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ABSTRACT
A NEEDS ASSESSMENT STUDY ON ENGLISH LANGUAGE NEEDS OF
THE TOUR GUIDANCE STUDENTS OF FACULTY OF APPLIED

SCIENCES AT BASKENT UNIVERSITY

EKici, Nese

M. S., Department of Educational Sciences
Supervisor: Prof. Fersun Payko¢

September 2003, 166 pages

The purpose of this study was to examine the English language needs of
Tour Guidance students of Faculty of Applied Sciences at Bagkent University by
referring to the perceptions of students, English instructors and curriculum
coordinators and to see whether there was a relationship between students’
attitude towards English language and their self ratings of learning and target
needs.

The data collection instruments used for the study were the attitude scale
and student needs assessment questionnaire administered to forty-five students,
ESP Identification Form administered to two curriculum coordinators and
English Instructor Questionnaire administered to both of the curriculum
coordinators and the three English instructors.

The descriptive analysis of the data revealed that there were both
similarities and differences among the perceptions of students, English instructors

and curriculum coordinators with respect to the learning needs and target needs
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of students. Paired-Samples T Test results indicated need for most of the skills
referring to learning and target needs. The relationship between students’ attitude
towards English language and their self ratings of learning and target needs came
up to be of different values for the seven subdimensions of attitude.

On the basis of the results of the study, it is suggested that speaking,
listening and specialist vocabulary be emphasised more in order to fulfill the ESP
needs of Tour Guidance students. Applying skill based syllabus as primary and
situational and content approaches to syllabus design as subordinate is suggested
to be effective as well. Using instructional materials appealing to the

subdimensions of attitude is another suggestion presented.

Keywords: Needs assessment, ESP (English for Specific Purposes), learning

needs, target needs, program evaluation, attitude.
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BASKENT UNiVERSITESi UYGULAMALI BiLIMLER FAKULTESI
TUR REHBERLIGIi BOLUMU OGRENCILERININ INGILiZCE
BECERILERINE YONELIK iHTiYACLARININ
DEGERLENDIRILMESI:

VAKA INCELEMESI

EKici, Nese

Yiiksek Lisans, Egitim Bilimleri Boliimii
Tez Yoneticisi: Prof. Fersun Payko¢

Eyliil 2003, 166 sayfa

Bu ¢alismanm amaci Bagkent Universitesi Uygulamali Bilimler Fakiiltesi
Tur Rehberligi Boliimii 6grencilerinin Ingilizce becerilerine yonelik ihtiyaglarii
ogrenciler, Ingilizce hocalar1 ve program koordinatérlerinin algilarma dayanarak
incelemek ve bu égrenci grubunun Ingilizce’ye yonelik tutumlari ile 6zel amach
Ingilizce icinde belirlenmis olan ogrenme ve hedef alana yonelik ihtiyaclari
arasinda bir iligki olup olmadigini ortaya koymaktir.

Bu calismada kullanmilan veri toplama araclann kirk bes Ogrenciye
uygulanan tutum Olcegi ve Ogrenci ihtiyag belirleme anketi, iki program
koordinatoriine uygulanan Ozel Amaglh Ingilizce Programi Tanimlama Formu ve
hem iki program koordinatorii hem de ii¢ Ingilizce hocasina uygulanan ihtiyac
belirleme anketidir.

Tanimlayict veri analizi, Ogrenciler, Ingilizce hocalar1 ve idareciler

arasinda, Ogrencilerin Ogrenme ve hedef alana yonelik ihtiyaglarn ile ilgili



algilarda hem benzerlikler hem de farkliliklar oldugunu ortaya koymustur. Es-
Orneklem T Testi sonuglar1 6grenme ve hedef alana yonelik beceriler konusunda
ihtiyaglarin oldugu sonucunu ortaya koymustur. Korelasyon sonuclar da
ogrencilerin Ingilizce’ye yonelik tutumlari ile 6grenme ve hedef alan ihtiyaclar
arasindaki iliski degerleri agisindan, yedi alt boyutun her biri i¢in farkli olarak
ortaya ¢cikmistir.

Calismanin  sonuglarina dayanarak konugsma, dinleme ve alan
terminolojisine, Ogrencilerin 6zel amagh Ingilizce ihtiyaclarini karsilamak
amaciyla agirlik verilebilecegi Onerilmistir. Beceriye dayali programi temel alip,
icerik ve tutumsal yaklasimlari da ikincil tutarak bir program gelistirmenin de
etkili olabilecegi ifade edilmistir. Bir baska oneri de, tutum alt boyutlarina da

hitap edecek etkili 6gretim materyallerinin kullanimini saglamaktir.

Anahtar Kelimeler: Ihtiyag incelemesi, 6zel amach Ingilizce, 6grenme ihtiyaglari,

hedef alan ihtiyaclari, program degerlendirme, tutum.
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CHAPTER I

INTRODUCTION

This is a study which aims at revealing the perceptions of different
participants with respect to English language skills for specific purposes which is
Tour Guidance in this context. The study is conducted at Baskent University on
students majoring in Applied Sciences Faculty in Tour Guidance Department.

This chapter presents information on the background and purpose of the
study by clarifying the ESP (English for Specific Purposes) context at Bagkent
University for Tour Guidance students. Next, research questions are presented.

Finally, definitions of some basic terms used in this study are presented.

1.1 Background to the Study

Twentieth century led to a world of international relations with respect to different
aspects of communication; sharing information through science and technology,
communicating through commercial activities and also travelling in the world for
different reasons. Whatever the reason, the basic need came up to be an
international language. English language gained its popularity among different

languages by heading science, technology and commerce.



Hutchinson and Waters (1987) state that the expansion of scientific,
technical and economic activities in international scale after the end of the Second
World War in 1945, led to the importance of English as a result of the economic
power gained by the United States.

“As English became the accepted international language of technology
and commerce, it created a new generation of learners who knew specifically why
they were learning a language” (Hutchinson and Waters,1987,p.6). Rodgers (1969
as cited in Hutchinson and Waters,1987) expresses that developments in
educational psychology also contributed to the rise of ESP by emphasising the
central importance of the learners and their attitudes to learning. Learners were
seen to have different needs and interests, which had an important influence on
their motivation to learn and therefore on the effectiveness of their learning. This
led to the support of the development of the courses in which relevance to learners
needs and interests were of great importance.

However, identification of the needs calls for a systematic way. This
systematic way is defined as needs assessment. York (1982) defines needs
assessment as “the ordering and prioritization of community needs” (as cited in
Reviere,1996). So, two steps need to be followed in order to fulfill the aim of a
needs assessment.

Applied to language context, it may be defined as the process of
determining the needs for which a learner requires a language and arranging the

needs according to priorities.



In another definition of needs assessment, Stufflebeam, McCormick,
Brinkerhoff and Nelson point out that it is “the process of determining the things
that are necessary or useful for the fulfillment of a defensible purpose” (1985,
p-16).

Needs assessment was introduced into language teaching through the
English for Specific Purposes (ESP) movement. Hutchinson and Waters (1987)
define ESP as “an approach to language teaching, course design and materials
development in which all decisons as to context and method are based on
learners’ reason for learning”(p.19). “By the 1980s, in many parts of the world a
“needs-based philosophy” emerged in language teaching, particularly in relation
to ESP and vocationally oriented program design” (Brindley, 1984 as cited in

Richards, 2001).

1.2 Language Teaching Context at Baskent University

Baskent University has been one of the foundation universities undergoing
expansion and developments in the recent years. Although the medium of
instruction is Turkish rather than English compared to most of the other
foundation universities in Turkey, English courses are offered both at preparatory
and undergraduate levels. Students who prove that they are competent enough in
General English at the preparatory level continue their education in their academic
disciplines in their departments. Along with their departmental courses, they study

departmental English courses as well provided by the English Language School of



Baskent University. They are called departmental as a result of their ESP nature.
These courses try to serve the students’ academic disciplines. Students studying at
any department in Baskent University have to take English courses which are ESP
based.

Although there was a Vocational School for Tourism and Hotel Services
and Tour Guidance departments, undergraduate program for Tour Guidance was
put in operation in 2000-2001 Academic Year in the Faculty of Applied Sciences.
That was a result of the demand for this department in undergaduate level.
Tourism related jobs have become popular among young people due to different
reasons. Thus, it is of great importance to qualify young people with the necessary
skills and qualities.

Students studying at the Faculty of Applied Sciences, Tour Guidance
department take ESP courses in their first and second years during four semesters
which stand for four ESP courses.

All ESP courses at Bagkent University are organised and run by the
English Language School and they are obligatory. The curriculum coordinators
state that these ESP courses cater for both academic and job needs of the students.
Students in Tour Guidance department receive 6 hours of English instruction a
week during all those four ESP courses. Each course lasts 14 to 15 weeks. Each of
these four courses have three main components. ESP reading, EAP writing and
grammar. During their first two ESP courses they deal with a published textbook
called English for International Tourism. Along with this book they study a

writing booklet prepared by Curriculum Development Unit (CDU) at Bagskent
4



University and Grammar Dimensions 4. The booklet and Grammar Dimensions 4
are studied in their second year as well. However, as ESP reading they study a
reading booklet prepared by the CDU. In-house materials are developed as well
for the sake of supporting the courses, to achieve objectives especially when it’s
not possible to teach through a published ESP coursebook. Reading, speaking and
vocabulary materials are stated to be developed to revise and develop students’
language skills.

Evaluation tools used in order to assess the students’ performance are
stated to be written midterm and final exam and an oral exam in a format of
presentation evaluation for both freshman and sophomore classes. The evaluation
tools are stated to cover the stated objectives moderately rather than fully. That is
because listening skill is not evaluated during freshman although it is practiced
during the classes.

English instructors teaching ESP do not to have any special training or
instruction before being required to teach those ESP courses. Some of those ESP
instructors have some other duties than teaching such as working for the Testing
and Curriculum Development Units. Curriculum coordinators of freshman and
sophomore ESP programmes for Tour Guidance express that ESP teachers work
in collaboration with the subject lecturers at Baskent University. The goals and
objectives are determined according to the feedback received from the department

of the students.



The two curriculum coordinators state that there is an ESP materials
project going on in the institution for Tour Guidance, which is constant revision of
materials, coursebooks and objectives.

Thus, the results of this study will be an aid to the Curriculum
Development Unit of English Language School of Baskent University (ELSBU)
in deciding on the needs of tour guidance students and improving the already

existing program to better meet the needs of those students.

1.3 Purpose of the Study

Observing the growth of tourism sector in Turkey, it becomes apparent
that there is a great need for the ones who are involved in this industry to be
competent in terms of especially English language. That is a result of the fact that
English language has become the means of communication among nations other
than English or American as well.

Foreign language courses have been a part of the curricula of different
educational institutions in Turkey for many years. Especially, English, as a result
of its accommodating the quality of being international, has become the language
offered the most. Depending on the mission of the educational institutions,
different branches of English language such as General English, English for

Specific Purposes or EFL courses are offered.



Tour Guidance is a field of work which requires language skills in order to
enabling the professionals work with confidence. Each of the skills which may be
required, reading, writing, listening and speaking may be of different value in
terms of their use in that specific field in order to enable students function
effectively in their workplaces and academic environment.

As ESP courses are mainly designed to equip the students with the
language skills which will allow them to function in the target situation or work
domain, one step in needs assessment appears to be finding out what the target
situation or work domain requires. Hutchinson and Waters (1987) make a
distinction between target needs, what the learner needs to do in the target
situation, and the learning needs, what the learner needs to do in order to learn.
Mackay and Mountford (1978) divide needs of students studying ESP into two
categories which are academic needs and job needs. Job needs and target needs
refer to the same type of need and academic and learning needs refer to the same
type of need. Target needs cannot be fulfiled without satisfying learning needs.
So, learning needs appear to be a prerequisite for the target needs’ to be fulfilled.

The study aims at collecting data about the ESP needs of Tour Guidance,
freshman and sophomore students in 2002-2003 Academic Year. This study, aims
at examining the perceptions of different sources; namely students’, English
language instructors’ and curriculum coordinators’, regarding the needs of
students’ English language skills. By comparing the results of importance

attached to each skill by students and the results of students’ own rating of their



competence level of the items, whether or not there is a need for those skills is
tried to be revealed.

Rodgers (1969 as cited in Hutchinson and Waters,1987) expresses that
developments in educational psychology also contributed to the rise of ESP by
emphasising the central importance of the learners and their attitudes to learning.
Learners were seen to have different needs and interests, which had an important
influence on their motivation to learn and therefore on the effectiveness of their
learning. To get an idea about students’ attitude toward English language and to
see whether there was any relationship between their attitude and perceived needs
constituted another dimension of the study.

The foci of this study were both the target needs and learning needs for the
ESP program which is implemented during the first two years of the program. The
ESP program applied in the first two years flows in a continuum. This needs
assessment study will be useful in improving the already existing curriculum or
designing a new needs-based curriculum and choosing more appropriate

curricular elements for the ESP classes for Tour Guidance Department.

1.3.1 Research Questions

The purpose of the study was to conduct a needs assessment revealing ESP
needs of Tour Guidance students. The following are the research questions this

study sought to address:



1. What are the perceptions of Tour Guidance students regarding the reasons

for their learning English?

2. What are the perceptions of students regarding the importance of the
subskills of the four skills (speaking, listening, reading, writing) referring
to learning needs?

2.1 What are the perceptions of students regarding the importance of the
subskills of the speaking skill referring to learning needs?
2.2 What are the perceptions of students regarding the importance of the
subskills of the listening skill referring to learning needs?
2.3 What are the perceptions of students regarding the importance of the
subskills of the reading skill referring to learning needs?
2.4 What are the perceptions of students regarding the importance of the
subskills of the writing skill referring to learning needs?

3. What are the perceptions of students regarding the importance of the four
skills (speaking, listening, reading, writing) referring to target needs?

3.1 What are the perceptions of students regarding the importance of the
subskills of the speaking skill referring to target needs?

3.2 What are the perceptions of students regarding the importance of the
subskills of the listening skill referring to target needs?

3.3 What are the perceptions of students regarding the importance of the
subskills of the reading skill referring to target needs?

3.4 What are the perceptions of students regarding the importance of the

subskills of the writing skill referring to target needs?
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4. What are the perceptions of English instructors regarding the reasons for
students’ learning English?

5. What are the perceptions of English instructors regarding the importance
of the subskills of the four skills (speaking, listening, reading, writing)
referring to learning needs?

5.1 What are the perceptions of English instructors regarding the
importance of the subskills of the speaking skill referring to learning
needs?

5.2 What are the perceptions of English instructors regarding the
importance of the subskills of the listening skill referring to learning
needs?

5.3 What are the perceptions of English instructors regarding the
importance of the subskills of the reading skill referring to learning
needs?

5.4 What are the perceptions of English instructors regarding the
importance of the subskills of the writing skill referring to learning
needs?

6. What are the perceptions of English instructors regarding the importance
of the four skills (speaking, listening, reading, writing) referring to target
needs?

6.1 What are the perceptions of English instructors regarding the
importance of the subskills of the speaking skill referring to target

needs?
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6.2 What are the perceptions of English instructors regarding the
importance of the subskills of the listening skill referring to target
needs?

6.3 What are the perceptions of English instructors regarding the
importance of the subskills of the reading skill referring to target
needs?

6.4 What are the perceptions of English instructors regarding the
importance of the subskills of the writing skill referring to target
needs?

. What are the perceptions of curriculum coordinators regarding the reasons

for students’ learning English?

. What are the perceptions of curriculum coordinators regarding the

importance of the subskills of the four skills (speaking, listening, reading,

writing) referring to learning needs?

8.1 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the speaking skill referring to learning
needs?

8.2 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the listening skill referring to learning
needs?

8.3 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the reading skill referring to learning

needs?
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8.4 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the writing skill referring to learning
needs?

. What are the perceptions of curriculum coordinators regarding the

importance of the four skills (speaking, listening, reading, writing)

referring to target needs?

9.1 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the speaking skill referring to target
needs?

9.2 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the listening skill referring to target
needs?

9.3 What are the perceptions of curriculum coordinators regarding the
importance of the subskills of the reading skill referring to target
needs?

9.4 What are the perceptions of curriculum coordinators regarding the

importance of the subskills of the writing skill referring to target

needs?

10. Which of the four skills and their subskills are needed more by students to

fulfil their learning needs?

11. Which of the four skills and their subskills are needed more by students to

fulfil their target needs?
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12.

13.

14.

15.

16.

17.

18.

What are the perceptions of freshman students with respect to the
importance of the four main skills (speaking, listening, reading, writing)
and the two fundamental areas of knowledge (translation and specialist
vocabulary)?

What are the perceptions of freshmen students with respect to the skills
and areas of knowledge ignored in the already existing ESP program?
What are the perceptions of sophomore students with respect to the
importance of the four main skills (speaking, listening, reading, writing)
and the two fundamental areas of knowledge (translation and specialist
vocabulary)?

What are the perceptions of sophomore students with respect to the skills
and areas of knowledge ignored in the already existing ESP program?
What are the perceptions of curriculum coordinators with respect to the
need for the the four main skills (speaking, listening, reading, writing) and
the two fundamental areas of knowledge (translation and specialist
vocabulary)?

What are the perceptions of curriculum coordinators with respect to the
amount put into practice for each of the four basic skills and two
fundamental areas of knowledge?

What are the perceptions of English instructors with respect to the need for
the four main skills (speaking, listening, reading, writing) and the two

fundamantal areas of knowledge (translation and specialist vocabulary)?
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19. Is there any relationship between the students’ perceptions regarding their
perceived learning and target needs and their attitude (enjoyment, anxiety,
interest, motivation, confidence, aspiration, importance) toward learning

English?

1.4 Signficance of the Study

Richards (2001) states that a needs assessment study is usually carried out for
different purposes. Collecting information regarding a specific problem that
learners are experiencing, helping to determine if an existing course adequately
addresses the needs of potential students, finding out the perceptions of related
parties regarding the skills a learner needs in order to perform a specific role such
as tour guide, identifying a change of direction that people in a reference group
feel is important and identifying a discrepancy between the perceptions about
what the students are able to do and what they need to be able to do are the main
reasons for needs assessments to be conducted.

This study aims at finding out the perceptions of related parties; namely, Tour
Guidance students, English instructors teaching ESP for Tour Guidance and
curriculum coordinators of freshman and sophomore ESP programmes for Tour
Guidance at Baskent University regarding the skills Tour Guidance students need
with respect to learning and target needs. Identifying what the Tour Guidance
students are able to do and what they need to be able to do is another concern of

this study. Smith (1989) mentions the concept of “severity of needs”. So, needs
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are not of equal importance. According to Smith (1989) severity or importance of
the need is used as a main criterion for prioritizing the needs. There are some
needs which are of great necessity and this implies the meaning of how important
they are. The concept of “importance” attached to any skill implies the meaning of
how necessary the need is.

Holding “the democratic and discrepancy philosophies” (Stufflebeam, 1977 as
cited in Brown, 1995) of needs assessment in this study, the results will be made
use of in order to recommend changes in the existing curriculum in case such a
need is identified according to the data collected from the students, ESP
instructors and curriculum coordinators. Information gathered about the learning
most desired by those groups will reflect the democratic philosophy and
discrepancies between the desired performance from the students and what they
are actually doing will reflect the discrepancy philosophy.

Hopefully, suggestions regarding the appropriate curriculum for Tour
Guidance will be put forward. The success of a needs-based ESP program cannot

be underestimated.

1.5 Definition of Terms

Clarification of the terms which will constitute the backbone of the study
is of great importance. Not to allow misunderstanding or misperception, some of

the terms need to be defined.
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Need: Need is the difference between what a learner can presently do in a
language and what he or she should be able to do.

Needs Assessment: A needs assessment is a systematic set of procedures
undertaken for the purpose of setting priorities and making decisions about
program or organizational improvement and allocation of resources. It is a
systematic process for documenting relevant needs (Reviere, 1996).

ESP (English for Specific Purposes): It is an approach to language
learning, which is based on learner need. The foundations of all ESP is the simple
question: Why does this learner need to learn a foreign language? (Hutchinson
and Waters, 1987).

Target Needs: Target needs refer to what the learner needs to do in the
target situation (work domain) (Hutchinson and Waters, 1987).

Learning Needs: They refer to what the learner needs to do in order to
learn. They show how the learner learns the language items. It refers to the skills
that he or she uses (Hutchinson and Waters, 1987).

