. The Obliging style has a low
concern for self and a high concern for others and is the opposite of the Dominating
style. The Obliging style emphasizes commonalties to satisfy the concerns of the
other party. These are strategies, or styles, that people use when dealing with

conflict.

There are lots of conflict in educational organizations. Like any other
educational organizations, Guidance and Research Centers (GRCs) also deal with
teachers, students and parents. This study looked at administrators’ strategies of
conflict management in the superior-subordinate relationship with the subordinates
evaluating the conflict strategy used by the superior and comparing that with the self-
evaluated strategy indicated by the superior with respect to certain demographic

characteristics at sampled Guidance and Research Centers.



1.2. The Purpose of the Study

The purpose of this study is to examine the choice of strategy in conflict
management by Guidance and Research Centers’ administrators with the perception

of self and others (teachers) in Central Anatolian Region.

The following specific questions were addressed in the study:

1- What are the most frequent strategies used by administrators in conflict
management (perceived by administrators and perceived by teachers)?

2- Do conflict management strategies of administrators differ in relation to certain
demographic characteristics of the administrators perceived by self (sex and work
experience)?

3- Do conflict management strategies of administrators differ in relation to certain
demographic characteristics of teachers perceived by teachers (sex and work
experience)?

4- Is there any significant difference between administrators’ perceptions of their
conflict management strategies and teachers’ perceptions of them?

5- Is there any significant difference between male and female teacher respondents’
perceptions about administrators’ use of each conflict management strategy in ROCI-
II Scale?

6- Does the work experience of teachers affect their perceptions about
administrators’ use of each conflict management strategy in ROCI-II Scale?

7- Does the educational level of administrators affect their use of each conflict

management strategy?



8- Does the age of administrators affect their use of each conflict management

strategy?

1.3. The Significance of the Study

This study tries to settle down the most common conflict management
strategies used by the administrators of Guidance and Research Centers (GRCs) in

Central Anatolian Region.

This is the first study being done in GRCs about conflict management. There
were some earlier studies being done in school settings (primary or secondary

education) about conflict management.

The results of this study would provide a basis for further research and for the
needs of inservice trainings about conflict management strategies of administrators.
This study also would give feedback to the Ministry of National Education about
conflict management strategies of administrators who are taking important part in the

effectivenes of GRCs.

1.4. The Definitons of the Key Terms Used in the Study

Conflict, is a serious disagreement and argument about something; a state of
mind in which you find it impossible to make a decision; a serious difference
between two or more beliefs, ideas, or interests (Collins Cobuild Essential English

Dictionary, 1990). Conflict is a process in which an effort is purposely made by A to
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ofset the efforts of B by some form of blocking that will result in frustrating B in

attaining his or her goals or furthering his or her interests (Robins, 1991, p. 428).

Conflict Management, is the ability to manage conflict effectively; conflict
management refers to the modes used by either or both parties to cope with a conflict

(Gordon, 2003, p. 7-8).

Conflict Management Strategies, refers to the different styles of conflict,
examining the ways in which individuals managed conflict. The phrase conflict
management strategies is used to describe any action taken by a disputant or a third-
party to try to manage or resolve a conflict (Rahim, 2002). According to Rahim

(2002) these strategies are as follows:

Integrating involves collaboration and problem solving in which both parties
share information and look for ways to satisfy each other (Rahim, 2002).

Compromising entails splitting issues down the middle to resolve conflict
(Rahim, 2002).

Obliging style means that a person gives in to the wants of others by denying
his or her own needs (Rahim, 2002).

Avoiding style entails an individual suppressing or withdrawing from conflict
(Rahim, 2002).

Dominating style entails a person forcing issues to get his or her needs met at

the expense of another (Rahim, 2002).
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Administrators, individuals who holds the administrative positions in GRCs.
Teachers, individuals who are working in Guidance and Research Center as a
guidance teacher or practitionar (counselor), as a class teacher and as a special

education teacher.

Guidance & Research Center (GRC), is called as “ Rehberlik ve Arastirma
Merkezi (RAM) ” in Turkish. It is an educational organization that provides
implication and coordination of guidance and counseling activities in schools and

also do the determination of individuals who need special education.
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CHAPTER 2

REVIEW OF LITERATURE

In this chapter, a review of literature is presented. More recent literature and
studies of organizations, organizational behavior, and organizational administration
have put a different view on conflict in organizations. This study focuses on the

crucial task of the administrators’ role in conflict management.

2.1. Definitions of Conflict

Conlflict is part of leading, following, doing, and thinking in an organization.
Conflict is inevitable in organizations as people with different responsibilities,
training, and outlook try to coordinate. Conflict is so pervasive that it has been
difficult to define. There is a great deal of conflict among social scientists about how

conflict can best be defined (Tjosvold, 1991 p. 33).

Contemporary literature gives various definitions of what conflict is. Owens
(1995, p. 146) explained that there is no consensus on the specific definition of the
concept “conflict”. However, Deutsch (1973, as cited in Mhehe, 1997, p. 5) notes
that two things are essential to any conflict: (1) divergent views and (2)

incompatibility of those views. Conflict exists whenever incompatible activities
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occur. The incompatible actions may originate in one person, group, or nation and

are called interpersonal, intra-group, or international respectively.

As stated by many authors, conflict is part of human existence. Where
individuals or groups with incompatible goals, values and perceptions are
simultaneously competing for scarce resources and/or opportunities in order to

achieve their goals, conflict is likely to emerge (Bondesio, 1992).

Barge (1994) defines conflict as a social phenomenon that is woven into the
fabric of human relationships, making it an issue of communication. Conflict
emerges when we become dependent upon one another to meet our personal goals.
This interdependence is the catalyst for conflict between people who interact

regularly, such as friends, colleagues, and spouses.

2.2. Conflict Behavior

Conlflict behavior is a function of the person and the environment. Behavior is
determined by the interplay between certain characteristics of the person (such as
their needs, motives, expectations, ability to control their impulses, knowledge,
attitudes, and skills) and the characteristics of the situation (the norms, roles, history
of relations, task and reward structures, culture, availability of weapons, etc.).
Therefore, we target change in both people and in the systems in which they live and

work (Coleman & Fisher-Yoshida, 2004).
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2.3. Theories of Conflict

According to bureaucratic theory, existence of conflict in an organization is
evidence of organizational breakdown and that there has been failure on the part of
management to plan adequately and / or to exercise sufficient power and control

(Owens, 1995, p. 146).

Traditioanal view of conflict is the belief that all conflict must be avoided that
it indicates a malfunctioning within the group (Robbins, 1991, p. 428-430).
Traditional administrative theory has usually been strongly biased in favor of the
“ideal”; the smooth-running of organization, where harmony, unity, coordination,

efficiency, and order exists (Owens, 1995, p. 146).

On the other hand, human relations view of conflict is the belief that conflict
is a natural and inevitable outcome in any group and that it need not be evil, but
rather has the potential to be a positive force in determining group performance
(Robbins, 1991, p. 428-430). The human relation theory seeks to achieve “ideal”; the
smooth-running of organization, where harmony, unity, coordination, efficiency, and
order exists through happy, congenital work groups, classical supporters would seek
to achive it through control and strong organizational structure (Owens, 1995, p.

146).

Interactionist view of conflict is the belief that conflict is not only a positive
force in a group but that it is absolutely necessary for a group to perform effectively

and is encouraging group leaders to maintain an ongoing minimum level of conflict
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enough to keep the group viable, self-critical, and creative (Robbins, 1991, p. 428-

430).

The structural perspective on the other hand, emphasizes social control and
norms of rationality. From this point of view, conflict is a problem that interferes
with the accomplishment of organizational purposes. Hierarchical conflict raises the
possibility that the lower levels will ignore or subvert management directives.
Conflict among major partisan groups can undermine an organization’s effectiveness
and the ability of its leadership to function. Such dangers are precisely why the
structural perspective emphasizes the need for a hierarchy of authority. A basic
function of authorities is to resolve conflict between them, they take it to higher
authorities who adjudicate the conflict and make a final decision that is consistent

with the organization’s goals (Bolman & Deal, 1991, p. 198-199).

Blake and Mouton’ s (1964, as cited in Dee, Henkin & Holman, 2004, p. 181)
an alternative conflict regulation perspective suggested that conflict possesses
functional properties that may serve organizational goals. Since conflicts are
inevitable, conflict regulation is an “open systems” approach, which incorporates the
external environment as both stressor and stimulant organizational innovation. The
goal of leadership, here, is not to resolve conflict but to manage it in ways that enable

change, flexibility, and responsiveness.

From a political perspective, conflict is not necessarily a problem or a sign
that something is missing in an organization. Organizational resources are in short

supply: there is not enough money to give everyone what they want, and there are
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too many jobs at the bottom and too few at the top. If one group controls the policy
process, others may be frozen out. Politically, conflict is not necessarily a bad thing.
The focus is not on the resolution of conflict but on the strategy and tactics of
conflict. Since conflict is not going to go away, the question is how individuals and
groups can make the best of it. It is important to note that conflict has benefits as
well as costs: Conflict challenges the status quo, stimulates interest and curiosity. It
is the root of personal and social change, creativity, and innovation. Conflict
encourages new ideas and approaches to problems, stimulating innovation (Bolman

& Deal, 1991, p. 199-200).

It is entirely appropriate to say that there has been “conflict” over the role of

conflict in groups and organizations.

2.4. Nature of Conflict

Researchers agree that conflict is an inevitable phenomenon of human
interaction that is considered to be negative or positive, depending upon how it is
managed. In the context of business and industry, Tjosvold (1993, as cited in Evans,
1996, p. 5) stated well-managed conflict strengthens relationships and contributes to
an organization' s effectiveness and success. Dealing with conflict openly by
discussing difficult issues such as values and personal goals, assists parties in
recognizing and resolving conflict. An underlying advantage of open discussions is
that once people get to know each other they may be less apt to block solutions to the

problems they collectively face. On the other hand, individuals in an organization
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who choose to avoid conflict are promoting negative conflict as a short term solution.

This approach usually backfires and creates greater problems.

According to Tjosvold (1991), conflict is essential to managing an
organization. Recent studies document specifically that well-managed conflicts gets
ordinary and extraordinary things done for organizations. Conflict management is
essential for successful innovation (p. 53). Also, conflict, when poorly managed,
costs companies and individuals. Instead of accepting conflict and using it to identify
and solve problems, their failure to manage conflict becomes an additional burden

(Tjosvold, 1991, p. 56).

Conflict occurs when two or more people attempt to occupy the same space at
the same time. This space can be physical, psychological, intimate, political, or any
arena in which there is room for only one view, outcome, or individual. Whether
cast in the home or the work setting, conflict is absolutely unavoidable condition of
active life. In addition, it is neither good nor bad in itself; it simply is. Whether the
outcome of a conflict situation is positive or negative is almost totally determined by
the way in which it is managed. When managed effectively, conflict actually
becomes a vital asset in that it is a prime source of energy and creativity in a system

(Gordon, 2003, p. 6).

According to Rahim (2002), conflict may occur when a party is required to
engage in an activity that is incongruent with his or her needs or interests; when a
party holds behavioral preferences, the satisfaction of which is incompatible with

another person's implementation of his or her preferences; when a party wants some
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mutually desirable resource that is in short supply, such that the wants of everyone
may not be satisfied fully; when a party possesses attitudes, values, skills, and goals
that are salient in directing his or her behavior but are perceived to be exclusive of
the attitudes, values, skills, and goals held by the other(s); when two parties have
partially exclusive behavioral preferences regarding their joint actions; when two

parties are interdependent in the performance of functions; or activities.

Most of the recent literature about conflict, occurance of conflict, and conflict
management indicates the same things like above. Administrators can become
confused in attempting to deal with conflict in an organization unless as a leader

understands and can interpret the nature of the conflict he/she is dealing with.

2.5. Stages of Conflict

Pondy (1967, as cited in Mhehe, 1997, p. 12) suggested that leaders become
aware of the dynamics of conflict to better know how conflicts develop and to
understand how to deal with each conflict. He indicated five stages of development
of conflict: (a) latent conflict, (b) perceived conflict, (c) felt conflict, (d) manifest
conflict, and (e) conflict aftermath. He explained that conflicts in organizations are
often a result of an outcome, or aftermath of previous conflicts, where the resolutions
were unsatisfactory to one of the parties. Other conflicts soon rise, actually leading to

the other four dynamics of conflict development process.

According to Pondy, perceived conflict exists when an individual is sensitive

about an aspect of latent conflict. In the "win-all" - "lose-all" approach the "lose all"
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subject in the conflict will definitely feel overidden by the "win all", this develops
hostility and strained relationship between the two parties. Felt conflict is apparent
between the two parties when perceived conflicts becomes personalized. Manifest is
conflict usually characterized by aggressive behavior on the part of the actors. It is
the behavior which in the mind of the actor, frustrates the goals of the other

participant (1967, as cited in Mhehe, 1997, p. 13).

Pondy also cautioned that each conflict has an aftermath; but, if a conflict is
resolved to the satisfaction of all parties (none of the conflicting parties getting a
"win all" or "lose all"), each party retires happily and lives in harmony with the other
party and with all members in the institution. In case of any other conflict, it would
be either a new case or a case of latent conflicts not previously anticipated or dealt
with. On the other hand Pondy cautioned that if a conflict is suppressed, other latent
conflicts will be aggravated and sometimes an explosion results (1967, as cited in

Mhehe, 1997, p. 14).

2.6. Understanding Conflict

According to Tjosvold (1991, p. 3), conflict pervades organizational life,
poorly managed conflicts cost a great deal, no one wins when conflict escalates, it
takes two to get tangled into conflict; it takes two to untangle, conflict is not the
problem; it is part of the solution, diversity of opinion and information are mandatory
to solve problems, conflict reconciles opposing tensions and directions into workable

solutions.
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2.7. Conflict's Benefits

According to Tjosvold (1991, p. 3-4) benefits of conflict are as follows:
Problem awareness; discussing frustrations identifies poor quality, excessive costs,
injustices, and other barriers to effectiveness. Organizational change, conflict creates
incentives to challenge and change outmoded procedures, assignments, and
structures. Improved solutions; debating opposing views digs into issues, searches
for information and insight, and integrates ideas to create solutions responsive to
several perspectives. Morale; employees release their tensions through discussion
and problem solving. They feel confident that they have faced diffculties together,
and their relationships are strong and open. Personal development; managers and
employees learn how their style affects others and learn the competencies they need
to develop. Self- and other awareness; people learn what makes themselves and
others irritated and angry and what is important to them. Knowing what people are
willing to fight about keeps them in touch. Psychological maturity; people take the
perspectives of others and become less egocentric. They feel confident and powerful
they can cope with diffuculties by dealing directly with them. Fun; employees enjoy
the stimulation, arousal, and involvement of conflict, and it can be a welcome break
from an easy-going pace. Conflict invites people to examine and appreciate the

intricacies of their relationships.

2.8. Types of Conflict

Administrators must examine types of conflicts and their associated

influence on educational organizations.
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In researches on this subject, it is often difficult to make a clear-cut
classification as conflict types tend to be intertwined and are usually in a process of
development. It may start as one type and end up as something different (Bondesio,
1992). According to Bondesio (1992) the following types of conflict are
distinguished: Intrapersonal conflict, Interpersonal conflict, Individual vs group
conflict, Individual vs organization conflict, Group vs group conflict (intergroup),

Organization vs organization conflict, Strategic conflict and Structural conflict.

Task-related conflict is assumed to involve cognitive processes and person-
related conflict is assumed to involve affective processes. Increasing attention has
been paid to the interactions between task- and person-related conflicts, and the
dynamic nature of conflict over time by which task-related conflict may become
person-related conflict (or vice versa) (Bellard, Garcia-Prieto & Schneider, 2003). It
is important to briefly note that some task-related conflict in organizations is better
than no conflict at all (De Dreu, Dierendronck & Dijkstra, 2004). The meta-analysis
by De Dreu & Weingart (2003) showed that whereas both task and relationship
conflict were negatively related to team-level job satisfaction, this association was
stronger in the case of relationship rather than task conflict. Task-related conflict is
probably less of a threat to one's personal identity and self-esteem, and involves less

intense emotions than relationship conflict.

Another view on this subject by Argyris (1953, as cited in Mhehe, 1997, p.
8), however, claimed that conflict occurs when a person is not able to act in a
specific situation, and that all conflicts involve the tension of opposite needs being

enacted at the same time. He developed four types of conflicts from his theory; (a)
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when a person desires to do two things which he/she likes equally well but it is
possible to do only one, (b) when the person has the choice of doing only two things,
neither of which he/she likes, (c) when the person has the choice of doing something
he/she likes, but runs the risk of punishment, and (d) when the person has altenative
choices of doing something he/she likes but runs the risk of punishment. For Argyris,

conflict arises as a matter of choice with the risk of punishment.

Brown and Heffron both note that conflict is particularly likely to occur at the
boundaries, or interfaces, between different groups and units. Horizantal conflict
occurs in the interface between different departments or divisions in an organization:
between different schools in the same city, between staff. Vertical conflict occurs
between different levels in a hierarchy: between teachers and principals in a school.
Cultural conflict occurs between two groups with different values, traditions, beliefs,
and life-styles: between blacks and whites in South Africa, between Catholics and

Protestants in Northern Ireland (Cited in Bolman & Deal, 1991, p. 200).

Another view about types of conflict, Beck & Betz, examining organizational
conflict in schools, identified two types of conflicts: (a) intra-stratum conflict
between groups or individuals of equal power and (b) inter-stratum conflict between
groups or individuals of unequal power. School conflicts are inter-stratum, and the
conflicting parties have power based within the organization (1975, as cited in

Mhehe, 1997, p. 6).
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2.9. Sources of Conflict

Categorization of sources of conflict is differ. Three main categories of
sources can be distinguished by Bondesio (1992), namely: Personal behaviourial

factors, Structural, and Communication factors.

According to Aydin (2000, p. 293-313), sources of conflict in organizations
are task completion, shared decision making, limited sources, new expertises,
communication system, size of the organization, bureuocratic quality, personnel

difference, inspection style and individualized behaviors.

2.10. Causes of Conflict

Everyone understands that in most organizations, there are many jobs at the
bottom and few at the top. Moving up in the organization inevitably involves
competition for the scarce resource of promotion to bigger and better jobs (Bolman
& Deal, 1991, p. 201). Competitive tasks or reward structures induce people to fight
for perceived limited resources--be they tangible or intangible. Research has
consistently shown that competition (a) induces the use of tactics of coercion, threat,
or deception, (b) increases attempts to enhance the power differences between
oneself and the other, (c) fosters suspicious and hostile attitudes, and (d) increases
the importance and size of the issues in conflict (Coleman & Fisher-Yoshida, 2004).
Traditionally, according to Coser and Sherif (Cited in Bellard et al., 2003, p. 425)
conflict was thought to be due to the competition over scarce resources. Although

some organizational conflict can be the result of truly incompatible objectives or
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scarcity of resources, most conflict arises from different interpretations of the same

situation.

Changing an organization invariably creates conflict among existing groups.
Change creates winners and losers. Some individuals and groups support the
changes, others are dead set against them. Usually, conflicts are smoothed over and
left to smoulder beneath the surface. Occasionally, however, the issues burst into the

open as a result of specific circumstances and events (Bolman & Deal, 1991, p. 385).

Intraorganizational conflicts may result over issues such as performance
standards, task completion, policy interpretation, or interpersonal differences

(Jameson, 1999).

Conflict can thus be seen as subjective, dynamic, and multi-determined,
wherein at least two people perceive that they hold discrepant views about their

goals, aims, and values (Bellard et al., 2003).

Northcraft and associates (1995, as cited in Bellard et al., 2003, p. 426) have
suggested that in diverse teams, social identification may lead members to perceive
themselves as different from other team members, and to misconstrue team members'

goals and interests as being distributive rather than congruent.

This is not to ignore research on well-being as a function of role ambiguity
and role conflict. Role conflict exists when an individual is torn by contradictory job

demands or by doing things that he or she does not really want to do. Role conflict is
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an instance of within-person conflict (about equally positive or equally negative
decision alternatives) and not an interpersonal, or social conflict (about one's own
versus another person's goals, views, and values). Role conflict may be an antecedent
or consequence of interpersonal conflict, but they are not to be equated (Dreu et al.,

2004).