Attitude: Thurstone’s defnition of attitude is “the intensity of positive or
negative affect for or against a psychological object. A psychological object is any
symbol, person, phrase, slogan or idea toward which people can differ as regards

positive or negative affect” (Thurstone,1946 as cited in Robert Gable, 1986, p.4).
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CHAPTER 11

REVIEW OF LITERATURE

This chapter includes a literature review on different aspects of ESP and needs
assessment. An overview to ESP courses, the characteristics and many faces of
ESP are presented in addition to needs assessment, reasons for conducting needs
assessment, steps in needs assessment and the relationship between ESP and

needs assessment.

2.1  An Overview: The Development of ESP Course

It is noticable that ESP has developed at different speeds in different
countries. Hutchinson and Waters (1987) provide us with a five stage overview of
the development of ESP. At each stage one area of activity appears to be
important. Those five stages are the concept of special language:register analysis,
rhetorical or discourse analysis, target situation analysis, skills and strategies and
learning-centered approach.

The concept of special language took place in 1960s and early 70s.
Hutchinson and Waters (1987) state that register analysis stemmed from the basic
principle that the English of Electrical Engineering constituted a specific register
different from that of Biology or of General English. It requires identifying the

grammatical and lexical features of those registers. So, the syllabus supporting
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register analysis include teaching materials consisting of those linguistic features.
The syllabus gave high priority to the language forms students would come across
in their Science studies and would give low priority to forms they would not
come across with.

The second stage, rhetorical or discourse analysis emerged as a result of
the developments of linguistics in the world. Attention was paid to how sentences
were combined in discourse to produce meaning. Identifying the organisational
patterns in texts and specifying the linguistic means by which these patterns were
signalled was the main concern (Hutchinson and Waters, 1987).

The target situation analysis which is the third stage, aims at establishing
procedures for relating language analysis more closely to learners’ reasons for
learning. In order to enable the learners to function adequately in a target
situation, the situation in which the learners will use the language they are
learning and the target situation should be identified, an analysis of the specialized
language forms needed in that situation which is known as the procedure of needs
analysis should be carried out (Hutchinson and Waters,1987).

The fourth stage, the skills and strategies stage “considers not the language
itself but the thinking processes that underlie language use” (Hutchinson and
Waters, 1987, p.13). The principal idea behind the skill-centered approach is that
underlying all language use there are common reasoning and interpreting
processes, which, regardless of the surface forms, enable us to extract meaning
from discourse. So, the focus should be on the underlying interpretive strategies,

which enable the learners to cope with the surface forms, for example guessing
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the meaning of words from context, using visual layout to determine the type of
text,etc.

The aforementioned stages are all based on the descriptions of language
use. The fifth stage, however, engages with language learning. It holds the
assumption that a truly valid approach to ESP must be based on an understanding

of the processes of language learning.

2.2 ESP Characteristics

Hutchinson and Waters (1987) state that ESP must be seen as an approach
not a product. ESP is not a particular kind of language or methodology, nor does
it consist of a particular type of teaching material. But this whole analysis derives
from an initial identified need on the part of the learner to learn a language. ESP,
then is an approach to language teaching in which all decisions as to content and
method are based on the learner’s reason for learning.

Johns and Dudley-Evans (1991) note that ESP requires the careful
research and design of pedagogical materials and activities for an identifiable
group of learners within a specific learning context. Strevens (1988 as cited in
Johns and Dudley-Evans, 1991) provides a list of characteristics of ESP. He states
that in order to define ESP there is a need to distinguish between four absolute
and two variable characteristics. According to absolute characteristics, ESP
consists of English language teaching which is “designed to meet specified needs

of the learner; it is related in content (i.e.., in themes and topics) to particular
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disciplines, occupations and activities; and it is centered on the language
appropriate to these activities in syntax, lexis, discourse, semantics, etc. And
analysis of this discourse and it is in contrast with General English” (Strevens,
1988 as cited in Johns and Dudley-Evans, 1991, p.298).

According to variable characteristics, ESP may be, but is not necessarily
“restricted as to the language skills to be learned (e.g. reading only) and it is not
taught according to any pre-ordained methodology” (Strevens, 1988 as cited in

Johns and Dudley-Evans, 1991, p.298).

2.3 The Many Faces of ESP

There have been a number of attempts to draw up a classification for the
different branches of ESP. However, in any classification, English for Specific
Purposes is stated to have two main branches which are English for Academic
Purposes and English for Occupational Purposes. One such classification has
been developed by Strevens (1977 as cited in Johns, 1991, p.71) as shown in

Figure 2.3.1.
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Figure 2.3.1 Subcategories of ESP

2.4 Need and Needs Assessment

It is possible to come across with different definitions of need and needs

assessment in literature. Reviere (1996) defines need as a gap between real and
21



ideal conditions- that is both acknowledged by community values and potentially
amenable to change. This definition has three parts. First, a gap must exist
between the real and the ideal conditions in a community. Differences will always
exist, and individuals will always be arranged on a continuum from more to less
needy. Nonetheless, narrowing the gap is a positive goal.Second, this gap must be
perceived and acknowledged as a need by a community.

Reviere (1996) states that few, if any, communities have only one
consistent and recognizable set of values. Many agencies and organisations,
however, assume that they can and do make life “better” for their clients. One
task of a needs assessment is to check this assumption, ensuring that all involved
groups agree on the direction in which to move to achieve improvement. Third,
the gap must be amenable to change; needs must be potentially satisfiable.

York (1982) stated simply that “needs assessment is a measure of
how much of what is needed” (as cited in Reviere, p.6).

Berwick (1996) considers need as a gap or measurable discrepancy in
what learners need and what they receive in language programs. He defines gap as
the inconsistency between the target situation and the present situation.
Determining the learners’ needs in order to achieve the desired target situation is
seen as the target of any needs assessment process.

Needs assessment is “a systematic process of collection and analysis as
inputs into resource allocation decisions with a view to discovering and
identifying goods and services the community is lacking in relation to the

generally accepted standards, and for which there exists some consensus as to the
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community’s responsibility for their provision” (United Way of America as cited
in Reviere, 1986, p.6).

Kaufman and English (1979 as cited in Soriano, 1995) describe needs
assessment in a way that reflects complexity. They call it a tool which leads to
determining valid and useful problems which are philosophically as well as
practically sound. It is possible to conclude that needs assessment enables us to
obtain valid and reliable information which help us to better target our services
and efforts.

If a needs assessment is done well, it should lead to actions that will

directly benefit those with the needs.

2.5 Four Philosophies of Needs Analysis

According to Stufflebeam (1977 as cited in Brown,1995), four divergent
philosophies can arise in a needs analysis: the democratic, the analytic, the
diagnostic and the discrepancy. The importance of such philosophies lies in the
fact that they will affect the types of information that will be gathered.

The democratic philosophy is one in which a need is defined as any
change that is desired by a majority of the group involved. Whether this group
consisted of the students themselves, their teachers, program administrators, or the
owners of a private school, the democratic philosophy would lead to a needs
analysis that would gather information about the learning most desired by the

chosen groups (Brown, 1995).
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In the analytic philosophy a need is whatever the students will naturally
learn next based on what is known about them and the learning processes
involved: that is the students are at stage X in their language development, and
they next need to learn X+1 or whatever is next in the hierarchy of language
development.

A diagnostic philosophy proposes that a need is anything that would prove
harmful if it was missing (Brown,1995).

Finally, the discrepancy philosophy which constitutes the base of this study, is
one in which needs are viewed as differences or discrepancies, between a desired
performance from the students and what they are actually doing. The discrepancy
or gap model is the most straightforward and widely used, especially in education
(McKillip,1987). “The model emphasizes normative expectations and involves
three phases:

(1) goal setting, identifying what ought to be;

(2) performance measurement, determining what is;

(3) discrepancy identification, ordering differences between what ought to be

and what is” (McKillip,1987,p.20).

This study held the democratic and discrepancy philosophies by referring to
perceptions of different sources such as the students, English instructors and
administrators. By revealing the discrepancy between the students’ needs and
their self-rating with respect to their competence, discrepancy philosophy has

been assumed.
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2.6 Necessity for Needs Assessments

The most common reasons for needs assessments to be conducted according
to Soriano (1995) are “justification for funding, regulations or laws that mandate
needs assessments, resource allocation and decision-making —determining the best
use of the limited resources and as part of program evaluations” (p.XV).

Richards (2001) states that needs assesment in language teaching can be used
for a number of different purposes, for example:

e “To find out what language skills a learner needs in order to perform a
particular role, such as sales manager, tour guide or university student

e To help determine if an existing course adequately addresses the needs
of potential students

¢ To determine which students from a group are most in need of training
in particular language skills

e To identify a change of direction that people in a reference group feel
is important

e To identify a gap between what students are able to do and what they
need to be able to do

e To collect information about a particular problem learners are
experiencing” (p.52)

According to Richards (2001) a needs assessment assures a flexible,

responsive curriculum rather than fixed, linear curriculum determined ahead of

time by instructors and it provides information to the instructor and learner about
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what the learner brings to the course (if done at the beginning), what has been
accomplished (if done during the course), and what the learner wants and needs to
know next.

Reviere (1996) states that needs assessments are tools designed to identify
what a particular group of persons lacks to achieve more satisfactory lives. Formal
organisations must know what services and programs will adequately remediate or
solve problems. Along these same lines, agencies must know if and how well their
programs are working. In addition, because today’s population is increasingly
diverse, service providers and social scientists can no longer assume what they
have done in the past remains appropriate for their present constituency. Data
acquired from needs assessment are decisions in planning programs and allocating

resources.

2.7 Steps in Needs Assessment

There are certain kinds of models with different steps suggested for needs
assessment. To begin with, steps in needs assessment are stated as the following
by McKillip (1987):

1. Identify users and the uses of the needs assessment

2. Describe the target population and the service environment

3. Identify needs

- Describe problems

- Describe solutions
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4. Assess the importance of the needs

5. Communicate results

Richards (2001) suggests that decisions on the practical procedures involved
in collecting, organizing, analyzing and reporting the information collected be
made. He states that there needs to be a clear reason for collecting different kinds
of information and so as to ensure that only information that will actually be used
is collected.

Gravatt, Richards, and Lewis (1997, as cited in Richards, 2001) state the
following procedures which have been used in investigating the language needs of
non-English-background students at New Zealand University:

1. literature survey

2. analysis of wide range of survey questionnaires

3. contact with others who had conducted similar surveys

4. interviews with teachers to determine goals

5. identification of participating departments

6. presentation of project proposal to participating departments and

identification of liaison person in each department

7. development of a pilot student and staff questionnaire

8. review of the questionnaires by colleagues

9. piloting of the questionnaires

10. selection of staff and student subjects

11. developing a schedule for collecting data

12. administration of questionnaires
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13. follow-up interviews with selected participants

14. tabulation of responses

15. analysis of responses

16. writing up of report and recommendations

The above mentioned procedures apply to this particular study except the one

suggesting follow-up interviews with selected participants.

2.8 ESP and Needs Assessment

ESP is defined as an appproach to course design which starts with the
question “Why do those learners need to learn English?”

Hutchinson and Waters (1987) state that what distinguishes ESP from
General English is not the existence of a need as such but rather an awareness of
the need. If learners, sponsors, and teachers know why the learners need English,
that awareness will have an influence on what will be acceptable as reasonable
content in the language course, and on the positive side, what potential can be
exploited. Thus, although it might appear on the surface that the ESP course is
characterised by its content (Science, Medicine, Tourism,etc.), this is, in fact, only
a secondary consequence of the primary matter of being able to specify why the
learners need English. Put briefly, it is not so much the nature of the need which
distinguishes the ESP from the General English course but rather the awareness of

a need.
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2.9 Needs Assessment Studies

A great number of needs assessment studies have been carried out in
different institutions both in Turkey and different countries.

Enginarlar (1982) conducted a needs assessment study at Middle East
Technical University in order to identify the academic needs and lacks of the
freshman students studying at social science based departments. Their needs in
writing was tried to be revealed. Freshmen students and instructors of different
social science based departments participated in the study. Students were given
comprehensive questionnaires, whereas the instructors were  interviewed.
Students’ written productions and exam papers were examined as well. The types
of activities required in writing and the difficulties students encountered related to
writing skill were revealed. The effectiveness of the program at the Preparatory
School was evaluated and an important degree of discrepancy between the
students’ needs when writing and the writing instruction provided in the
preparatory school was identified. Recommendations for syllabus design of the
writing component of the instruction at the Preparatory School were made.

Elkili¢c (1994) carried out a needs assessment study in order to determine
the English language needs of the students in the Faculty of Veterinary Medicine
at Selcuk University. Students, subject specialists and English instructors were
given questionnaires. The results revealed that students considered reading skill as
the most important. Listening came up to be the second important skill for the
students of Veterinary Medicine. The students, subject specialists and English

language instructors stated that reading was important in order to be able to
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understand scholarly journals, magazines and reports as well as to translate
materials from English into Turkish. Based on these results, recommendations
were put forward by the researcher aiming at improving the existing English

language curriculum at Selguk University.

Alagozlii (1994), in his study, revealed the English language skill needs of
fourth year Medical students at the Faculty of Medicine in Cumhuriyet University.
Students, teachers and administrators were data collection sources. Their
perceptions regarding students’ learning needs were identified. Questionnaire and
interview were data collection instruments. According to the study, reading and
translation came up to be the most required language skills for that group of
students due to the fact that they needed to deal with a great number of medicine-
related readings which were available only in English. The results showed that
there were differences among the perceptions of teachers, students and
administrators with respect to students’ needs. The already existing curriculum
did not fulfill the needs of the students. Recommendations for the improvement of

the curriculum were put forward.

Bastiirkmen (1998) carried out a needs assessment study in the College of
Petroleum Engineering at Kuwait University to assess the communicative
language needs of the students. She collected data from instructors and students
via structured questionnaires. Classroom observations and examinations of
student materials and samples were other tools of data collection. Perceptions of

the students and instructors regarding the importance of language skills were
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different. Students considered listening as more difficult than speaking, reading
and writing. However, the instructors considered the four skills as of the same
level of difficulty. The results of the study were used in revising the English

course.

Isik (2002) conducted a needs assessment study at Baskent University with
International Relations and Political Science students in order to find out their
needs with respect to writing skill. Students, English instructors, departmental
instructors, professionals and administrators took part in the study. The data
collection tools were questionnaire for students, structured interview with
departmental instructors, English instructors, professionals and administrators.
Written productions of students in different tasks in the English course and their
departmental courses were analyzed as well. Some recommendations were put
forward with respect to syllabus development and methodology in order to fulfill

the needs of the students with respect to their writing skill.

Edwards (2000) carried out a needs assessment study to identify the
language needs of the German bankers in order to design an ESP course for the
bank personnel. Four skills were explored. Interview with the director of the
bank’s language department was conducted and a questionnaire was given to the
participants of the course to reveal the institutional and personal objectives.
Students’ past learning experience could be reflected through the questionnaire as

well. Especially writing and specialist vocabulary in banking came up to be
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specific needs. An ESP course was designed and guidelines for teaching method

were set.

Chan (2001) conducted a research on English language needs of students
at Hong Kong Polytechnic University. Students’ perceptions with respect to their
needs and wants, their self ratings of their competence in academic and
professional domain were revealed. Their opinions were compared with those of
their English instructors. A survey of 701 tertiary learners and 47 English
instructors at the university was conducted. There was consistency regarding the
responses of teachers and students. The cosistency was interpreted as the students
being able to state their opinions on various skills and being conscious in terms of

their competence.

Thus, literature reveals that systematic needs assessments are necessary in
order to examine the skills which are needed by a group of learners through
different data collection instruments from different sources. The results of such
studies lead to useful decisions regarding the improvement of basic curricular

elements.
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CHAPTER 111

METHOD

In this chapter, first the overall design of the study is presented. The
participants of the study and the development of the data collection instruments
are explored. Finally, administration of data collection instruments and data

analysis methods are presented.

3.1 Overall Design of the Study

The purpose of this study was to reveal the importance attached to the four
main skills (speaking, listening, reading, writing) by students, English instructors
and curriculum coordinators with respect to target needs and learning needs. The
relationship between students’ attitude toward English language (enjoyment,
anxiety, interest,motivation, confidence, aspiration, importance) and their

perceived learning and target needs were revealed.

Both qualitative and quantitative data were collected through the
questionnaires for students, ESP instructors and curriculum coordinators. Students
were administered an attitude scale and a needs assessment questionnaire. English

instructors and curriculum coordinators were administered a needs assessment
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questionnaire. The curriculum coordinators were administered an ESP Program

Identification Form as well.

The design was based on three data sources who were the students, the

ESP instructors and curriculum coordinators. Their perceptions regarding the ESP

target needs and learning needs of Tour Guidance students formed the backbone

of the study.
CONTEXT ANALYSIS
v
DATA COLLECTION
PARTICIPANTS INSTRUMENTS
Students Needs Assessment

Students (n=45)

Questionnaire (target needs+learning
needs)

Attitude scale

English Instructors (n=3)

English Instructor Questionnaire (target
needs+learning needs)

Curriculum coordinators (n=2)

English Instructor Questionnaire (target
needs+learning needs)

ESP Program Identification Form

|

ANALYSIS OF THE DATA

v

RECOMMENDATIONS

Figure 3.1.1 Overall Design of the Case Study
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3.2 Participants

Three groups were involved in this study. As this study deals with
students’ perceptions regarding their own English language needs and the
perceptions of students’ needs from English instructors’ and curriculum
coordinators’ point of view, triangulation was achieved with respect to data

collection sources.

3.2.1 The Students

The first group consisted of fourty-five students studying at Tour
Guidance Department at Bagkent University. Twenty-three out of 45 students
were freshmen and 22 out of 45 students were sophomores. Total number of the
students studying at this department as freshmen and sophomores were 45 in
2002-2003 Academic Year. As the number was not so high, there was no need for
selection of participants who would be administered questionnaires.So, the whole
student population was involved in the study. As ESP courses are being studied by
first and second year students, they were chosen as the source. Thirty of the
students were females and 15 of them were males. Their ages ranged from 18 to
26. Thirty-eight out of 45 students attended the Preparatory School at Baskent
University. Seven out of 45 students did not attend the Preparatory School at
Baskent University. Twelve out of 38 students attended B stream, whereas 26 of

them attended C Stream. Sixteen of those who attended Preparatory School scored
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a grade between 60-70, 13 of them scored between 71-85 and 9 of them scored
between 86-100. Both the freshmen and sophomores were administered the same
questionnaire. They were given the questionnaire in the second term in 2002-2003
Academic Year. By then they were already familiar with the ESP courses they

were taking.

3.2.2 The English (ESP) Instructors

The second group consisted of 3 English instructors who were teaching
English for Tour Guidance for at least one year. The most experienced one in
terms of teaching English for Tour Guidance had an experience of three years.
Two of those instructors were teaching English for Tour Guidance at Vocational
School of Bagkent University with different instructional materials. However, as a
result of their valuable experience, they were administered the questionnaire as

well.

3.2.3 The Curriculum Coordinators

The third group consisted of the curriculum coordinators of the ESP
Program students were studying. They were involved in the teaching process as
well. They were teaching English for Tour Guidance. So, they may be considered

both instructors and curriculum coordinators. One of the coordinators had the
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experience of six months and the other one had the experience of one and a half

year one and a half year as curriculum coordinators for Tour Guidance.

3.3 Data Collection Instruments

In this study four data collection instruments were employed: An ESP
Program Identification Form was administered to curriculum coordinators, a
questionnaire to English language instructors and curriculum coordinators was
administered and an attitude scale and a needs assessment questionnaire were

administered to students.

3.3.1 ESP Program Identification Form

At the beginning of the second term, curriculum coordinators were given
an ESP Program Identification Form (See Appendix A) which was adapted from
the Identification Form by R. Mackay, 1978. Some items were excluded from the
form, whereas some adittions were also made in order to appeal to the context of
this study. The aim of the Identification Form was both to identify the nature of
the ESP courses for Tour Guidance at Bagkent University and to find out the
perceptions of the curriculum coordinators with respect to the ESP courses in
more general terms. It consisted of 31 questions some of which were open-ended

and some of which were choice-based.
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3.3.2 English Instructor Questionnaire

The questionnaire which was distributed to English instructors and
curriculum coordinators (See Appendix B) was a part of the needs assessment

questionnaire administered to students. It consisted of three main parts.

Learning needs and target needs parts which involved a five—point Likert
scale aimed at finding out the perceptions of English instructors regarding the

importance of the four main skills and subskills.

The first part, learning needs part included 55 items, 14 of which were
speaking based, 13 of which were listening based, 17 of which were reading based
and 11 of which were writing based. The scale consisted of the following
descriptors: 1: Unimportant, 2: Of little importance, 3: Moderately important, 4:

Important and 5: Very important.

Second part, target needs part, consisted of 64 items, 15 of which were
related to the speaking skill, 13 of which were related to the listening skill, 21 of
which were related to the reading skill and 15 of which were related to the writing
skill. The scale consisted of the following descriptors: 1: Unimportant, 2: Of little

importance, 3: Moderately important, 4: Important and 5: Very important.

The third part consisted of a section which asked for the opinion of the
instructors regarding the importance of the four main skills (speaking, listening,
reading, writing) and two fundamental areas of knowledge (translation, specialist

vocabulary). They were asked to rank the skills according to their importance.
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All of the items in this questionnaire were the same as the items included
in the student needs assessment questionnaire. One of the curriculum

coordinators’opinion was taken for the sake of content and face validity check.

3.3.3 Attitude Scale for Students

In order to see whether there was any relationship between student-
perceieved learning needs and target needs and their attitude toward English, an
attitude scale (See Appendix C) was first administered to the students. This
independent variable was assessed by the instrument developed by
Kiigiikstileymanoglu (1997) and then revised by Berberoglu (2001). It consisted
of 30 items. Berberoglu (2001), as part of factor analysis, ran a varimax rotation
of the questionnaire and the results indicated that the scale was multidimensional
with seven factors. “When item factors were evaluated closely, it was observed
that the first factor clustered the items related to enjoyment in learning English,
the second factor clustered the items related to anxiety in learning English, the
third factor clustered the items related to interest in learning English, the fourth
factor clustered the items related to motivation in learning English, the fifth factor
clustered the items related to confidence, the sixth factor clusterd the items related
to aspiration to learn and use English, and finally the seventh factor clustered the

items related to importance of English” (Berberoglu, 2001,p.24).
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Some items were loaded on more than one factor. As a result of this
varimax rotation, the questionnaire was accepted to consist of seven
subdimensions and the questions were grouped according to those subdimensions

when checking the correlation coefficient alpha.

The instrument was not piloted for this study but expert opinion was
taken. Berberoglu (2001), who piloted the instrument, had a Cronbach alpha
reliability estimate of 0.90 for the whole attitude scale. In this scale indicative
items were coded as 5 for the ‘Completely Agree’, 4 for the ‘Agree’, 3 for the
‘Undecided’, 2 for the ‘Disagree’, and 1 for the ‘Completely Disagree’
alternatives. For the contraindicative items this scoring was reversed. So, a high
score indicates positive attitude in the subdimension, whereas a low score

indicates negative attitude.

The Cronbach alpha reliability estimate was 0.85 for the attitude scale

after the administration of the attitude scale for this particular study.

3.3.4 Student Needs Assessment Questionnaire

This questionnaire (See Appendix D) was designed in a form that both
qualitative and quantitative data were collected. The students’ needs assessment
questionnaire consisted of four parts. The first part aimed at collecting personal
information from the students regarding their English language background and

their perceptions regarding the necessity of English for their future and the
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reasons why they consider it to be important. Whether or not they liked English

was another question an answer for which was required from the students.

The second part consisted of a two-scale format. One of the 5 point Likert
scale aimed at finding out the perceptions of the students regarding the importance
of the learning needs which consisted of 55 items related to the four skills. The
other five point Likert scale required the students to rate themselves with respect
to the items included in the learning needs. Learning needs part included 55 items,
14 of which were speaking based, 13 of which were listening based, 17 of which
were reading based and 11 of which were writing based. The importance scale
consisted of the following descriptors: 1: Unimportant, 2: Of little importance, 3:
Moderately important, 4: Important and 5: Very important. The rating scale
consisted of the following descriptors: 1: Extremely poor, 2: Below average, 3:

Average, 4: Above average, 5: Excellent.

In the third part, students were asked to rank basic skills besides
translation and specialist vocabulary from 1 to 6. They were also asked a question
the aim of which was to evaluate the already existing program with respect to the
skills. The perception of students with respect to ignorance of any of those skills

in the existing program was examined.

The fourth part of the questionnaire consisted of a two-scale format. One
of the 5 point Likert scale aimed at finding out the perceptions of the students
regarding the importance of the target needs which consisted of 64 items related

to the four skills. The other five point likert scale required the students to rate
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themselves with respect to the items included in the target needs. Target needs
part included 64 items, 15 of which were a part of the speaking skill, 13 of which
were a part of the listening skill, 21 of which were a part of reading skill and 15 of
which were a part of writing skill. The scale consisted of the following
descriptors: 1: Unimportant, 2: Of little importance, 3: Moderately important, 4:
Important and 5: Very important. The rating scale consisted of the following
descriptors: 1: Extremely poor, 2: Below average, 3: Average, 4: Above average,

5: Excellent.

3.3.4.1 Translation of the Student Needs Assessment Questionnaire

The questionnaire items were designed by the researcher after revealing

the target needs and learning needs for ESP through the course descriptions in
their department, library research and internet search. The content of the
questionnaire was checked with two instructors at Baskent University. The target
needs part was checked with an academic at the Vocational School for Tour
Guidance and who also had Tour Guidance experience. The learning needs part
was checked with an ELT expert and Assistant Director at English Language
School of Bagkent University. Necessary omissions and additions were made

accordingly.

The original version of the students’ needs assessment questionnaire was
prepared in English (See Appendix E). In order to be able to administer it to

students, it needed to be translated into Turkish. That was to avoid the fact that
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students would not be able to understand every word in the questionnaire so they
would have difficulty in providing reliable data. With the assistance of a graduate
student in M.A. program at Translation and Interpretation Department at
Hacettepe University, the questionnaire was translated into Turkish. The
researcher translated it into Turkish as well. The two versions were compared and
a new one was formed. Afterwards, it was back-translated. No problem was faced

during the translation process.

3.3.4.2 Piloting of the Student Needs Assessment Questionnaire

After the completion of the translation process, the student needs
assessment questionnaire was piloted on 19 students, 7 of who were freshmen and
12 of who were sophomores studying at Vocational School of Tour Guidance at
Baskent University. It was an advantage for the researcher to have been able to
include another group of Tour Guidance students during the piloting. Students
were reminded of the fact that it was possible for them to ask about any item
unclear to them. The piloting session was very beneficial. There were slight

changes in the wording of some items.

3.3.4.3 Reliabilty of the Student Needs Assessment Questionnaire

The reliability coefficient of each item and of each subskill of target and
learning needs were calculated for the student needs assessment questionnaire.

The reliability coefficient of the questionnaire after piloting ranged from .75 to
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.97 . The reliability coefficient for the whole questionnaire was .85. The
reliability coefficient of the student needs assessment questionnaire which was
administered to the students after the changes ranged from .80 to .97. The

reliability coefficient for the whole questionnaire was .87.

3.4 Data Collection Procedure

The whole data was collected in the Spring Semester in 2003. Firstly, the two
curriculum coordinators of the ESP program, the coordinator of ENG 165-166 and
the coordinator of ENG 265-266 received their ESP Program Identfication Forms
and each of the coordinators filled in the form for the specific ESP courses they

were responsible for planning and coordinating.

At the end of March, the ESP instructors and curriculum coordinators were
administered the questionnaire. At the end of March, the students received their
attitude scales. One week after the attitude scale, students filled in the needs
assessment questionnaire. Due to time and effort required from the students, the
two scales were administered separately. They were asked to put their initials or
just a symbol which they would write on both questionnaires so that the
researcher would not have difficulty in matching the two questionnaires for each
student. They were offered to put symbols just to avoid the fact that they would
feel themselves under pressure if they would write their names. No problem was
faced regarding this aspect. By the end of first week of April, all the data had been

collected from ENG 166 and ENG 266 students.
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3.5 Data Analysis

Both qualitative and quantitative data was obtained through the data collection

instruments in this study.

The ESP Program Identification Form Form which was filled in by the
curriculum coordinators provided some information regarding the nature of the
ESP course given to ENG 166 and 266 students. Some of the answers to the
questions in this form were utilised for clarifying the ESP context for Tour
Guidance and some of the items were used for getting the perceptions of the

curriculum coordinators.

The English Instructor questionnaire was administered to both the three
English instructors and the two curriculum coordinators who were teaching ENG
166 and 266 as well. The statistical analysis of the questionnaires were carried out
through SPSS. Frequencies and percentages for each item reflecting the learning
needs and target needs were calculated in order to have the opportunity to

compare their perceptions with the students’ perceptions.

The most detailed tool was the students’ needs assessment questionnaire.
Percentages for importance scales were calculated and descriptive analysis was
conducted. In order to examine the discrepancy between the importance of each
need and the self perceptions of the learning and target needs, paired samples T-

test was conducted.
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Correlation coefficient values for the seven subdimensions of the attitude scale
and students’ self ratings of learning needs and target needs were calculated to see

whether there was a relationship.
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CHAPTER IV

RESULTS

In this chapter, results gained from the data collection instruments are
presented. Firstly, students’ perceptions, secondly, English instructors’

perceptions and finally curriculum coordinators’ perceptions are presented.

4.1 Perceptions of Students

Perceptions of students regarding the reasons for their learning English, their
perceptions with respect to importance of learning needs and target needs are

examined.

4.1.1 Perceptions of Students Regarding the Reasons for Learning English

Thirty-eight out of 45 students stated that they liked learning English and
43 out of 45 students stated that English was necessary for them. Students were
also asked about their opinions with respect to the reasons for learning English.
(See Table 4.1.1.1). They were provided with some alternatives and they were

able to choose more than one alternative. They were also able to state some
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reasons other than the alternatives provided for learning English. The most
important reason revealed by the students was to work as a tour guide. 39 out of
45 students stated that as a reason. To be able to work with English speaking
colleagues was another reason stated by 26 students. Correspondence to be
conducted in English was another reason stated by 22 of the students. Written or
printed materials’ being connected with the job being English and conveying
information or instructions from English language sources to non-English/English
speakers were stated by 20 students each. Having to follow training courses in
English received the least frequency. Fourteen out of 45 students stated that as a

reason.

Table 4.1.1.1 Students’ Reasons for Learning English

Reasons f %0 N=45
The main language of the job | 39 87%

is English

To work with English | 26 57%

speaking colleagues

Some/most/all 22 49%

correspondence has to be
conducted in English

Some/most/all of the written | 20 44%
or printed materials

connected with the job are in

English

To convey information or | 20 44%

instructions from English
language sources to non-
English/English speakers

To follow training courses | 14 31%
conducted in English
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Other reasons stated by some of the students were English being a
universal language and having to communicate with other people all over the

world.

“Working not only in tourism sector but also in other sectors require
English” was stated as another reason. In order to exploit the original versions of
printed or audio materials and working as an academician were stated as other

reasons.

4.1.2 Perceptions of Students Regarding the Importance of Items Referring

to Speaking SKkill as Learning Needs

Perceptions of students regarding the importance of the subskills of speaking
referring to learning needs are presented. Table 4.1.2.1 shows the percentages of

students attaching importance to each item in speaking skill as learning needs.

The range of means of items in table rated according to their importance are
4.71-3.76. The subskills with highest importance were producing correct
pronunciation (100%), answering questions (97.8%), expressing oneself (93.4%),
solving problems (93.3%), asking questions (84.5%) and reacting to speech and
lecture (88.9%). The subskills with the lowest importance were describing

(62.2%) and criticising (66.7%).
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Table 4.1.2.1 Importance of Subskills of Speaking Regarded as Learning Needs

by Students (in Percentages and Means)
Degree of importance

1 2 3 4 5 Mean N
- - 15,6 356 48.9 433 45

Asking questions

Answering questions - 22 378 60 458 45

- 6.7 156 77.8 471 45

Expressing oneself

- - 89 556 356 4.27 45

Summarising

- 4.4 333 444 178 3.76 45

Describing

Comparing-contrasting - 6.7 20 489 244 391 45

- - 6.7 40 53.3 447 45

Solving problems

- 2.2 13.3 422 42.2 4.25 45

Reasoning

- 44 89 489 378 420 45

Making presentations

- 44 289 46.7 20 3.82 45

Criticising

Reacting to speech and lecture - 22 89 422 467 434 45

Producing correct pronunciation- - - 422 5738 458 45

- - 222 311 467 4.25 45

Wording quickly

Using appropriate intonation - 44 20 422 333 4.05 45

and stress patterns

1: Unimportant, 2: Of little importance, 3: Moderately important, 4: Important, 5:

Very important
4.1.3 Perceptions of Students Regarding the Importance of Items Referring

to Listening SKill as Learning Needs

Perceptions of students regarding the importance of the subskills of listening
referring to learning needs are presented. Table 4.1.3.1 shows the percentages of

students attaching importance to each item in listening skill as learning needs.
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Table 4.1.3.1 Importance of Subskills of Listening Regarded as Learning Needs
by Students (in Percentages and Means)
Degree of importance

1 2 3 4 5 Mean N

Obtaining gist - - 22 422 556 454 45
Obtaining specific information - - - 422 578 4.58 45
Listening for summarising - - 44 533 422 4.38 45
Listening for taking notes 22 8.9 13.3 422 333 396 45
Listening for translating 44 6.7 17.8 333 37.8 3.94 45
Recognising language structure - 11.1 22.2 333 333 3.89 45
Understanding complex sentences 2.2 - 15.6 51.1 31.1 4.09 45
Deducing the meaning of 2.2 - 13.3 37.8 46.7 4.27 45
or word groups

Evaluating the importance of information - 4.4 222 556 17.8 3.87 45
Extracting the information not explicitly stated - 2.2 13.3 444 40 4.22 45
Recognising the speaker’s attitude - 8.9 17.8 37.8 35.6 4.00 45
Listening for discriminating intonation and - 6.7 13.3 422 378 4.11 45
stress patterns

Recognising speech organisation patterns - 2.2 289 356 333 4.00 45

(lecture, announcement, etc.)

The range of means of items in table are 4.58-3.87. The subskills with the
highest importance were obtaining specific information (100%), obtaining gist
(97.8%), listening for summarising (95.5%), deducing the meaning of unfamiliar
words or word groups (84.5%) and extracting the information not explicitly stated
(84.4%). The subskills with the lowest importance were evaluating the importance

of information (73.4%) and recognising language structure (66.6%).
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4.1.4 Perceptions of Students Regarding the Importance of Items Referring

to Reading SKkill as Learning Needs

Perceptions of students regarding the importance of subskills of reading

referring to learning needs are presented. Table 4.1.4.1 shows the percentages of

Table 4.1.4.1 Importance of Subskills of Reading Regarded as Learning Needs

by Students (in Percentages and Means)
Degree of importance

1 2 3 4 5 Mean N
Prediciting - 22 178 556 244 4.02 45
Scanning 2.2 6.7 156 422 333 398 45
Skimming 4.4 - 20 444  31.1 398 45
Reading intensively - - 17.8 37.8 444 427 45
Guessing the meaning of unknown 2.2 22 22 311 622 449 45
words from context
Referencing (focusing on pronons, 22 22 333 40 22.2 3.78 45
numbers,etc.)
Analysing - - 20 622 17.8 398 45
Synthesizing - - 31.1  46.7 222 391 45
Making inferences - - - 489 51.1 4.51 45
Reading for note-taking 8.9 11.1 20 444 15.6 3.47 45
Identifying main ideas - - 8.9 40 51.1 4.42 45
Finding supporting ideas - 22 133 489 356 4.18 45
Paraphrasing 2.2 22 178 20 57.8 4.29 45
Summarising - 22 15.6 444 37.8 4.18 45
Transferring information - 22 89 40 48.9 4.36 45
Responding critically - 6.7 31.1 40 20 3.75 44
Speed reading 6.7 11.1 378 222 20 3.39 44
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students attaching importance to each item in reading skill as learning needs.

The range of means of items in table are 4.51-3.39. The subskills with the
highest importance were making inferences (100%), guessing the meaning of
unknown words from context (93.3%), identifying main ideas (91.1%),
transferring information (88.9%) and paraphrasing (77.8%). The subskills with the
lowest importance were speed-reading (42.2%) and reading for note-taking

(60%).

4.1.5 Perceptions of Students Regarding the Importance of Items Referring

to Writing Skill as Learning Needs

Perceptions of students with respect to the importance of the subskills of
writing referring to learning needs are examined. Table 4.1.5.1 shows the
percentages of students attaching importance to each item in writing skill as

learning needs.

The range of means of items in table are 4.67-3.85. The subskills with the
highest importance were expressing clearly (95.6%), using appropriate vocabulary
(93.3%), structuring sentences (93.3%), addressing topic (91.1%) and developing
ideas (97.8%). The subskills with the lowest importance were using correct

punctuation (66.7%) and spelling correctly (66.7%).
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Table 4.1.5.1 Importance of Subskills of Writing Regarded as Learning Needs

by Students (in Percentages and Means)

Degree of importance

1 2 3 4 5 Mean N
Structuring sentences - - 6.7 289 64.4 4.58 45
Addressing topic - - 89 289 62.2 4.54 45
Developing ideas - - 2.2 51.1 46.7 445 45
Grouping ideas - 22 15.6 444 37.8 4.18 45
Linking ideas - 2.2 11.1 31.1 55.6 440 45
Organising the product 22 - 20  26.7 51.1 4.25 45
Using appropriate vocabulary - - 6.7 289 64.4 4.58 45
Expressing clearly 2.2 - 22 20 75.6 4.67 45
Using correct punctuation 22 6.7 244 37.8 28.9 3.85 45
Spelling correctly 22 44 26.7 40 26.7 3.85 45
Adapting appropriate tone and style 22 22 133 422 40 4.16 45

4.1.6 Perceptions of Students Regarding the Importance of Items Referring

to Speaking Skill as Target Needs

Perceptions of students regarding the importance of the items of speaking

referring to target needs are examined. Table 4.1.6.1 shows the percentages of

students attaching importance to each item in speaking skill as target needs.

The range of means of items in table are 4.82-3.27. The items with the

highest importance were speaking with customers (100%), speaking with native

speakers (100%). Speaking abroad (97.8%) as linguistic context was rated high as
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well. Speaking in travel agencies (93.3%) and speaking in tour operations (91.1%)
were the physical settings which were rated high. The items with the lowest
importance were speaking in their own country (40%) and speaking in the office

(62.2%).

Table 4.1.6.1 Importance of Items for Speaking Regarded as Target Needs by
Students (in Percentages and Means)

1 2 3 4 5 Mean N
Speaking with native speakers - - - 267 733 4.74 45
With non-native speakers - 89 333 378 20 3.69 45
With colleagues 44 156 222 422 156 349 45
With customers - - - 178 822 482 45
In the office 22 156 20 422 20 3.62 45
In hotels - 22 44 378 556 447 45
In restaurants - - 20 422 378 418 45
At the airports - - 6.7 422 51.1 445 45
In banks for money matters 2.2 6.7 20 333 37.8 398 45
In travel agencies - 22 44 244 68.9 4.60 45
In tour operations - 2.2 6.7 26.7 64.4 4.54 45
In transportation contexts - - 17.8 37.8 444 4.27 45
In social settings - 6.7 13.3 422 37.8 411 45
In your own country 44 20 35.6 244 15.6 3.27 45
Abroad - - 22 20 77.8 4.76 45

1: Unimportant, 2: Of little importance, 3: Moderately important, 4: Important, 5:
Very important
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4.1.7 Perceptions of Students Regarding the Importance of Items Referring

to Listening SKill (Understanding) as Target Needs

Perceptions of students with respect to the importance of the items of
listening referring to target needs were examined. Table 4.1.7.1 shows the
percentages of students attaching importance to each item in listening skill as

target needs.

Table 4.1.7.1 Importance of Items for Listening Regarded as Target Needs by
Students (in Percentages and Means)

Degree of importance
1 2 3 4 5 Mean N

Understanding native speakers - - 22 222 756 474 45
Non-native speakers - 6.7 133 40 40 4.14 45
The radio - 11.1 244 356 289 382 45
TV programmes - 6.7 244 333 356 398 45
Announcements at different places - 22  11.1 444 422 4.27 45
Films 22 6.7 31.1 333 267 3.76 45
Presentations - - 13.3 533 333 420 45
Meetings - - 89 533 378 429 45
Conferences - - 11.1  51.1 37.8 4.27 45
Seminars - 22 156 467 35.6 416 45
Discussions - - 11.1 60 28.9 418 45
Conversations on the phone - - 6.7 422 51.1 445 45
Face-to-face conversations - - 22 267 711 469 45
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The range of means of items in Table 4.3.7.1 are 4.74-3.76. The items with
the highest importance were understanding native speakers (97.8%), face-to-face
conversations (97.8%) and conversations on the phone (93.3%). Understanding
meetings (91.1%), conferences (88.9%) and announcements at different places
(86.6%) were rated high as well. The items with the lowest importance were

understanding films (60%) and listening to the radio (64.5%).