2.11. The Conflict Paradox

More recent theoretical work has empbasized paradox and contradiction in

organizational conflict (Dee et al., 2004, p. 181).

Conflict contributes to a group’s performance but most groups and
organizations try to eliminate it (Robbins, 1991, p. 431). The consensus among the
organization theorists is that a moderate amount of conflict is necessary for attaining
an optimum organizational effectiveness (Bonoma & Rahim, 1979). As such, Brown
(1998) has suggested that “conflict management can require intervention to reduce

conflict if there is too much, or intervention to promote conflict if there is too little”

(p- 9.

Several conflict management scholars (Amason, 1996; Jehn, Northcraft, &
Neale, 1999) have suggested that conflict management strategies involve recognition
of the following: certain types of conflicts, which may have negative effects on
individual and group performance, may have to be reduced. These conflicts are
generally caused by the negative reactions of organizational members (e.g., personal

attacks of group members). There are other types of conflicts that may have positive
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effects on the individual and group performance. These conflicts relate to
disagreements relating to tasks, policies, and other organizational issues. Conflict
management strategies involve generation and maintenance of a moderate amount of
these conflicts. Organizational members while interacting with each other will be
required to deal with their disagreements constructively. This calls for learning how
to use different conflict-handling styles to deal with various situations effectively

(Rahim, 2002).

2.11.1. Public vs Private

The public side of the arena is characterized by conflicts that are sanctioned,
authorized or labeled as disputes. The preferred approach to resolving conflict in the
public arena is through confrontation. According to the authors, confrontation, in this
context, refers to overt discussion of the conflict which leads to positive alternatives
such as negotiation, collaboration, and problem solving. The opposite of the public
arena is the private arena. Unlike the characteristics of the public arena, the private
arena features disputes that occur as covert or hidden conflict. Individuals who

operate in the private arena often avoid confrontation (Evans, 1996).

2.11.2. Formal vs Informal

A distinction is made between informal and formal conflicts. Kolb & Putnam
(1992, as cited in Evans, 1996, p. 11) believe that conflict is governed by
organizational and social structures. The formal structure, like the public arena, is

characterized by treating conflict with established procedures that are sanctioned by
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the organization. (Evans, 1996). Formal conflicts occur when there is an alleged
human rights or policy violation. Because formal conflicts are more likely to lead to
litigation, these are often handled in accordance with official corporate conflict

management procedures (Jameson, 1999).

Conflict management in the informal social structure is charaterized by
unofficial positions and gossip. Informal disputes, according to Kolb and Putnam
(1992, as cited in Evans, 1996, p. 11), center on the actions and processes of
individuals within the organization rather than on the function of conflict
management officials. Informal conflicts may occur among coworkers, employees
and supervisors, within or between groups, and among departments within an
organization. Such conflicts often occur when there are differences in values, beliefs,
or opinions regarding how work gets completed, how resources or tasks are

distributed, or where priorities should lie (Jameson, 1999).

2.11.3. Rational vs Nonrational

Rationality focuses on the orientation to conflict, or the way disputes should
be handled between individuals in an organization. The nonrational approach is
impulsive and emotional. This approach is compatible for those who find themselves
in the informal, private scenarios. Whereas the ratioanal approach is strategic in
nature, the nonrational conflict resolution probably involves impromptu, situational

solutions (Evans, 1996, p.13).
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2.11.4. Functional vs Dysfunctional Conflict

Conlflict is a naturally occurring phenomenon that has both constructive and
destructive potential, depending on how it is managed (Coleman & Fisher-Yoshida,

2004).

Functional conflict is the conflict that supports the goals of the group and
improves its performance, constructive forms of conflict. Dysfunctional conflict is
the conflict that hinders group performance, destructive forms (Robbins, 1991, p.

430-431).

Fisher (2000, as cited in Fish et al., 2005, p. 168)) defines destructive conflict
“as a social situation in which there are perceived incompatibilities in goals or values
between two (or more) parties, attempts by the parties to control one another, and

antagonistic feelings towards each other”.

According to Deutsch, (1973, as cited in Coleman & Fisher-Yoshida, 2004, p.
32) a constructive process of conflict resolution is similar to an effective, cooperative
problem-solving process, while a destructive process is similar to a win-lose

competitive struggle.

2.11.5. Managing Conflict vs Conflict Resolution

Conlflict resolution implies reduction, elimination, or termination of conflict.

A large number of studies on negotiation, bargaining, mediation, and arbitration fall
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into the conflict resolution category. On the other hand, what we need for
contemporary organizations is conflict management and not conflict resolution.
Conflict management does not necessarily imply avoidance, reduction, or
termination of conflict. It involves designing effective macro-level strategies to
minimize the dysfunctions of conflict and enhancing the constructive functions of
conflict in order to enhance learning and effectiveness in an organization (Rahim,

2002).

2.12. Causes of Conflicts in Educational Organizations

Loewen (1983, as cited in Mhehe, 1997, p. 6) estimated about 10 percent of
human activity in educational organizations to be involved into conflict. He asserted
that conflict can be viewed as an integral force in shaping human activity in the

organizations.

Roethlisberger (1959, as cited in Mhehe, 1997, p. 6), addressing conflict in
organizations, is the lack of understanding between management and workers and
causes disagreement between the two groups. Ruben also (1978, as cited in Mhehe,
1997, p. 6) explained that communication or the lack of it causes conflict. Most
conflicts, according to this view could ultimately be attributed to problems in

communication .

Assael (1969, as cited in Mhehe, 1997, p.6) stated that conflict was an
outgrowth of “functional interdependence and the scarcity of resources”. He

explained that, when groups within an organization depend upon each other for goal
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attainment or productivity, conflict often occurs. Also, scarce resources in an

organization can cause conflict between competitors for those resources.

Corwin (1969, as cited in Mhehe, 1997, p.7), studying staff conflicts in 28
public schoals, identified five variables that lead to conflict: (a) Structural
differentiation where conflict was associated with the degree of organization
differentiation, staff specialization and the number of levels of authority; (b)
participation in the authority structure where conflict was a result of decentralization
of decision-making; (c) regulating procedures where conflict was related to the
degree of organizational control; (d) heterogeneity and stability where heterogeneity
of the staff were all related to conflict; and (e) interpersonal structure where the rate

of informal interaction among staff was related to the amount of tension and conflict.

Here, it is important for administrators to note that the places where the

conflict occurs.

2.13. Effects of Conflict On Educational Organizations

Owens (1995) explained that the effects of conflict on organizations must be
handled with care because the powerful hostility arising from conflicts can have
devastating impacts upon the behavior of the people in the organization.
Psychological withdrawal from the hostility, including behavior such as alienation,
apathy, and indifference are common behavioral symptoms that can affect the
functioning of organizations. Physical withdrawal such as absence, tardiness, and

turnover occurs widely in response to conflict in schools that is often writen off as
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lazines on the part of teachers who have been spoiled by “soft” administrative
practices. Ineffective management of conflict, such as a “hard-nosed” policy of
punishment for offenses, can create a climate that exacerbates the situatian and
develop a downward spiral of mounting frustration, deteriorating organizational
climate and increasing destruction. Effective management of conflict, on the other
hand, means treating conflict as a problem to be managed rather than be solved and
emphasizes the collaborative essence of an organization. Such management can lead
to productive outcomes and enhance the health of the organization. Conflict, in itself,
is neither good nor bad. Its impact on the organization and the behavior of its people

is largely dependent upon the way in which it is treated.

According to Mhehe (1997) conflicts are important challenges because they
encourage institutional problem-solving and motivate participative leadership which
fosters the growth of good ideas from the people in the organization during the
process of decision making. Also, conflict makes people seek more effective ways of
dealing with issues which, in turn, improves organizational functioning,

cohesiveness, clarified relationships and clearer problem-solving procedures.

2.14. Functions of Conflicts in Educational Organizations

Owens (1995) explained that educational organizations exist to foster
cooperation and human endeavor in order to achieve goals that are difficult to
achieve individually. Organizational ideals emphasize cooperation, harmony, and

collaboration. Although recent literature talks very little about conflict in schools,
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conflict is pervasive in all human experiences and has the potential to enhance

progress and development in organizations if it is well harnessed.

Ruben (1978, as cited in Mhehe, 1997, p. 12), discussing communication and
conflict said that conflict is essential to the growth, change, and evolution within
organizational system. This means that conflict, as viewed by Ruben is an important

force in an organization’ s growing and life survival. Conflict is a dynamic process.

Corwin (1969, as cited in Mhehe, 1997, p. 12) saw conflict as encouraging
more control over the organizations by increasing leader’ s interest in subordinates.
A conflicting situation can provide leaders with clues of trouble in their organization
when administrators direct their attention to improve the areas of conflict. Conflicts
could be useful for leaders who wish to develop more control in their leadership

capabilities.

2.15. The Need to Manage

People are often in conflict, but get upset and perplexed just because they are.
They quickly blame each other, but blaming does not get a company closer to
achieving its goals. Managers and workers conflict daily. Much conflict involves
styles and relationships. Many conflicts in and out of organizations are over how
people handle conflict. Conflicts, when appropriately managed, add substantial value
to organizations. Conflict is the medium by which problems are recognized and
solved. Conflict is needed because diverse opinions and information are mandatory

to solve problems and get things done in organizations (Tjosvold, 1991, p. 2).
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Dealing with the conflict improves quality, reduces costs, upgrades
leadership, stimulates brainstorming and teamwork, and institutes new procedures to
improve company operations. Conflict is not the problem; conflict is part of the
solution. Conflicts can of course be highly costly. Ill-managed conflicts cost money
and hurt the bottom line. Managers and employees use their time broading and
fighting rather than working; projects are delayed; materials are wasted (Tjosvold,

1991, p. 3).

The need to manage conflict is as old as group life. Throughout history,
people, including our ancestors in hunting and gathering societies, developed ways to
manage conflict. Every child is continually learning to cope with conflicts with
parents, siblings, peers, and teachers. Parents and educators socialize children to
relate to other people and manage their conflicts. Every employee must deal with

conflict with colleagues and bosses (Tjosvold, 1991, p. 6).

Employees and managers have learned important and valuable skills in
managing conflict. The problem is not that people cannot manage any conflict, but
that they have many difficult conflicts. Today, organizations require people to
manage conflicts in situations in which humankind has little experience. And the
costs of failing to deal with them can be high, even deadly. People need theory tested
and developed through research to clarify confusions and provide a framework for

action (Tjosvold, 1991, p. 6-7).
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2.16. Management of Conflict in Educational Organizations

Owens (1995) explained that many people do not like conflict: they fear and
avoid it whenever they can. Leaders must understand these fears, so that, during
conflict mediation, they take care not get pushed by the parties in the conflict to
avoid or deny practices of conflict management which are considered ineffective in
resolving conflicting issues. He warned that mismanaged conflicts in organizations
can generate hostility between the conflicting parties. He explained that the key goal
of any conflict management is to eliminate or reduce-to manage the hostility arising
from the conflict. He advises that the time and place to intervene is before conflict

can arise, rather than after the conflict has arisen.

Owens (1995) further advised that leaders should make sure that members in
their organization (well before the need arises) talk openly about the nature of
conflict and strategies and tactics used in dealing with conflict. These conversations

would be productive and helpful to everybody in the organization.

Porter, Lawler and Hackman (1975, as cited in Mhehe, 1997, p. 14) noted that
two prime functions of a leader in conflict management are diagnosis and execution.
They cautioned that while diagnosing and executing leaders must first consider the
goals and tasks of the organization. Because excessive conflicts mute organization’ s
goals, administrators must develop conflict management skills to face those conflicts
that inevitably arise in their organization. They note that recent literature on conflict
management indicates that leaders must avoid mediatian of conflict where one party

wins all and another party loses all, this only leads to hostile relationships in future.
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Conlflict can occur in a cooperative or a competitive context. Conflict could
result from sharing leadership roles in the school bureaucracy, such as heads of
department and the assistant principal, or sharing the resources, like money, books,
computers available for day- to-day use in running of the school and the school
projects. Actions that are incompatible with another actions prevent, obstruct,
interfere with, injure, or in some way make the latter less likely or less effective.
Incompatibility creates the dilemma of choosing among alternatives, and conflict
becomes “the pursuit of the incompatible, or at least seemingly incompatible goals
such that gains to one side is attained at the expense of the other”. In this way
everyone involved in the conflict strives to avoid losing, and losers seek to become

winners (Mhehe, 1997).

2.17. The Role of Educational Administrators in Conflicts

Owens (1995) defines administration as working with and through other
people to achieve organizational goals. Maurer (1991, as cited in Mhehe, 1997, p.
17) explained that a typical day for a school principal can start with a conflict. This

situation means that a school administrator cannot avoid dealing with conflicts.

Owens (1995) contended that organizational conflict is now seen as
inevitable, endemic, and often legitimate because the individual and the group within
the human social system are interdependent and constantly engaged in dynamic

processes of defining and redefining the nature of the extent of their interdependence.
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It is natural that, when the leader is present, the people in the organization
must experience conflict as a normal part of the organization life. Loewen observed
that about 10 percent of human activity goes into conflict. A school administrators
cannot avoid dealing with conflict in school each day. However, it is important that
conflicts are managed carefully and well. Hardly a day goes by that the school
administrator is not either involved in a conflict or mediating one. Demands can
come from superiors, various constituents from the community, parents, students,
and teaching staff. Maurer observed that, whenever such conflicts occur, the
administrator is the one called upon first to help resolve the conflict. He noted that,
although the school administrator can be disputant in the conflict, very often the
administrator is thrust upon in the role of a mediatar. Parents, students, teachers and
other administrators look to the educational administrator to mediate disputes (Cited

in Mhehe, 1997, p. 20).

2.18. Different Approaches To Conflict Management

Conflict management refers to the modes used by either or both parties to
cope with a conflict. Adler & Towne (1990, as cited in Gordon, 2003, p. 7-8)
identified three possible courses of actions when faced with a conflict: (1) accepting
the status quo (i.e. living with the problem); (2) using force and mandating change;
(3) reaching an agreement by negotiating. Three types of outcomes result from these
approaches to conflict management: Win-Lose approach, Lose-Lose approach and

Win-Win approach.
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According to Gordon (2003, p. 7-8) three basic strategies that are used to
manage conflict. These strategies concern the way in which the conflict is resolved
rather than the way in which it is conducted. Competition is known as the "win/lose"
approach to conflict; people compete to see who wins, and the winner takes an. The
most obvious unilateral attacks. On the other hand, if a fight becomes unavoidable,
he or she can handle it. Compromise is a "lose/lose" approach. All parties agree to
sacrifice equal portions of what they want. Subsequently, another mutual cut may be
established and another until everyone settles for very little of what he or she
originally wanted. An illustration of the result of conflict that is dealt with through
compromise is the comparison between the wording of a bill in the House of
Representatives prior to its first committee hearing and the final wording when that
bill is enacted into law. Collaboration is called the "win/win" approach. When this
strategy is employed, people agree ahead of time to work with their conflict until
they come up with a unique solution that provides each of them with all or almost all
of what he or she wants. There is little question that the collaborative approach to
conflict, although it is the most costly in terms of time and energy, has the highest

probability of producing the most creative and highest yielding results.

2.19. Conflict Management Methods or Strategies

Although most authors do not make a clear distinction between methods and
techniques, a difference is distinguishable. Methods are also referred to as conflict
management styles. The conflict management method/style is executed in terms of a
series of techniques which are conducive to the specific style (method) (Bondesio,

1992).
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A large body of research exists that has focused on the use of specific conflict
styles, tactics, and strategies. Much of this research began with a focus on different
styles of conflict, examining the ways in which individuals managed conflict

(Braithwaite & Olsen, 2004, p. 273).

According to Rahim (2002) existing literature on conflict management is
deficient on strategies needed to manage conflict at the macro-level. An effective
conflict management strategy should minimize affective conflicts at various levels,
attain and maintain a moderate amount of substantive conflict and select and use

appropriate conflict management strategies.

Any one method of dealing with conflict will not apply to all situations or all
personalities. The leader in a group must consider when to employ what style, and
with whom. Learning about the alternative means of handling conflict gives a wider

choice of actions to employ in any given situation (Gordon, 2003, p.120-122).

Mary P. Follett found three main ways of dealing with conflict: domination,
compromise, and integration. She also found other ways of handling conflict in
organizations, such as avoidance and suppression (1940, as cited in Rahim, 2002, p.

216).

Blake and Mouton (1964, as cited in Rahim, 2002, p. 216) were early
pioneers who conceptualized the principles of conflict management from an
organizational perspective and first presented a conceptual scheme for classifying the

modes (styles) for handling interpersonal conflicts into five types: forcing,
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withdrawing, smoothing, compromising, and problem solving. They described the
five modes of handling conflict on the basis of the attitudes of the manager: concern
for production and for people. In this approach leaders change the entire system by
reorganizing the goals and objectives of the organization, beginning from the top

managerial level.

Thomas and Kilman’s model for defining conflict resolutions based upon two
dimensions, assertiveness and cooperativeness, which, in turn, yield five principles
or modes. These five conflict handling modes are plotted along these two
dimensions: competition (assertive and uncooperative), collaboration (assertive and
cooperative), avoiding (unassertive and uncooperative), accommodation (unassertive
and cooperative) and compromise (intermediate in both assertiveness and

cooperativeness) (1978, as cited in Rahim, 2002, p. 216).

Pruitt's dual-concern model (concern for self and concern for others) suggests
that there are four styles of handling conflict: yielding, problem solving, inaction,
and contending. He did not recognize compromising as a distinct style (1983, as cited

in Rahim, 2002, p. 216).

There are five common ways of dealing with organizational conflict. These
methods are ‘“denial or withdrawal”, “suppression or smoothing over”, “power or
dominate”, “compromise or negotiation”, “integration or collaboration” (Gordon,

2003, p.120-122).
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Based on the conceptualizations of Follett, Blake & Mouton, and Thomas,
Bonoma and Rahim (1979) differentiated the styles of handling conflict or two basic
dimensions: concern for self and concern for others. The first dimension explains the
degree (high or low) to which a person attempts to satisfy his or her own concern.
The second dimension explains the degree (high or low) to which a person attempts
to satisfy the concern of others. It should be pointed out that these dimensions
portray the motivational orientations of a given individual during conflict.
Combination of the two dimensions results in five specific styles of handling

interpersonal conflict, as shown in the following figure (Cited in Bonoma & Rahim,

1979, p. 1327).

CONCERN FOR SELF
HIGH LOW
= Integrating Obliging
i

Compromising

LOW

Dominating Avoiding

CUNUERN FUK U1 HEKD

Source: (Bonoma & Rahim, 1979, p. 1327)

Figure 2.19.1: The Dual Concern Model of the Styles of Handling Interpersonal

Conflict.

The strategies of conflict management presented, are consistent with the
contemporary leadership theories in organizations. According to these theories, there
is no one best style for dealing with different situations effectively. Whether a
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particular leadership style is appropriate (or inappropriate), depends on situation( s)

(Rahim 2002, p. 218).

Although some behavioral scientists suggest that integrating or problem
solving style is most appropriate for managing conflict, it has been indicated by
others that, for conflicts to be managed functionally, one style may be more
appropriate than another depending upon the situation. In general, integrating and to
some extent compromising styles are appropriate for dealing with the strategic
issues. The remaining styles can be used to deal with tactical or day-to-day problems

(Rahim, 2002, p. 218).

Combining the two dimensions, descriptions of five specific styles of

handling conflict are :

1. Integrating (high concern for self and others) style is associated with problem
solving which may lead to creative solutions, i.e., the diagnosis of and intervention in
the right problems. The use of this style involves openness, exchanging information,
looking for alternatives, and examination of differences to reach an effective solution

acceptable to both parties (Rahim et al., 2002).