4.1.8 Perceptions of Students Regarding the Importance of Items Referring

to Reading Skill as Target Needs

Perceptions of students regarding the importance of reading items referring
to target needs are presented. Table 4.1.8.1 shows the percentages of students

attaching importance to each item in reading skill as target needs.

The range of means of items in table are 4.42-3.60. The items with the
highest importance were reading itineraries (91.1%), business letters (84.5%),
tickets (82.2%), e-mail messages (84.4%) and fax messages (75.6%) as text types.
The items with the lowest importance were reading maps (57.8%) and reading the

minute of a meeting (66.7%).
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Table 4.1.8.1 Importance of Items for Reading Regarded as Target Needs by
Students (in Percentages and Means)

Degree of importance

1 2 3 4 5 Mean N
Academic texts - 4.4 222 422 31.1 400 45
Manuals 2.2 - 20 489 289 4.02 45
Newspapers - 2.2 20 422 356 4.11 45
Business letters 2.2 - 133 37.8 46.7 4.27 45
Fax messages - 2.2 222 356 40 4.14 45
Magazines/periodicals - 8.9 17.8 444 285 3.94 45
Reports 22 22 333 333 289 385 45
Maps 22 133 267 378 20 3.60 45
E-mail messages - - 15.6 533 31.1 4.16 45
Brochures - 4.4 20 489 26.7 3.98 45
Dictionary entries - 6.7 244 51.1 17.8 3.80 45
Memos - 22 222 533 222 396 45
Instruction booklets - 2.2 20 489 289 4.05 45
Legal documents - 8.9 20 37.8 333 3.96 45
The agenda of a meeting - 2.2 267 467 244  3.94 45
The minutes of a meeting 22 111 20 489 17.8 3.69 45
Newsletters - 2.2 17.8 489 31.1 4.09 45
Catalogues - 6.7 15.6 60 17.8  3.89 45
Tickets - 2.2 15.6 40 422 422 45
Itineraries - - 8.9 40 51.1 442 45
Invoices - 89 222 378 31.1 391 45
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4.1.9 Perceptions of Students Regarding the Importance of Items Referring

to Writing Skill as Target Needs

Perceptions of students regarding the importance of items of writing
referring to target needs are presented. Table 4.1.9.1 shows the percentages of

students attaching importance to each item in writing skill as target needs.

Table 4.1.9.1 Importance of Items for Writing Regarded as Target Needs by
Students (in Percentages and Means)

Degree of importance
1 2 3 4 5 Mean N

Business letters - - 89 31.1 60 451 45
Memos - 22 156 S51.1 31.1 411 45

Minutes - 6.7 20 356 378 4.05 45
Agendas - 6.7 20 422 31.1 398 45

Notices - 44 156 46.7 333 4.09 45
E-mail messages - - 11.1 578 31.1 420 45
Fax messages - 22 244 444 289 4.00 45
Notes - 22 222 467 289 4.02 45
Reports - 44 133 40 422 420 45
Itineraries - - 13.3 31.1 55.6 442 45
Tour commentaries - - 15.6 422 422 427 45
Legal documents 2.2 11.1 17.8 333 356 3.89 45
User manuals - 44 156 422 378 414 45
Brochures - 22 156 422 40 420 45
Leaflets - 44 222 40 333 4.02 45
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The range means of items in table are 4.51-3.89. The items with the highest
importance were writing business letters (91.1%), itineraries (86.7%), tour
commentaries (84.4%), brochures (82.2%) and e-mail messages (88.9%). The
items with the lowest importance were writing legal documents (68.9%) and

writing agendas (73.3%).

4.2 Perceptions of English Instructors

Perceptions of English instructors regarding the reasons for students to
learn English and their perceptions with respect to the importance of learning

needs and target needs are examined.

4.2.1 English Instructors’ Perceptions Regarding the Reasons for Students

to Learn English

bR NI

English instructors stated “to work as a tour guide”, “most of the written or
printed materials connected with job are in English”, “they have to convey
information or instructions from English language sources to non-English/English
speakers”, “some correspondence has to be conducted in English”, “they have to

follow training courses conducted in English” as reasons for students’ necessity to

learn English.
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Another reason stated was passing the English exam to receive a certificate
for Tour Guidance which is an extension for the reason “to work as a tour guide”

above.

4.2.2 TImportance of Subskills of Speaking Regarded as Learning Needs by

English Instructors

Perceptions of English instructors regarding the importance of subskills of
speaking referring to learning needs are examined. The subskills with the highest
importance were expressing oneself, answering questions, solving problems and
reasoning. The subskill with the lowest importance was making presentations

(See Table 4.2.2.1).

4.2.3 TImportance of Subskills of Listening Regarded as Learning Needs by

English Instructors

Perceptions of English instructors regarding the importance of subskills of
listening referring to learning needs are examined. The subskills with the highest
importance were obtaining gist, obtaining specific information, listening for
translating, understanding complex sentences and recognising speaker’s attitude.
The subskills with the lowest importance were recognising language structure and

listening for summarising (See Table 4.2.3.1).
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Table 4.2.2.1 Importance of Subskills of Speaking Regarded as Learning Needs
by English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N
Asking questions - - - 2 1 3
Answering questions - - - 1 2 3
Expressing oneself - - - - 3 3
Summarising - - 1 1 1 3
Describing - - - 1 2 3
Comparing-contrasting - - 1 1 1 3
Solving problems - - - 1 2 3
Reasoning - - - 1 2 3
Making presentations - - 2 - 1 3
Criticising - - 1 2 - 3
Reacting to speech and lecture - - 1 - 2 3
Producing correct pronunciation - - 1 2 - 3
Wording quickly - - 1 1 1 3
Using appropriate intonation and stress - - 1 - 2 3
patterns

1: Unimportant, 2: Of little importance, 3: Moderately important, 4: Important, 5:
Very important
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Table 4.2.3.1 Importance of Subskills of Listening Regarded as Learning Needs
by English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N

Obtaining gist - - 1 1 1 3
Obtaining specific information - - - 3 - 3
Listening for summarising - 1 - 2 - 3
Listening for taking notes - - 2 1 - 3

Listening for translating

Recognising language structure - 2 1 - - 3
Understanding complex sentences - - 1 1 1 3
Deducing the meaning of unfamiliar words - - - 1 2 3
or word groups
Evaluating the importance of information - - 2 1 - 3
Extracting the information not explicitly stated - 1 1 - 1 3
Recognising the speaker’s attitude - 1 - - 2 3
Listening for discriminating intonation and - 1 - 1 1 3
stress patterns
Recognising speech organisation patterns - - - - 3 3

(lecture, announcement, etc.)

4.2.4 Importance of Subskills of Reading Regarded as Learning Needs by

English Instructors

Perceptions of English instructors regarding the importance of subskills of
reading referring to learning needs are examined. The subskills with the highest

importance were scanning, skimming, reading intensively, making inferences and
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transferring information. The subskill with the lowest importance was predicting

(See Table 4.2.4.1).

Table 4.2.4.1 Importance of Subskills of Reading Regarded as Learning Needs
by English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N
Prediciting - - 2 1 - 3
Scanning - - - 1 2 3
Skimming - - - 1 2 3
Reading intensively - - - 1 2 3
Guessing the meaning of unknown words - - - 1 2 3
from context
Referencing (focusing on pronons, numbers,etc.) - - 1 - 2 3
Analysing - - 1 2 - 3
Synthesizing - - 1 1 1 3
Making inferences - - - 1 2 3
Reading for note-taking - - - 2 1 3
Identifying main ideas - - - 1 2 3
Finding supporting ideas - - 1 2 - 3
Paraphrasing - - 1 2 - 3
Summarising - - - 2 1 3
Transferring information - - - 1 2 3
Responding critically - - 1 1 1 3
Speed reading - - - 2 1 3
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4.2.5 Importance of Subskills of Writing Regarded as Learning Needs by

English Instructors

Perceptions of English instructors regarding the importance of subskills of
writing referring to learning needs are examined. The subskills with the highest
importance were developing ideas, linking ideas, structuring sentences, addressing
topic and grouping ideas. The subskill with the lowest importance was using

correct punctuation (See Table 4.2.5.1).

Table 4.2.5.1 Importance of Subskills of Writing Regarded as Learning Needs
by English Instructors(in Frequencies)

Degree of importance

1 2 3 4 5 N
Structuring sentences - - 1 1 1 3
Addressing topic - - 1 1 1 3
Developing ideas - - 1 - 2 3
Grouping ideas - - 1 1 1 3
Linking ideas - - - 1 2 3
Organising the product - - - 3 - 3
Using appropriate vocabulary - - - 3 - 3
Expressing clearly - - 1 2 - 3
Using correct punctuation - 1 1 1 - 3
Spelling correctly - - 2 1 - 3
Adapting appropriate tone and style - - 1 2 - 3
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4.2.6 Importance of Items of Speaking Regarded as Target Needs by

English Instructors

Perceptions of English instructors regarding the importance of items of
speaking skill referring to target needs are examined. The items with the highest

importance were speaking with native speakers and speaking with customers.

Table 4.2.6.1 Importance of Items for Speaking Regarded as Target Needs by
English Instructors (in Frequencies)
Degree of importance

1 2 3 4 5 N
Speaking with native speakers - - - 1 2 3
With non-native speakers - - 1 1 1 3
With colleagues - 2 - - 1 3
With customers - - - 1 2 3
In the office - - 1 2 - 3
In hotels - - - 1 2 3
In restaurants - - - 2 1 3
At the airports - - - 1 2 3
In banks for money matters - - 1 2 - 3
In travel agencies - - - 1 2 3
In tour operations - - - 1 2 3
In transportation contexts - - - 2 1 3
In social settings - - - 1 2 3
In your own country - - - 1 2 3
Abroad - - - 1 2 3
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Speaking abroad and in their own country as linguistic context were rated
high as well. Speaking at the airports, in tour operations and social settings were
the physical settings which were rated high. The items with the lowest importance

were speaking with colleagues (See Table 4.2.6.1).

4.2.7 Importance of Items of Listening Regarded as Target Needs by

English Instructors

Perceptions of English instructors regarding the importance of items of
listening skill referring to target needs are presented. Table 4.2.7.1 presents the
frequencies for each of the item.

The items with the highest importance were understanding native
speakers. Understanding face-to-face conversations and conversations on the
phone were the items rated high as channel. Understanding meetings was the item
rated high as human context. The items with the lowest importance were listening

to the radio and understanding films .

4.2.8 Importance of Items of Reading Regarded as Target Needs by English
Instructors

Perceptions of English instructors regarding the importance of items of

reading skill referring to target needs are examined. The items with the highest

importance were reading business letters, brochures, catalogues and itineraries as
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text types. The items with the lowest importance were reading manuals (See Table

4.2.8.1).

Table 4.2.7.1 Importance of Items for Listening Regarded as Target Needs by
English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N
Understanding native speakers - - - 1 2 3
Non-native speakers - - 1 1 1 3
The radio 1 - 1 1 - 3
TV programmes - - 1 1 1 3
Announcements at different places - - - 2 1 3
Films - 1 1 1 - 3
Presentations - - 2 1 - 3
Meetings - - - 3 - 3
Conferences - - 1 1 1 3
Seminars - - 1 1 1 3
Discussions - - 1 1 1 3
Conversations on the phone - - - 2 1 3
Face-to-face conversations - - - - 3 3
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Table 4.2.8.1 Importance of Items for Reading Regarded as Target Needs by
English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N

Academic texts - - 1 - 2 3
Manuals 1 - 1 1 - 3
Newspapers - - 3 - - 3
Business letters - - - 1 2 3
Fax messages - - - 2 1 3
Magazines/periodicals - - 1 2 - 3
Reports - - - 3 - 3
Maps - 1 - - 2 3
E-mail messages - - 1 2 - 3
Brochures - - - 1 2 3
Dictionary entries - - 2 1 - 3
Memos - - 1 2 - 3
Instruction booklets - - 1 1 1 3
Legal documents - 1 - 1 1 3
The agenda of a meeting - - 2 1 - 3
The minutes of a meeting - - 2 1 - 3
Newsletters - - 2 - 1 3
Catalogues - - - 1 2 3
Tickets - - 1 1 1 3
Itineraries - - - 1 2 3
Invoices - - 1 1 1 3
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4.2.9 Importance of Items of Writing Regarded as Target Needs by English
Instructors
Perceptions of English instructors regarding the importance of items of
writing skill referring to target needs are examined (See Table 4.2.9.1). The items
with the highest importance were writing e-mail messages, tour commentaries,

business letters, itineraries and brochures. The item with the lowest importance

Table 4.2.9.1 Importance of Items for Writing Regarded as Target Needs by
English Instructors (in Frequencies)

Degree of importance

1 2 3 4 5 N
Business letters - - - 1 2 3
Memos - - - 3 - 3
Minutes - - 3 - B 3
Agendas - - 1 2 - 3
Notices - - 1 1 1 3
E-mail messages - - - - 3 3
Fax messages - 1 - - 2 3
Notes - - 1 2 - 3
Reports - 1 - 2 - 3
Itineraries - - - 1 2 3
Tour commentaries - - - - 3 3
Legal documents - 1 1 - 1 3
User manuals - - 2 1 - 3
Brochures - - - 1 2 3
Leaflets - - 1 1 1 3
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was writing minutes of a meeting.

4.3 Perceptions of Curriculum Coordinators

Perceptions of curriculum coordinators regarding the reasons for students to
learn English and their perceptions with respect to importance of learning needs

and target needs were examined.

4.3.1 Curriculum Coordinators’ Perceptions Regarding the Reasons for

Students to Learn English

Curriculum coordinators stated “to work as a tour guide”, “most of the
written or printed materials connected with job are in English”, “they have to
convey information or instructions from English language sources to non-
English/English speakers”, “some correspondence has to be conducted in
English”, “they have to follow training courses conducted in English” as reasons

for students’ necessity to learn English.

4.3.2 Importance of Subskills of Speaking Regarded as Learning Needs by
Curriculum Coordinators

Both of the curriculum coordinators rated asking questions, answering

questions, describing, = comparing-contrasting,  solving problems, making
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presentations, producing correct pronunciation, wording quickly and using
appropriate intonation and stress patterns as very important. These were the

subskills with the highest importance.

Both of them rated criticising and reacting to speech and lecture as
important. Curriculum coordinator one (freshman- CC1) rated expressing oneself
and reasoning as very important and curriculum coordinator two (sophomore-
CC2) as important. CC2 evaluated summarising as very important and CC1 as

moderately important. Summarising was the subskill with the lowest importance.

4.3.3 Importance of Subskills of Listening Regarded as Learning Needs by

Curriculum Coordinators

Both of the curriculum coordinators selected listening for translating,
understanding complex sentences and deducing the meaning of unfamiliar words,
as very important. Recognising speech organisation patterns and obtaining

specific information were evaluated as important by both curriculum coordinators.

CCl1 rated obtaining gist, listening for note-taking, evaluating the
importance of information, recognising the speaker’s attitude and listening for
discriminating intonation and stress patterns as very important and CC2 as

important.

CC1 evaluated listening for summarising and recognising language
structure as important, whereas CC2 as moderately important. These were the

subskills with the lowest importance.
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4.3.4 Importance of Subskills of Reading Regarded as Learning Needs by

Curriculum Coordinators

Both of the curriculum coordinators rated identifying main ideas,
transferring information and responding critically as very important. They were

the subskills with the highest importance for reading skill.

CCl rated predicting, scanning, skimming, reading intensively, guessing
the meaning of unknown words from context, prediciting, analysing, synthesizing,
making inferences, reading for note-taking, paraphrasing, speed reading as very

important, whereas CC2 as important.

CCl rated finding supporting ideas and summarising as very important,
whereas CC2 as moderately important. CC1 evaluated referencing as important,
whereas CC2 as moderately important. Referencing was the subskill with the

lowest importance.

4.3.5 Importance of Subskills of Writing Regarded as Learning Needs by
Curriculum Coordinators
Both of the curriculum coordinators rated developing ideas, organising the
product, using appropriate vocabulary, spelling correctly and adapting appropriate

tone and style as very important.

CC2 evaluated structuring sentences, addressing topic and linking ideas as

very important and CC1 as important. CC2 evaluated expressing clearly and using
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correct punctuation as very important, whereas CC1 as moderately important.
CC1 evaluated grouping ideas as important and CC2 evaluated it as moderately

important. Grouping ideas was the subskill with the lowest importance.

4.3.6 Importance of Items of Speaking Regarded as Target Needs by

Curriculum Coordinators

Both of the curiculum coordinators evaluated speaking with native
speakers, speaking with customers, speaking in hotels, speaking at the airports,
speaking in banks for money matters, speaking in travel agencies, speaking in tour
operations, speaking in social settings as very important. These were the subskills

with the highest importance.

CC2 evaluated speaking with non-native speakers, speaking in restaurants,
speaking in transportation contexts as very important and CC1 as important. CC1
evaluated speaking abroad as very important, whereas CC2 as moderately
important. CC2 evaluated speaking with colleagues and speaking in the office as
important and CC1 as moderately important. CC2 evaluated speaking in their own
country as important, whereas CC1 evaluated it of little importance. Speaking in

their own country was the item with the lowest importance.
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4.3.7 Importance of Items of Listening Regarded as Target Needs by

Curriculum Coordinators

Both of the curriculum coordinators evaluated understanding native
speakers, listening to the radio, understanding TV programmes, understanding
announcements at different places, understanding presentations, understanding
discussions, understanding conversations on the phone and understanding face-to-

face conversations as very important and understanding films as important.

CC2 evaluated understanding meetings, understanding conferences and
understanding seminars as very important and CC1 as important. CC1 evaluated
understanding non-native speakers as very important and CC2 as moderately
important. Understanding non-native speakers was the item with the lowest

importance.

4.3.8 Importance of Items of Reading Regarded as Target Needs by
Curriculum Coordinators
Both of the curriculum coordinators evaluated reading manuals, reading
newspapers, reading business letters, reading fax messages, reading magazines
and periodicals, reading maps, reading e-mail messages, reading brochures and
reading itineraries as very important. These were the items with the highest

importance.
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CCl1 evaluated reading academic texts, reading reports and reading
catalogues, reading tickets as very important, whereas CC2 evaluated it as
important. CC1 evaluated reading instruction booklets, reading legal documents,
reading newsletters and reading invoices as very important and CC2 as
moderately important. CC2 evaluated reading dictionary entries, reading memos,
reading the agenda of a meeting and reading the minutes of a meeting as
important and CC1 as moderately important. Reading dictionary entries, memos,
the agenda of a meeting and the minutes of a meeting were the items with the

lowest importance.

4.3.9 Importance of Items of Writing Regarded as Target Needs by

Curriculum Coordinators

Both of the curriculum coordinators evaluated writing business letters,
writing notices, writing itineraries, writing tour commentaries, writing brochures
and writing leaflets as very important and writing fax messages as important.

These were the items with the highest importance.

CCl evaluated writing memos, writing minutes, writing e-mail messages,
writing notes, writing reports, writing legal documents, writing user manuals and

writing agendas as very important and CC2 as moderately important.
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4.4 Learning Needs and Target Needs

The data reflecting how important students perceived learning needs and
target needs and how they rated themselves in those specific skills were further
analysed to find out how difference existed in importance given to the skills and
self-ratings. In order to see if the mean scores for the importance of the skills were
significantly different from the mean scores for self-ratings in each skill, a paired-

samples T test was used. The results are presented in tables.

4.4.1 Learning Needs for Speaking Skill

As it is observed in Table 4.4.1.1 there was a significant mean difference

between the importance given and self-ratings for all the speaking subskills. A
significant mean difference can be interpreted as a need or necessity in those skills
for those students. The difference between the ideal and the exsting rated by

students indicated need for those skills.

“Producing correct pronunciation”, ‘“reacting to speech and lecture”,
“asking questions” and “reasoning” were rated above average. “Describing” was
rated below average. “Using appropriate intonation and stress patterns”,

29 (13 29 (3 2 (13

“comparing-conrasting”, “wording quickly”, “solving problems”, “summarising”

and “making presentations” were rated average.
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Table 4.4.1.1 Means and Standard Deviation Scores of the Importance Given to
Subskills of Speaking Considered as Learning Needs and Students’ Self Ratings
of those Subskills

IMPORTANCE SELF
RATING

SPEAKING Mean SD Mean SD T-test
Asking 4.33 74 3.40 1.10 T(44)=5.83, p=.000
questions
Answering 4.58 .54 3.33 1.00 T(44)=7.66, p=.000
questions
Expressing 4.71 .59 3.38 1.01 T(44)=8.08, p=.000
oneself
Summarising 4.27 .62 3.22 1.00 T(44)=5.73, p=.000
Describing 3.76 .80 2.78 1.00 T(44)=5.40, p= .000
Comparing- 391 .85 3.05 1.09 T(44)=5.10, p=.000
contrasting
Solving 4.47 .63 3.10 1.01 T(44)=7.72, p=.000
problems
Reasoning 4.25 77 3.40 1.01 T(44)=4.94, p=.000
Making 4.20 .79 3.27 .86 T(44)=6.35, p=.000
presentations
Criticising 3.82 .81 3.02 1.08 T(44)=5.42, p=.000
Reacting to 4.33 74 3.78 1.09 T(44)=2.75, p=.009
speech and
lecture
Producing 4.58 .50 3.80 1.01 T(44)=5.63, p=.000
correct
pronunciation
Wording 4.25 .80 3.05 1.11 T(44)=6.00, p=.000
quickly
Using 4.05 .85 3.00 1.09 T(44)=5.73, p=.000
appropriate
intonation and
stress patterns

4.4.2 Learning Needs for Listening Skill

Table 4.4.2.1 shows that the mean difference is significant for all items
except for “listening for translating”. The difference between the importance
given and students’ self-rating did not reveal a need in that specific item only.
Need for the item “listening for translating” was not observed.
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Table 4.4.2.1 Means and Standard Deviation Scores of the Importance Given to
Subskills of Listening Considered as Learning Needs and Students’ Self Ratings
of those Subskills

IMPORTANCE SELF
RATING

LISTENING Mean SD Mean SD T-test

Obtaining gist 453 55 3.64 86 | T(44)=5.68, p=.000

Obtaining 4.58 .50 3.53 .76 T(44)=7.55, p=.000
specific
information

Listening for 4.38 .58 3.40 94 T(44)=5.98, p=.000
summarising

Listening for 3.96 1.02 322 1.15 T(44)=4.12, p=.001
taking notes

Listening for 3.93 1.12 349 1.08 T(44)=1.83, p=.074
translating

Recognising 3.89 1.01 3.27 .99 T(44)=3.45, p= .001
language
structure

Understanding 4.09 .82 2.96 1.07 T(44)=6.25, p=.000
complex
sentences

Deducing the 4.27 .86 3.11 1.01 T(44)=7.00, p=.000
meaning of
unfamiliar words
or word groups

Evaluating the 3.87 .76 3.29 .87 T(44)=3.41, p= .001
importance of
information

Extracting the 422 7 3.09 1.02 T(44)=7.19, p=.000
information not
explicitly stated

Recognising the 4.00 95 3.24 .99 T(44)=3.90, p=.000
speaker’s attitude

Listening for 4.11 .88 3.20 1.00 T(44)=5.00, p= .000
discriminating
intonation and
stress patterns

Recognising 4.00 .85 3.47 81 T(44)=3.79, p=". 000
speech
organisation
patterns

“Understanding complex sentences” was rated below average. All of the
items except “obtaining gist” were rated as average. “Obtaining gist” was rated

close to above average.
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4.4.3 Learning Needs for Reading SKkill

Table 4.4.3.1 indicates that only the “predicting” item does not reveal any
need because p= 0.267 > 0.05 . There was a significant mean difference between
the importance given and self-ratings for all the reading subskills.

LRI

“Predicting”, “making inferences” and “identifying main ideas” were rated

close to above average.

Table 4.4.3.1 Means and Standard Deviation Scores of the Importance Given to
Subskills of Reading Considered as Learning Needs and Students’ Self Ratings of
those Subskills

IMPORTANCE SELF
RATING

READING Mean SD Mean SD T-test
Predicting 4.02 72 3.87 .81 T(44)=1.12, p= .267
Scanning 3.98 1.00 342 .99 T(44)=3.95, p=.000
Skimming 3.98 97 3.33 .98 T(44)=3.63, p=.001
Reading 4.27 .76 3.67 .85 T(44)=4.29, p=.000
intensively
Guessing the 4.49 .85 3.24 1.03 T(44)=7.38, p=.000
meaning of
unknown words
from context
Referencing 3.78 .84 3.00 .95 T(44)=4.55, p=.000
Analysing 3.98 90 3.29 90 T(44)=4.64, p=.000
Synthesizing 391 .62 3.11 .83 T(44)=6.37, p=.000
Making 4.51 73 3.76 91 T(44)=5.30, p=.000
inferences
Reading for 3.47 Sl 3.16 1.15 T(44)=2.20, p=.033
note-taking
Identifying main | 4.42 1.16 3.76 91 T(44)=4.69, p=.000
ideas
Finding 4.18 .66 3.49 .94 T(44)=4.87, p=.000
supporting ideas
Paraphrasing 4.29 75 3.31 1.06 T(44)=5.32, p=.000
Summarising 4.18 .99 3.38 1.03 T(44)=4.28, p=.000
Transferring 4.36 78 3.33 .90 T(44)=6.50. p=.000
information
Responding 3.75 .87 3.10 1.03 T(44)=4.66, p=.000
critically
Speed reading 3.39 1.15 3.11 1.02 T(44)=1.50, p=.000
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4.4.4 Learning Needs for Writing Skill

Table 4.4.4.1 shows that the mean difference is significant between the
importance given and self-ratings for all the writing subskills. All of the items

were rated as average.

Table 4.4.4.1 Means and Standard Deviation Scores of the Importance Given to
Subskills of Writing Considered as Learning Needs and Students’ Self Ratings of
those Subskills

IMPORTANCE SELF
RATING

WRITING Mean SD Mean SD T-test
Structuring 4.58 .62 3.40 .94 T(44)=7.52, p=.000
sentences
Addressing 453 .66 3.47 .87 T(44)=7.62, p=.000
topic
Developing 4.44 .55 3.31 .79 T(44)=7.67, p=.000
ideas
Grouping ideas | 4.18 .78 3.24 .88 T(44)=5.51, p=.000
Linking ideas 440 18 3.31 .90 T(44)=7.90, p= .000
Organising the | 3.84 .95 3.33 1.07 T(44)=2.69, p=.010
product
Using 4.24 .93 3.38 91 T(44)=5.10, p=.000
appropriate
vocabulary
Expressing 4.58 .62 3.40 .86 T(44)=8.23, p=.000
clearly
Using correct 4.67 74 3.31 1.04 T(44)=9.06, p= .000
punctuation
Spelling 3.84 1.00 3.31 1.10 T(44)=2.99, p=.005
correctly
Adapting 4.16 .90 3.16 1.00 T(44)=5.95, p=.000
appropriate tone
and style
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4.4.5 Target Needs for Speaking Skill

Table 4.4.5.1 indicates that the items except speaking “with non-native
speakers”, “with colleagues”, “in the office” and “in their own country” reveal

needs. The item “speaking in their own country” revealed a negative result which

means that their self-rating was higher than the importance given to it.

Table 4.4.5.1 Means and Standard Deviation Scores of the Importance Given to
Items of Speaking Considered as Target Needs and Students’ Self Ratings of
those Items

IMPORTANCE SELF
RATING

SPEAKING Mean SD Mean SD T-test
Speaking with 4.73 45 3.02 .81 T(44)=14.08, p=.000
native speakers
With non-native | 3.69 .90 3.56 .99 T(44)= .63, p=.528
speakers
With colleagues | 3.49 1.08 3.24 1.03 T(44)=1.12, p=.269
With customers 4.82 .39 3.13 1.00 T(44)=10.67, p=.000
In the office 3.62 1.05 3.27 .96 T(44)=1.63, p=.110
In hotels 4.47 .69 3.42 .97 T(44)=5.91, p=.000
In restaurants 4.18 75 3.33 .95 T(44)=4.70, p= .000
At the airports 4.44 .62 3.40 .96 T(44)=6.11, p=.000
In banks for 3.98 1.03 3.16 1.02 T(44)=3.61, p=.001
money matters
In travel 4.60 .69 3.29 97 T(44)=8.28, p=.000
agencies
In tour 4.53 73 3.24 .93 T(44)=7.72, p=.000
operations
In transportation | 4.27 5 3.47 92 T(44)=4.16, p= .000
contexts
In social settings | 4.11 .88 3.27 .94 T(44)=4.26, p=.000
In your own 3.27 1.10 3.53 .97 T(44)=-1.27, p=.209
country
Abroad 4.76 48 3.02 .99 T(44)=10.61, p=.000
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4.4.6 Target Needs for Listening Skill

All of the items in table 4.4.6.1 indicate needs with respect to listening

skill because the mean difference between the importance given and self ratings

by students are significant for all of the items.

All of the items except “understanding face-to face conversations” and “non-
native speakers” were rated as average. Those two items were rated as close to

above average.

Table 4.4.6.1 Means and Standard Deviation Scores of Importance Given to Items
of Listening Considered as Target Needs and Students’ Self Ratings of those

Items

IMPORTANCE SELF

RATING

LISTENING Mean SD Mean SD T-test
Understanding 4.73 .50 3.11 91 T(44)=10.81, p=.000
native speakers
Non-native 4.13 .89 3.60 91 T(44)=2.94, p=.005
speakers
The radio 3.82 .98 2.96 .82 T(44)=5.39, p=.000
TV programmes 3.98 .94 3.02 .87 T(44)=5.69, p=.000
Announcements at | 4.27 75 3.29 .87 T(44)=6.49, p=.000
different places
Films 3.76 1.00 291 .90 T(44)=4.31, p=.000
Presentations 4.20 .66 2.96 .80 T(44)=8.51, p=.000
Meetings 4.29 .63 291 .82 T(44)=9.87, p=.000
Conferences 4.27 .65 2.89 75 T(44)=10.43, p=.000
Seminars 4.16 77 291 .76 T(44)=7.97, p= .000
Discussions 4.18 .61 2.89 75 T(44)=9.95, p=.000
Conversations on 4.44 .62 3.00 1.07 T(44)=8.99, p=.000
the phone
Face-to-face 4.69 S 3.42 .89 T(44)=8.82, p=.000
conversations
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4.4.7 Target Needs for Reading Skill

All of the items in table 4.4.7.1 indicate needs with respect to reading skill.

All of the items are rated as close to average.

Table 4.4.7.1 Means and Standard Deviation Scores of the Importance Given to
Items of Reading Considered as Target Needs and Students’ Self Ratings of those

Items
IMPORTANCE SELF
RATING

READING Mean SD | Mean SD T-test

Academic texts 4.00 .85 | 282 .89 T(44)=6.15, p= .000
Manuals 4.02 .84 | 3.22 1.00 T(44)=4.28, p= .000
Newspapers 4.11 .80 | 3.00 1.07 T(44)=5.09, p=.000
Business letters 4.27 .86 | 3.00 .88 T(44)=6.43, p= .000
Fax messages 4.13 .84 ] 3.00 98 T(44)=5.74, p= .000
Magazines/periodicals 3.93 91 291 93 T(44)=5.18, p=.000
Reports 3.84 95 1293 .84 T(44)=4.93, p=.000
Maps 3.60 1.03 | 2.96 .98 T(44)=3.76, p= .001
E-mail messages 4.16 .67 |3.29 .92 T(44)=5.39, p=.000
Brochures 3.98 .81 3.31 .97 T(44)=3.65, p=.001
Dictionary entries 3.80 .81 3.18 .89 T(44)=3.82, p=.000
Memos 3.96 74 1 3.31 .87 T(44)=3.97, p= .000
Instruction booklets 4.04 77 | 3.20 1.01 T(44)=5.03, p=.000
Legal documents 3.96 95 | 282 .96 T(44)=6.06, p= .000
The agenda of a meeting 3.93 8 ] 3.04 98 T(44)=4.85, p=.000
The minutes of a meeting 3.69 97 | 2.80 .76 T(44)=4.65, p= .000
Newsletters 4.09 76 | 2.93 75 T(44)=7.14, p= .000
Catalogues 3.89 78 | 3.24 .96 T(44)=3.69, p=.001
Tickets 4.22 79 | 3.47 1.01 T(44)=4.56, p= .000
Itineraries 4.42 .66 | 3.40 91 T(44)=6.50, p= .000
Invoices 391 95 |3.31 1.04 T(44)=3.01, p=.004
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4.4.8 Target Needs for Writing Skill

All of the items in table 4.4.8.1 indicate needs with respect to writing skill.
All of the items except “writing legal documents” were rated as close to average.

“Writing legal documents” were rated as below average.

Table 4.4.8.1 Means and Standard Deviation Scores of the Importance Given to
Items of Writing Considered as Target Needs and Students’ Self Ratings of those
Items

IMPORTANCE SELF
RATING

WRITING Mean SD | Mean SD | T-test

Business letters 4.51 .66 | 3.04 93 | T(44)=9.71, p= .000
Memos 4.11 75 | 3.11 93 | T(44)=7.22, p=.000
Minutes 4.04 93 | 258 .81 | T(44)=7.43, p=.000
Agendas 3.98 .89 | 2.67 90 | T(44)=7.82, p=.000
Notices 4.09 .82 | 3.16 1.02 | T(44)=5.08, p=.000
E-mail messages 4.20 .63 | 329 1.06 | T(44)=5.34, p=.000
Fax messages 4.00 .80 | 3.07 .96 | T(44)=5.08, p=.000
Notes 4.02 78 | 3.44 99 | T(44)=3.19, p=.003
Reports 4.20 .84 |2.93 91 | T(44)=6.80, p=.000
Itineraries 4.42 72 | 2.96 1.07 | T(44)=8.21, p=.000
Tour commentaries 4.27 72| 3.02 1.08 | T(44)=6.51, p=.000
Legal documents 3.89 1.09 | 2.33 .88 | T(44)=7.50, p=.000
User manuals 4.13 84 | 2.67 1.02 | T(44)=8.08, p=.000
Brochures 4.20 79 | 2.98 1.03 | T(44)=7.42, p=.000
Leaflets 4.02 .87 |3.18 1.07 | T(44)=4.94, p=.000

4.5 Evaluation of the Already Existing ESP Program by the Students

The perceptions of both freshmen and sophomores with respect to the

ranking of the four basic skills (reading, writing, listening, speaking) and the two
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fundamental areas of knowledge (vocabulary and translation) and the ignorance of
any of those revealed results with respect to the evaluation of the already existing
ESP Program. It reflected students’ perceptions regarding the skills they attached
the most importance to and the skills they thought were ignored during the ESP

Program they are undergoing.

4.5.1 Comparison of Freshmen and Sophomore Students’ Perceptions with
respect to the Importance of the Four Basic Skills and Two
Fundamental Areas of Knowledge
Both freshmen and sophomore students ranked speaking, listening,

reading, writing, vocabulary and translation from 1 to 6. 1 referred to the most

important, whereas 6 referred to the least important one.

Table 4.5.1.1 Comparison of the Ranking

Freshmen Mean N(20) | Sophomore | Mean N(19)
Speaking 1.74 Speaking 2.18
Listening 342 Listening 2.94
Specialist 3.58 Specialist 3.41
vocabulary vocabulary

Writing 3.74 Translation 3.53

Reading 4.21 Reading 4.18
Translation 4.32 Writing 4.88
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The most important skill was evaluated to be speaking for freshmen
students. Listening followed speaking. Specialist vocabulary was considered to be
the third important. Writing came next. Reading succeeded writing and translation

was evaluated to be the least important one.

The most important skill was evaluated to be speaking by sophomore
students as well. Listening followed speaking. Specialist vocabulary was
considered to be the third in terms of importance. Translation came next. Reading

followed translation and writing was evaluated to be the least important skill.

4.5.2 Comparison of Freshmen and Sophomore Students’ Perceptions with
respect to the Skills Ignored
Although freshmen students attached the greatest importance to speaking
and listening, they were the skills mostly ignored according to them. Although
reading and writing were not attached as much importance as speaking and
listening, they were the skills stated to be mostly practiced. Translation and
specialist vocabulary were also among the skills stated to be ignored (See Table

4.5.2.1).

In addition to the data given above, 11 out of 23 freshmen students stated
that none of the skills were ignored. Most of the freshman students stated that the
number of hours of English classes were insufficient and that grammar was
focused on too much. Those were stated to be the possible reasons for the

ignorance of the skills mentioned above.
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Although sophomore students attached the greatest importance to speaking
and listening as did the freshmen, they were the skills mostly ignored according to
them as well. Although reading and writing were not attached as much importance
as speaking and listening, they were the skills mostly practiced as they were not
stated to be ignored. Translation and specialist vocabulary were also stated to be

ignored.

Four out of 22 sophomore students stated that none of those skills were
ignored. Most of the sophomore students stated that the number of hours of
English classes were insufficient and that grammar was focused on too much as
did freshman students. Some of them stated that there was no published
coursebook they were studying. This may indicate that the ESP booklet is not as

effective as a published coursebook.

Table 4.5.2.1 Skills Ignored in the Already Existing ESP Program

Freshmen f N23) Sophomore | f N(22)

Speaking 11 Speaking 16

Listening 6 Listening 8

Translation 4 Specialist 8
vocabulary

Specialist 4 Translation 6

vocabulary

Reading - Reading -

Writing - Writing -
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4.5.3 Curriculum Coordinators’ Perceptions with respect to the Need for

the Four Basic Skills and Two Fundamental Areas of Knowledge

Curriculum coordinator of the freshman ESP program, stated that
speaking, listening, reading, writing and specialist vocabulary were basic needs
for Tour Guidance students. She expressed that translation was not a need for

those students.

The curriculum coordinator of the sophomore ESP program, stated that not
only speaking, listening, reading, writing and specialist vocabulary but also

translation was a need for those students.

The curriculum coordinator for freshman ESP program stated that
speaking, writing and reading skills were fully practiced. Listening was stated to
be practiced moderately. Translation, however, was stated not to be included in

the program. Vocabulary was stated to go along with the skills practiced.

The curriculum coordinator for sophomore ESP program stated that
reading and writing were fully practiced. Speaking was stated to be practiced
moderately. Listening and translation, however, were stated not to be included in

the program.
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4.5.4 English Instructors’ Perceptions with respect to the Need for the Four

Basic Skills and the Two Fundamental Areas of Knowledge

Two of the instructors stated that speaking and listening were the most
important two skills for Tour Guidance students. The other one stated speaking
and reading skills as the most important two skill for those students. Translation
was usually stated to be of fourth importance. Writing, however, was stated to be
the least important skill by all of the English instructors. Specialist vocabulary

was stated to be of third importance.

4.6 The Relationship between the Students’ Self Rating of Learning Needs

and their Attitude toward English Language

The relationship between the students’ self rating of learning needs and the
seven subdimensions of attitude toward English language (aspiration, enjoyment,

anxiety, interest, motivation, confidence and importance) were revealed.

The correlation between students’ self rating of learning needs and the
subdimension of importance was insignificant, r(43)= .24, p= ,109> .01. There
was a low relationship. The correlation between students’ self rating of learning
needs and the subdimensions of aspiration, enjoyment, interest and motivation
was significant and there was a moderate relationship. The values were r(43)= .51,
p=,000< .01 for aspiration, r(43)= .58, p=,000< .01 for enjoyment, r(43)= .46,

p=,002< .01 for interest and r(43)= .42, p=,004< .01 for motivation.
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The correlation between students’ self rating of learning needs and the
subdimensions anxiety and confidence was significant. There was a high
relationship. The values were r(43)= .80, p=,000<.01 for anxiety and r(43)= .73,

p=,000< .01 for confidence.

4.7 The Relationship between the Students’ Self Rating of Target Needs and

their Attitude toward English Language

The relationship between the students’ self rating of target needs and the
seven subscales of attitude toward English language (aspiration, enjoyment,

anxiety, interest, motivation, confidence and importance) were revealed.

The correlation between students’ self rating of target needs and the
subdimensions motivation and importance was insignificant. There was a low

relationship. The values were 1(43)= .36, p=,016< .01 for motivation and r(43)=

.23, p=,107> .01 for importance.

The correlation between students’ self rating of target needs and the
subdimensions aspiration, enjoyment, interest was significant. There was a
moderate relationship. The values were 1(43)= .45, p=,002< .01 for aspiration,
r(43)= .51, p=,000< .01 for enjoyment and r(43)= .50, p=,001< .01 for interest.
The correlation between students’ self rating of target needs and the

subdimensions anxiety and confidence was significant. There was a high
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relationship. The values were 1(43)= .73, p=,000<.01 for anxiety and r(43)= .69,

p=,000< .01 for confidence.