2. Obliging (low concern for self and high concern for others) style is associated with
attempting to play down the differences and emphasizing commonalities to satisfy
the concern of the other party. An obliging person neglects his or her own concern to

satisfy the concern of the other party (Rahim et al., 2002).
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3. Dominating (high concern for self and low concern for others) style has been
identified with win-lose orientation or with forcing behavior to win one's position. A
dominating or competing person goes all out to win his or her objective and, as a
result, often ignores the needs and expectations of the other party (Rahim et al.,

2002).

4. Avoiding (low concern for self and others) style has been associated with
withdrawal, buckpassing, or sidestepping situations. An avoiding person fails to
satisfy his or her own concern as well as the concern of the other party (Rahim et al.,

2002).

5. Compromising (intermediate in concern for self and others) style involves give-

and-take whereby both parties give up something to make a mutually acceptable

decision (Rahim et al., 2002).

A summary of the styles of handling interpersonal conflict and the situations

in which these are appropriate or inappropriate have been presented in Table 2.19.1.
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Table 2.19.1: Styles of Handling Interpersonal Conflict and the Situations Where
They are Appropriate or Inappropriate.

Conflict Situations Where Appropriate Situations Where
Handling Inappropriate
Style

Integrating Issues are complex. Task or problem is simple.
Synthesis of ideas is needed to come | Immediate decision is
up with better solutions. required.

Commitment is needed from other | Other parties are unconcerned
parties for successful implementation. | about outcome.

Time is available for problem solving | Other parties do not have
One party alone cannot solve the | problem-solving skills.
problem

Resources possessed by different

parties are needed to solve their

common problems.

Obliging You believe that you may be wrong. | Issue is important to you.

Issue is more important to the other | You believe that you are right.
party. The other party is wrong or
You are willing to give up something | unethical.

exchange for something from the

other party in the future.

You are dealing from a position of

weakness.

Preserving relationship is important.

Dominating Issue is trivial. Issue is complex.

Speedy decision is needed. Issue is not important to you.
Unpopular course of action is | Both parties are equally
implemented. powerful.

Necessary to overcome assertive | Decision does not have to be
subordinates. made quickly.

Unfavorable decision by the other | Subordinates  posess  high
party may be costly to you. degree of competence.
Subordinates lack expertise to make

technical decisions.

Issue is important to you.

Avoiding Issue is trivial. Issue is important to yu.
Potential dysfunctional effect of | It is your responsibility to
confronting the other party outweighs | make decision.
benefits of resolution. Parties are unwilling to defer,
Cooling off period is needed. issue must be resolved.

Prompt attention is needed.

Compromising | Goals of parties are mutually | One party is more powerful.
exclusive. Problem  solving  enough
Parties are equally powerful. needing problem-solving
Consensus cannot be reached. approach.

Integrating or dominating style is not
successful.

Temporary solution to a complex
problem is needed.

Source: (Rahim, 2002, p. 219)
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2.20. Studies in The World

In Mclntyre’s study (1997) about conflict management, he examined how
managers report handling conflict in comparison with their subordinates’ ratings. The
model used included two dimensions, concern for self and concern for others, with
five interpersonal conflict handling styles, Avoiding, Dominating, Compromising,
Integrating, and Obliging. The Rahim Organizational Conflict Inventory II was used
on 109 managers and 372 subordinates from East Coast Companies. The results
showed that managers and their subordinates agree on the ranking of the conflict
management strategies used by managers, ranking them in order of frequency used as
Integrating, Compromising, Obliging, Dominating, and Avoiding. Significant
differences were found between self and subordinate ratings but low to moderate
correlations between self and other reports. Managers reported being more
Integrating and less Dominating whereas their subordinates rated them as more

Avoiding and less Compromising than the managers rated themselves.

In the study by Ivaria (1995) about managing conflict in the collaborative
process, he found that useful strategies for addressing conflict in the collaborative
process included: “withdrawing”, “forcing”, “smoothing”, ‘“compromising” and
“confronting”. Behaviors which support the conflict management strategies include:
acknowledging the speaker verbally or nonverbally, paraphrasing the speaker's
words, reflecting the speaker's emotion, clarifying what the speaker has stated,

elaborating to help the speaker expand comments, and summarizing relevant data.

The study done by Gayle (1991) about sex differences in conflict
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management strategy selection, results indicated that although men were somewhat
more competitive and women were somewhat more compromising, the average
effect sizes were small. Findings indicated that the sex of the disputants plays a
small, but definite role in the selection of competitive and compromising conflict
management strategies. No differences were observed in the selection of avoiding,

accommodating, and collaborating strategies.

Eiserman, Fris and McIntosh (1992) studied types of conflict management
strategies used in three kinds of organizations (in schools, in community health
centres, and in schools of nursing). Findings of a study that examined the ways in
which school principals, directors of nursing education programs, and supervisors of
community health centers manage conflict. The study attempted to determine the
applicability of research on conflict management in noneducational settings to school
organizations. Findings indicate that both groups of principals and the community
health center supervisors most often handled conflict by managing the common
information base, and that nursing education directors attempted to manage the
organizational climate. A conclusion is that conflict resolution information
developed from the study of certain organizational settings is not necessarily

applicable to others.

Cistone, Dee and Henkin (2000) studied conflict management strategies of
principals in site-based managed schools. Develops a profile of preferred conflict-
management behaviors and strategies of a sample of principals in a large urban
school district with site-based managed schools. Results reflect principals’

preference for solution-oriented conflict strategies, where differences are resolved
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through collaborative and integrative problem solving.

Beersma and De Dreu (2005) studied conflict in organizations. Conflict
theory and research has traditionally focused on conflict management strategies, in
relation to individual and work-team effectiveness and productivity. Far less
attention has been devoted to outcomes including job satisfaction, organizational
commitment, turnover intentions, and individual health and well-being. This state of
affairs is unfortunate because it isolates conflict theory and research from broader
issues in organizational psychology and organizational behaviour research. It also
impedes applied work in that it remains uncertain how interventions influence not

only conflict and effectiveness, but also satisfaction and well-being.

In Johnson’s (1994) study about “conflict management: a review of the
literature for school”, indicates that school leaders who realize that conflict is not
necessarily negative or positive can learn to manage conflict by understanding the
steps of the conflict process from the antecedents to the outcomes. Successful

conflict management can result in innovation and adaptation in the school.

In Grab’s (1996) study about ‘“managing tensions in educational
organizations: trying for a win-win approach”, constructive tension can be healthy
for an organization. Although win-lose solutions based on adversarial strategies are
common, the management of conflicts in schools should focus on win-win problem
solving, which requires creativity. Identifies collaboration as the most desirable
conflict resolution strategy, and discusses conflict management skills of listening,

providing feedback, conceptualization, effective confrontation, flexibility, and
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resourcefulness.

In the study by Mhehe (1997) about “the role of the school administrator in
conflict management”, educational administrators cannot avoid interacting daily with
diverse groups of people including teachers, students, parents, school boards, and the
community around the school. Each of these groups has its own problems, needs,
views, expectations, and demands which often conflict with the ideals, demands, and
views of others in the educational enterprise. Diagnosing conflict in a given situation
is the basis for choosing an appropriate management strategy. There is no one best
way of managing conflicts in educational organizations. There are, however, a
number of ways, each suited to circumstances in a particular situation. Most
literature suggests the basic principle in choosing a way of managing conflict is to
use the approach most likely to minimize destructive aspects and to maximize the
opportunity for organizational growth and development. To a very large extent,
leaders’ conflict management role is one of the most commonly performed, doing a
great deal of work at unrelated pace, yet, never sure when they have succeeded, or
when their whole organization may come down around them because of some

miscalculation of which they will have initiated another conflict.

Fish et al. (2005) studied about leadership style and choice of strategy in
conflict management among Israeli nurse managers in general hospitals, they
identified conflict mode choices of head nurses in general hospitals and examined the
relationship between leadership style, choice of strategy in handling conflicts and
demographic characteristics. Head nurses perceive themselves significantly more as

transformational leaders than as transactional leaders. Compromise was found to be
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the most commonly used conflict management strategy. Approximately half of the
nurses surveyed used only one mode in conflict management. Transformational
leadership significantly affected the conflict strategy chosen. Head nurses tend to
choose a conflict-handling mode which is concerned a form of a Lose-Lose

approach.

In the field study by Dijkstra, Evers and Van Dierendonck (2005) about
responding to conflict at work and individual well-being. They tested the hypothesis
that conflict at work and its responses resulted in the experience of more
organizational stress and therefore, in reduced well-being. They not only showed that
conflict was positively related to helplessness and flight behaviour, but also that
these responses mediated between conflict and organizational stress. Finally,

increases in experienced organizational stress reduced well-being.

Dreu et al. (2004) studied conflict at work and individual well-being. Conflict
theory and research largely ignored the possible relationships between conflict at
work, and individual health, well-being, and job satisfaction. They presented a model
that argues that poor health and well-being can trigger conflict in the workplace, and
reduce the extent to which conflict is managed in a constructive, problem solving
way. The model further proposes that conflict, especially when managed poorly, can
have negative long-term consequences for individual health and well-being,

producing psychosomatic complaints and feelings of burnout.

In the study by Trusty (1976) “an exploration of conflict and conflict

management”’, the study reported on was conducted to study aspects of conflict and
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conflict management that might have implications for the fields of education and
educational administration. The five phases of the study include a review of the
literature, a series of interviews, a synthesis of ideas, the dissemination of findings,
and a concluding research effort focused on the various types of conflict being
studied. It was assumed that conflict is pervasive in all facets of life, that it is a
natural rather than a pathological phenomenon, and that the properties of conflict, the
situational variables related to the production of conflict, and the characteristics of
effective and ineffective conflict management strategies could be identified and
isolated for purposes of analysis and diagnostic study. The types of conflict studied
were intrapersonal, interpersonal, intragroup, intergroup, intraorganizational, and
interorganizational. The variables related to conflict include its origins, causes,
symptoms, and outcomes as well as strategies to manage conflict and the goals of
parties engaged in conflict. The persons interviewed were representative of the major
fields of inquiry, including political science, sociology, economics, psychology,

education, business, labor arbitration, and law.

2.21. Studies in Turkey

Glimiiseli (1994) investigated to what extent the secondary school principles
in Izmir employ the methods of conflict management in conflicts that erupt between
the teachers under their supervision and themselves, and to find out whether they are
influenced by organizational and individual demographic variables in their choice of
particular styles of conflict management. The study revealed full consensus among
the subjects that “integrating” and “compromising” were the most frequently used

styles of conflict management whereas “dominating” the most infruquently used. It
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also revealed a consensus among both subject groups that a principal’s choice of
conflict management style was not influenced by such demographic variables as the
school type; the size and location of the school; the school from which the principal
graduated; the principal’s age, sex, and professional seniority as well as the period of
time he spent at the school. However, the study showed that the number of in-service
training in conflict management attended by a principal had an impact on his choice
of conflict management style. There were statistically significant differences between
the principals who had never attended in-sevice training and those who had. A
contrastive analysis revealed significant differences between the principals and
teachers included in this study in what they felt about the extent to which the
integrating and avoiding styles were used. Contrary to the teachers, the principals felt

that the integrating style was resorted to more frequently than the avoiding style.

Karip (2000) did a study to examine the causes and results of conflict in
schools. Data were gathered from 249 administrators. The results of the study
revealed that illiteracy, educational and cultural differences, communication
inadequency, ego and being opponents of one sides were the causes of conflict and
that low moral, decrease in work productivity and communication problems were the

results of conflicts.

In the study done by Elma (1998) about conflict management competencies
of principals in elementary schools. The sample of this research consisted of 50
elementary schools’ teachers and principals. There was not a significant differences
between the opinions of the principals and the teachers related to the conflict

concept. However, there was a significant differences between them in terms of the
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opinions related to conflict management competencies of the principals.

In the study done by Ugurlu (2001), about style of conflict management of
the primary school principals in izmir metropolitan, the significant difference was
found out in the teachers’ perception related to the conflict management style of the
principals in the sub-dimesions of compensation, induction and agreement. The most
common conflict management style was induction, and the least one was the ruling
that the principals used. Significant difference was found out the conflict
management styles of the primary school principals of the dimensions of completion,
compensation and agreement according to their socio-economic level in the area of

the schools.

Kaya (1998) did research about modes of conflict management which appear
between the primary education school managers and teachers in Batman. In his
study, the managers and teachers were in different opinions as to their graduation in
relation with the application of the conflict management approaches in the
management of the conflicts between the managers and teachers of the primary

schools in the province Batman.

Ural (1997) did research about the primary schools principals’ managing
methods of the conflict with teachers. The study revealed that principals used the
collaborating and comromising methods “always”; the avoiding method “usually”
and “sometimes”, the compensation method “sometimes”, and the forcing method
“never” in managing their conflicts with teachers. As a result of analysis of the data

obtained, there hasn’t been found the significant difference at .05 level in the
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thoughts of principals, teachers of the first and second steps related to the methods of
avoiding, compensation and forcing in managing the conflicts whereas there has
been found a significant difference between the three groups related to the methods
of collaborating and compromising. Principals’ opininon about the methods to
manage their conflicts with teachers were found not to change according to the steps
they worked at, to the management education they had had, their priority in
management, to the length of their working in their school, to the number of teachers
in their school and to the settlement area at where the school and to the school exists,
wheras there has been found a significant difference at .05 level related to sex in
using the method of avoiding. The study also revealed that there was a significant
difference of at .05 level in using the method of colloborating by principals
according to teachers sexes, and in using the methods of compensation by principals

according to teachers’ level of education.

Ozmen (1997) did research in order to determine the level of organizational
conflicts and conflict management strategies of the academics at the universities of
Frrat and Inonii. Taking into consideration the amount of experienced conflict and
implemented conflict management strategies, the findings have revealed that there
have been some discrepancies not only the subject groups at the two universities but
between the findings of that research and the ones of some others related to business

organizations.

In the study done by Yildirim (2003) about the relationship between empathic
tendency, skills and conflict management strategies of basic education school

managers, findings revealed that conflict management strategies of “integrating”,
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“compromising”, “avoiding”, “dominating” and “obliging” have equal importance
for the managers, yet, “integrating” is the most common strategy used for conflict
resolution by the managers. No significant differences have been determined
between teachers and managers in the use of strategies “compromising”, “avoiding”,
“dominating” and “obliging”. No significant differences have been detected between

“empathic skill scores” or “conflict management strategies” of managers and their

graduation, vocational experience and course attendence.

Another study carried out by Abacioglu (2005), she investigated the conflict
management styles of school principles and the extent to which school culture built
related to individual demographic variables and to find out whether there is a
relationship between school principals’ choice of conflict management styles and the
six factors found in school culture. From the principals’ perception the data revealed
that “integrating” was the most frequently used conflict management style which was
followed by the “compromising” style. Conflict management style of “obliging” and
“avoiding” were perceived to be less frequently used and “dominating” style
appeared to be the most infrequently used. Analysis of correlations between
principals’ use of conflict management style and the demographic variables of school
type, gender, the school from which the principal graduated and the year of
experience as a principal revealed statistical significance. No statistical significance
was found between principals’ conflict management styles related to school size and
age variables. On the other hand , statistical significance was found between the
degree to which school culture is built related to school type, age, and experience
variables. No statistical significance was found related to the school from which the

principal graduated, school size and gender variables. The principals’ self-
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perceptions, while not significant, revealed a positive relationship between the
conflict management styles of integrating and compromising and the factors of
school culture. According to the data, significance was determined between
dominating style and the five factors of school culture except “learning partnersip”.
The data also revealed that there is a negative relationship between “dominating”
style and “collaborative leadership” found in school culture. There is no statistically
significant relationship between the conflict management style of avoidance and the

the six factors of school culture.

In S6zen ‘s study (2002) about the conflict management style of the school
principles and the impact of these styles to the stres level of the teachers, she found
that school principals, while dealing with conflicts mostly use integration and leastly
use accomodation styles. Stres level has a negative relation with integration,
compensation and compromise, and positive relation with competition. Women,
according to men perceive that principles use integration and compromise styles. The
style which creates the most stres is competition style, which creates the least stres is
compromise style. There is no significant difference among demographic variable of

the teachers and stres levels.

In Demirci’ s (2002) study about determining the conflicts encountered in
primary education schools and the solution strategies that school administrators
applied. Functional conflicts happen sometimes but dysfunctional conflicts happen
usually in terms of realizing educational targets. Latent conflicts and felt conflicts
were encountered sometimes, but perceived conflicts and manifest was not

encountered in terms of conflict forms. Vertical conflicts were encountered usually,
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horizantal conflicts were encountered occasionally, but line-staff conflict and social
conflicts were not encountered in terms of conflict circumference. Interpersonal and
intragroup conflicts were not encountered usually, conflicts between members of
group and between organizations were encountered sometimes, but intrapersonal
conflict were never encountered. In terms of conflict sides, role conflict was
encountered usually, but insititutionalized and goal conflicts occasionally among
other conflict types. School administrators always apply some strategies such as
increasing sources, compromising, changing attitudes, improving communication,
integrating and superordinating goals to solve problems encountered in the schools.
Smoothing and dominating behaviors are used usually. Third party peacemaking,
ignoring, leaving to boss decision, changing structural parameters, voting,
discussion, avoiding strategies are applied sometimes. To determine common enemy,
obliging, withdrawing, political instruments, keeping busy and replacement of

persons strategies are not used.
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CHAPTER 3

METHOD

In this chapter, the problem, the overall design of the study, the subject, the
data collection instrument, the data collection procedure, the data analysis procedure

and the limitations of the study are explained and discussed.

3.1. The Overall Design of the Study

The purpose of this study is to examine conflict management strategies of
administrators who are working in Guidance & Research Centers (GRCs) of Central

Anatolia with the perceptions of teachers and administrators themselves.

The subjects of the study were the administrators and teachers at the GRCs

that are part of the Ministry of National Education in Central Anatolia.

Data collection was carried out by using quantitative techniques. A survey
technique was used to collect data. A questionnaire which was translated to Turkish
by Giimiiseli (1994) from The Rahim Organizational Conflict Inventory II (ROCI II)
to identify administrators’ conflict management strategies was used to collect data.

The questionnaire has two parallel forms, one for administrators to rate themselves
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and the other for teachers to rate administrators. Administrators’ self-ratings of their
own coflict management strategies and teachers’ ratings of administrators’ conflict
management strategies were measured with a 5-point likert scale. Necessary
permission to use this inventory was taken from Giimiiseli. In addition, the data
related with demographic characteristics of both teachers and administrators were
gathered by demographic inventory. Demographic Inventory (DI) was developed by
the researcher to provide basic demographic information about participants.

Descriptive statistics and SPSS 14.0 were utilized to analyze data.

3.2. The Subject

The subject of this study consists of 30 GRCs’ administrators and teachers in
13 cities of Central Anatolia of Turkey. All GRCs that are found in Central Anatolian
Region included in this study. The researcher worked with the whole population in
this study. The subjects of this study included 30 administrators and 141 teachers
who worked in the same GRCs. Newly appointed teachers were not included in this
study. The number of administrators and teachers who were participated in this study
are presented in Table 3.2.1. Also, administrators’ and teachers’ questionnaires

return rates across the GRCs are presented in Table 3.2.2.
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Table 3.2.1: Number of Administrators and Teachers Who are Working in the
GRCs.

Number | Name of | Name of the GRC Number of | Number of teachers
the cities administrators
frequency frequency | percent

1 Ankara Mamak GRC 1 7 5,0
2 Ankara Cankaya GRC 1 9 6,4
3 Ankara Yenimahalle GRC 1 6 4,3
4 Ankara Altindag GRC 1 8 5,7
5 Ankara Sincan GRC 1 5 3,5
6 Ankara Etimesgut GRC 1 6 4,3
7 Ankara Kecioren GRC 1 4 2,8
8 Ankara Polatli GRC 1 5 3,5
9 Ankara Golbast GRC 1 5 3,5
10 Ankara Beypazart GRC 1 2 1,4
11 Ankara Kizilcahamam GRC | 1 4 2,8
12 Ankara Nallihan GRC 1 5 3,5
13 Ankara Sereflikochisar GRC | 1 2 1.4
14 Ankara Cubuk GRC 1 2 1,4
15 Cankir Cankir1 GRC 1 2 1,4
16 Eskisehir | Eskisehir GRC 1 7 5,0
17 Kayseri Kayseri GRC 1 10 7,1
18 Konya Beysehir GRC 1 1 Ni
19 Konya Aksehir GRC 1 2 1,4
20 Konya Eregli GRC 1 3 2.1
21 Konya Meram GRC 1 5 3,5
22 Nevsehir | Nevsehir GRC 1 4 2,8
23 Nigde Nigde GRC 1 4 2,8
24 Sivas Sivas GRC 1 6 4,3
25 Yozgat Yozgat GRC 1 2 1,4
26 Yozgat Sorgun GRC 1 5 35
27 Aksaray Aksaray GRC 1 4 2,8
28 Kirikkale | Kirikkale GRC 1 6 4,3
29 Karaman | Karaman GRC 1 5 3,5
30 Kirsehir Kirgehir GRC 1 5 3,5

Total 30 141 100
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Table 3.2.2: Administrators’ and Teachers’ Questionnaires Return Rates Across the
GRCs.