Thus, perceptions of  students, English instructors and curriculum
coordinators with respect to the importance of the four main skills, speaking,
listening, reading and writing, were examined. Students’ learning needs and target
needs were also examined by referring to the mean difference between the
importance given to the subskills and their self-ratings of these subskills. Besides
those four main skills, two fundamental areas of knowledge, translation and
specialist vocabulary were asked to be ranked by all the three groups of
participants in order to see their perceptions with respect to the most important
and least important skills and fundamental areas of knowledge. Students were also
asked about their opinions regarding the skills ignored in their ESP Program. As a
result of the relationship between educational psychology and ESP movements, in
order to see the relationship between the subdimensions of attitude towards
English language and students’ self-ratings, correlation coefficient for each

subdimension were calculated.
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CHAPTER V

CONCLUSIONS AND DISCUSSIONS

In this chapter, first, an overview of the study is presented. Summary of
the results preceed a discussion of the results. Finally, implications for practice are
presented as recommendations in accordance with the results. Suggestions for

further research are presented as well.

5.1 Overview of the Study

The aim of this study was to reveal what different parties in the teaching
and learning process; namely, English instructors, curriculum coordinators and
students perceive the English language needs of Tour Guidance students to be.
The first group consisted of 45 freshman and sophomore students in Tour
Guidance Department. The second group consisted of 3 English instructors
teaching English for Tour Guidance and the third group consisted of the
curriculum coordinators who were the curriculum coordinators of ESP Program
for Tour Guidance for freshman and sophomore classes. Both of them were

teaching English for Tour Guidance as well.
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This was a descriptive study in which data related to the perceptions of
groups involved were collected through questionnaires. Questionnaires consisting
of parallel questions were administered to the students, English instructors and
curriculum coordinators. In addition to the parallel questions answered by the
three groups of participants, there were some questions in the student needs
assessment questionnaire which were answered only by them. Curriculum
coordinators were administered a different questionnaire which was in a format of

ESP Program Identification Form.

To reveal the relationship between the students self-rating of the learning
needs and target needs and their attitude toward English language, an attitude

scale was also administered to students.

5.2 Summary of the Results

The summary of the results are presented in line with the research questions

for the students, English instructors and curriculum coordinators.

5.2.1 Results of the Tour Guidance Students Perceptions of their English
Language Needs
Perceptions of students regarding the reasons for learning English varied.
Most of the students stated more than one reponse as reasons. The idea that the

main language of the job is English was expressed by the students as the most
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important reason. Having to work with English speaking colleagues was stated as

the second popular reason.

The speaking subskills which were attached the greatest importance as
learning needs were asking questions, answering questions, expressing oneself,
producing correct pronunciation, solving problems, asking questions and reacting
to speech and lecture. The listening subskills which were attached the greatest
importance as learning needs were obtaining specific information, obtaining gist,
listening for summarising, deducing the meaning of unfamiliar words and

extracting information not explicitly stated.

The reading subskills which were attached the greatest importance as
learning needs were making inference, guessing the meaning of unfamiliar words,
identifying main ideas, transferring information and paraphrasing. The writing
subskills which were attached the greatest importance as learning needs were
expressing clearly, using appropriate vocabulary, structuring sentences,

addressing topis and developing ideas.

The speaking subskills which were attached the greatest importance as
target needs were speaking with customers, with native speakers, abroad, in travel
agencies and in tour operations. The listening subskills which were attached the
greatest importance as target needs were understanding native speakers,
understanding face-to-face conversations, conversations on the phone,

understanding meetings, conferences and announcements at different places.
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The reading subskills which were attached the greatest importance as
target needs were reading itineraries, business letters, tickets, e-mail messages and
fax messages. The writing subskills which were attached the greatest importance
as target needs were writing business letters, itineraries, tour commentaries,

brochures and e-mail messages.

Most of the subskills for the four skills regarded as learning needs and
target needs came up to be the skills needed more of by the students. The mean
difference between the importance attached to each skill and the existing

performance of the students revealed need for those skills.

Thus, the mean difference between the ideal and exisiting considered by
the students were regarded as needs for those skills. Only listening for translating
and predicting regarded as learning needs and speaking with non-native speakers,
with colleagues, in the office and in their own country regarded as target needs

did not result in needs for students.

Both freshman and sophomore students ranked speaking and listening as
the most important two skills and specialist vocabulary as the most important area
of knowledge they needed for their target situation. Freshman students considered
translation as the least important area of knowledge, whereas sophomore students

considered writing skill as the least important one.

Although both groups thought that speaking, listening and specialist
vocabulary were the most important ones, a great number of students in both

groups stated that in their ESP Program those two skillls and the fundamental area
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of knowledge were the ignored ones. None of the students stated that reading and

writing were ignored.

The relationship between students self rating of the skills regarded as
learning needs and their attitude toward English language was observed for
aspiration, enjoyment, anxiety, interest, motivation, confidence and importance
subdimensions. The degree of relationship ranged from a low relationship for
importance subdimension to high relationship for anxiety and confidence

subdimensions.

The relationship between students self rating of the skills regarded as
target needs and their attitude toward English language was observed for
aspiration, enjoyment, anxiety, interest, motivation, confidence and importance
subdimensions. The degree of relationship ranged from low relationship for
importance and motivation subdimensions to high relationship for confidence and

anxiety subdimensions.

5.2.2 Results of English Instructors’ Perceptions of Tour Guidance
Students’ English Language Needs
English instructors stated more than one response as reasons for tour
guidance students to learn English. The idea that the main language of the job is
English was expressed by the English instructors as the most important reason.
Correspondence to be conducted in English, written or printed materials’ being in
English, conveying information from English to non-English/English speakers

and following training courses conducted in English were other reasons stated by
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the instructors. One more reason stated by the instructors was passing the English

Proficiency Exam that those who want to work as tour guide sit.

The subskills which were attached the greatest importance for speaking
skill regarded as learning needs were expressing oneself, answering questions,
solving problems and reasoning. The subskills which were attached the greatest
importance for listening skill regarded as learning needs were obtaining specific
information, obtaining gist, listening for translating, understanding complex

sentences and recognising the speaker’s attitude.

The subskills which were attached the greatest importance for reading skill
regarded as learning needs were scanning, skimming, reading intensively, making
inference and transferring information. The subskills which were attached the
greatest importance for writing skill regarded as learning needs were developing

ideas, linking ideas, structuring sentences, addressing topic and grouping ideas.

The subskills which were attached the greatest importance for speaking
skill regarded as target needs were speaking with customers, with native speakers,
abroad and in their country, at airports, in tour operations and social settings. The
subskills which were attached the greatest importance for listening skill regarded
as target needs were understanding native speakers, understanding face-to-face

conversations, conversations on the phone and understanding meetings.

The subskills which were attached the greatest importance for reading skill
regarded as target needs were reading business letters, brochures, catalogues and

itineraries. The subskills which were attached the greatest importance for writing

98



skill regarded as target needs were writing business letters, itineraries, tour

commentaries, brochures and e-mail messages.

Two of the instructors stated that speaking and listening were the most
important two skills for Tour Guidance students. The other one stated speaking
and reading skills as the most important two skill for those students. Translation
was usually stated to follow speaking, listening and specialist vocabulary.
Writing, however, was stated to be the least important skill by all of the English

instructors. Specialist vocabulary was stated to go along with those skills.

5.2.3 Results of Curriculum Coordinators’ Perceptions of Tour Guidance
Students’ English Language Needs
Curriculum coordinators stated more than one response as reasons. The
idea that the main language of the job is English was voiced by the curriculum
coordinators as the most important reason. Correspondence to be conducted in
English, written or printed materials’ being in English, conveying information
from English to non-English/English speakers and following training courses

conducted in English were other reasons stated by the curriculum coordinators.

The subskills which were attached the greatest importance for speaking
skill regarded as learning needs were asking questions, answering questions,
describing, comparing-contrasting, solving problems, making presentations,
producing correct pronunciation, using appropriate intonation and stress patterns

and for listening skill regarded as learning needs, obtaining specific information,
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listening for translating, understanding complex sentences, deducing the meaning
of unfamiliar words and recognising speech organisation patterns were of great

importance.

The subskills which were attached the greatest importance for reading skill
regarded as learning needs were identifying main ideas, transferring information
and responding critically and for writing skill regarded as learning needs they
were developing ideas, organising product, using appropriate vocabulary, spelling

correctly and adapting appropriate tone and style.

The subskills which were attached the greatest importance for speaking
skill regarded as target needs were speaking with customers, with native speakers,
in hotels, at airports, in banks for money matters, in travel agencies, in tour
operations and social settings. The subskills which were attached the greatest
importance for listening skill regarded as target needs were understanding native
speakers, understanding face-to-face conversations, conversations on the phone,
listening to the radio, understanding TV programmes, announcements at different

places, presentations and discussions.

The subskills which were attached the greatest importance for reading skill
regarded as target needs were reading business letters, brochures, itineraries,
catalogues, fax messages, newspapers, magazines and periodicals, maps and e-
mail messages as text types. The subskills which were attached the greatest
importance for writing skill regarded as target needs were writing business letters,

notices, itineraries, tour commentaries, brochures and leaflets.
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Curriculum coordinator of the freshman ESP program stated that speaking,
listening, reading, writing and specialist vocabulary were basic needs for Tour
Guidance students. She expressed that translation was not a need for those
students. The curriculum coordinator of the sophomore ESP program, stated that
not only speaking, listening, reading, writing and specialist vocabulary but also

translation was a need for those students.

The curriculum coordinator for freshman ESP program stated that
speaking, listening and reading skills were fully practiced. Listening was stated to
be practiced moderately. Translation, however, was stated not to be included in
the program. Vocabulary was stated to go along with the skills practiced. The
curriculum coordinator for sophomore ESP program stated that reading and
writing were fully practiced. Speaking was stated to be practiced moderately.

Listening and translation, however, were stated not to be included in the program.

Summary of the results are presented in Table 5.2.4.
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Table 5.2.4 Summary of the Results

Students English Instructors Curriculum
Coordinators
Reasons for ® to work as a tour e toworkasa * toworkasa
Students to guide tour guide tour guide
Learn English * to work with ® some * most of the
English speaking correspondence printed or
colleagues to be conducted written material
e  correspondence to in English connected with
be conducted in e most of the the job is
English printed or English
e  printed or written written material ® toconvey
material connected with information or
connected with the job is instructions
the job is English English from English
® toconvey ® toconvey language
information or information or sources to non-
instructions from instructions English
English language from English speakers
sources to non- language e some
English speakers sources to non- correspondence
e to follow training English to be conducted
courses in English speakers in English

e  English being a
universal
language

® to work in other
sectors requiring
English language
competence

e to exploit the
original versions
of printed or
audio materials

® towork as an

e to follow
training courses
in English

® to pass the
English exam to
receive a
certificate for
Tour Guidance

e tofollow
training courses
in English

academician
Importance of e  producing correct ®  expressing asking questions
Subskills of pronunciation oneself answering
Speaking Skill ®  expressing ®  answering questions
as Learning oneself questions e describing
Needs e asking questions e solving e  comparing-
®  answering problems contrasting
questions ® reasoning e solving
e  solving problems problems

102




Table 5.2.4 continued)

Curriculum
Students English Instructors Coordinators
Importance of e  obtaining e  obtaining e listening for
Subskills of specific specific translating
Listening Skill as information information e obtaining
Learning Needs e  obtaining gist e  obtaining gist specific
e listening for ¢ listening for information
summarizing translating ¢ understanding
e deducing the ¢ understanding complex
meaning of complex sentences
unfamiliar sentences e deducing the
words meaning of
unfamiliar
words
Importance of e making ® scanning ¢ identifying main
Subskills of inferences e  skimming ideas
Reading Skill as e guessing the e reading e transferring
Learning Needs meaning of intensively information
unknown words *  making e responding
from context inferences critically
e identifying main
ideas
e transferring
information
Importance of e  expressing e developing e developing ideas
Subskills of clearly ideas e organizing the
Writing Skill as ® using e linking ideas product
Learning Needs appropriate e  structuring ® using
vocabulary sentences appropriate
®  structuring e  addressing vocabulary
sentences topic e spelling
e addressing topic correctly
Importance of speaking; speaking; speaking;
Subskills of e  with customers e with e  with customers
Speaking SKkill as e  with native customers e  with native
Target Needs speakers e with native speakers
e abroad speakers e in hotels
® in travel ® abroad e  at the airports
agencies ¢ in their own e in banks for
e in tour country money matters
operations e  at the airports ® intravel
® intour agencies
operations
Importance of ® native speakers ® native ® native speakers
Subskills of e face-to-face speakers e TV programmes
Listening SKkill as conversations e face-to-face ® annoumncements
Target Needs e on the phone conversations at different
* meetings * on the phone places
e annouincements ®* meetings e presentations

at different
places

e listening to the
radio
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(Table 5.2.4 continued)

Students English Instructors Curriculum
Coordinators
Importance of reading; reading; reading;
Subskills of Reading e itineraries e  business ®  newspapers
Skill as Target e business letters letters ®  business
Needs e tickets e brochures letters
e e-mail e catalogues e fax messages
messages ® itineraries ®  maps
e fax messages e e-mail
messages

e brochures

Importance of
Subskills of Writing
Skill as Target
Needs

writing;

®  Dbusiness letters
itineraries

e tour
commentaries
brochures
e-mail
messages

writing;
e e-mail
messages
® tour
commentaries
®  Dbusiness
letters

e  jtineraries
®  brochures

writing;

®  Dbusiness
letters
notices
itineraries
tour
commentaries

e brochures

Learning Needs for

All items are significant

Speaking Skill
Learning Needs for | All items except
Listening Skill “listening for

translating” are
significant

Learning Needs for
Reading Skill

All items except
“predicting” are
significant

Learning Needs for

All items are significant

Writing Skill

Target Needs for All items except

Speaking Skill “speaking with non-
native speakers”, “with
colleagues”, “in the
office”, “in their own
country” are significant

Target Needs for All items are significant

Listening Skill

Target Needs for All items are significant

Reading Skill

Target Needs for All items are significant

Writing Skill
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(Table 5.2.4 continued)

Students English Curriculum
Freshman - Sophomore Instructors Coordinators
Importance of Four | 1. Speaking  Speaking 1. Speaking 1. Speaking
Basic Skills and 2. Listening  Listening 2. Listening 2. Listening
Two Fundamental | 3. Specialist Specialist 3. Reading 3. Reading
Areas of vocabulary  Vocabulary
Knowledge
(Ranking)
SKkills and Areas of | Speaking Speaking Freshman-listening
Knowledgelgnored | Listening Listening and translation
Translation Translation Sophomore- speaking,
Specialist Specialist listening and
vocabulary  vocabulary translation
Relationship e Self ratings -
between Students’ importance=low
self Ratings of relationship
Learning Needs e Self ratings -
and their Atttitude aspiration/
towards English enjoyment/
Language interest/motivatio
n =moderate
relationship
e Self ratings -
anxiety/
confidence = high
relationship
Relationship e Self ratings -
between Students’ motivation/
self Ratings of importance=low
Target Needs and relationship
their Atttitude e Self ratings -
towards English aspiration/
Language enjoyment/
interest
=moderate
relationship
e Self ratings -
anxiety/ confidence
= high relationship

5.3 Discussion of the Results
Considering the data collected from three groups of participants, it can be

concluded that there are both similarities and differences among the perceived
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learning and target needs of students, English instructors and curriculum

coordinators at the Faculty of Applied Sciences at Bagkent University.

One of the similarities among those three groups was with respect to the
reasons for those students to learn English. Working as a tour guide came up to be
the most important reason in all groups. Thus, it can be a result of students’ desire
to work in their field of study after graduation. All the other reasons stated were
similar but having to work with English speaking colleagues was stated only by
the group of students. That may be a result of their views on working abroad or in

contexts which accommodate English speaking colleagues.

Speaking, listening as two basic skills and specialist vocabulary as a
fundamental area of knowledge were stated to be the most important ones by the
three groups. There were differences in perceptions regarding translation as a
narea of knowledge. One of the curriculum coordinators held the view that
translation was not necessary for those students, whereas most of the students and

English instructors stated translation to be necessary as well.

ESP is usually stated to be goal-directed. Students study English for study or
work purposes. “This has implications for the kind of activities and topics on the
course” (Robinson, 1991, p.2). The starting point, however, are the skills to be
emphasized. This study revealed a result based on communicative aspect of
language, by especially considering speaking and listening as the most important

skills.
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Students’ and curriculum coordinators’ views are in line with each other
regarding the practice put into for each skill. Those two groups’ views are similar
both in terms of the most important skills and the skills ignored during the ESP
program these students underwent. Although they view speaking, listening and
specialist vocabulary as the most important ones, a great number of students
stated that in their ESP program those three were ignored. None of the students,
neither freshman nor sophomore, stated that reading and writing were ignored.
This evaluation was in accordance with the curriculum coordinators’ views on
how much practice is put on each skill. Reading and writing were stated to be
practiced fully both in freshman and sophomore classes, speaking and listening
were stated to be practiced moderately in freshman. Speaking was stated to be
practiced moderately in sophomore as well. However, listening was stated not to
be included in the program during sophomore classes. Translation was also not a

part of the ESP program.

In speaking subskills regarded as learning needs asking questions, answering
questions and solving problems came up to be subskills common for all groups.
The other most important subskills regarded by instructors and curriculum
coordinators were higher level of subskills in cognitive domain. This shows that
“speaking skills materials should start from the premise that a communicative
purpose can be established in the classroom by means of the information gap”
(McDonough and Shaw, 1993, p.164). Learners are asked to share the information
that their group has acquired with other groups in order to build up a complete

picture of a particular situation.
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In relation to listening, obtaining specific information, obtaining gist were
common needs for students and English instructors as listening subskills regarded
as learning needs. Making inference and transferring information as reading

subskills were common for all groups.

For writing skill, English instructors were especially concerned with
primary issues such as developing, linking, grouping ideas, structuring sentences
and addressing topic. Students and curriculum coordinators, however, came up to
be attaching more importance to using appropriate vocabulary, spelling correctly,
adapting appropriate tone and style and organising the product. English
instructors, involved in the teaching process, seem to be more concerned with
“discourse coherence”, the ways in which a text forms a thematic whole

(McDonough and Shaw, 1993, p.181).

Perceptions with respect to target needs are more similar among these
three groups. They are of the same opinion in terms of human context and
physical setting they will be working. Speaking with native speakers, customers,
abroad, in travel agencies and tour operations are the common items with respect
to the most popular answers. English instructors and curriculum coordinators
regarded speaking at airports, social settings as important as the aforementioned
items. Curriculum coordinators considered speaking in banks for money matters

and in hotels also as important as the other items.

The common items among the most popular ones with respect to listening

skill were understanding native speakers and face-to-face conversations,
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conversations on the phone and understanding meetings between students and
English instructors. Curriculum coordinators voiced listening to the radio,
understanding TV programmes, understanding presentations and discussions

important as well.

Brochures, business letters, itineraries were common for the three groups
with respect to reading skill. Business letters, itineraries, tour commentaries,
brochures and e-mail messages were the common items among the most popular
responses of students, English instructors andcurriculum coordinators. Leaflets
and notices were attached great importance by curriculum coordinators besides

the common responses.

Learners should be assisted to do in class what they will need to be able to
do outside and the materials should reflect the outside world. “They should have a
degree of authenticity” (Nunan, 1988, p.99). This authenticity should relate to the

text sources as well as to student activities and tasks.

Furthermore, the results showed that students consider the importance of
most of the skills provided in this study as necessary and important. However,
they rated themselves below average and average the most. This shows a lack or
need in terms of the ideal competency in their mind and their competence level.
Whether or not the learners need instruction in doing these will depends on how
well they can do them already. According to Hutchinson and Waters (1987) the
target proficiency needs to be matched against the existing proficiency of the

learners.
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The correlation results between students’ self rating (achievement) and
their attitude toward English indicated that there are moderate and high
relationships besides lower ones. Thus, “learning, particularly the learning of a
language, is an emotional experience, and the feelings that the learning process
evokes will have a crucial bearing on the success or failure of the learning”

(Hutchinson and Waters, 1987, p.47).

5.4 Implications for Practice

The results of the study may be an aid to the Curriculum Development Unit
of English Language School at Bagkent University in deciding on the English
language needs of Tour Guidance students and improving the already existing

program to better meet the needs of the students.

The results of the study revealed that students are not as competent as they
ought to be in most of the skills. The mean difference between the importance
they give and they rate themselves is significant in most of the items. Although
the already existing ESP program consists of skills-based objectives, it seems that

they are not practiced as effectively as they should be.

When the skills are concerned, more emphasis should be given to
presentation and practice of listening and speaking skills. Results of the data
analysis suggested that students need more practice in speaking and listening
skills and they are the ignored skills. Reading and writing skills are stated to be
practiced fully. However, the self ratings indicated that the students are in need of

more effective activities for those two skills as well.
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According to White (1988) “the realisation that equal weighing for all four
skills is not appropriate to all learners is one of the insights provided by ESP and

needs analysis” (p.69).