Name of | Name of the GRC | Administrators’ Teachers’
the cities questionnaires questionnaires
Expected Return Expected | Return
frequency frequency | frequency | frequency
Ankara Mamak GRC 1 1 8 7 (87,5)
Ankara Cankaya GRC 1 1 12 9 (75)
Ankara Yenimahalle GRC 1 1 6 6 (100)
Ankara Altindag GRC 1 1 10 8 (80)
Ankara Sincan GRC 1 1 5 5 (100)
Ankara Etimesgut GRC 1 1 6 6 (100)
Ankara Kecioren GRC 1 1 10 4 (40)
Ankara Polathh GRC 1 1 5 5 (100)
Ankara Golbast GRC 1 1 5 5 (100)
Ankara Beypazar1t GRC 1 1 6 2(33,3)
Ankara Kizilcahamam GRC | 1 1 6 4 (66,7)
Ankara Nallihan GRC 1 1 5 5 (100)
Ankara Sereflikochisar GRC | 1 1 3 2 (66,7)
Ankara Cubuk GRC 1 1 4 2 (50)
Cankir1 Cankir1 GRC 1 1 5 2 (40)
Eskisehir Eskisehir GRC 1 1 10 7 (70)
Kayseri Kayseri GRC 1 1 15 10 (66,7)
Konya Beysehir GRC 1 1 1 1 (100)
Konya Aksehir GRC 1 1 2 2 (100)
Konya Eregli GRC 1 1 3 3 (100)
Konya Meram GRC 1 1 5 5 (100)
Nevsehir Nevsehir GRC 1 1 4 4 (100)
Nigde Nigde GRC 1 1 4 4 (100)
Sivas Sivas GRC 1 1 6 6 (100)
Yozgat Yozgat GRC 1 1 7 2 (28,6)
Yozgat Sorgun GRC 1 1 8 5(62,5)
Aksaray Aksaray GRC 1 1 6 4 (66,7)
Kirikkale Kirikkale GRC 1 1 8 6 (75)
Karaman Karaman GRC 1 1 6 5(83,3)
Kirsehir Kirgehir GRC 1 1 5 5 (100)
Total 30 30 (100) 185 141
(76,2)

Note: The numbers in parentheses indicate the percentages.
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3.3. The Data Collection Instruments

In this study, the data were gathered by administering two instruments,
namely The Rahim Organizational Conflict Inventory II (ROCI II) and demographic

inventory (DI).

The Rahim Organizational Conflict Inventory II (ROCI-II) that was translated
to Turkish by Giimiiseli (1994) was used to identify administrators’ conflict
management strategies. Necessary permission to use this inventory was taken from
Giimiiseli. It has two parallel forms. One for the administrators to rate themselves

and the other for teachers to rate the administrators.

Administrators’ self-ratings of their own coflict management strategies and
teachers’ ratings of administrators’ conflict management strategies were measured
with a 5-point Likert scale from 1 to 5 on 28 questions. From the original form of the
questionnaire, 5 is strongly agree , 4 is agree, 3 is undecided, 2 is disagre and 1 is
strongly disagre. In the Turkish version of the questionnaire 5 is called as “her
zaman”, 4 is called as “cogunlukla”, 3 is called as “ara sira”, 2 is called as “az”, 1 is

called as “cok az”.

ROCI-II consists of five interpersonal conflict handling styles: Integrating,
Obliging, Dominating, Avoiding and Compromising. In the questionnaire, styles
denoted to the following items: 1, 5, 12, 22, 23, 28 for integrating style; items 2, 11,
13, 19, 24 for obliging style; items 8, 9, 18, 21, 25 for dominating style; items 3, 6,

16, 17, 26, 27 for avoiding style; items 4, 7, 10, 14, 15, 20 for compromising style.
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The Rahim Organizational Conflict Inventory ROCI-II was prepared after
long-term study and was used in many studies. Two instruments were developed by
Rahim (1983) for conflict management. First one was The Rahim Organizational
Conflict Inventory, (ROCI-I) is for conflict in organizational settings. Second one is
The Rahim Organizational Conflict Inventory, (ROCI-II) for conflict management
style between superior, subordinate and peer group. ROCI-II consists of three forms;
to measure organizational members’ intentions in interpersonal conflict with
superiors (Form A), subordinates (Form B), and peers (Form C). Each form contains
28 statements which were selected on the basis of repeated factor and item analyses.
Although there is no time limitation finishing the forms, subjects typically need
about eight minutes to complete the ROCI-II. The subjects respond to each statement
on a five-point Likert scale which measures five independent dimensions of conflict
strategies. A higher score represents the person’s propensity to use a particular style,
or styles, of handling interpersonal conflict. The ROCI-II is designed to measure five
independent strategies of handling conflict. These five styles are Integrating (IN),
Obliging (OB), Dominating (DO), Avoiding (AV), and Compromising (CO). In the
development of the questionnarie, the potential problem of social desirability or
response distortion bias was checked and a marginal but significant positive
correlation between social desirability and integrating scales was found. As a result,
Rahim (1983) concluded that the five scales of conflict are relatively free from social

desirability or response distortion bias.

The Cronbach alpha (range= .72 to .77) of the individual scales of the ROCI-

I are as follows (Rahim,1986): IN (.77), OB (.72), DO (.72), AV (.75), and CO (.72)
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and has a mean of .74. Test-retest reliabilities, computed from students who filled out

the ROCI-II twice at an interval of one week, ranged between .60 and .83 (p< .0001).

Table 3.3.1: Results of Analyses of Reliability Statistics of ROCI-II

Styles of | Test-Retest | Cronbach |Spearman |Gutman |Kristof
Conflict Alpha Brown two|Lambda |Reliability
management half test

Integrating .83 77 73 77 77
Obliging .81 72 71 73 72
Dominating .76 72 1 .73 72
Avoiding .79 75 1 .76 .76
Compromising | .60 72 .67 .73 73

Source: (Cited in Giimiiseli, 1994, p. 147)

ROCI-II has been used for defining conflict management strategies of
administrators in educational fields in Turkey (Abacioglu, 2005; Giimiiseli, 1994;
Kaya, 1998; Ozmen, 1997; Sozen, 2002: Ugurlu, 2001; Yildirim, 2003). ROCI-II is
an extensively used and reliable instrument for assessing conflict management

strategies of administrators.

Reliability statistics for the Turkish version of the ROCI-II were based on the
results of 40 administrators and 50 teachers who were working in high schools
through a test and retest method. The reliability of the inventory was .81 for

administrators and .88 for teachers at Glimiiseli’s study in 1994 (p. 138).

In the study by Ozmen (1997, p. 88), ROCI-II scale was translated to Turkish
again. For reliability statistics “alpha value” was found as .81 depend on the results

of 40 instructors at Firat and Inonii Universities.
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In Kaya’s study (1998, p. 49), the reliability of the ROCI-II was .80 for

administrators and .86 for teachers of primary schools in Ankara Province.

In Ugurlu’s study (2001, p. 74-75), the reliability of the ROCI-II Scale was
found as .87 as a result of application on 597 teachers of primary schools in Izmir

Province.

Another study by Sozen (2002, p. 29), alpha value for reliability statistics of
the ROCI-II Scale was found as .80 in the pilot study on teachers of Yenibosna

Primary School in istanbul Province.

Another reliability statistics for the ROCI-II scale were made by Abacioglu
(2005, p. 33-34). The results were based on 45 MS students of Educational Sciences
Institute at Yeditepe University through a two weeks test and retest method. The
results of the reliability statistics indicated that Spearman-Brown= .83, Gutman Split-
half= .83, Alpha=.76. Between these three reliability analyses correlation coefficient
value (r) = .71 was found. In Abacioglu’s study “Alpha Value” for each style was
found as IN (.85), OB (.84), DO (.85), AV (.84), CO (.84). As a result, it can be said

that reliability of the ROCI-II was really high.

In order to obtain additional reliability evidence of ROCI-II, in the present
study, the scale was administered to 30 administrators and 141 teachers. Internal
consistency calculated by Cronbach alpha was found for administrators as .72 and for
teachers as .79. Cronbach alpha values for each style were found for administrators

as IN (.82), OB (.49), DO (.51), AV (.47), CO (.59) and has mean of .58. Cronbach
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alpha values for each style were found for teachers as IN (.93), OB (.68), DO (.67),
AV (.47), CO (.79) and has mean of .71. In the present study, Cronbach alpha values
of some styles for administrators OB (.49), DO (.51), AV (.47), CO (.59) and for
teachers OB (.68), DO (.67), AV (.47) were very low. Although reliability statistics
of ROCI-II Scale in previously mentioned studies were high, in this study, additional
reliability evidence indicated that croncbach alpha values of some styles were found
as relatively low. Nunnally and Bernstein (1994) stated 0.7 to be an acceptable
reliability coefficient but lower thresholds are sometimes used in the literature.
Acceptable levels of reliability depend on the purpose of the instrument. Nunnally
(1978) proposed the following rule of thumb: alphas of .50 or higher are judged
adequate for research purposes (p. 306). The reliability scores of the present study
were, thus judged to be acceptable. According to Gliem and Gliem (2003),
cronbach’s alfa reliability coefficients normally ranges between 0 and 1. In practice,
it will be some place in between. However, there is actually no lower limit to the
coefficient. The closer Cronbach’s alpha coefficient is to 1, the greater the internal
consistency of the items in the scale. It should also be noted that while a high value
for Cronbach’s alpha indicates good internal consistency of the items in the scale, it
does not mean that the scale is unidimensional. Factor analysis is a method to
determine the dimensionality of a scale. The alpha for the total scale is also
computed assuming that the item under examination is deleted. If the alpha increases
over the current total scale alpha when an item is deleted, then the rule of thumb is to
delete the item unless it is theoretically necessary for the analysis. The higher the
better, but it is often difficult to get real high values. Even a test with low reliability
may provide somewhat useful scores for several testing purposes. Likert scales may

be subject to distortion from several causes. Respondents try to portray themselves or
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their group in a more favorable light (social desirability bias). Social desirability

bias is the inclination to present oneself in a manner that will be viewed favorably by
others. Being by nature social creatures, all people are inclined to seek some degree
of social acceptance, "social desirability" is by no means an epithet. Social
desirability in its extreme however, can cause difficulties in research, particularly in
social researches. When participants (subjects) in research provide "socially
desirable" answers, results can often be confounded. According to Bademci (2005),
reliability refers to the scores (or results) obtained with an assessment of instrument

and not to the instrument itself.

In Ma’s study (2001), the reliability, using Cronbach alfa, of scores of the
five conflict modes were : OB (.75); IN (.75); AV (.71); DO (.64) and CO (.49).
Reliability is an indicator of the degree to which the different items share in their
measurement of the same construct (Hair et all., 1995) (as cited in Ma, 2001). Thus,
for the sample in his study, the different items of AV and DO scales in ROCI-II may

not measure the same thing. He attributed the lower reliability to social desirability.

Social desirability bias of ROCI-II for the Turkish version, deletion of item

and factor analysis of subscales are beyond the tasks of this study.

In Turkey, studies that used ROCI-II Scale indicated the reliability of the
inventory. The results of croncbach alpha statistics may be acceptable for the present
study as well. This may be because of the very small size of the subjects and the
effect of social desirability. For this, it can also be said that in GRCs, administrators

and teachers may had filled the questionnaires in a more positive way in the
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Integrating dimension which seems to be the most socially desirable style. Points on
five point Likert scale were so high in Integrating and Compromising styles that are
most socially desirable styles but points on five point Likert scale were so low in
Avoiding and Dominating styles that are not socially desirable ones. It may be
argued that both administrators and teachers may had answered the questionnaire in
a very socially desirable way. Another reason for this may be the organizational
structure of the GRCs because GRCs are small organizations, have small personnel
size, and have close relationship and close communication between personnel

(between subordinates and superiors).

3.4. The Data Collection Procedure

Participants were informed that all data would be treated as confidential and
only the researchers would have access to the data collected. After receiving
permission to conduct the study from the authorities of the Ministry of National
Education, questionnaires were distributed with a letter and e-mail ensuring
confidentiality. In order to gather data, instruments were sent to subjects by post
and e-mail except for centers in Ankara. Before sending instrument to subjects, the
researcher made some phone call (at least twice) with the administrators of the 20
GRC:s in order to decide whether to send instrument by post or e-mail (if there is an
internet technology or not). With these phone calls, the purpose of the study and
confidentiality of the application were explained to the administrators. Extra
explanation was made by the researcher in e-mail and post (with an information

note). Also, the researcher wanted the subjects to fill and send instruments
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individually by e-mail if they received the instrument by e-mail but fill individually

and put an enclosed letter and post all these together.

The Rahim Organizational Conflict Inventory ROCI-II and Demographic
Inventory (DI) were administered to the participants who are working in the 30
GRC:s of 13 provinces in the Central Anatolian Region. In the explanation part of the
instrument the purpose of the study was explained to the subjects. Researcher went to
10 GRCs in Ankara metropolitan center and then those who participated were asked
to fill out the instruments individually. The researcher went some GRCs once but
some GRCs twice (one for distrubution, the other for collection). In order to gather
data, the researcher made many phone calls and mailed the instrument to some GRCs

more than once.

The data for the study were gathered from 30 GRCs’ administrators and
teachers in 13 provinces of the Central Anatolian Region. The study was carried out
in 2005/2006 academic year. The data collection was conducted in March and Appril
2006 ; and the results were analyzed in Appril and May 2006. Approximately 10
minutes was required to fill out the questionnaire for both administrators and

teachers.

As a result, all administrators from 30 GRCs filled the questionnaire with no
missing. But the situation with teachers was different. This is because of the
difficulty in evaluating their administrators or indifference of the subjects in this kind

of research application. Also due to the lack of face to face communication,
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researcher could not persuade teachers to participate in the study. Especially in

Kecioren GRC, most of the teachers didn’t fill the questionnaire (see Table 3.2.2).

3.5. The Data Analysis Procedures

After all questionnaires were collected from the participants, they were sorted
and grouped for each GRC. Then, the variables and the data entry design for the
SPSS package program were prepared. Descriptive statistics and cross tabulation
techniques were utilized to analyze the data of the study. A conflict-handling profile
for each administrator was determined. To compare the hierarchy of conflict
management styles among administrators and teachers the means obtained for each
scale of the ROCI-II were rank ordered and compared. Independent samples t-test
were used in order to test the differences between self-report of administrators and
teachers’ report of their administrators across the ROCI-II scale. The effect of
demographic variables (such as sex and work experience for teachers; age and
educational level for administrators) on the five conflict strategies of ROCI-II scale
was also evaluated by ANOVAs. All statistical analyses were performed by SPSS

14.0 version.

3.6. The Limitations of the Study

Some of the limitations of the study should be noted. In assessing conflict
management strategies, it is not possible to control for all the factors, which could
influence administrators’ conflict management strategies. The influence of factors

such as the characteristics of the organizational climate and organizational structure
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were not examined in this study. These characteristics include: relations with peers,
level of authority, and opportunities for continuous professional development.
Furthermore, the actual behaviour is not observed in the study. The results consist of
subjects' self-reports (teachers and administrators) on what they would be inclined to

do.

The subjects of this study is limited to 30 administrators and 141 teachers
who are working in the 30 GRCs of the Central Anatolian Region. Therefore, the
results of this study are limited with the perceptions and experiences of the subject
group. Despite these limitations, it should be noted that an educational study of this
nature would hopefully contribute to the generation of new ideas and perspectives
about conflict management and conflict management strategies in educational

administration.

Another limitations of this study is the very small size of participants in some
GRCs. Because there were some GRCs with only one or two or three teacher(s)
working. The data relied on the perceptions of one or two teacher(s)’s evaluation

about their administrators (see Table 3.2.1 and Table 3.2.2).
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CHAPTER 4

RESULTS

This chapter presents the results about the conflict management strategies
used by GRCs’ administrators as perceived by themselves and teachers who worked
as their subordinate in the same GRC. This chapter is organized based on the flow of

the subproblems as stated in Chapter 1.

4.1. Demographic Characteristics of the Subjects

The subjects of this study consisted of 30 administrators and 141 teachers in
30 GRCs of Central Anatolian Region. The distribution of the participants in

relevance to their demographic characteristics is presented below.

About the sex distributions of the administrators, males were predominant

(80%) whereas only a minority of administrators was female (20%) (see Table 4.1.1).

About the educational level of administrators, we observe that only 20
percent of the administrators had a graduate education degree (MS and Doctorate)
and rest of the administrators had undergraduate education degrees (80%) (see Table

4.1.1).
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When we look at the age distrubutions of administrators, we can see that 40
percent of the administrators between the age of 25-34, 33.3 percent of the
administrators between the age of 35-39 and 26.7 percent of the administrators over

the age of 39 (see Table 4.1.1).

As it can be seen from the Table 4.1.1, 30 percent of the administrators had
under 5 years of work experience, 40 percent of the administrators had 5-9 years of
work experience, and other 30 percent of the administrators had over 9 years of work

experience.

Table 4.1.1: Demographic Characteristics of Administrators (N=30)

Frequency | Percent
Sex 1-Female 6 20.0
2-Male 24 80.0
Educational 1-Undergraduate 24 80.0
level 2-Graduate (MS, Doctorate) | 6 20.0
Age 1-25-34 12 40.0
2-35-39 10 333
3->39 8 26.7
Work 1- < 5 years 9 30.0
experience 2- 5-9 years 12 40.0
3- > 9 years 9 30.0
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About the sex distributions of the teachers, 44.7 percent of the teachers were
female and 55.3 percent of the teachers were male. Female and male teacher

respondents were proportionally closer to each other (see Table 4.1.2).

About the educational level of teacher respondents, we can see that only 8.5
percent of the teachers had a graduate education degree (MS and Doctorate) and rest

of the teachers had an undergraduate degree (91.5%) (see Table 4.1.2.).

When we look at the age distrubutions of teachers we can see that 41.8
percent of the teachers under the age of 29, 37.6 percent of the teachers between the

age of 29-34 and 20 percent of the teachers over the age of 34 (see Table 4.1.2).

As it can be seen from the Table 4.1.2, 34 percent of the teachers had under 5
years of work experience, 36.9 percent of the teachers had 5-9 years of work
experience, and other 29.1 percent of the administrators had over 9 years of work

experience.

Also it can be seen from the Table 4.1.2 that 80.1 percent of the teachers were

guidance teacher and 19.9 percent of the teachers were special education teachers.

73



Table 4.1.2: Demographic Characteristics of Teachers (N=141)

Frequency | Percent
Sex 1-Female 63 44.7
2-Male 78 55.3
Educational | 1-Undergraduate 129 91.5
level 2-Graduate(MS, Doctorate) | 12 8.5
Age 1-<29 59 41.8
2-29-34 53 37.6
3->34 29 20.6
Work 1- < 5 years 48 34.0
experience | 2- 5-9 years 52 36.9
3-> 9 years 41 29.1
Branches 1- Guidance teacher 113 80.1
2-Special education teacher | 28 19.9

4.2. What Are the Most Frequent Strategies Used by Administrators in Conflict

Management (Perceived by Administrators and Perceived by Teachers)?