White (1988) states that different levels of performance in the four skills can
be opted for. Thus, it is not necessary to achieve uniformity in all of the four
skills. These perceptions apply to the results of this study as well. Prioritizing the
improvement of the speaking, listening and specialist vocabulary may be one of

the concerns according to the results of this study.

In language teaching the syllabus has traditionally been the starting point in
planning a language program, rather than an activity which occurs midway in the
process. The concept of a language syllabus has been fundamental in the
development of language teaching practices in the twentieth century (Richards,
2001). A syllabus is a “document which says what will (or at least what should)

be learnt (Hutchinson&Waters, 1987, p.80).

In practice, a combination of approaches to syllabus design is often used as

stated by Johnson (1981 in Richards,2001).

“Many parallel syllabuses there are for a course, one is likely to be primary,
the organising principle for the course, with the other syllabuses subordinate to it”

(Robinson, p.41).

Keeping the skill-based syllabus comprising of the learning needs in Student
Needs Assessment Questionnaire primary, content and situation approaches may

also be adapted subordinate to it. The already existing skill based objectives
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referring to the learning needs items in this study may be kept. Content and
situation based approaches may be used in the decision of which content to
include and what methodology to put into practice for basic skills students,

English instructors and curriculum coordinators agree on students’ needs.

One of the main approaches to syllabus design, situational syllabus can be
taken as a base in order to prepare some activities for students to develop

especially their communicative skills.

The use of the term “situational” refers to the contexts in which language and
behavior occur in the real world, outside the classroom. It refers to the

relationship between language and context (White, 1988).

According to White (1988) considering the various aspects of situations,
concerns are the setting (where?), the participants (who?) and relevant objects
within the setting (what?). E.g. setting:airport, participant: tour guide and

customer, relevant object: ticket, announcement.

A series of situations may form the main organising principle of the
activities. Some amount of language may be covered, some attention may be
given to grammar, maybe just to the extent that it is helpful to generate further

utterances (White, 1988).

Once the situations have been selected, a range of activities can be
devised, based on the language associated with the situations concerned. Role-

plays, case studies and discussions can be created in order to create relation to
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those situations. The basis for grading and sequencing the activities can be

chronological sequence based on arriving, staying, departing or group situations.

The amount of direct communication practice (See Appendix F) can be
enhanced through the choice to set activities up as individual, pair or group work.
Using a variety of approaches gives students a change of environment and

provides for different learning styles in class (Peterson,1986).

Listening skill is stated to be practiced during freshman and not at all
during sophomore. However, perceptions of all the three participant groups lead

to the need for practice of listening skill as well.

For the development of listening skill, providing language instructors with
effective instructional materials, appropriate to the learners’ needs is
recommended. Any approach to the listening comprehension materials and
classroom activities reflects a view of the nature of listening and the process it

involves. (Richards,p.50).

According to Richards (2001) bottom-up and top-down processing are
referred to be two distinct kinds of processes in listening comprehension. Bottom-
up processing refers to the use of incoming data as a source of information about
the meaning of a message. From this perspective, the process of comprehension
begins with the message received, which is analyzed at successive levels of
organisation- sounds, words, clauses and sentences- until the intended meaning is
arrived at. Examples of bottom-up processes in listening include: scanning the

input to identify familiar lexicon items, segmenting the stream of speech into
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constituents, using phonological cues to identify the crucial information in an

utterance, using grammatical cues to organise the input into constituents.

Top-down processing refers to the use of background knowledge in
understanding the meaning of a message. Background knowledge may take
several forms. It may be situational or contextual knowledge stored in long-term
memory in the form of plans about the overall structure of events and the
relationship between them. The following are examples of top-down processes:
inferring cause and effect relationships, anticipating outcomes, inferring sequence

between events and inferring missing details.

Listening skill to be included in the ESP courses of sophomore appears to
be a basic need as well. Including translation as a skill to be improved in the ESP
program requires further research and consultation with curriculum coordinators

and instructors.

Hutchinson (as cited in Brumfit, 1988) states that learners are both
thinking and feeling beings. As the cognitive capacities are engaged in learning so
are the affective qualities. Language learning is usually considered to be stressful
activity. Learners usually feel themselves secure when it is in their mother tongue.
However, in language learning they may not be sure they have made themselves

completely understood or they have understood. This breeds a sense of insecurity.

Hutchinson ( as cited in Brumfit,1988) suggests that good teachers try to
minimize the negative effects of the learner’s emotional reactions to learning and

try to boost the positive emotions. This may involve :
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- using pair or group work to minimize the stress of speaking in front of the
whole class

- structuring tasks so as to enable learners to show what they do know and
what they do not

- giving learners time to think and work out answers

- putting more emphasis on the process of getting the answer rather than the
product of the right answer

- making interest, fun and variety primary considerations in the design of
tasks and activities, not just an added bonus

Most of the emotional considerations, such as interest, motivation, anxiety and

confidence can be dealt with through those tips.

Brumfit (1988) states that it is essential to see the links between the cognitive
and affective sides of learning although they have been dealt with separately.
Learning starts with thinking. However, in order to think about something, the
learner must first want to think about it. The cognitive engagement in learning
depends on the primary emotional reaction to the thing to be learnt. “It is this link
that demonstrates the power of motivation both to generate and to inhibit learning.
Motivation, which can be regarded as the willingness or unwillingness to engage
in learning indicates the inseparability of the cognitive and affective sides of the

learner”(Brumfit, 1988, p.74).

Cronbach (1963 as cited in Peterson,1986) mentions two functions of

motivation. Firstly, motivation provides a source of energy which leads to the
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awakening of the students’ interests and desire to learn. By giving the learner
direction, it helps the learner to focus his efforts and activities in a given direction
and thus towards specific objectives (See Appendix G for A General Model of

Learning Motivation).

Roman (as cited in Brumfit,1988) puts forward the idea that in ESP
programmes, the problem of motivation has been dealt with by using texts which
reflect either the structures or content of specialisms. Purpose-orientation is stated
to lead to high motivation. As the results for target needs indicate, motivation can
be increased by dealing with field specific text types. The target needs identified

in this study can be included as content in order to tackle the motivation issue.

Classroom activities should lead to satisfactions. In an ESP setting, learning
activities should not be closely related but also applicable to real-life situations.
This will also develop the importance subdimension of attitude toward English

language learning. Thus, the feeling of aspiration will grow.

Besides in-class activities out-class activities can be designed in order to
increase the amount of practice students will put into with respect to the skills

they need.

5.5 Implications for Further Research
Assessing the needs of students will lead to other studies such as syllabus
design, materials development and design, implementation and evaluation of the

courses in the program.
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According to Reviere (1996) “needs of target populations will almost always
change over time-some slowly, others quite rapidly- needs assessment should
ideally be an ongoing process rather than a one time endeavor. Needs are not

fixed, but are relative to context” (p.215).

A variety of factors, including resources and the target population, can
influence the decision of when to conduct another needs assessment. Regularly
revisiting the data from a prior needs assessment in light of changing conditions
helps signal when the earlier information becomes seriously outdated or is no
longer appropriate for characterizing the target population. Using a variety of
needs assessment techniques and instruments and including stakeholders;
especially those involved in tourism and travel business; namely, tour guides,
travel agents, tour operators and hotel managers as data collection sources may

enhance the quality of a needs assessment study.
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APPENDICES
APPENDIX A
ESP PROGRAM IDENTIFICATION FORM

Your institution runs courses which are regarded as courses in ESP for Tour
Guidance Department students studying in Applied Sciences Faculty. In order to
be able to identify the nature of these specific courses, where applicable please
tick \ on line provided. Where a broken line is provided please write answer.
Please answer all the questions, except those in parentheses which may be
omitted if not applicable.

1. Are the needs which these English courses meet principally academic needs or
job needs? Why? Please explain in a few statements.

__Academic Job

3. Are there institutional goals or policies which encourage English Language
teaching programmes to include ESP courses?

Yes No

(If yes, please specify)

4. Why do students require English? Because

() The main language of the job is English

() They are working with English speaking colleagues

() Some/most/all of the written or printed materials connected with the
job are in English

() They have to convey information or instructions from English language
sources to non-English/ English speakers

() Some/most/all correspondence has to be conducted in English

121



() They have to follow training courses conducted in English
() Other (Please specify)

5. At work, do they require English for

() Understanding (Listening)

() Reading

() Speaking

() Writing

() Translation

Other purposes (Please specify)

6. Are the ESP courses in your institution organised and run by
(a) A central ‘service’ department e.g. A Language Centre?
(b) The English Department?

(c) Separate departments for their own students?

(d) Others?

(Please specify)
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9. Is attendance at these English classes obligatory?

Yes No

10. Do the students attend classes regularly?

13. How many years of English instruction have the students had before attending
these courses?

14. Are the students tested for proficiency before being admitted to the ESP
courses?

Yes No
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15. You are given a list of English language skills below. For each skill please
mark the degree of emphasis in each course. E.g: If you believe that the skill is
moderately emphasized in ENG 165, please put 2 under the related course.

Degree of emphasis

Not at all Moderately Fully

1 2 3
COURSES

SKILLS ENG 165 ENG 166 ENG 265 ENG 266
Listening

Speaking
Reading
Writing

Translation

16. Are any of these skills ignored due to not being relevant to the students needs?
__ Yes ___No

( If yes, which? Why? Please explain.)

() Listening

() Speaking

() Reading

() Writing

() Translation
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17. Are published textbooks used on these courses?

Yes No

(If yes, give the title, author’s name and pulisher of each of these textbooks.)

18. Are teaching materials specially prepared in your institution?

Yes No

(If yes, why?)
19. Do they cover the needs of the courses?

() Notatall
() Moderately
() Fully

20. Are there supplementary materials?
Yes No

(If yes, describe briefly the purpose and content of the materials.)

21. Who prepared them? How?
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22.1s there any ESP materials project going on in your institution for Tour
Guidance?

Yes No

(If yes, describe it. Name those involved/ hours per week/aims.)

23. Are there any other materials used in your ESP courses which have not been
mentioned?

Yes No

(If yes, please specify.)

24. What are the assessment methods (evaluation tools) used in order to assess the
students’ performance? Please explain.

25. Do the evaluation tools cover the stated objectives?

() Notatall
() Moderately
() Fully

26. Are the evaluation tools complete enough to evaluate the desired skills? Please
explain in a few statements.



27.How many English teachers are involved in ESP courses for Tour Guidance in
your institution? Please state.

28. Do these teachers have any special training or instruction before being
required to teach these ESP courses?

__ Yes ___ No
(If yes, please specify.)

29.Do these teachers have any other duties within your institution?

) All of them

) Most of them
) Some of them
) None of them

A~ AN AN AN

(If any of them does, please specify.)

30. Do the ESP teachers work in collaboration with the subject teachers/lecturers,
e.g. the lecturers in the special field of study of the students.

Yes No

(If yes, what kind of cooperation is involved?)

31. Please state if you have any other comments related to meeting and assessing
the needs in the ESP Program.



APPENDIX B

ENGLISH INSTRUCTOR QUESTIONNAIRE

Dear Colleague,

Doing M.A. at METU, Educational Sciences —Curriculum and Instruction
Department, this questionnaire constitutes an essential part of my thesis on needs
assessment for Tour Guidance students with respect to the English language skills.
The results are also likely to be used for curriculum development at English

Language School of Bagkent University.

Let me assure you that any information given to me will be confidential and be
used for research purposes only. I appreciate your cooperation and hope you will

seriously consider taking part in this study. Thank you in advance.

Nese Ekici
English Language School
Bagkent  University
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PART 1.

LEARNING NEEDS

LANGUAGE
SKILLS

I. SPEAKING

. asking questions

. answering questions
. expressing yourself
. summarising

. describing

S Ui A W N

. comparing-
contrasting

7. solving problems

8. reasoning

9. making presenations
10. criticising

11. reacting to speech
and lecture

12. producing correct
pronunciation

13. wording quickly

14. using appropriate
intonation and stress

Please mark each item
by using the following
scale.

1=Unimportant

2= Of little importance
3=Moderately
important
4=Important

5=Very important

How would you rate the
importance of
learning the following
skills for your
students?
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ILLISTENING (1 [2 [3 [4 ][5 ]

15. obtaining gist

16.obtaining

specific information

17. listening for
summarising

18. listening for
taking notes

19. listening for
translating

20. recognising
language
structure

21. understanding
complex
sentences

22. deducing the
meaning of
unfamiliar
words or word
groups

23. evaluating the
importance of
information

24. extracting the
information not
explicitly stated

25. recognising the
speaker’s
attitude

26. listening for
discriminating
intonation and
stress patterns

27. recognising
speech
organisation
patterns (lecture,
announcement)
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I1I.

28.
29.
30.
31.

32,

33.

34.
35S.
36.
37.
38.
39.
40.
41.
42.
43.

4.

READING

prediciting
scanning
skimming
reading
intensively
guessing the
meaning of
unknown words
from context
referencing
(focusing on
pronouns,
numbers)
analysing
synthesizing
making
inferences
reading for note-
taking
identifying main
ideas

finding
supporting ideas
paraphrasing
summarising
transfering
information
responding
critically

speed reading
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Iv.

45.
46.
47.
48.
49.
50.

S1.

52,

53.

54.

SS.

WRITING

structuring
sentences
addressing topic
developing ideas
grouping ideas
linking ideas
organising the
product

using
appropriate
vocabulary
expressing
clearly

using correct
punctuation
spelling
correctly
adapting
appropriate tone
and style

(1 ]2 |3 [4 ][5 ]
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PART 2.

TARGET NEEDS

I. SPEAKING

Students will use the
language;

1.with native

speakers

2. with non-native

speakers

with colleagues

with customers

in the office

in hotels

in restaurants

at the airports

in banks for

money matters

10. in travel
agencies

11. in tour
operations

12. in transportation
contexts

13. in social settings

14. in my own
country

15. abroad

LHERAANRW

Please mark each item
by using the following
scale.

1=Unimportant

2=0f little importance
3=Moderately
important
4=Important

5=Very important

How would you rate the
importance of your
students’ being
involved in each of the
following for their
target needs?

(1 [2 [3 [4 [5 ]
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IL.LISTENING

Understanding;

16.
17.

18.
19.

20.

21.
22,
23.
24,
25.
26.
27.

28.

native speakers
non-native
speakers

the radio

TV
programmes
announcements
at different
places

films
presentations
meetings
conferences
seminars
discussions
conversations on
the phone
face-to-face
conversations
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1L READING

29, academic texts

30. manuals

31. newspapers

32. business letters

33. fax messages

34. magazines/perio
dicals

35. reports

36.maps

37.e-mail messages

38. brochures

39. dictionary

entries

40. memos

41. instruction

booklets

42. legal documents

43. the agenda of a

meeting

44.the minutes of a

meeting

45.newsletters

46.catalogues

47.tickets

48.itineraries

49.invoices
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II1.

WRITING

50. business letters

51. memos

52,
53.
54.
5S.
56.
57.
58.
59.
60.

61.
62.
63.
64.

minutes
agendas

notices

e-mail messages
fax messages
notes

reports
itineraries

tour
commentaries
legal documents
user manuals
brochures
leaflets
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PART 3.

Please answer the following question.

1. Considering the target situation (work domain) of your students, rank the
following skills and areas of knowledge from 1 to 6 according to their

importance. 1 refers to the most important and 6 refers to the least important

choice.
Reading C )
Writing )
Listening ¢ )
Speaking ¢ )
Translation ()
Specialist Vocabulary C )
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) APPENDIXC
OGRENCI ANKETI (TUTUM OLCEGI )

Bu anket okulumuzdaki 6grencilerin Ingilizce’ye yonelik duygu ve diisiincelerini anlamak icin
arastirma amaciyla hazirlanmistir. Bu ankete vereceginiz cevaplarin dogru ve samimi olmasi elde
edilen bilgilerin arastirmaya verimli bir sekilde yansimasim saglayacaktir. Bu nedenle her soruyu
dikkatle okuyarak size en uygun gelen yalmz bir secenegi isaretleyiniz. Her soruyu bos birakmadan
cevaplayiniz. Ankete verdiginiz bilgiler arastirmaci tarafindan kesinlikle gizli tutulacaktir.

Yardimlariniz i¢in tesekkiir ederim.

Adiniz ve Soyadinizin bagharfleri:

Asagida Ingilizce konularina yonelik bir dizi ciimle vardir. Bunlarin her birini okuyarak size en uygun
gelen secenege X isareti koyunuz.

Kesinlikle Katihyorum | Kararsizim Katilmiyorum Kesinlikle
Katiliyorum Katilmiyorum

1. ingilizce 63renmek
zevklidir

2. ingilizce dersi sikicidir

3. ingilizce derslerinde
kendimi rahat hissederim

4. Bos zamanlarimda
ingilizce kitaplar okurum

5. ingilizce dersinde basarih
olacagim konusunda
kuskularim var

6. ingilizce cahsmak icin
istekli degilim

7. ingilizceden nefret
ediyorum

8. ingilizce ile ilgili yeni
seyler 6grenmek istiyorum
9. ingilizce derslerine korku
ve endise icinde giriyorum
10. ingilizce dersindeki
etkinliklere istekli bir
sekilde katiliyorum

11. ingilizce konusmay1
sevinem

12. ingilizcemi ilerletmek
icin daha ¢ok zaman
harcamak istiyorum

13. ingilizce bilmek
gelecekte bana yarar
saglayacaktir

14. ingilizce yaz1 yazmaktan
hoslaniyorum

15. Ingilizce ile ilgili yeni
yaynlari takip ediyorum

16. Ingilizce ile ilgili her tiir
etkinlik hosuma gider

17. Televizyonda ingilizce
yayin yapan kanallari
izlerim
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Kesinlikle Katiliyorum | Kararsizim Katilmiyorum Kesinlikle
Katiliyorum Katilmiyorum

18. ingilizce bilgimi
gelistirmek ve bu konuda
daha ¢ok cahismak
istiyorum

19. ingilizce cahsirken rahat
ve sakinimdir

20. ingilizce dersleri ilging
degildir

21. Daha az ingilizce dersi
almak istiyorum

22. Ingilizce korkulu
rityamdir

23. ingilizceyi iyi bir sekilde
ogrenmek icin  elimden
geleni yapiyorum

24. Ingilizce dersinde
verilen 6devleri yapmaktan
zevk aliyorum

25. Ders kitaplar disinda
baska ingilizce kaynaklar
okurum

26. Ingilizce caliymay
sevmiyorum

27. Ingilizce bilmeseler de
insanlarin hayatta basarih
olacagina inaniyorum

28. Ingilizceyi anlamaya
calismak beni
endiselendiriyor

29. ingilizce giindelik yasam
icin 6nemlidir

30. ingilizce genel Kkiiltiiriin
gelismesinde 6nemlidir

Not: Prof. Giray Berberoglu vasitasiyla Saymn Dilek Berberoglu’'ndan izin alinarak kullanilmistir.
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APPENDIX D
OGRENCI ANKETI

Sevgili Ogrenciler;
konusundaki algilamalarimzi ve onceliklerinizi saptamak, gerek Ingilizce 6grenirken gerekse egitimini
aldiginiz meslek alaninda calisirken hangi dil becerilerine ihtiya¢ duyacagimzi belirlemek iizere
hazirlanmustir.
Ankette sunacaginiz bilgiler gizli kalacak ve yalnizca arastirma amaclar1 dogrultusunda kullanilacaktir.
Elde edilen bilgiler kisisel diizeyde kullanilmayacaktir.
Katkilariniz igin simdiden tesekkiir ederim. Saygilarimla.
Nese Ekici
Baskent Universitesi
Ingilizce Hazirlik Okulu

BOLUM 1.
KiSiSEL BiLGIiLER

Liitfen asagidaki sorular1 okuyarak bos satirin verildigi yerlere gerekli yaniti yaziniz ve uygun olan
yerlere bir (\/) isareti koyunuz.

1. Admiz ve soyadinizin bas harfleri:
2. Yasmiz:

3. Cinsiyetiniz:

4.

Baskent Univ?itesi Hazirlik Okulunda okudunuz mu?

( ) Evet () Hayrr

Eger yanitimz evetse, Hazirlik Okulunda tamamladiginiz grup nedir?
( )a.B-grubu

( )b.C- grubu

Hazirlik Okulundaki bitirme (yeterlik sinavi) notunuz nedir?

( )a.60-70
( )b.71-85
( )c.86-100

5. Ingilizce bilmenin gerekli olduguna inaniyor musunuz?

( ) Evet () Hayrr
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Yamtimiz evetse, ingilizce 6grenmek sizce neden gereklidir? Asagidaki ifadelerin yanina bir () isareti
koyunuz. Birden fazla ifadeyi secebilirsiniz.