What are the most frequent strategies used by administrators in conflict
management (perceived by administrators and perceived by teachers)? To answer
this question, each group’ s mean scores of conflict management strategies were

rank-ordered.

Concerning rank ordering of styles, both administrators and teachers
indicated administrators as using the Integrating style of handling conflict first,
folllowed by Compromising, Obliging, Avoiding, and Dominating. The data did not
reveal rank order of differences between the perceptions of administrators and
teachers (see Table 4.2.1). This is similar to the rank ordering found by Abacioglu
(2005), Gumiiseli (1994, p. 160-161), Karip (2000, p. 173) and Yildirim ( 2005,

p.144-145).
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Table 4.2.1: Rank-Ordered Means on the ROCI-II Scales of Administrators’ Self
and Subordinate Reports (Teachers)

Scale Self Subordinates

(Administrators) (Teachers)

(N=30) (N=141)

M SD M SD
Integrating 4.50 .39 3.99 .86
Compromising 3.73 .37 3.70 .67
Obliging 3.11 .52 3.25 .65
Avoiding 2.36 .56 3.06 .62
Dominating 2.14 .55 2.25 74

4.2.1 Level of Using Items in Five Conflict Management Strategies by

Administrators With the Perceptions of Teachers and Self

In the following part, items related to each style of handling conflict were
given to express the level of use by administrators with the perceptions of self and
teachers. In here, frequency level, percentages, mean and SD scores of perceptions of
behaviors that takes place in the items related to each style were given by the

researcher (see Table 4.2.1.1 and Table 4.2.1.2).

With the perceptions of administrators, in the integrating style of managing
conflict, behavior in item 23 was the most frequently used by administrators (M=
4.66), behavior in item 12 was the least frequently used by administrators (M= 4.33)

(see Table 4.2.1.1, Appendix A and Appendix C ).

According to the perceptions of administrators, in the obliging style of

managing conflict, behavior in item 24 (M= 4.03) was the most frequently used by
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administrators. Whereas, behavior in item 11 (M=1.90) was the least frequently used

by administrators (see Table 4.2.1.1, Appendix A and Appendix C ).

In the dominating style of managing conflict, behavior in item 21 (M= 3.86)
was the most frequently, but behavior in item 9 (M= 1.20) was the least frequently
used by administrators with the perceptions of self (see Table 4.2.1.1, Appendix A

and Appendix C).

In the avoiding style of managing conflict, behavior in item 27 (M= 3.90) was
the most frequently, however behavior in item 17 (M= 1.30) was the least frequently
used by administrators with the perceptions of self (see Table 4.2.1.1, Appendix A

and Appendix C).

According to administrators, in the compromising style of conflict
management, behavior in item 15 (M= 4.53) was the most frequently used by
administrators from other items. Behavior in item 20 (M= 1.50) was the least
frequently used by administrators from other items (see Table 4.2.1.1, Appendix A

and Appendix C).
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Table 4.2.1.1: Level of Using Items in Five Conflict Management Strategies by
Administrators With the Perceptions of Self

Conflict Item Frequency Percent M SD

Management Number

Strategies 1 2 |3 |4 5 |1 2 3 4 5

Integrating 1 19 11 63.3 | 36.7 | 4.36 | .490

13 17 43.3 | 56.7 | 4.56 | .504

12 2 |16 12 6.7 |53.3|40.0 | 4.33 | .606
22 2 |12 16 6.7 |40.0 | 53.3 | 4.46 | .628
23 10 20 33.3 | 66.7 | 4.66 | .479
28 1 |10 19 33 [33.3|63.3]4.60 | .563

Obliging 2 1 |6 |16 7 33 [20.0]533 233|396 |.764
11 1517 |5 |2 1 |150.0(233]|167 |67 |33 |1.90]|1.124
13 10 |8 |8 |3 1 333267267 |10.0 |33 |223]1.135
19 3 (13|13 1 10.0 | 43.3 | 43.3 | 33 | 340 |.723
24 1 14 |18 7 33 1331600233 |403].718

Dominating 8 26 |3 |1 86.7 | 10.0 | 3.3 1.16 | 461
9 24 |6 80.0 | 20.0 1.20 | .406
18 12 |7 |8 |3 40.0 | 23.3 | 26.7 | 10.0 2.06 | 1.048
21 1 3 3 |15 8 |33 |10.0 | 10.0 | 50.0 | 26.7 | 3.86 | 1.041
25 11 |7 |4 |5 3 36.7 (233|133 16.7| 10.0 | 2.40 | 1.404

Avoiding 3 5 9 |10]5 1 |16.7]30.0|333]|16.7 |33 |2.60 | 1.069
6 14 12|13 |1 46.7 | 40.0 | 10.0 | 3.3 1.70 | .794
16 8 9 |7 |5 1 ]126.7(30.0]233]16.7 |33 |240|1.162
17 24 |3 |3 80.0 | 10.0 | 10.0 1.30 | .651
26 9 |9 |7 |5 30.0 | 30.0 | 23.3 | 16.7 2.26 | 1.080
27 5 1 |12 |6 16 | 16.7 |33 | 6.7 ]20.0]533]3.90 | 1516

Compromising | 4 6 |17 7 20.0 | 56.7 | 23.3 | 4.03 | .668
7 1 2 |23 4 |33 6.7 |76.7| 133|396 |.718
10 1 |16 13 33 | 533 |43.3]4.40 | .563
14 5 120 5 16.7 | 66.7 | 16.7 | 4.0 | .587
15 1 |12 17 33 ]40.0 | 56.7 | 4.53 | .571
20 21 |3 |6 70.0 | 10.0 | 20.0 1.50 | .820
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When the Table 4.2.1.2 examined, according to teachers, in the integrating
style of conflict management, behavior in item 1 (M= 4.10) was the most frequently
used by administrators whereas behavior in item 22 (M= 3.73) was the least
frequently used by administrators (see Appendix B). Both administrators and
teachers agreed with the use of integrating style most. However, their views about
frequency level of use of this style were different. These results are also parallel to

the study done by Yildirim (2003).

In teachers’ view, in the obliging style of conflict management, behavior in
item 24 (M= 3.92) was the most frequently used by administrators, but behavior in
item 13 (M= 2.39) was the least frequently used by administrators (see Table 4.2.1.2
and Appendix B). Views of administrators and teachers about the use of obliging

style were the same.

With the perceptions of teachers, in the dominating style, behavior in item 21
(M= 3.63) was the most frequently used by administrators. Whereas, behavior in
item 8 (M= 1.44) was the least frequently used by administrators (see Table 4.2.1.2
and Appendix B). Both administrators and teachers agreed with use of dominating

style least.

In the avoiding style of conflict management, according to teachers, behavior
in item 27 (M= 4.26) was the most but behavior in item 17 (M= 2.09) was the least
frequently used by administrators (see Table 4.2.1.2 and Appendix B). In here, it can

be said that administrators and teachers views about frequency level of use of this
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style were different. These results are also parallel to the results of the study done by

Yildirim ( 2003).

Teachers’ views about compromising style, behavior in item 10 (M= 4.17)
was the most frequently used by administrators. Behavior in item 20 (M=2.19) was
the least freuently used by administrators (see Table 4.2.1.2 and Appendix B). Views

of administrators and teachers about the use of compromising style were the same.
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Table 4.2.1.2: Level of Using Items in Five Conflict Management Strategies by
Administrators With the Perceptions of Teachers

Conflict Item Frequency Percent M SD

Management Number

Strategies 1 12 |3 |4 |5 |1 2 3 4 5

Integrating 1 2 |5 |17]169[48 |14 |35 |12.1|489|34.0|4.10| .851
5 S |8 |17]55]56]35 |57 |12.1]39.0]39.7]4.05|1.033
12 5 |6 245714935 |43 |17.0]404 |34.8]3.98 | 1.007
22 1019 |27 |57|38|7.1 |64 |19.1 404|270 |3.73|1.137
23 5 |4 235455135 |28 |163]383]39.0]4.06]|.994
28 4 |7 12116314628 |50 |149 447326 ]3.99 | .967

Obliging 2 8 |7 | 375713257 |50 ]262 404|227 ]3.69 | 1.055
11 22 (38|50 (26|5 | 156|270 355|184 (3.5 |2.67]|1.058
13 3413850172 [241(270]355]12.1 |14 |239]1.027
19 3 |7 |53]64]14]21 |50 |376[454|99 |3.56].822
24 3 19 [22]68[39[21 |64 |156|48.2]27.7]3.92].938

Dominating 8 961328 |5 68.1 1227 |57 |35 1.44 | 759
9 931221167 |3 |66.0]156| 11350 |21 |1.61]|1.011
18 57130129205 |404 21320614235 |2.19]|1212
21 16 | 11 231494211378 |163 348|298 |3.63 | 1294
25 51126136 ]18]10]362|184 255128 |7.1 |236|1.283

Avoiding 3 1913 ]145(40 (24135192 |319[284|17.0]3.26 | 1.240
6 39137 133[26|6 |27.7[262 234|184 |43 |245]1.198
16 11[15]135(59]21 |78 |106|248 418|149 [345]|1.111
17 67 |28 18|21 |7 |475]|199 128|149 |5.0 |2.09 | 1.283
26 25124 |51 (2912|177 |17.0 36220685 |285]|1.188
27 9 |3 |11]37]81 |64 |21 |78 [262[574]426]|1.118

Compromising | 4 4 |8 |21]162]46]28 |57 |149]144.0]32.6|3.97 | .981
7 3 19 [17]75(37[21 |64 |12.1[53.2]262[395]|.912
10 4 |3 | 141645628 |21 |99 [454]39.7|4.17|.902
14 319 [19(8]30]21 |64 |135|56.7|21.3]|3.88 | .887
15 3 |7 |19]66|46]121 |50 |13.5]46.8|32.6)|4.02]|.925
20 521341371126 369241262 |85 |43 |2.19]1.152
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4.2.2 The Distribution of Administrators’ and Teachers’ Perceptions of

Level of Using Five Conflict Handling Styles by Administrators

The total scores of each respondent were calculated for each conflict handling
style and divided by the number of items in that conflict handling style to make it
conform to the five point likert scale used in the study, 5 is strongly agree , 4 is
agree, 3 is undecided, 2 is disagre and 1 is strongly disagre. As a result, the highest
possible mean score for each style of handling conflict is 5.00 and the lowest is 1.00.
The mean score of each conflict handling style between 1 to 1.79 for level one
(strongly disagree), 1.80 to 2.59 for level two (disagree), 2.60 to 3.39 for level three
(undecided), 3.40 to 4.19 for level four (agree) and 4.20 to 5.00 for level five
(strongly agree). With the help of this classification one can observe frequency and

percentages of conflict handling style used by administrators.

How do principals perceive their style of handling conflict in 5 conflict
handling styles? As indicated in Table 4.2.2.1, conflict handling style of integrating
includes 6 items in the questionnaire, administrators mostly perceive themselves at
fourth level (agree) (36.7%) and at fifth level (strongly agree) (63.3%). In other
words, all of the administrators perceived themselves using integrating style most

frequently (100 %).

In the conflict management style of obliging that includes 5 items in the
questionnaire, administrators perceive themselves at 4th level (agree) (43.3%), at 3rd
level (undecided) (40%) and at 2nd level (disagree) (16.7%). Nearly half of the

administrators perceived themselves not using obliging style frequently.
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About dominating style, including 5 items, only 3.3 percent of the
administrators perceive themselves at 4th level (agree), 26.7 percent of them perceive
themselves at 3rd level (undecided), half of them perceive themselves at 2nd level
(disagree) (50%), and 20 percent of them perceive themselves at first level (strongly
disagree). In other words, majority of the administrators perceived themselves not

using dominating style frequently (70%).

In the conflict management style of avoiding, including 6 items, 26.7 percent
of the administrators perceive themselves at 3rd level (undecided), majority of them
perceive themselves at 2nd level (disagree) (60%) and 13.3 percent of them perceive
themselves at first level (strongly disagree). In other words, also majority of the

administrators perceived themselves not using avoiding style frequently (73.3%).

In compromising style, including 6 items, only 6.6 percent of the
administrators perceive themselves at Sth level (strongly agree), majority of them
perceive themselves at 4th level (agree) (76,7%), and 16.7 percent of them perceive
themselves at 3rd level (undecided). In other words, majority of the administrators

perceived themselves used compromising style frequently (83,3%).

As indicated in the Table 4.2.2.1, administrators did not perceive themselves
at Ist (strongly disagree) and 2nd level (disagree) in integrating and compromising
styles. The highest percentage was in the compromising style at 4th level (agree)
(76.7%), the second highest percentage was in the integrating style at 5th level
(strongly agree) (63.3%). Also it can be understood from the Table 4.2.1 and Table

4.2.2.1, with the perceptions of self, administrators used integrating style at Sth level
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(strongly agree), compromising style at 4th level (agree), obliging style at 3rd level

(undecided), dominating and avoiding style at 2nd level (disagree).

Table 4.2.2.1: Distribution of Administrators’ Own Perceptions of Level of Using
Five Conflict Handling Style (N= 30)

Conflict Level Frequency Percent
Management
Strategies

Integrating 1- “strongly disagree” - -
2- “disagree” - -
3- “undecided” - -
4- “agree” 11 36.7
5- “strongly agree” 19 63.3

Obliging 1- “strongly disagree” - -
2- “disagree” 5 16.7
3- “undecided” 12 40.0
4- “agree” 13 433
5- “strongly agree” - -

Dominating 1- “strongly disagree” 6 20.0
2- “disagree” 15 50.0
3- “undecided” 8 26.7
4- “agree” 1 3.3
5- “strongly agree” - -

Avoiding 1- “strongly disagree” 4 13.3
2- “disagree” 18 60.0
3- “undecided” 8 26.7
4- “agree” - -
5- “strongly agree” - -

Compromising | 1- “strongly disagree” - -
2- “disagree” - -
3- “undecided” 5 16.7
4- “agree” 23 76.7
5- “strongly agree” 2 6.6
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About the distributions of teacher respondents’ perceptions of administrators
in 5-conflict handling style, the same procedure followed and distrubutions of

frequencies and percentages of levels across all ROCI-II Scale were calculated.

How do teachers perceive administrators’ style of handling conflict across all
ROCI-II Scale? As indicated in Table 4.2.2.2, in conflict handling style of
integrating, 41.9 percent of the teachers perceived administrators in the order of
using at Sth level (strongly agree) (41.9%), at 4th level (agree) (36.2%), at 3rd level
(undecided) (15.6%), at 2nd level (disagree) (3.5%) and at Ist level (strongly
disagree) (2.8%), respectively. In other words, most of the teacher respondents

perceived administrators using integrating style frequently (78,1%).

In the obliging style, 8.5 percent of the teachers perceived administrators at
5th level (strongly agree), 37.6 percent of them at 4th level (agree), 41.1 percent of
them at 3rd level (undecided), 11.4 percent of them at 2nd level (disagree) and only
1.4 percent of them at 1st level (strongly disagree). In other words, nearly half of the

teacher respondents perceived administrators not using obliging style frequently.

In dominating style, only 2.1 percent of the teachers perceived administrators
at 5th level (strongly agree), 6.4 percent of them at 4th level (agree), 29.1 percent of
them at 3rd level (undecided), 39 percent of them at 2nd level (disagree), and 23.4
percent of them at Ist level (strongly disagree). In other words, most of the teacher

respondents perceived administrators not using dominating style frequently (62,4%).

84



In avoiding style, only 1.4 percent of the teachers perceived administrators at
Sth level (strongly agree), 30.5 percent of them at 4th level (agree), 45.4 percent of
them at 3rd level (undecided), 19.9 percent of them at 2nd level (disagree), and 2.8
percent of them at 1st level (strongly disagree). In other words, nearly half of the

teacher respondents perceived administrators not using avoiding style frequently.

In compromising style, 21.3 percent of teachers perceived administrators at
Sth level (strongly agree), majority of them perceived administrators at 4th level
(agree) (56.1), 15.6 percent of them perceived administrators at 3rd level
(undecided), 4.9 percent of them at 2nd level (disagree), and 2.1 percent of them at
Ist level (strongly disagree). In other words, most of the teacher respondents

perceived administrators using compromising style frequently (77,4%).

When in all conflict management styles, frequencies of teachers perceptions
were examined, the highest percentage was in the Compromising style at 4th level
(agree) (56.1%), the second highest score was in the Avoiding style at 3rd level
(undecided) (45.4%). Generally there are some differences between self perceptions
of administrators and teachers perceptions of administrators. Because percentages of
administrators’ self perceptions were high in two style, namely Integrating and
Compromising. These two styles may reflect social desirability, since both styles can
be considered as positive ones. However, percentages of teachers’ perceptions about
administrators were not as high as that of administrators’ in two styles (Integrating
and Compromising). Teachers perceptions of administrators in five conflict handling

style included all levels (1 to 5) at a varying level.
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It can also be understood from the Table 4.2.1 and 4.2.2.2., with the
perceptions of teachers, administrators used Integrating and Compromising style at
4th level (agree), obliging and avoiding style at 3rd level (undecided), dominating

style at 2nd level (disagree).

Table 4.2.2.2: Distribution of Teachers’ Perceptions About Administrators’ Level of
Using Five Conflict Handling Style (N= 141)

Conflict Level Frequency Percent
Management
Strategies
Integrating 1- “strongly disagree” 4 2.8
2- “disagree” 5 3.5
3- “undecided” 22 15.6
4- “agree” 51 36.2
5- “strongly agree” 59 41.9
Obliging 1- “strongly disagree” 2 1.4
2- “disagree” 16 11.4
3- “undecided” 58 41.1
4- “agree” 53 37.6
5- “strongly agree” 12 8.5
Dominating 1- “strongly disagree” 33 23.4
2- “disagree” 55 39.0
3- “undecided” 41 29.1
4- “agree” 9 6.4
5- “strongly agree” 3 2.1
Avoiding 1- “strongly disagree” 4 2.8
2- “disagree” 28 19.9
3- “undecided” 64 454
4- “agree” 43 30.5
5- “strongly agree” 2 1.4
Compromising | 1- “strongly disagree” 3 2.1
2- “disagree” 7 4.9
3- “undecided” 22 15.6
4- “agree” 79 56.1
5- “strongly agree” 30 21.3
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4.3. Do Conflict Management Strategies of Administrators Differ in Relation to

Certain Demographic Characteristics of the Administrators Perceived by Self?

The distributions of female and male administrators’ perceptions of self about
5 conflict handling styles, the same procedure mentioned above followed and
distributions of frequencies and percentages of levels across all ROCI-II Scale were

calculated.

As indicated in the the Table 4.3.1 with the perceptions of female and male
administrators, the rank ordering of the styles used by the administrators in the same
way; Integrating, Compromising, Obliging, Avoiding, Dominating, respectively.
Also it can be understood from the Table 4.3.1 and 4.3.2, with the perceptions of
female and male administrators, administrators used integrating style at 5th level
(strongly agree), compromising style at 4th level (agree), obliging at 3rd level

(undecided), avoiding and dominating style at 2nd level (disagree).

Table 4.3.1: Rank-Ordered Means on the ROCI-II Scales of Female and Male
Administrators

Scale Female Male

Administrators (n= | Administrators

0) (N=24))

M SD M SD
Integrating 4.21 .293 4.50 .398
Compromising 3.65 .501 3.71 .346
Obliging 2.80 700 3.12 470
Avoiding 2.06 784 2.44 483
Dominating 1.90 .616 2.23 534
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As indicated in Table 4.3.2, 66.7 percent of the male administrators use
integrating scale at 5th level (strongly agree). 45.8 percent of the male administrators
use obliging style at 4th level (agree). Male administrators use dominating style at
2nd level (disagree) (54.2%). 75 percent of the male administrators use avoiding
style at second level (disagree). 83.3 percent of the male administrators use
compromising style at 4th level (agree). Both male and female administrators did
not perceive themselves using integrating and compromising style at 1st (strongly
disagree) and 2nd level (disagree). Male administrators had the highest percentages
at 4th level (agree) in compromising style (83.3%) and also had the second highest
percentages at Sth level (strongly agree) in integrating style (66.7%). Both of these
styles are the most socially desirable ones. In regarding this conclusion, it can be said
that male administrators behave in a more socially desirable way than female
administrators. Although male and female administrators perceived themselves in
using integrating and compromising styles the most, the percentages of the male

administrators were higher than the females.

It can be understood from the tables (see Table 4.3.1 and Table 4.3.2) that

according to female and male administrators, the order and level of use of these five

styles is not different.
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Table 4.3.2: Distribution of Female and Male Administrators’ Own Perceptions of
Level of Using Five Conflict Handling Style

Conflict Level Female (n= 6) Male (n= 24)

management

strategies frequency | percent frequency | percent

Integrating 1- “strongly disagree” - - - -
2- “disagree” - - - -
3- “undecided” - - - -
4- “agree” 3 50.0 8 333
5- “strongly agree” 3 50.0 16 66.7

Obliging 1- “strongly disagree” - - - -
2- “disagree” 2 333 3 12.5
3- “undecided” 2 333 10 41.7
4- “agree” 2 333 11 45.8
5- “strongly agree” - - - -

Dominating 1- “strongly disagree” 2 333 4 16.6
2- “disagree” 2 333 13 54.2
3- “undecided” 2 333 6 25.0
4- “agree” - - 1 4.2
5- “strongly agree” - - -

Avoiding 1- “strongly disagree” 4 66.7 - -
2- “disagree” - - 18 75.0
3- “undecided” 2 333 6 25.0
4- “agree” - - - -
5- “strongly agree” - - - -

Compromising | 1- “strongly disagree” - - - -
2- “disagree” - - - -
3- “undecided” 2 333 3 12.5
4- “agree” 3 50.0 20 83.3
5- “strongly agree” 1 16.7 1 4.2
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As indicated in the Table 4.3.3, based on three levels of administrators’ work

experience, the rank ordering of the styles used by the administrators in the same

way; Integrating, Compromising, Obliging, Avoiding, Dominating, respectively.

Also it can be understood from the Table 4.3.3 and 4.3.4, again based on the three

levels of administrators’ work experience, administrators used integrating style at Sth

level (strongly agree), compromising style at 4th level (agree), obliging at 3rd level

(undecided), avoiding and dominating style at 2nd level (disagree).

Table 4.3.3: Rank-Ordered Means on the ROCI-II Scales of Administrators’ Work
Experience With the Perceptions of Self

Scale <5 years work |59 years work |> 9 years work

experience (n=9) experience (n=12) | experience (n="9)

M SD M SD M SD
Integrating 4.68 3.996 4.41 379 4.43 436
Compromising | 3.70 273 3.52 .336 3.82 484
Obliging 3.12 .509 3.14 .637 3.05 400
Avoiding 2.33 523 2.36 .583 2.40 .644
Dominating 2.01 .509 2.31 .598 2.02 514
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Table 4.3.4 indicates that administrators who had less than 5 years of work
experience use integrating style at Sth level (strongly agree) (77.8 %) and
compromising style at 4th level (agree) (100%). Administrators who had 5-9 years
work experience use Compromising style at 4th level (agree) (75%), sixty percent of
the administrators who had 5-9 years work experience use Obliging style at 4th level
(agree). 66.7 percent of the administrators who had more than 9 years of work
experience use Dominating style at 2nd level (disagree). 77.8 percent of the
administrators who had less than 5 years of work experience use Avoding style at
2nd level (disagree). It is understood from the table that administrators who had less
work experience use two most desirable styles that are, Integrating and

Compromising with higher percentages.

From the following tables (see Table 4.3.3 and Table 4.3.4), the rank order

and level of use of these five styles does not change according to administrators’

work experience with the perceptions of self.
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Table 4.3.4 : Distribution of Administrators’ Own Perceptions of Level of Using
Five Conflict Handling Style According to Their Work Experience

Conflict Level | <5 years work |5-9 years work |> 9 years work
management experience (n=9) experience (n= 12) | experience (n=9)
strategies frequency | percent | frequency | Percent | frequency | percent
Integrating 1 - - - - - -

2 - - - - - -

3 - - - - - -

4 2 22.2 5 41.7 4 44.4

5 7 77.8 7 58.3 5 55.6
Obliging 1 - - - - - -

2 1 11.1 2 16.7 2 222

3 4 444 4 333 4 44.4

4 4 44.4 6 60.0 3 333

5 - - - - - -
Dominating 1 3 333 1 8.3 2 22.2

2 4 444 5 41.7 6 66.7

3 2 22.2 5 41.7 1 11.1

4 - - 1 8.3 - -

5 - - - - - -
Avoiding 1 - - 2 16.7 2 222

2 7 77.8 7 58.3 4 444

3 2 22.2 3 25.0 3 333

4 - - - - -

5 - - - - -
Compromising | 1 - - - - -

2 - - - - - -

3 - - 3 25.0 2 222

4 9 100 9 75.0 5 55.6

5 - 2 22.2
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4.4. Do Conflict Management Strategies of Administrators Differ in Relation to

Certain Demographic Characteristics of Teachers Perceived by Teachers?

As indicated in the the Table 4.4.1, perceptions of female and male teachers
are similar to that of the administrators’. According to the teachers, administrators
use Integrating, Compromising, Obliging, Avoiding, Dominating, respectively. Also
it can be understood from the Table 4.4.1 and 4.4.2, according to female and male
teachers, administrators used Integrating and Compromising styles at 4th level
(agree), Obliging and Avoiding styles at 3rd level (undecided), Dominating style at

2nd level (disagree).

Table 4.4.1: Rank-Ordered Means on the ROCI-II Scales According to Female and
Male Teachers

Scale Female Teachers (n= | Male Teachers (n=

63) 78)

M SD M SD
Integrating 3.91 .844 4.05 .882
Compromising 3.61 .740 3.76 .614
Obliging 3.21 .644 3.27 .656
Avoiding 3.05 .655 3.07 597
Dominating 2.24 731 2.25 751
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In here, the difference between teachers and administrators according to their
sex was the level of use of these styles by administrators, especially the level of use
of two styles, first one is Integrating (teachers’ perceptions of the use of this style
was lower than that of administrators), second one is Avoiding (teachers’
perceptions of the use of this style was higher than that of administrators) (see Table

4.4.1 and Table 4.4.2).

When we look at the female and male teachers’ perceptions of administrators
in using five styles of handling conflict (see Table 4.4.2), we can see that 47.4
percent of the male teachers perceive administrators using Integrating style at Sth
level (strongly agree), 49.2 percent of the female teachers see administrators using
obliging style at 3rd level (undecided), 39.7 percent of the female teachers perceive
administrators as using dominating style at 2nd level (disagree), 48.7 percent of the
male teachers’ perceptions about administrators using avoiding style at 3rd level
(undecided). Also, 61.5 percent of the male teachers’ perceptions about
administrators using compromising style at 4th level (agree). This is congruent with
the results of male administrators. Male teachers’ perceptions of administrators were
also high in Integrating and Compromising styles. Male and female teachers agreed
on the administrators use of integrating and compromising styles mostly but the

difference in here is the percentages between two groups.

It is understood from the tables (see Table 4.4.1 and Table 4.4.2) that with the
perceptions of teachers, rank order and level of use of these five styles by

administrators does not change according to female and male teachers.
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Table 4.4.2: Distribution of Female and Male Teachers’ Perceptions About
Administrators’ Level of Using Five Conflict Handling Style

Conflict Level Female (n= 63) Male (n=78)
management
strategies Frequency | Percent frequency | percent
Integrating 1 1 1.6 3 3.8
2 3 4.8 2 2.6
3 12 19.0 10 12.8
4 25 39.7 26 33.3
5 22 34.9 37 47.4
Obliging 1 1 1.6 1 1.3
2 7 11.1 9 11.5
3 31 49.2 27 34.6
4 19 30.2 34 43.6
5 5 7.9 7 8.9
Dominating 1 14 22.2 19 24.3
2 25 39.7 30 38.5
3 19 30.2 22 28.2
4 4 6.3 5 6.4
5 1 1.6 2 2.6
Avoiding 1 1 1.6 3 3.8
2 14 22.2 14 17.9
3 26 41.3 38 48.7
4 22 34.9 21 26.9
5 - - 2 2.6
Compromising | 1 2 3.2 1 1.3
2 4 6.3 3 3.8
3 12 19.0 10 12.8
4 31 49.2 48 61.5
5 14 22.2 16 20.5
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As indicated in the Table 4.4.3, according to three levels of teachers’ work
experience, the rank ordering of the styles used by the administrators in the same
way; Integrating, Compromising, Obliging, Avoiding, Dominating, respectively. It
can also be understood from the Table 4.4.3 and 4.4.4, according to three levels of
teachers” work experience, administrators used Integrating and Compromising styles
at 4th level (agree), obliging and avoiding styles at 3rd level (undecided),

dominating style at 2nd level (disagree).

Table 4.4.3: Rank-Ordered Means on the ROCI-II Scales of Administrators
According to Teachers’ Work Experience

Scale <5 years work | 5-9 years work | > 9 years work
experience (n= 48) experience (n= 52) experience (n=41)
M SD M SD M SD
Integrating 4.08 958 3.93 765 3.95 .865
Compromising | 3.84 .698 3.56 .626 3.70 .675
Obliging 3.18 .560 3.38 579 3.16 .802
Avoiding 3.03 .682 3.04 563 3.12 .621
Dominating 2.21 745 2.21 613 2.33 .879
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In here, the difference between teachers and administrators according to their
work experience was the level of use of these styles by administrators, especially the
level of use of two styles, first one is Integrating (teachers’ perceptions of the use of
this style was lower than that of administrators), second one is Avoiding (teachers’
perceptions of the use of this style was higher than that of administrators) (see Table

4.3.3 and Table 4.4.3).

As it can be understood from Table 4.4.4, according to teachers who had less
than 5 years of work experience, administrators use the Integrating style at Sth level
(strongly agree) (52.1%). 47.9 percent of the teachers who had less than 5 years of
work experience perceived administrators using Obliging style at 3rd level
(undecided). 48.1 percent of the teachers who had 5-9 years work experience
perceived administrators using Dominating style at 2nd level (disagree). Half of the
teachers who had 5-9 years work experience perceived administrators using
Avoiding style at 3rd level (undecided) (50%). 60.4 percent of the teachers who had
less than 5 years of work experience perceived administrators using compromising
style at 4th level (agree). It can be inferred from the results that teachers who had less
than 5 years of work experience perceived administrators at high levels (5th
“strongly agree” for Integrating style and 4th “agree” for Compromising style) that
are the two most desirable styles because the percentages, frequency and mean score
are higher than other work experience levels. In addition, according to teachers’
three levels of work experience, there were no differences in the use of obliging and
avoiding styles. So, it can be said that work experience of teacher respondents

created no differences in the use of each 5 style by administrators.
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With the perceptions of teachers, teachers’ work experience created no
difference in the rank order and level of use of these five styles by administrators

(see Table 4.4.3 and Table 4.4.4) .

Table 4.4.4: Distribution of Teachers’ Perceptions About Administrators’ Level of
Using Five Conflict Handling Style According to Their Work Experience

Conlflict Level | <5 years work|5-9 years work |> 9 years work
management experience (n=48) | experience (n=52) experience (n=41)
strategies frequency | percent | frequency | Percent | frequency | percent
Integrating 1 3 6.3 - - 1 24
2 - - 2 3.8 3 73
3 5 10.4 11 21.2 6 14.6
4 15 31.2 20 38.5 16 39.0
5 25 52.1 19 36.5 15 36.6
Obliging 1 - - - - 2 4.9
2 6 12.5 4 7.7 6 14.6
3 23 479 21 40.4 14 34.1
4 17 354 21 40.4 15 36.6
5 2 4.2 6 11.5 4 9.8
Dominating 1 11 22.9 10 19.2 12 29.3
2 19 39.6 25 48.1 11 26.8
3 13 27.1 14 26.9 14 34.1
4 5 10.4 3 5.8 1 24
5 - - - - 3 7.3
Avoiding 1 2 4.2 - - 2 4.9
2 9 18.7 12 23.1 7 17.1
3 20 41.7 26 50.0 18 439
4 16 333 14 26.9 13 31.7
5 1 2.1 - - 1 24
Compromising | 1 1 2.1 1 1.9 1 24
2 1 2.1 3 5.8 3 7.3
3 5 10.4 11 21.2 6 14.6
4 29 60.4 30 57.7 20 48.8
5 12 25.0 7 13.4 11 26.8
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4.5. Is There Any Significant Difference Between Administrators’ Perceptions of

Their Conflict Management Strategies and Teachers’ Perceptions of Them?

Comparisons of administrators’ and teachers’ mean scores for each style of

handling conflict in ROCI-II Scale are presented in this section.

The Independent Samples t-test assesses whether the means of two groups are
statistically different from each other. This analysis is appropriate whenever you
want to compare the means of two groups (Baykul, 1999; Biiyiikoztiirk, 2003; Green,

Salkind & Akey, 1997; Kalayci, 2005).

Is there really any significant difference between teachers’ and
administrators’ perceptions of each conflict management strategies of ROCI-II
Scale? To answer this question, each group’ s mean scores of conflict management
strategies were compared by independent samples t-test. The values of independent
samples t test results for each conflict management strategy are presented in Table

4.5.1. An alpha level of .05 was used for all statistical tests.

In the conflict management strategy of “Integrating”, independent samples t
test of significance with equal variances assumed at, t value ( tue9) = -3.15, p.002)<
.05 ) shows a statistically significant difference between administrator and teacher
respondents’ mean scores of Integrating style. Administrators perceive themselves

significantly more Integrating than the perceptions of the teachers.
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In the conflict management strategy of “Obliging”, independent samples t test
of significance with equal variances assumed at, t value ( tieo= 1.14, po2s> .05 )
shows that there is no statistically significant difference between administrator and

teacher respondents’ mean scores of Obliging style.

In the conflict management strategy of “Dominating”, independent samples t
test of significance with equal variances assumed at, t value ( te9)= 0.77, p.445> .05)
shows that there is no statistically significant difference between administrator and

teacher respondents’ mean scores of Dominating style.

In the conflict management strategy of “Avoiding”, independent samples t
test of significance with equal variances assumed at, t value ( tue9) = 5.70, p(0.000)<
.05) shows a statistically significant difference between administrator and teacher
respondents’ mean scores of Avoiding style. Teachers perceive administrators
significantly more Avoiding than the perceptions of the administrators. In other
words, administrators perceive themselves significantly less Avoiding than the

perceptions of the teachers.

In the conflict management strategy of “Compromising”, independent
samples t test of significance with equal variances assumed at, t value ( tqe0= 0.29,
Pwo.76> -05) shows that there is no statistically significant difference between

administrator and teacher respondents’ mean scores of Compromising style.

The scale profiles for self versus other reports are not parallel. The

Independent Samples t test results confirm the differences between self and others
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reports. Administrators reported to be significantly more Integrating but less
Avoiding in handling conflict than teachers. In contrast, teachers rated administrators

as more Avoiding and less Integrating than the administrators.

Independent Samples t-test yielded significant differences in scale means
between the self and teachers reports. As predicted, administrators reported
themselves to be significantly more Integrating in handling conflict than their
subordinates. Significant differences were also found for the Avoiding scales, with
subordinates’ rating, administrators as more Avoiding in conflict management than

the administrators’ rating themselves.

Table 4.5.1: Independent Samples T Test Results on the ROCI-II Scales of
Administrators’ Self and Subordinate Reports

Conflict

Management | Rater N MEAN | SD df t P

Strategies

Integrating Teachers 141 3.99 .86 169 -3.15 | 0.002
Administrators | 30 4.50 .39

Obliging Teachers 141 3.25 .65 169 1.14 0.25
Administrators | 30 3.11 .52

Dominating Teachers 141 2.25 74 169 0.77 0.44
Administrators | 30 2.14 .55

Avoiding Teachers 141 3.06 .62 169 5.70 0.00
Administrators | 30 2.36 .56

Compromising | Teachers 141 3.70 .67 169 -0.29 0.76
Administrators | 30 3.73 37
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4.6 Is There Any Significant Difference Between Male and Female Teacher
Respondents’ Perceptions About Administrators’ Use of Each Conflict

Management Strategy in ROCI-II Scale?

Comparisons of male and female teacher respondents’ mean scores for the
use of each style of handling conflict in ROCI-II Scale by administrators are

presented in this section.

Is there really any significant difference between male and female teacher
respondents’ perceptions of administrators in using each conflict management
strategies of ROCI-II Scale? To answer this question, each group’ s mean scores of
conflict management strategies were compared by independent samples t-test. The
values of independent samples t test results for each conflict management strategy

are presented in Table 4.6.1. An alpha level of .05 was used for all statistical tests.

In the conflict management strategy of “Integrating”, independent samples t
test of significance with equal variances assumed at, t value ( t;39= -.960, p.339>
.05) shows that there is no statistically significant difference between female and

male teacher respondents’ mean scores of Integrating style.

In the conflict management strategy of “Obliging”, independent samples t test
of significance with equal variances assumed at, t value ( t(39= -.576, p(0.565> .05 )
shows that there is no statistically significant difference between female and male

teacher respondents’ mean scores of Obliging style.
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In the conflict management strategy of “Dominating”, independent samples t
test of significance with equal variances assumed at, t value ( tgso= -.141, p.sss>
.05) shows that there is no statistically significant difference between female and

male teacher respondents’ mean scores of Dominating style.

In the conflict management strategy of “Avoiding”, independent samples t
test of significance with equal variances assumed at, t value ( t;3o= -.142, p(0.s38>
.05 ) shows that there is no statistically significant difference between female and

male teacher respondents’ mean scores of Avoiding style.

In the conflict management strategy of “Compromising”, independent
samples t test of significance with equal variances assumed at, t value ( tj39)=-1.298,
Pw.197> .05 ) shows that there is no statistically significant difference between female

and male teacher respondents’ mean scores of Compromising style.

Tablo 4.6.1: T Test Results on the Five Conflict Handling Style in ROCI-II Scale
According to Teachers’ Sex

Conflict

Management Sex n M SD df t P

Strategies

Integrating Female | 63 391 .84 139 -.960 0.339
Male 78 4.05 .88

Obliging Female | 63 3.22 .64 139 -.576 0.565
Male 78 3.28 .66

Dominating Female | 63 2.24 .73 139 -.141 0.888
Male 78 2.26 5

Avoiding Female | 63 3.06 .66 139 -.142 0.888
Male 78 3.07 .59

Compromising | Female | 63 3.62 74 139 -1.298 0.197
Male 78 3.77 .61
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4.7. Does the Work Experience of Teachers Affect Their Perceptions About

Administrators’ Use of Each Conflict Management Strategy in ROCI-II Scale?

This section presents the results on the effect of teachers’ work experience on
the perceptions of the use of five conflict handling style of ROCI-II Scale by

administrators.

On the basis of demographic data, first, teacher respondents were grouped
according to their work experience. The options in the questionnaire were 6 groups,
but the researcher decreased 6 groups to 3 group because of the small size of the
participants (see Table 4.7.1). Independent Samples One-Way ANOVA was used
because there were three groups. F test is based on parametric assumptions such as
normality and homogeneous variance. An alpha level of .05 was used for all

statistical tests.

In the conflict management strategy of “Integrating”, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( F(;33= 0.45, po.63> .05 )
shows that the effect of age level was not statistically significant on the

administrators’ use of the Integrating style.

In the conflict management strategy of “Obliging”, one-way ANOVA results
indicates that equal variances assumed at, F ratio ( F(3g= 1.77, p.17> .05 ) shows
that the effect of work experience was not statistically significant on the

administrators’ use of the Obliging style.
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In the conflict management strategy of “Dominating”, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( F(;38= 0.38, po.es> .05 )
shows that the effect of work experience was not statistically significant on the

administrators’ use of the Dominating style.

In the conflict management strategy of “Avoiding”, one-way ANOVA results
indicates that equal variances assumed at, F ratio ( F(3g= 0.25, p.77> .05 ) shows
that the effect of work experience was not statistically significant on the

administrators’ use of the Avoiding style.

In the conflict management strategy of “Compromising”’, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( Fi33= 2.07, po.13> .05 )
shows that the effect of work experience was not statistically significant on the
administrators’ use of the Compromising style.