() Tur rehberi olarak caligabilmek i¢in
() Ingilizce konusan meslektaslarla beraber calisabilmek icin

() Tsle ilgili yazili veya basili belgelerin bazilarinin/gogunun/tiimiiniin Ingilizce olmasindan
otiirii

() Ingilizce kaynaklardaki bilgi veya aciklamalar1 diger dillere cevirebilmek icin
() Kimi/cogu/tiimii Ingilizce olan yazigmalar gerceklestirmek icin
() Ingilizce yiiriitiilen egitim programlarim takip edebilmek icin

() Diger (Liitfen Belirtiniz)

6. Ingilizce 6grenmeyi seviyor musunuz?

() Evet () Hayir

Yanitinizin nedenini liitfen agiklayiniz.
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BOLUM 2.

Liitfen her madde i¢in siitun 1 ve siitun 2’nin altindaki 6l¢egi kullanarak isaretleyiniz.

Siitun 1 Siitun 2

Solda verilen

.. . Solda verilen becerilerin her
becerilerinin her birini

OGRENME ineilizce darenmek icin ne birinde kendinizi ne derece
GEREKSINIMLERI EHZCE OETENMEX IGINNE v oterli gordiigiiniizii
derece onemli gordiigiiniizii o
o belirtiniz.
belirtiniz.
T:)
Q -
- |3 = - >
DiL BECERILERI S EIE || B o] 3 .| E
E| |28 €| S z| = T | g
s | |85 | ~« 2 s ] g
= N |5 2 = © 15} N = 5} =
O | < |05 O | O | < o > =
L. KONUSMA 1 2 3 4 5 1 2 3 4 5

1ngilizce konusurken;

. soru sormak

. sorular1 yanitlamak

. kendini ifade etmek

. konuyu ozetlemek

. betimleme yapmak

. kiyaslamak-fark bulmak

. sorunlara ¢oziim getirmek ve
bunu ifade etmek

8. akl yiiriitmek

9. sunum yapmak

10. elestiri yapmak

11. konusmalara ve derslere
katilmak

12. dogru telaffuz yapabilmek
13. hizli ciimle kurmak

14. uygun seslem ve vurguyu
kullanabilmek

N U A W=
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II. DINLEME

Ingilizce dinlerken ya da
dinleyerek;

15. ana fikri edinmek

16. ihtiya¢ duyulan bilgiye
ulasmak

17. konuyu 6zetleyebilmek

18. not almak

19. Tiirkge’ye ¢eviri yapmak
20. dil yapisini1 kavramak

21. karmasik climleleri anlamak
22. bilinmeyen sozciik veya
sozciik obeklerinin anlamini
¢ikarmak

23. bilginin 6nem derecesini
saptamak

24. dolayl verilmis bilgiye
¢ikarim yaparak ulagmak

25. konugmacinin tavrint
algilamak

26. ayirt edici seslem ve vurgu
bi¢imlerini yakalamaya ¢aligmak
27. farkli amagla yapilan
konugmalarin yapisini kavramak
(dersler, duyurular gibi)

Ogrenmenin Onemi

Yeterlik Seviyeniz

Orta derecede

onemli

— | Onemsiz

| Az Onemli

+&| Onemli

v | Cok dnemli

— | Yetersiz

| Az yeterli

w| Orta

+| Yeterli

w| Tamamen yeterli
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III. OKUMA

Ingilizce okurken ya da okuyarak;
28. bir okuma parcasinin
konusunu bagliklar, altbasliklar
vs. yardimiyla 6nceden tahmin
etmek

29. belirli bir bilgi ya da bilgilere
ulagmak i¢in hizl bir sekilde
tarama yapmak

30. okuma parcasini genel olarak
kavrayabilmek i¢in hizli bir
sekilde gozden gegirmek

31. ana diisiinceyi destekleyen,
aciklayan ve gelistiren
diistinceleri anlamak i¢in ayrintil
okumak

32. bilinmeyen bir kelimenin
anlamini metinden ¢ikarmak

33. metin i¢inde kelime ya da
ciimle bazinda iliski kurmak
(adillara, sayilara odaklanma
yoluyla)

34. okuma parcasini analiz etmek
35. sentez yapmak

36. sonug veya anlam ¢ikarmak
37. not almak

38. ana diisiinceyi tespit etmek
39. ana diisiinceyi destekleyen
fikirleri tespit etmek

40. anladigini farkl ciimlelerle
ifade etmek

41. 6zetlemek

42. elde edilen bilgiyi kullanmak
43. diistincelere elestirel
yaklagmak

44. hizli okumak

Ogrenmenin Onemi

Yeterlik Seviyeniz

Orta derecede
onemli

— | Onemsiz

| Az Onemli

+&| Onemli

v | Cok dnemli

—| Yetersiz

» | Az yeterli

w| Orta

+| Yeterli

v | Tamamen yeterli
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IV. YAZMA

Ingilizce yazarken;

45. dogru yapida ctimleler
olusturmak

46. konuyu ortaya koymak

47. fikirleri gelistirmek

48. diisiinceleri gruplandirmak
49. diistinceler arasinda
baglantiy1 saglamak

50. yazili tirtine son seklini
vermek

51. uygun sozciikleri
kullanmak

52. anlatmak istedigini net ve
acik bir bigcimde yaziya
aktarmak

53. noktalama isaretlerini dogru
yerde kullanmak

54. imla hatas1 yapmamak

55. dili yazinin cesidine gore
uygun ton ve tarzda kullanmak

Ogrenmenin Onemi

Yeterlik Seviyeniz

Orta derecede
onemli

— | Onemsiz

2| Az Onemli

w

+&| Onemli

v | Cok onemli

—| Yetersiz

© | Az yeterli

w| Orta

+| Yeterli

v | Tamamen yeterli
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BOLUM 3.
Litfen asagidaki sorular1 okuyarak dikkatle yanitlayiniz. Gerekli durumda (\/ ) isareti kullaniniz.
1. Ingilizce’yi kullanacagimz hedef alamim (is ortamim) diisiinerek, asagida verilen becerileri ve

bilgi alanlarin1 6nemlerine gore, en ¢ok kullanacaginiz beceriye 1, en az kullanacaginiz beceriye
6 rakamim vererek, 1’den 6’ya dogru siralayiniz.

Okuma )
Yazma )
Dinleme )
Konusma )
Ceviri )
Alan terminolojisi )

2. Su ana kadar okulunuzda katildiginiz mesleki Ingilizce derslerinin 6gretiminde yukarida verilen
seceneklerden ihmal edilen var midir?

Evet () Hayir ()

Yanitiniz evetse, hangi beceriyi veya becerileri gelistirme ihmal edilmistir? Liitfen belitiniz ve size
gore nedenini agiklayiniz.
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BOLUM 4.

Litfen her madde icin siitun 1 ve siitun 2’nin altindaki 6l¢egi kullanarak isaretleyiniz.

HEDEF ( i$ HAYATINA
YONELIK)
GEREKSINIMLER

I. KONUSMA

1. ana dili Ingilizce olan
kisilerle kqnusurken

2. ana dili Ingilizce olmayan
kisilerle konusurken

3. igyerindeki insanlarla
konusurken

4. miisterilerle konusurken
5. ofiste

6. otellerde

7. restoranlarda

8. havaalanlarinda

9. parayla ilgili meselelerde
bankalarda

10. seyahat acentelerinde
11. tur operatorlerinde

12. ulasim kosullari
icerisinde

13. sosyal ortamlarda

14. kendi tilkemizde

15. yurtdisinda

Siitun 1

Hedef (is hayatina
yonelik)gereksinimlerinizi goz
Oniine alarak solda verilen
becerileri 6nemlerine gore
degerlendiriniz.

Siitun 2

Simdiki ingilizce
seviyenizi goz oniine
alarak solda verilen
becerilerin her birinde
kendinizi ne derece
yeterli gordiigiintizi
belirtiniz.

Orta derecede
onemli

—| Onemsiz

2| Az Onemli
+&| Onemli

v | Cok onemli

w

— | Yetersiz
| Az yeterli
+| Yeterli

w| Orta

w| Tamamen yeterli
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Il. DINLEME

16. ana dili Ingilizce olanlar1
anlamak

17. ana dili Ingilizce
olmayanlar1 anlamak

18. radyo programlarini
anlamak

19. TV programlarim
anlamak

20. cesitli yerlerdeki
duyurular1 ve anonslart
anlamak

21. filmleri anlamak

22. sunumlari anlamak
23. toplantilar1 anlamak
24. konferanslar1 anlamak
25. seminerleri anlamak
26. tartigmalar1 anlamak
27. telefon konusmalarini
anlamak

28. yiiz yiize yapilan
konusmalar1 anlamak

Ogrenmenin Onemi

Yeterlik Seviyeniz

Orta derecede
onemli

— | Onemsiz

2| Az Onemli

w

+&| Onemli

v | Cok onemli

—| Yetersiz

© | Az yeterli

w| Orta

+| Yeterli

v | Tamamen yeterli
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III. OKUMA

29. akademik metinleri
okumak

30. el kitaplarin1 okumak
31. gazeteleri okumak

32. is mektuplarini okumak
33. faks iletilerini okumak
34. dergiler/ siireli yayinlar1
okumak

35. raporlar1 okumak

36. haritalar1 okumak

37. e-posta iletilerini okumak
38. brosiirleri okumak

39. sozliik kayitlarini
okumak

40. kurum ici hatirlatma
yazilarini okumak

41. kilavuz kitapgiklar
okumak

42. yasal belgeleri okumak
43. bir toplantinin giindemini
okumak

44. bir toplantinin
tutanaklarini okumak

45. haber biiltenlerini
okumak

46. kataloglar1 okumak
47.biletleri (seyahat, ziyaret
vs. ile ilgili) okumak

48. ayrintili seyahat
programlarini okumak

49. faturalar1 okumak

Ogrenmenin Onemi

Yeterlik Seviyeniz

Orta derecede
onemli

— | Onemsiz

2| Az Onemli

w

+&| Onemli

v | Cok onemli

— | Yetersiz

2| Az yeterli

w| Orta

| Yeterli

v | Tamamen yeterli
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IV. YAZMA

50. is mektuplar1 yazmak
51. kurum ici hatirlatma
yazilar1 yazmak

52. toplant1 tutanaklari
yazmak

53. toplant1 giindemi yazmak
54. duyuru yazmak

55. e-posta iletisi yazmak
56. faks iletisi yazmak
57. not yazmak

58. rapor yazmak

59. ayrintili seyahat
programlar1 yazmak

60. tur yorumlar1 yazmak
61. yasal belgeler
diizenlemek

62. kullanici el kitaplari
hazirlamak

63. brosiir hazirlamak
64.el ilanlar1 hazirlamak

Ogrenme Onemi

Yeterlik Seviyeniz

Orta derecede
onemli

— | Onemsiz

2| Az Onemli

w

+&| Onemli

v | Cok onemli

—| Yetersiz

© | Az yeterli

w| Orta

+| Yeterli

w| Tamamen yeterli
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APPENDIX E
STUDENT QUESTIONNAIRE

Doing MA at METU, Educational Sciences- Curriculum and Instruction Department,
this questionnaire constitutes an essential part of my MA thesis on needs analysis of
Tour Guidance students with respect to the ESP Program they are studying. The results
are also likely to be used for curriculum development at English Language Schoool of
Baskent university.

Let me assure you that any information given to me will be confidential and be
used for research purposes only. I appreciate your cooperation and hope you will
seriously consider taking part in this study. Thank you.

Nese Ekici

BACKGROUND INFORMATION
PART 1.

Where applicable please put a tick (V') and please write answer where a broken line is
provided.

1. Initials:
2. Age:
3. Sex:

4. Did you study at the Preparatory School at Bagskent University?
() Yes ( )No

If yes, which group did you finish at the Preparatory School?

( )a.B-Group

( ) b. C- Group
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What was your final grade (proficiency grade) at the Preparatory School?
( )a.60-70
( )b.71-85

( )c.86-100

5. Do you think it is necessary to know English?
() Yes ( )No

If yes, why do you need to learn English? Please put a tick (V) next to the statement.
You can select more than one.

() to work as a tour guide
() to be able to work with English speaking colleagues

() some/most/all of the written or printed materials connected with the job are in
English

() to convey information or instructions from English language sources to non-
English

() to conduct some/most/all correspondence in English
() to follow training programs conducted in English.

() Other (Please specify)

6. Do you like learning English?
() Yes ( )No

Why? Why not? Please specify
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PART 2.

LEARNING NEEDS

MODES OF
LEARNING

1. SPEAKING

. asking questions

. answering questions
. expressing yourself
. summarising

. describing

. comparing-
contrasting

7. solving problems

8. reasoning

9. making presenations
10. criticising

11. reacting to speech
and lecture

12. producing correct
pronunciation

13. wording quickly
14. using appropriate
intonation and stress

AN BN

Use the following scale

for column 1

1. Unimportant

2. Of little importance
3. Moderately
important

4. Important

5. Very important

Column 1
How would you rate
the importance of
learning each of the
following modes of
learning?

Use the following scale
for column 2

1. Extremely poor
2. Below average
3. Average

4. Above average
5. Excellent

Column 2
How would you rate
yourself in terms of
each of the following
modes of learning?

(1 ]2 [3 [4 ][5 ]

(1 ]2 [3 [4 ][5 ]
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2.

15.

LISTENING

obtaining gist

16.obtaining

17.

18.

19.

20.

21

22.

23.

24.

25.

26.

27.

specific
information
listening for
summarising
listening for
taking notes
listening for
translating
recognising
language
structure

. understanding

complex
sentences
deducing the
meaning of
unfamiliar
words or word
groups
evaluating the
importance of
information
extracting the
information not
explicitly stated
recognising the
speaker’s
attitude
listening for
discriminating
intonation and
stress patterns
recognising
speech
organisation
patterns
(lecture,
announcement)
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28.
29.
30.

31

32.

33.

34.
35.
36.
37.
38.
39.
40.

. summarising
42.

41

43.

44.

READING

prediciting
scanning
skimming

. reading

intensively
guessing the
meaning of
unknown words
from context
referencing
(focusing on
pronouns,
numbers)
analysing
synthesizing
making
inferences
reading for
note-taking
identifying
main ideas
finding
supporting
ideas
paraphrasing

transfering
information
responding
critically
speed reading
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4. WRITING

45

46.
47.
48.
49.
50.

51.

52.

53.

54.

55.

. structuring

sentences
addressing
topic
developing
ideas
grouping ideas
linking ideas
organising the
product

using
appropriate
vocabulary
expressing
clearly

using correct
punctuation
spelling
correctly
adapting
appropriate
tone and style

(1 (2 [3 [4 |5 ]

(1 [2 [3 [4 [5 ]
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PART 3.

Please answer the following question.

1 Considering your target situation (work domain), rank the following skills and
areas of knowledge from 1 to 6 according to their importance. 1 refers to the

most important and 6 refers to the least important skill.

Reading ()
Writing ()
Listening C )
Speaking ()
Translation ()
Specialist Vocabulary ()

2. Do you think any of the skills and areas of knowledge given above have been
ignored in ESP courses you have taken at Baskent University?

Yes () No ( )

If yes, which of the skill(s) have been ignored? Please state the reason you think
is as well.
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PART 4.

Use the following scale Use the following scale
for column 1 for column 2
TARGET NEEDS 1. Unimportant 1. Extremely poor
2.0f little importance 2. Below average
3. Moderately important 3. Average
4. Important 4. Above average
5. Very important 5. Excellent
Column 1 Column2
How would you rate the Considering your
importance of the present competence,
following for your how would you rate
target needs? yourself in the
1. SPEAKING following?
(1 [2 ]3[4 [5 ] (112 [3 4[5 ]
Speaking;
1. with native
speakers —_ = = - — -
2. with non-native
speakers —_ = — - — .
3. with colleagues _ - - — — -
4. with customers _ = = - — -
5. in the office _ = = - — -
6. in hotels _ — = - — -
7. 1in restaurants _ — = - — -
8. at the airports _ - — — — -
9. in banks for

money matters _ — - — — -
10. in travel

agencies —_ — = — — -
11. in tour

operations —_ — = — — -
12. in transportation

contexts e -
13. in social settings —_ — = — — -
14. in my own

country _ - — — — -
15. abroad _ - — - — -
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2.

LISTENING

Understanding;

16.
17.

18.
19.

20.

21.
22.
23.
24.
25.
26.
27.

28.

native speakers
non-native
speakers

the radio

TV
programmes
announcements
at different
places

films
presentations
meetings
conferences
seminars
discussions
converations on
the phone
face-to-face
conversations
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29.
30.
31.
32.
33.
34.

35.
36.
37.
38.
39.

40.
41.

42.
43.

44.

45.
46.
47.
48.
49.
50.

READING

academic texts
manuals
newspapers
business letters
fax messages
magazines/perio
dicals

reports

maps

e-mail messages
brochures
dictionary
entries

memos
instruction
booklets

legal documents
the agenda of a
meeting

the minutes of a
meeting
newsletters
catalogues
tickets
itineraries
vouchers
invoices
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51.
52.
53.
54.
55.
56.
57.
58.
59.
60.
61.

62.
63.
64.
65.

WRITING

business letters
memos

minutes
agendas

notices

e-mail messages
fax messages
notes

reports
itineraries

tour
commentaries
legal documents
user manuals
brochures
leaflets
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APPENDIX F
COMMUNICATIVE EXERCISE TYPES FOR READING, WRITING,
LISTENING AND SPEAKING SKILLS

COMMUNICATIVE EXERCISE TYPES FOR READING

® Pre-reading strategies
- Brainstorming

- Predict the scope of the reading from the title

® Recognition exercises
- Recognizing same words/same phrases
- Recognizing synonyms
- Recognizing antonyms
- Recognizing related words and phrases
- Recognizing the meaning of punctuation marks

- Recognizing the meaning of signal words

e Matching exrecises
- Matching illustrations with paragraphs
- Matching main ideas with paragraphs
- Matching titles with exercises
- Matching summaries with passages
- Matching details with main ideas
- Matching incomplete texts

- Matching words with meanings
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Cloze exercises
- Requiring production of a word

- Requiring selection of the correct choice

Selection exercises

- The best title or topic of a passage

- The main idea of a paragraph

- The best question that the paragraph answers
- The best answer to comprehension questions
- The best summary

- The best meaning of a word

- The best conclusion or outcome

- Unimportant or irrelevant details

- Relevant details (scanning for information)

- The best signal word

- What should come next

- What is implied

Sequencing exercises
- Rearranging the order of a set of scrambled sentences
- Enumerating the steps of a process

- Arranging pictures in order to tell a story

Completion exercises
- Completing sentences taken from a reading passage
- Completing an introduction or a conclusion to a paragraph

- Completing diagrams with information from a passage

Following instructions

- Reading and performing activities
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- Reading and drawing a diagram

®  Writing exercises

- Answering wh- questions

- Writing a main idea for a paragraph

- Taking notes on a reading passage

- Making a diagram based on a reading passage

- Summarizing a paragraph

COMMUNICATIVE EXERCISE TYPES FOR WRITING

¢ Combining sentences
- Sentences are combined so that they form an acceptable sequence; linking

devices are stressed.

e Reordering sentences and rewriting
- Atextis created by reordering sentences which have been given in a

scrambled sequence.

e Reproducing a text

- Students hear a text being read and reconstruct it from memory

¢ Constructing a text (information transfer)
- From notes given by the instructor

- From information represented in graphs or diagrams
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COMMUNICATIVE EXERCISE TYPES FOR LISTENING

e Listen and do
e Listen and draw
e Jigsaw listening

e Listen and note

COMMUNICATIVE EXERCISE TYPES FOR SPEAKING

® Role play
¢ Information gap exercises
¢ Guessing game

e Discussion

(Peterson,1986, p.125-127)
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APPENDIX G
A GENERAL MODEL OF LEARNING MOTIVATION

L Needs and Expectations
(Internally or externally produced)

Teacher intervention:

(1) Identity, assess and translate the
learners needs into skills to be
developed in order to meet his
expectations (2) Help students be
aware of the nature and scope of
their needs and expectations.

v
I1. Motivation
(Desire to act, a psychological state reflected in
learner’s attitude towards the learning process.)

Teacher intervention:

Create a motivating atmosphere by
making the learner aware of the
relevance of the syllabus to
communicative needs and real-life
situations.

v
II1. Learning Activity
(Linguistic realization which satisfies
communicative needs and expectations.)

Teacher intervention:

Help the learner focus on a specific
type of learning activity which:
(1)considers the most efficient means
of reaching the end; (2)takes into
account individual learning styles;
(3)involves the learner in the process.

Y
IV. Fulfillment of a Specific Goal

( Peterson, 1986,p.29)
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