Tablo 4.7.1: Results of One-Way ANOVA According to Teachers’ Work
Experience

Conlflict Work n M SD df F P Significant

Management | Experience Difference

Strategies

Integrating 1. < 5 years 48 | 4.09 | .96 138 | 045 | 0.63 No
2.5-9 years 52 | 3.93 77 Difference
3.> 9 years 41 395 | .88

Obliging 1. < 5 years 48 | 3.18 | .56 138 | 1.77 | 0.17 No
2. 5-9 years 52 | 338 | .58 Difference
3.> 9 years 41 3.16 | .80

Dominating 1. < 5 years 48 | 2.21 75 138 | 0.38 | 0.68 No
2. 5-9 years 52 | 2.21 .61 Difference
3.> 9 years 41 2.34 | .88

Avoiding 1. < 5 years 48 | 3.03 | .68 138 | 0.25 | 0.77 No
2. 5-9 years 52 | 3.04 | .56 Difference
3.> 9 years 41 3.12 | .63

Compromising | 1. < 5 years 48 | 3.84 | .69 138 | 2.07 | 0.13 No
2. 5-9 years 52 | 3.57 .63 Difference
3.> 9 years 41 3.7 .68
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There is no significant difference between the mean scores of teacher
respondents’ level of work experience across the five ROCI-II scales. So Tukey HSD

or Scheffee test is not necessary to make any further analysis (see Table 4.7.1).

4.8. Does the Educational Level of Administrators Affect Their Use of Each

Conflict Management Strategy?

As presented in Table 4.8.1, according to administrators’ two level of
education, the rank ordering of the styles used by the administrators are as follows:
Integrating, Compromising, Obliging, Avoiding, Dominating. Also it can be
understood from the Table 4.8.1, according to administrators’ two level of education,
administrators used Integrating style at Sth level (strongly agree), Compromising
style at 4th level (agree), Obliging style at 3rd level (undecided), Avoiding and

Dominating style at 2nd level (disagree).

Table 4.8.1: Rank-Ordered Means on the ROCI-II Scales of Administrators
According to Their Educational Level

Scale Undergradute (n=24) | Graduate (n= 6)
M SD M SD
Integrating 4.5 402 4.5 408
Compromising 3.7 .289 3.7 .663
Obliging 3.1 .552 3.1 432
Avoiding 2.4 .549 2.1 .641
Dominating 2.1 516 2.0 731
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This section involves the results on the effect of educational level of

administrators on the use of five conflict handling style of ROCI-II Scale

On the basis of demographic data obtained from administrators,
administrators grouped according to their educational level. The options in the
questionnaire were B.S., MS and Doctorate. During the analysis, it was seen that
there was only one administrators who had a doctorate degree. So MS and Doctorate
groups were taken as a single one group. As a result, classification of the groups
were made as undergraduate and graduate education levels. Mean scores of two
educational levels of administrators were taken for each conflict handling style and
then compared statistically by using t test in order to see whether there is a
significant difference or not. But the homogenity of group variances was not
significantly equal in Compromising style of handling conflict, because of
difference in subject size of two educational level of administrators. So the
researcher decided to use Mann Whitney-U Test because the number of
administrators who had undergradute education was 24 and the number of
administrators who had gradute education was 6. Second group’s subject size was 6.
The nonparametric tests for two independent samples are useful for determining
whether or not the values of a particular variable differ between two groups. This is
especially true when the assumptions of the t test are not met (Baykul, 1999;
Biiyiikoztiirk, 2003; Green, Salkind & Akey, 1997; Kalayci, 2005). An alpha level of

.05 was used for all statistical tests.

In the conflict management strategy of “Integrating”, Man Whitney-U test

results indicates that U value ( U = 70.50, po.o37> .05 ) shows that there is no
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statistically significant difference between means scores of administrators’ level of

education (see Table 4.8.2).

In the conflict management strategy of “Obliging”, Man Whitney-U test
results indicates that U value ( U = 65, po714> .05 ) shows that there is no
statistically significant difference between mean scores related to administrators’

level of education.

In the conflict management strategy of “Dominating”, Man Whitney-U test
results indicates that U value ( U = 57.50, p.448)> .05 ) shows there is no statistically

significant difference between mean scores of administrators’ level of education.

In the conflict management strategy of “Avoiding”, Man Whitney-U test
results indicates that U value ( U = 52.50, p309> .05 ) shows that there is no
statistically significant difference between mean scores on the administrators’ level

of education.

In the conflict management strategy of “Compromising”, Man Whitney-U
test results indicates that U value ( U = 54, po.e74> .05 ) shows that there is no
statistically significant difference between mean scores related to administrators’

level of education.
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Table 4.8.2: Results of Mann Whitney-U Test According to Administrators’

Educational Level

Conflict
Management | Educational Level | N | Mean Rank | Sum of U p
Strategies Ranks value
Integrating 1. Undergraduate | 26 15.56 373.50 | 70.50 | .937
2. Graduate 6 15.25 91.50
Obliging 1. Undergraduate | 26 15.79 379 65 714
2. Graduate 6 14.33 86
Dominating 1. Undergraduate | 26 16.10 386.50 | 57.50 | .448
2. Graduate 6 13.08 78.50
Avoiding 1. Undergraduate | 26 16.31 391.50 | 52.50 | .309
2. Graduate 6 12.25 73.50
Compromising | 1. Undergraduate | 26 15.83 380 64 .674
2. Graduate 6 14.17 85

4.9. Does the Age of Administrators Affect Their Use of

Management Strategy?

Each Conflict

This section presents the results on the effect of age level of administrators on

using five conflict handling style of ROCI-II Scale.

Administrators were grouped according to their age level. There were six

groups in the questionnaire but the researcher reduced 6 groups to 3 group because of

the sample size of the groups. Independent Samples One-Way ANOVA was used

because there were three groups. F test is based on parametric assumptions such as

normality and homogeneous variance. Three groups’ sample sizes were over 6. An

alpha level of .05 was used for all statistical tests.
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In the conflict management strategy of “Integrating”, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( Fo7= 0.207, posi4> .05 )
shows that the effect of age level was not statistically significant on the

administrators’ use of Integrating style.

In the conflict management strategy of “Obliging”, one-way ANOVA results
indicates that equal variances assumed at, F ratio ( Fo7y= 0.575, p(0.569> .05 ) shows
that the effect of age level was not statistically significant on the administrators’ use

of Obliging style (see Table 4.9.1).

In the conflict management strategy of “Dominating”, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( Fo7= 0.249, po731)> .05 )
shows the effect of age level was not statistically significant on the administrators’

use of Dominating style.

In the conflict management strategy of “Avoiding”, one-way ANOVA results
indicates that equal variances assumed at, F ratio ( Fo7y= 1.942, p(9.163> .05 ) shows
that the effect of age level was not statistically significant on the administrators’ use

of Avoiding style.

In the conflict management strategy of “Compromising”, one-way ANOVA
results indicates that equal variances assumed at, F ratio ( Fo7= 1.475, p.247> .05 )
shows that the effect of age level was not statistically significant on the

administrators’ use of Compromising style.
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As indicated in Table 4.9.1, according to administrators’ three levels of age,
the rank ordering of the styles used by the administrators are as follows: Integrating,
Compromising, Obliging, Avoiding, Dominating, respectively. It can also be
understood from the Table 4.9.1, according to administrators’ three levels of age,
administrators used Integrating style at 5th level (strongly agree), Compromising
style at 4th level (agree), Obliging style at 3rd level (undecided), Avoiding and

Dominating style at 2nd level (disagree).

Tablo 4.9.1: Results of One-Way ANOVA According to Administrators’ Age
Level

Conflict Age N M SD df F P Significant

Management | level Difference

Strategies

Integrating 1.25-34 12 4.46 41 27 207 | .814 No
2.35-39 10 4.57 .38 Difference
3.>39 8 4.48 44

Obliging 1.25-34 12 2.98 43 27 S75 | 569 No
2.35-39 10 3.22 .67 Difference
3.>39 8 3.15 47

Dominating 1.25-34 12 2.07 48 27 249 | 781 No
2.35-39 10 2.14 .54 Difference
3.>39 8 2.25 1

Avoiding 1.25-34 12 2.36 46 27 1.942 | .163 No
2.35-39 10 2.13 .58 Difference
3.>39 8 2.64 .63

Compromising | 1. 25-34 12 3.62 .36 27 1.475 | 247 No
2.35-39 10 3.73 .28 Difference
3.>39 8 3.74 .38

There is no significant difference between the mean scores of administrators’
level of age across the five ROCI-II scales. So Tukey HSD or Scheffee test was not

necessary to make any further analysis (see Table 4.9.1).
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CHAPTER 5

DISCUSSION AND IMPLICATIONS

This chapter presents the discussions of the results of the study and suggests

the implications for practice and recommendations for further research.

5.1 Discussion of major findings

The data obtained from 30 administrators and 141 teachers in 30 GRCs of
Central Anatolia revealed important results about the demographic characteristics of
the subject. It is understood from the data that the majority of the administrators are
male. Distrubution of educational levels among the administrators shows that most of
the administrators had undergraduate degrees. Very few administrators had graduate

degrees (Master of Science or Doctorate).

Of the demographic characteristics of the teachers, most of them had
undergraduate degree. Only a small group among the teachers had a graduate degree
(Master of Science). When the educational level and the work experience of teachers
compared with that of administrators, it can be said that teachers and administrators

more or less were similar to each other.
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The administrators’ return rate of the questionnaire in our study was perfect
(100%). But teachers’ return rate of the questionnaire in some GRCs was very low,

especially from Ke¢ioren GRC, only 4 teachers out of 10 filled the questionnarie.

The main aim of the study was to examine and explain the conflict
management strategies used by administrators perceived by self and perceived by

teachers in GRCs located in Central Anatolian provinces (13 provinces in total).

It is argued that administrators’ own perceptions of conflict handling style is
reliable or not compared to the perceptions of teachers on the administrators’ conflict
handling behaviors. The data shows the same rank order of conflict management
strategies reported by both administrators and teachers: Integrating, Compromising,
Obliging, Avoiding and Dominating. This is similar to the rank ordering found by
Rahim (1986) in a sample of 1219 managers. Rahim found that when the target was
subordinate, Integrating was the primary conflict strategy, followed by
Compromising. This findings is also congruent with the Mclntyre study (1997).
According to Mclntry (1997), these two primary styles may reflect social
desirability, since both styles can be considered as positive ones, involving a
moderate to high concern for self and others. These styles are also more congruent
with the current organizational changes that espouse a more participative, group
based approach to managing subordinates and conflict. With these styles, both parties
of the conflict “win” while with the Dominating, Avoiding, or Obliging styles, one of
the parties loses. The subordinates’ reporting may be considered to be more objective
reflection of the administrator’s actual behavior than the self reporting on the part of

administrators. Several authors have proposed that these styles are more effective in
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a democratic work environment because they imply a balance between the self and
other dimensions (McIntyre, 1997). The result of this study also was congruent with
the results of the studies carried out by Giimiiseli (1994), Yildirim (2003) and
Abacioglu (2005), in order of the styles used by principals were Integrating,

Compromising, Obliging, Avoiding, and Dominating, respectively.

In Abacioglu’s study (2005), from the principals perceptions, the data
revealed that “Integrating” was the most frequently used conflict management style
which was followed by the Compromising style. Conflict management styles of
Obliging and Avoiding were perceived to be less frequently used and Dominating

style appeared to be the most infrequently used.

When the mean scores of both administrators’ and teachers’ perceptions of
the each conflict management style were compared and analyzed by t-test, there is an
inconsistency between the perceptions of teachers and administrators. Teachers’
perceptions are valuable and constitute a reference for us. Because the size of teacher
group is larger than the size of administrator group. Probability of being objective is

higher among the teachers because they evaluate administrators, not themselves.

In this study, in general, according to self perceptions of administrators,
administrators used Integrating style at 5th level (strongly agree), Compromising
style at 4th level (agree), Obliging style at 3rd level (undecided), Dominating and
Avoiding style at 2nd level (disagree). However, with the perceptions of teachers,
administrators used Integrating and Compromising style at 4th level (agree),

Obliging and Avoiding style at 3rd level (undecided), Dominating style at 2nd level
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(disagree). When other studies were examined (Giimiiseli, 1994; Yildirim, 2003) in
relation to the conclusion of this study, it was noticed that the inconsistencies are
available among the perceptions of teachers and administrators on the level of using

each conflict handling style.

Support was found for differences between the administrators’ self-reported
conflict management style and the teachers’ ratings, with administrators reporting
being more Integrating and less Avoiding than did their teachers. Therefore, although
both administrators and teachers appear to share a common perception of the
predominant conflict management styles used by administrators, there seems to be a
discrepancy in the extent to which they report these behaviors. Teachers rated their
administrators as being more Avoiding and less Integrating. The administrators’

report suggest they see their behavior in a more positive way than teachers.

Regarding the demographic characteristics of both administrators and
teachers, according to administrators’ sex and work experience, administrators used
Integrating style at Sth level (strongly agree), Compromising style at 4th level
(agree), Obliging at 3rd level (undecided), Avoiding and Dominating style at 2nd
level (disagree). On the other hand, according to teachers’ sex and work experience,
they perceived administrators used Integrating and Compromising styles at 4th level
(agree), Obliging and Avoiding styles at 3rd level (undecided), Dominating style at

2nd level (disagree).

This discrepancy may be explained in a variety of ways. If the administrators’

self report is more subject to self-serving biases, then the subordinate ratings may be
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better predictor of their behavior than the self-report data (Daves & Holland, 1989).
However, the role and power differential may also shape a negative bias on the part
of the subordinate, which may lead to negative attributions of the administrator’s
behavior (Howat & London, 1980). A negative attribution on the part of the
subordinates may also stem from the subordinates perceiving a discrepancy between
their attidutes and beliefs and that of their superiors, including their beliefs about

appropriate styles of handling conflict.

Another explanation may be the organizational climate. If the organization is
unstable this could affect the reporting of conflict management style by both
managers and subordinates (Mclntry, 1997). Regarding the managers’ self-report,
instability might force the managers to perceive Integrating as the more desirable
management style because of the need for more cooperation or, if there is a crisis
mentality, it could encourage a more Dominating approach to interacting with their
subordinates. Integrating is appropriate in complex situations where commitment and
resources are required from other parties in order to solve common problems and
there is the expectations of a future relationship between the parties. On the other
hand, a Dominating style, from the manager’s point of view, would be appropriate
when a speedy decision and/or an unpopular course of action required. From the
subordinate’s point of view, the power differential would tend to be a more negative

and defense attributional system towards the managers’ behaviors (Mclntry, 1997).

The results of this study confirm the assertion that self-report data may yield
different information than ratings by others, and suggest that these two sources of

information should be treated carefully when evaluating administrators’ conflict
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management strategies. This study shows that the styles most frequently used are
positive and socially desirable strategies; namely, Integrating and Compromising.
However, the teachers see the administrators’ conflict management strategies in a

more negative way than the administrators’ self perception.

Another t-test result for the educational level differences of administrators’
own perceptions about their style of handling conflict suggest that educational level
of administrators creates no significant difference in their perceptions of conflict
handling style. In other words, both two groups of the administrator have a similar
view on using style of conflict handling. In addition to this, age level of the
administrators creates no significant difference in their perceptions of conflict
handling style. This is congruent with the study of Abacioglu (2005) where no
statistically significant difference was found related to administrators’ graduation

year and age level.

Also teachers’ work experience and sex creates no significant difference in

their perceptions among the use of five styles of handling conflict by administrators.

Present study described the administrators’ use of conflict handling styles
statistically so that we would have the oppurtunity to see which styles are possessed
frequently by administrators and which are not possessed that frequently. At this
point, it is possible to get an idea about the fulfillment of administrators’ own roles
and tasks by examining the description of conflict handling style by the perceptions

of teachers.
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As a general conclusion, it can be stated that administrators’ view of
themselves with regard to required conflict handling styles is more positive than

teachers’ view about administrators.

5.2 Implications for Practice

Administrators should be encouraged and trained to involve effectively in
conflict management. By the way of in-service training, effectiveness of conflict
management will be improved. If the conflict is managed effectively, time, energy
and sources devoted to the accomplishment of the goals of the organizations will be
increased. The consequences of conflict, as observed by Owens (1995), are such that
they are major contributors to the study of organizations and organizational behavior

today.

The conclusions on the demographic characteristics of administrators shows
that male administrators are still predominant among the whole administrator
population, female administrators’ contribution to the administration of the GRCs is
very little. Educational level distributions of administrators imply that there are few
number of administrators who have a Master’s degree from the whole population. In
time, administrators who have MS or Doctorate degree, may contribute to the
effectiveness of the organization more than others (the more administrators with MS
or Doctorate degrees in educational system, the more effective administrators in

dealing with the handling conflict).
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5.3 Recommendations for Further Research

A similar study may be done with a larger sample which would enhance the
generalization of the conclusions reached. The accepted subject size of this study is
enough but just includes one region of Turkey. Further studies can be made for other
regions of Turkey. This study may also need to be carried out with a larger sample
including all administrators of GRCs in Turkey with a more systematic way to

examine any possible variation in conflict management or including other variables.

This study can be replicated by administering the questionnaire not only to
teacher and administrators but also to other support staff in GRCs as well. First of all,
because there is a significant difference between teachers’ and administrators’
perceptions of conflict handling styles, the causes of these differences needed to be
handled in further studies. Also students, parents, and other teachers who were
working with the coordination of GRCs can evaluate administrators because these
groups have the advantage of observing administrators’ behaviors in detail. Since the
data obtained from this study is limited to the perceptions of administrators and
teachers, a qualitative study about frequency of the use of these styles of conflict

management can be made in order to see the real observations of all groups in GRCs.

In the data collection process of this study, teachers were not asked whether
they had a conflict or received any punishment from the administrators. There may
had been such teachers in the sample who hesitated evaluating their administrators

objectively. This possibility should be concerned and some precaution and
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measurement should be taken in the selection of teacher sample and execution of

questionnaires in future studies.

The results of the study also showed the need of retranslation of ROCI-II
Scale to Turkish and the need of factor analysis and the need of reliabity statistics
again because of the low cronbach alfa scores of some subscales obtained in this

study and translation problems found in some items of the scale.
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APPENDICES
APPENDIX A

Form-A
Yoneticiler icin

Sayin RAM Yoneticisi,

Bu arastrmamin  amaci, I¢ Anadolu Bélgesi Rehberlik ve Arastirma
Merkezlerinde calisan yoOneticilerinin ¢atisma yonetim stratejilerini belirlemektir.
Anketimiz iki boliimden olugmaktadir. Birinci boliim, anketi cevaplandiranlarla ilgili
kisisel bilgilere ulasmak igin hazirlannms anket sorularmi igermektedir. Ikinci
boliimdeki anketimiz ise, yOneticilerin ¢atisma yonetim stratejilerini belirlemek
amactyla tasarlanmistir. Anket sonuclar1 kurumunuzdaki diger ¢alisanlara kesinlikle
bildirilmeyecek ve arastirma disinda asla kullanilmayacaktir. Liitfen anketteki tiim
sorular1 yanitlayiniz. Herhangi bir sorunuz oldugu takdirde liitfen iletisim kurunuz.
Calismaya katkilarinizdan dolay1 tesekkiir ederim.

Siilbiye Aydin Cebeci Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimii YLS Ogrencisi
Tel: 0312235 77 05 (ev) 031236295 71 (is) 0505 451 10 54 (cep)

Adres: Mamak Rehberlik ve Arastirma Merkezi/Ankara

e-mail: sulbiyecebeci @mynet.com

Boliim 1
Kisisel Bilgiler

Bu boliimde, anketi cevaplandiranlarla ilgili verilerin elde edilmesi
amaglanmaktadir. Durumunuza uygun olan secenegi (X) isareti koyarak isaretleyiniz.
1.Kurumdaki goreviniz? () Mudiir () Midiir Yardimcisi
2.Cinsiyetiniz? ( ) Kadin ( ) Erkek
3-En son mezun oldugunuz okul? (Boliim adim da yazarak belirtiniz)
() 2-3 yallik egitim enstitiisil veya On-liSans. .........coeveiiiiiiiiiiiiiiiiiii i
(G 1Y 1 L S
() YUKSEK LiSAMS. ...ttt et ettt e e et e e
QD B 0) <o) v R
4. Yasimz?
() 25 ten kiiciik
()25-29
()30-34
()35-39
()40-44
()45 ve listii
5-Hizmet Siireniz?
Ogretmenlik:
()1lyldanaz ()1-4 ()59 ()10-14  ()15-19 ()20 ve iistii
Yoneticilik:
()1lyldanaz ()1-4 ()59 ()10-14  ()15-19 ( )20 ve ustii
Toplam:
()1lyldanaz ()14 ()59 ()10-14 ( )15-19 ( )20 ve st
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6-Su anda gorev yaptigimiz yerdeki yoneticilik siireniz?
()lyldanaz ()14 ()59 ()10-14 ()15-19 ( )20 ve st

7-Yonetim konusunda katildiginiz seminer sayis1?
( ) Hig ()12 ()35 () 5 velizeri

Boliim IT
Catisma Yonetim Stratejileri Anketi,

Sayin RAM yoneticisi, anketin bu bdliimiinde davranis bicimleri baghigi
altinda 28 davranis verilmistir. Merkez calisanlartyla olan bir anlagmazlik
durumunda bu davramslart hangi siklikla gosterdiginizi diistiniintiz. Davranig
bicimlerini degerlendirirken yakin gecmiste karsilastifiniz miimkiin oldugu kadar
¢ok sayida anlagsmazlik durumunu hatirlamaya calisiniz.

Her davranisin kargisinda yer alan seceneklerden size uygun olan secenege
(X) isareti koyunuz. Dogru veya yanlis cevap yoktur. Seceneklerden her biri
caliganlarla aranizda anlagmazlik ¢ikmasi durumunda sizin o davranis1 hangi siklikla
kullandigimiz1 gostermektedir.

Bunun i¢in, (5) Her zaman; (4) Cogunlukla; (3) Ara sira; (2) Az; (1) Cok az
olmak tizere biiyiikten kiigiige dogru siralanan bes siklik derecesi belirlenmistir.

Anketi cevaplamaya iliskin bir 6rnek asagida verilmistir:

Ornek:

Herhangi bir konuda ¢alisanlarla aramizda bir farklilik, uyusmazlik, sorun
veya baska bir ifadeyle anlasmazlik ¢ikmast durumunda;

Siklik Derecesi

Davrams Bicimleri

= =

< <

E | E | &

& = = N

N = 7] s

S o0 ] =<

%] = S N =3

= o | <« < | O

G @3 |2 ]|d)
1.Onlarin isteklerini dikkate alirim. () | X)) () 10)
2.Fikirlerimi kabul ettirmek icin onlara baski | () [ () | () () | X)
yaparim.

Ornekteki cevaplamay1 yapan yoneticinin,

l.maddeye verdigi cevaba gore;herhangi bir uyusmazlik durumunda “cogunlukla
calisanlarin goriislerini dikkate aldigini”,

2.maddeye verdigi cevaba gore de; herhangi bir anlasmazlik durumunda “kendi
fikirlerini kabul ettirmek i¢in ¢alisanlara cok az baski yaptigimi” ifade etmektedir.
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Herhangi bir konuda calisanlarla aramda bir farklilik, uyusmazlik, sorun veya baska
bir ifadeyle anlagmazlik ¢ikmasi durumunda;
Asagida her bir davranis icin size uygun secenegi (X) isareti ile isaretleyiniz.

DAVRANIS BiCIMLERI

1
SIE|E| |
I
% S S N S
= O | < < | O
S 1@ 13|12 @

1.Herkesge kabul edilebilir bir ¢6ziim bulmak igin sorunu
onlarla birlikte incelemeye caligirim.

2.0nlarin  ekonomik, toplumsal ve ruhsal ihtiyaglarini
karsilamaya ¢aligirim.

3.Kotii  duruma  diismekten kaginmak ig¢in  onlarla
anlagmazliklarimi agiga vurmamaya ¢aba gosteririm.
4.0Ortak bir karara ulasabilmek icin fikirlerimi onlarinkiyle
birlestirmeye caligirim.

5.Bir soruna hepimizin beklentilerini karsilayacak ¢oziimler
bulmak i¢in onlarla birlikte ¢alismaya caba gosteririm.
6.0Onlarla goriis ayriliklarimi agikga tartismaktan kaginirim.
7.Bir ¢ikmazi ¢ozmek icin orta bir yol bulmaya ¢aligirim.
8.Fikirlerimi kabul ettirmek i¢in baski yaparim.

9.Kendi lehime karar ¢ikartmak icin yetkimi kullanirim.
10.0Onlarn isteklerini dikkate alirim.

11.0nlarn isteklerini kosulsuz benimserim.

12.Bir sorunu birlikte ¢6zebilmek i¢in onlarla tam bir bilgi
aligverisi yaparim.

13.0Onlara 6diin veririm.

14.Anlagmazliklarda tikanmay1 gidermek icin orta bir yol
Oneririm

15.Bir uzlagma saglanabilmesi i¢in onlarla goriistiriim.
16.0Onlarla anlagmazliktan kaginmaya caligirim.

17.0nlarla karsilasmaktan kaginirim.

18.Kendi lehime karar c¢ikarmak icin bilgi ve becerilerimi
kullanirim.

19.0nlarin 6nerilerine uyarim.

20.Bir uzlasma saglamak icin pazarlik yaparim.

21.Sorunun beni ilgilendiren yoniinii siki takip ederim.
22.Sorunun miimkiin olan en iyi sekilde ¢oziilebilmesi i¢in
tiim endiselerinin agiga ¢ikmasina ¢caba gosteririm.
23.Hepimizce kabul edilebilecek kararlara ulasabilmek i¢in
onlarla igbirligi yaparim.

24.0Onlarin beklentilerini karsilamaya ¢aba gosteririm.
25.Rekabet gerektiren bir durumda giiciimii kullanirim.
26.Kirginligr onlemek icin onlarla goriis ayriligimi agiga
vurmam.

27.0nlara nahos sozler soylemekten kaginirim.

28.Bir sorunun dogru anlasilabilmesi i¢in onlarla calismaya
caba gosteririm.

130



APPENDIX B

Form-B
RAM Calisanlan icin

Sayin RAM Calisan,

Bu arastirmanmin  amaci, I¢ Anadolu Bélgesi Rehberlik ve Arastirma
Merkezlerinde calisan yoOneticilerinin ¢atisma yonetim stratejilerini belirlemektir.
Anketimiz iki boliimden olugmaktadir. Birinci boliim, anketi cevaplandiranlarla ilgili
kisisel bilgilere ulasmak igin hazirlannms anket sorularmi igermektedir. Ikinci
boliimdeki anketimiz ise, yOneticilerin catisma yonetimi stratejilerini belirlemek
amactyla tasarlanmistir. Anket sonuclar1 kurumunuzdaki diger ¢alisanlara kesinlikle
bildirilmeyecek ve arastirma disinda asla kullanilmayacaktir. Liitfen anketteki tiim
sorular1 yanitlayiniz. Herhangi bir sorunuz oldugu takdirde liitfen iletisim kurunuz.
Calismaya katkilarinizdan dolay1 tesekkiir ederim.

Siilbiye Aydin Cebeci Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimii YLS Ogrencisi
Tel: 0312235 77 05 (ev) 031236295 71 (is) 0505 451 10 54 (cep)

Adres: Mamak Rehberlik ve Arastirma Merkezi/Ankara

e-mail: sulbiyecebeci@mynet.com

Bolim 1
Kisisel Bilgiler

Bu boliimde, anketi cevaplandiranlarla ilgili verilerin elde edilmesi
amaglanmaktadir. Durumunuza uygun olan secenegi (X) isareti koyarak isaretleyiniz.
1.Cinsiyetiniz? ( ) Kadin ( ) Erkek
2.Brangiiz? ( )Rehber Ogretmen () Ozel Egitim Ogretmen  ( )Simuf Ogretmeni () Diger.....................
3-En son mezun oldugunuz okul? (Boliim adim da yazarak belirtiniz)

() 2-3 yallik egitim enstitiisil veya On-liSans...........cooeeiiiiiiiiiiiiiiiiiii e,
(G T 1 L
() YUKSEK LiSAMS. ...ttt et et e e e e e et e e e et e e
(@ D) <o) v SR
4. Yasimz?

() 25 ten kiiciik

()25-29

()30-34

()35-39

()40-44

()45 ve iistii

5-Hizmet Siireniz?

Ogretmenlik:

()lyldanaz ()14 ()59 ()10-14 ()15-19 ( )20 ve ustii

6-Su anda gorev yaptiginiz yerdeki calisma siireniz?
()lyldanaz ()14 ()59 ()10-14 ()15-19 ( )20 ve st
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Boliim IT
Catisma Yonetim Stratejileri Anketi,

Sayin RAM calisani, anketin bu boliimiinde davranig bicimleri baslig altinda
28 davranis verilmistir. Yoneticinizle olan bir anlasmazlik durumunda y6neticinizin
bu davraniglart hangi siklikla gosterdigini disiiniiniiz. Davranis bigimlerini
degerlendirirken yakin ge¢miste karsilastiginiz miimkiin oldugu kadar ¢ok sayida
anlagsmazlik durumunu hatirlamaya calisiniz.

Her davranmisin karsisinda yer alan segeneklerden uygun olan segenege (X)
isareti koyunuz. Dogru veya yanlis cevap yoktur. Segeneklerden her biri
yoneticinizle aranizda anlasmazlik ¢ikmasi durumunda yoneticinin o davranist hangi
siklikla kullandigimi gostermektedir.

Bunun i¢in, (5) Her zaman; (4) Cogunlukla; (3) Ara sira; (2) Az; (1) Cok az
olmak tizere biiyiikten kiigiige dogru siralanan bes siklik derecesi belirlenmistir.

Anketi cevaplamaya iliskin bir 6rnek asagida verilmistir:
Ornek:

Herhangi bir konuda yoneticinizle aranizda bir farklilik, uyusmazlik, sorun
veya baska bir ifadeyle anlasmazlik ¢ikmasi durumunda;

Siklik Derecesi

Davrams Bicimleri

s | =

£ 2|

< = = N

N =) 7 <

St on ] <

3 | & < N =)

o o< | < | O

. DS D

1.Isteklerimizi dikkate alir. O 1XD OO 10)
2.Fikirlerini kabul ettirmek i¢in bizlere baski yapar. OO 1O X

Ornekteki cevaplamay1 yapan merkez calisaninin

l.maddeye verdigi cevaba gore;herhangi bir uyusmazlik durumunda yoneticisinin
“cogunlukla calisanlarin goriislerini dikkate aldigin1”,
2.maddeye verdigi cevaba gore de; herhangi bir anlagsmazlik durumunda
yoneticisinin “kendi fikirlerini kabul ettirmek icin ¢alisanlara ¢ok az baski yaptigini”
ifade etmektedir.
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*Kurum Miidiiriinii degerlendirmek icin doldurulacak

Herhangi bir konuda yoneticinizle aranizda bir farklilik, uyusmazlik, sorun veya
baska bir ifadeyle anlasmazlik ¢ikmasi durumunda;

Asagida her bir davranis icin yoneticinize uygun secenegi (X) isareti ile isaretleyiniz.

DAVRANIS BiCIMLERI

o]
A
E1Z2 |8 3
N = 7
[ M) < <
] S S N S
= o | < < | O
S @3 |2 @D

1.Hepimizce kabul edilebilir bir ¢éziim bulmak i¢in sorunu
bizlerle birlikte incelemeye calisir.

2.Ekonomik, toplumsal ve ruhsal ihtiyaglarimizi karsilamaya
calisir.

3. Kot  duruma diismekten kaginmak ig¢in  bizlerle
anlagmazliklarini ag¢iga vurmamaya ¢aba gosterir.

4.0rtak bir karara ulasabilmek icin fikirlerini bizimkilerle
birlestirmeye calisir.

5.Bir soruna hepimizin beklentilerini karsilayacak c¢oziimler
bulmak i¢in bizimle birlikte calismaya ¢aba gosterir.

6.Bizimle goriis ayriliklarini agikga tartismaktan kaginir.

7.Bir ¢itkmazi ¢ozmek igin orta bir yol bulmaya calisir.

8.Fikirlerini kabul ettirmek icin bizlere bask1 yapar.

9.Kendi lehine karar ¢ikartmak i¢in yetkisini kullanir.

10.Isteklerimizi dikkate alir.

11.Isteklerimizi kosulsuz benimser.

12.Bir sorunu birlikte ¢6zebilmek icin bizlerle tam bir bilgi
aligverisi yapar.

13.Bizlere 6diin verir.

14.Anlasmazliklarda tikanmayi gidermek icin orta bir yol
onerir.

15.Bir uzlagma saglanabilmesi i¢in bizlerle goriisiir.

16.Bizlerle anlagmazliktan kaginmaya caligir.

17 Bizlerle karsilagmaktan kaginir.

18.Kendi lehine karar c¢ikarmak igin bilgi ve becerilerini
kullanir.

19.Bizim Onerilerimize uyar.

20.Bir uzlagma saglamak i¢in pazarlik yapar.

21.Sorunun kendini ilgilendiren yoniinii siki takip eder.

22.Sorunun miimkiin olan en iyi sekilde ¢oziilebilmesi igin
tiim endiselerimizin agiga ¢ikmasina caba gosterir.

23.Hepimizce kabul edilebilecek kararlara ulagabilmek icin
bizlerle isbirligi yapar.

24 Beklentilerimizi karsilamaya ¢aba gosterir.

25.Rekabet gerektiren bir durumda giictinii kullanir.

26.Kirginligr onlemek igin bizlerle goriis ayriligim agiga
vurmaz.

27 Bizlere nahos sozler soylemekten kaginir.

28.Bir sorunun gerektigi sekilde anlasilabilmesi i¢in bizimle
calismaya caba gosterir.
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APPENDIX C

The Rahim Organizational Conflict Inventory IT1 (ROCI-II)
For Administrators

You may have incompatibilities, disagreements, or differences (i.e. conflict) with your
subordinates. Rank each of the following statements to indicate how you handle your conflict
with your subordinates. Try to recall as many recent conflict situations as possible in ranking
these statements.

There are no right or wrong answers. The response which is most characteristics of your
behavior, in a situations of conflict with your subordinates, is the best answer. Any other answer,
which may be considered as more desirable or acceptable, will simply lead to misleading
information (Please circle your responses).
5-Strongly agree
4-Agree
3-Undecided
2-Disagree
1-Strongly disagree

STATEMENTS

1-I try to investigate an issue with my subordinates to find a solution acceptable to us

2-1 generally try to satisfy the needs of my subordinates.

3-I attempt to avoid being “put on the spot” and try to keep my conflict with my subordinates to
myself

4-1 try to integrate my ideas with those of my subordinates to come up with a decision jointly.
5-1 try to work with my subordinates to find solutions to a problem which satisfy our
expectations.

6-1 usually avoid open discussions of my differences with my subordinates.

7-1 try to find a middle course to resolve an impesse

8-I use my influence to get my ideas accepted

9-I use my authority to make a decision in my favor.

10-I usually accomodate the wishes of my subordinates.

11-I give in to the wishes of my subordinates.

12-I exchange accurate information with my subordinates to solve a problem together.

13- usually allow concessions to my subordinates.

14-1 usually propose a middle ground for breaking deadlocks.

15-I negotiate with my subordinates so that a compromise can be reached.

16-I try to stay away from disagreements with my subordinates.

17-1 avoid an encounter with my subordinates.

18- use my expertise to make a decision in my favor.

19-1 often go along with the suggestions of my subordinates.

20-I use “give and take” so that a compromise can be made.

21-I am generally firm in pursuing my side of the issue.

22-1 try to bring all our concerns out in the open so that issues can be resolved in the best
possible way.

23-I colloborate with my subordinates to come up with decisions acceptable to us.

24-1 try to satisfy the expectations of my subordinates.

25-1 sometimes use my power to win a competitive situation.

26-I try to keep my disagreement with my subordinates to myself in order to avoid hard feelings.
27-1 try to avoid unpleasant exchanges with my subordinates.

28-I try to work with my subordinates for a proper understanding of a problem.
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APPENDIX D

11463
MILLI EGITIM BAKANLIGI
Arastirma, Planlama ve Koordinasyon Kurulu Bagkanlig:

Sayi :B.08.0.APK.0.03.05.01-01/ §5. 70 Joir2/2005

Konu : Arastirma Izni

S

KONYA VALILIGINE

flgi  : Ankara Valiligi If Milli Egitim Midiirliginiin 15.12.2005 tarih ve 13840 sayih
yazisl.

Orta Dogu Teknik Universitesi Egitim Bilimleri Anabilim Dali Yiksek Lisans
programi dgrencisi Siilbiye AYDIN'm “Catisma Yonetimi” konulu tez anketini I¢c Anadolu
Bolgesi illerinde (Ankara, Kirikkale, Cankiri, Yozgat, Sivas, Nigde, Kirsehir, Nevsehir,
Kayseri, Aksaray, Karaman, Konya, Eskisehir) kurulu olan Rehberlik Merkezlerinde ¢alisan
yonetici ve rehber 6gretmenlere uygulama izin talepleri incelenmistir.

Orta Dogu Teknik Universitesi Rektérld
7 sayfa 84 sorudan olusan anketin arastimact ! ; 2
: s S
sakinca goriilmemektedir. 3 ( %“Q.
Bilgilerinizi ve geregini rica ederim. K\ :

=

//Ce;iet CENGIZ

Bakan a.
Miistesar Yardimncis

EKLER 2

EK — 1 Anket (7 Sayfa)

DAGITIM _:

Ankara, Kirikkale, Cankir, Yozgat, Sivas,

Nigde, Kirsehir, Nevsehir, Kayseri, Aksaray, Sav_s:.z. KMUY g - Q"‘
Karaman, Konya Eskisehir Valiligine

Atatiirk Bulvari Nu: 98 Kizilay ~ 06650 ANKARA
' Telefon: 425 00 86 - 42533 67  Faks : 418 6401
e posta : apk @ meb.gov.tr Elektronik ag : www.meb.gov.tr
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APPENDIX E

Sayin Sulbiye Hanim,

Doktora tezimde kullanmis oldugum anketi siz de ¢alismanizda kullanabilirsiniz. Ayrica size
yardimci olabilecegim bir konu olursa bana yazabilirsiniz, memnuniyetle yardimci olurum.
Hasan Bey'e de selam ve saygilarimi iletirseniz sevinirim.

Basarilar dilerim

----- Original Message -----

From: sulbiyecebeci

To: aligumuseli@hotmail.com

Sent: Wednesday, October 19, 2005 3:56 PM

Subject: ¢atisma ydnetimi

Saymn Prof. Dr. Ali Ilker GUMUSELI. Ismim Siilbiye AYDIN CEBECi. ODTU
Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Egitim Yonetiminde yiiksek lisans
ogrencisiyim. Prof. Dr. Hasan SIMSEK ile calistyorum. “MEB’ e bagli Rehberlik ve
Arastirma Merkezlerinde calisan yoOneticilerin catigma yOnetim  stratejileri”
konusunda tez calismasi yapmayr planliyorum. Bu calismamda sizin tarafinizdan
Tiirkce’ye uyarlanan “Catisma YOnetimi Anketini” kullanmak istiyorum. Uygun
gordiigiiniiz takdirde anketinizi kullanabilir miyim? Bu konuda sizden izin istiyorum.
Uygun goriirseniz bu e-mail adresine gonderebilir misiniz? Universitenizin ve sizin
WEB sitenizden e-mail adresinize ulastim. Size acaba baska nasil ulasabilirim.
Umarim yanhis bir yol izlememisimdir. ilginiz ve yardimmiz igin simdiden cok
tesekkiir ederim.

Saygilarimla.

Siilbiye AYDIN CEBECI

Mamak Rehberlik ve Arastirma Merkezi
Tel: 03123629571

05054511054

e-mail: sulbiyecebeci@mynet.com

136



